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Section 1.
Critical issues
of contemporary
philology. Literature
and Cultural Studies.




THE DEVELOPMENT OF AN ADJOINING
CONSTRUCTION THROUGH TIME

Valerii Bohdan (Berdiansk, Ukraine)

Despite the importance of one of the topical issues of modern linguistics —
the detection of means of joining separate sentences and supra-sentence
entities to form larger text units, little attention in linguistic literature has
been paid to the problems of text organization and studying language units
participating in its formation so far. Moreover, the majority of research is
carried out synchronically that is on the material of modern languages. With
rare exceptions [2], the corresponding issues are not addressed diachronically.
Nevertheless, a careful diachronic study of language phenomena will help to
reveal the nature of many innovative processes in modern languages. Thus, a
diachronic approach to studying the structure of an utterance allows to
interpret the phenomenon of supra-sentence entities in general and of an
adjoining construction (AC) in particular [1] in an absolutely new way. Many
researchers qualified these text units mainly as a syntactic tendency of a
language of the late 20th century, i.e. as an exclusively modern phenomenon.
The conducted research allows to claim that such a point of view is not
justified as the analysis of the English literary texts of the 16th — 20th
centuries showed that the roots of the AC go back centuries. However, in
different periods of the language development, the formation and functioning
of an AC was by its very nature either a more stylistic phenomenon or a
syntactic one. Thus, a comparative analysis of the works of the English drama
of the 20th — 21st centuries and the texts of the 16th — 19th centuries showed
important differences in the functions fulfilled by an AC. In the works of
fiction of the last and this centuries, the ACs are mostly colloquial in their
form and give an expressive colouring to the author's text (giving written
language the liveliness and dynamism of spoken one). In this case, an AC can
be regarded as a stylistic and syntactic phenomenon, while the ACs of the
previous centuries, by their nature, tended to be the result of purely syntactic
transformations in the text by its author.

The development of an AC has not always been is in the ascendant. Thus,
in the plays of the 16th — 17th century authors its average frequency of
occurrence 1s one to three pieces per one page of a printed text whereas in the
works by dramatists of the 18th — 19th centuries — three to four pieces, and
finally, in the plays by authors of the 20th — 21st centuries — from one to six
pieces.

The flourishing of dramaturgic genre fell on the 16th century and is
generally attributed to the appearance of works of William Shakespeare, the
great English dramatist of the Renaissance. What is characteristic of the ACs
in the works of the 16th-century dramatists is that they had a complicated

9



structural and syntactic model. This can be probably explained by the fact
that the dialogues in these works took the form of alternating monologue
statements, sometimes as long as one and a half pages of the text with quite
difficult thematic content. The structure of the AC is characteristic of the
model, the components of which (a base utterance and an adjoined part) are
represented by the sequences of several phrases that follow each other. As far
as a semantic aspect 1s concerned, in the works of that period, it is possible to
single out the ACs, the adjoined parts of which are characterized by the
semantics of generalization, enumeration, completion of a thought, more
precise definition, and a complete change from one thought to another.

In drama works of the 17th century, it is possible to observe gradual
simplification of an AC structure. There appear some specific characteristics of
this construction though, at the same time, many distinctive features of the
16th-century AC remain. There quite often occur ACs with a partitioned
structure, and they are very peculiar in terms of their structure, at that. For
example, the partition of an adjoined part (belonging to the speech of the first
communicant) can be expressed by explicit broken phrases complicated by
syntactic repetition.

In the plays by the 18th-century dramatists, the fancifulness and affected
manner of speech of characters is reflected in the structure and semantic
features of the ACs. Thus, the chain character of the adjoined phrases, which
are expressed by the polyfunctional conjunctions in an anteposition to them,
profoundly influences the semantic orientation of the construction under
study. In many studied examples of that period such phenomena as an overlap
between the adjoined phrases, a partition of an AC structure, syntactic
repetitions, etc. are observed.

In the drama works of the 19th century, significant changes occurred in
the style and language. Interestingly enough, the cases of a structural and
semantic partition of the base utterance were registered, for the first time, at
that period. Conjunctions are by their very nature semantically insufficient,
therefore they are semanticized within the framework of an AC and, without
increasing its volume, they provide additional information, expanding, at the
same time, the content of the context that surrounds an AC.

The style of works of literature of the 20th century is notable for its
conciseness, abruptness and dynamism of formal expression. The most
preferable linguistic units are statements, small in volume both simple and
complex ones. Composite sentences of the complicated syntactic model almost
completely disappeared from the language, but on the other hand, the number
of nominative sentences increased significantly. The ACs in which the
adjoined part conveys the meaning of emotional development of an action
became a widespread phenomenon (we attribute to this category the
constructions with the semantics of enumeration and more precise definition).

One of the most characteristic features of the drama works of the 20th
century 1is the use of such paraspeech means as stage directions [3]. According
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to our study, author's stage directions become a structural component of an
AC, an explicit means of partitioning of its parts, and a convincing proof that
an AC represents formal separation and, at the same time, semantic adjoining
of a sentence following the base utterance.

Stage directions of various semantic types (action ones, those containing
sound characteristics of the process of dialogue in a drama work, and
introduction ones) explicitly express the moment of pausing which is so
characteristic of an AC. At the same time, a stage direction is an indicator of
change of semantic meaning and pragmatic orientation of an AC structure.

Addressing the drama works of the 16th — 21st centuries allowed us to
trace the regularities of use of an adjoining construction in diachrony and to
reveal the peculiarities of its functioning. Diachronically, the research of
structural, semantic and pragmatic characteristics of an AC in the works of
drama promotes further study of this phenomenon in linguistics.

REFERENCES

1. Bormam B. B. CumrakTuka, ceMaHTHKa, IparMaTHKa aHTJIOMOBHHUX IIPUEIHYBAJIBHUX
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IIO3UIIIOHYBAHHSA B3AEMHUH TA IMITJKY YVKPATHU
TA IIOJIBIIII B HOBUHAX BBC

Osabpra Cymkesuu (M. YMaHb, YKpaiua)

Hosunuuii pecypc BBC dopmye cBiTOBMII IMII:K KpaiH Ta 0COOMCTOCTEI
JIJISI MUIBHMOHIB TJISSOAviB, ciayxauiB Ta untauiB. BBC e Oe3zamepeunum Jimepom
cBiToBOI momaul 1Hcopmarrii. To akuMu moctaioTh YKpaina Ta Ilosmbima B ouax
IITIPOKOI ayauTopll IIHOTO IOBAYKHOIO Ta AaBTOPUTETHOI'O MeIla pecypcy B
ocTaHHl 3 POKU?

Orxe, HoBuHEN 2016-2018 pokiB BimoOpaskaTh CYCIOHI KpaiHM B paMKax
IOMlii SK CBITOBOTO 3HAYEHHS, TakKk 1 HAaIloOHAJbHOro. IMIIK 1depskaB
IIO3UINIOHYETHCA Yepea IIPOIeCH Ta peakili, o0pasu JIaeil — BUIATHUX IAYIB
Ta TUIIOBUX IPEIACTABHUKIB — , a TAKOXK — cTepeoTunu. BsaeMuHH Ta 1MIIK
Vrpaiaum ta Ilombun dopMyooTbCs Yy CYKYIHOCTI IIOJITUYHUX, €KOJIOTIYHUX,
COIIlaJIbHO-eKOHOMIYHHX, CIOPTUBHUX cKJIagoBux B HoBuHaxX BBC. Ilpu mpomy,
KOJKHA 3 KpaiH BLIOOpAKAETHCSI Y MeBHOMY CTATYCl Ta MO3UII 110 BITHOIIEHHIO
JI0 TIOJ1M YK B3a€MMH 31 CBITOM Ta CYClIOM.
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Cmipg BIAMITUTH, IO IIOJITHYHI IIepeleTii 3aiiMaioTh JIAYIOUY ITO3UIII0 Yy
HOBHUHHOMY HOTOIIl (64%) 1 BimoOpaskaioTh YKpaiHy, gK Taky, L0 IparHe 0
eBpoluTerpaii, a I[lospiny ak cyciga, Akuil miaTpuMye i Ha IIBOMY IILJISIXY, IIPOTE
Mae psd OpeTeH3li, AKl BUIJINBAIOTH 31 CHLIBHOTO ICTOPHUYHOTO MITHYJIOTO
(manpurian, “In recent years Poland backed Ukraine’s drive for closer ties
with the EU, but much bitterness remains in Polish-Ukrainian relations”).
Cama x Ilombima mae cratyc 13oab0oBaHOl Jep:kaBu y ckiaaml €C (Hampukiiam,
“..1solation in the European Union”), saka caMOCTIMHO pPO3BHUBAETLCS Ta HE
miagaeTbesa 0e3mocepesHbLoMy KOHTPoI0 €Bpocoroay (“...departure from the rule
of law and judicial independence...”; “Warsaw hit out at EU “blackmail”).

IIigTpuMia IlobIiml Tako:k BHSABJIAETHCS Y IPOTUCTOAHHI YKpainu ta PO,
0CO0JINBO, IIe IIUTAHHS 3aTr0CTPIOETHCS 110 BIIHOIIEHHIO 10 aHeKcoBaHoro Kpumy
(manpurian, “Poland, Ukraine and Lithuania form joint military unit’;
“Poland and Lithuania are eager to bolster defences following Russia’s
annexation of Ukraine’s Crimean peninsula earlier this year”). Baummo, 1110
CIIIBPOOITHHUIITBO YKpaiunm Ta [loaplml IIO3UINIOHYETHCS IIO3UTUBHO K
JIEHOTATHBHO, TaK 1 KOHOTATHUBHO TAKOI JIEKCEMOIO TA CJIOBOCIIOJIyYEHHSIM SIK
joint Ta to bolster defences, mpu yomy YkpaiHa mocTae cyd €eKTOM HATaHHSI TAKOI
momomoru. Cama K BlifHAa B YKpaiHl IIpeacTaB/eHa SAK «3aMOPOKeHa» Ta
«Oymeuna», Hampuraan, ‘Daily reality of Ukraine’s ‘frozen war’. Bapto
3a3HAYMUTHU, III0 0COOJHMBICTIO IoJlTHYHOro IMiIKy Ilosbiml € moBara 1o cBoel
BJIAOM Ha BIOMIHY BlO YKpainu (Hanpuxmaan, “Attacking Polish government is
attacking Poland’”; “...Ukrainian corrupt politicians...”).

HesBasxaroun Ha 3arajbHy XapaKTePUCTUKY CTaHY YKpPaiHM AK KPH30BOIO,
BBC axienTtye yBary Ha eKOHOMIYHOMY 3POCTAHHIO HAIIOl Jep:kaBu y cdepi
1H(OopMAaIHHUX IOCJIYyT Ta cepBicy (Hanpukaan, “Ukraine is now among the top
20 biggest exporters of IT services in the world”).

[IuTanHs MOB HAIIIOHAJLHUX MEHIIHH B YKpaiHl HaAOyJIO IIOJITHYHOTO
XapakTepy 3 HOPUHAHATTIM HOBOIO 3aKoHY y BepecHl 2017 poxy. Peaxiis
CyCITHIX KpaiH Ta, 30KpeMa, IloabIl Ta moJIAaKIB, 1110 IPOKUBAIOTH HA TEPUTOPII
Vkpainu, Ha BIPOBAIKEHHS YKPAIHCHKOI MOBU SIK 000B’SI3KOBOI [JIsT BUBUEHHS
y 3araJbHOOCBITHIH 1IkoJIl oxapakrepusoBaHa y BBC ak “National sensitivities
[...]The new law has also drawn criticism [...] from Poland, Romania and
Russia’.

Exosoriuaa ckmaamgoBa 3ycTpiuaeTbesa mpu popmyBanHl IMIIKY Iloapil B
moBuHax BBC, arka TicHO moB’ssdaHa 3 MOJITUYHHMH Ta COIAJILHUMA
apoosiemamu (9% nHoBuH). lluTamHsa, gaxoMy Hpumglise yBary aBTOPUTETHHM
Meqla-pecypc — Iie Ipo0sema 30epeskeHHS YHIKAJbHOTO 3aIllOBIIHUKY —
Binosesbkoi mymmn (mampukian, “Furope's top court has ordered Poland to
immediately stop large-scale logging in FEurope's oldest forest [...] The
European Commission, which is taking legal action against Warsaw puts
endangered species at risk [...] “If Poland loses the main ongoing case, it will be
liable for multimillion euro fines”.).
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ComiabHO-eKOHOMIYHA CKJIAamoBa IMIIKY 000X KpaiH BepOasIi3yeThes
HABKOJIO IIMTAHHS TPYOOBUX MITPAHTIB MO0 I1HIIHX Kpain €Bpocoiody
(Himewunmunu, Iramii ta BenmkoOpuramii Toimo). Beamkl o0csaru iMmmirparrii
IIO3UINIOHYETHCA AK 3arpo3a HAITIOHAJBHIN 1IeHTUYHOCTI Ta CTAJIOMY PO3BUTKY 1
oesmerrl EBpocoroay.

CroopTtuBHI momii ckiIazaioTb 27% IIpoaHaI30BAHHUX HOBHH. Y KOJIO 30py
BBC morpamnmiiu cBiToB1 criopTuBHI 3amaranusa (€Bpo-2016, amaranHsa 3 XOKelo,
TOII[0) Ta Pe3yJbTATH HAaIlOHAJbHHX KoMaHd. Haskainb, crmopTuBHI 3000yTKH
Vkpaiam Ha CBITOBIM apeHl BUIJISOAIOTH JOBOJ1 CKPOMHO y IIOPIBHAHHI 3
nosbchbKkuMu. IIpo 1e cBlmuaTh Takl Bupasu-xapakrepucturmu: “Ukraine is
already out...”, “Ukraine exit on another low note”. Ax 06aummo, HU3IBKI
3I00yTKHU IIIKPECIIIOTHCI PO3MOBHOIO JIEKCHMKOIO, a caMe KaproHi3MaMu — to
be out, to exit on a low note. BomHodac pe3yJaIbTATUBHICTHL II0JBCHKUX
CIIOPTCMEHIB BepOasidyerbesa Tak: “A win by a bigger margin”. CraBieHHs 10
TPaBIIIB 3 BYCT CAMHX IIOJIIKIB 3BYYHUTHh IO3UTHUBHO, HABITH HE 3BaKAOUYM Ha
HHU3bK1 CIIOPTUBHI gocarHeHHsa (Hanpukriaan, That Lewandowski hasn’t scored
yet is not a problem whatsoever. He is doing a lot of hard work and has a big
influence on our wins and how we have played. He’s incredibly important for
us”.).

Amnams Toro, sk BBC mosurtionye B3aemMuHu Ta IMUIE Y Kpaiau ta Iloapm,
OIATBEpOKye 00 €KTUBHICTL Memia pecypcy. Cami :k Oep:kaBu BlOoOpaskeHl y
IIOCTIHMHIN B3aeMOll Ta CHIBIIpAIll y PI3HUX cdepax KUTTA, He3BaKaloul Ha
1ICHYIOY1 Ipo0JIeMH1 ACIIeKTU B3a€MUH. Invimx [Toasm MOJKHA
oxXapakTepu3yBaTH SK IIOBHOIIIHHOTO uyieHa €BpPOCO03y, SIKMM BIACTOIOE CBOI
HO3UIIl Ta HAITIOHAJBHI OCOOJHBOCT1 BeIeHHS I'OCIOLapChKOol ISJIBHOCTL, a
TaKOK 3HAXOOUTHCA Y J0OPOCYCIACHKMX BIOHOCHHAX 3 YKpainowo. OcraHHs
II0CTAa€ y KPHM30BOMY CTAHI, Xo4ya ¥ Mae IIeBHHM HOTEHINAJI IJIS IOHAJIbIIOrOo
PO3BUTKY 3a YMOB BHUPIIIIEHHS PAAY HAI[IOHAJBHHUX TA 30BHIINTHBOIOJIITHYHHUX
IIpo0JIEM.

CIIMCOK JIITEPATYPU

1. BBC news: Poland and Ukraine [Exexrponuuii pecypc] / BBC news. — 2016-2018. —
Pexum nocrymy mo pecypey: https://'www.bbc.co.uk/search?q=Poland+Ukraine.

ROHIEIIT AK DEHTPAJIBHE ITIOHATTSA CYYACHOI
AHTPOIIOJIOIT9YHOI JITHI'BICTUKHA

T.B. Benepuikosa (XapkiB, Ykpaiua)

Yepiite mOHATTS KOHIIEIITY BUHUKAE ¥ (PLIIOCOPCHKUX OUCKYCISAX PEaJIiCTIB
Ta HOMIHAJIICTIB XIV CTOMITTS, IK1 TOYMJINCSI HABKOJIO IIPO0JIEeMU aIllplopPHOCTI —
aIroCTepPlOPHOCT] 3araJbHUX ITOHATH (YHIBEpcaJiii). ¥ cydacHOMY KOTHITHBHOMY
PoO3yMIHHI (MeHTaJIbHA OOHHMILA, 1H(opMaIliiHa CTPYKTypa, IO BlZoOpaskae
3HAHHS Ta HOCBIJ JIOOUHM) IIef TepMIH OYB OHPAIlbOBAHUN aMepPUKAHCHKIM
miarsictom P.J:kakenmodpdom y fioro momorpadii "CeMaHTHYHI CTPYKTYpH"
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(1990), me BIH oIlepyBaB IIOHATTSIMHN KOHIIEIITY 00'eKTa Ta MOro YacCTHH,
KOHIIEIITY PyXy, MOli, IIpocTOpy, dYacy, O3HAKH, II0 CTABUJIO BUILJIEH]I HHUM
KOHIIEIITH Y IIeBHY BIAIOBLIHICTE 0 YaCTHUH MOBH.

Y BITYM3HSAHOMY MOBO3HABCTBI yBary JI0 BHBYEHHS KOHIIENTIB OYJIO
nputarayTo crarreo axkan. J[.C.JIuxauosa "Koumenrocdepa pociiicbkoi MoBH"
[6]. ¥V cBoix posgymax JI.C. JIuxauoB 3acHOByeThca Ha 1gesax C.0O.AckosbaoBa-
AnekceeBa, BucaoBIeHuX ocTaHHIM y cratTl "KoHilenT 1 coso” [1]. Ha Bimminy
Blx C.O.AckoapnoBa-AjiexkceeBa, HAKUU BBaXae KOHIICIIT MHUCJICHHEBUM
YTBOPEHHAM, IO 3aMIiIllye HaM y IPOoIlecli MHC/JIEHHS "HEBU3HAYEHY MHOMKUHY
IIpeaMeTIB OJHOrO ¥ TOro K poxay'", I03HA4YyBaHy eOuHuM cJsi080mM [6, c.5],
J1.C.JIuxauyoB IIPOIIOHYe BBaKATH KOHIENIT "ajreOpaidyHuM BHUPaAKEHHIM
3HQueHHA", AKUM MU OIIepyeMO B YCHOMY Ta ITMceMHOMY MoBJIeHHI. [lomiisioun
nymen C.O.AckonpmoBa-AjiekceeBa BIIHOCHO 3aMICHOI (PYHKINI KOHIIENTIB,
J1.C. JluxadoB HamoJigrae Ha TOMY, IO "KOHIIEIIT 1CHy€e He IJIis cCaMOTO CJIOBAa, a
JIJIsI KOSKHOI'0 OCHOBHOI'O (CJIOBHHKOBOT'0) 3HaUYeHH okpeMo" [6, c. 5].

IIpore woHIlenIT He BHHHKae 0e3IocepeqHBO 31 3HaAUYeHHs CJIoBa, a
IIOPOIKYEThbCSI BHACTIIOK 3ITKHEHHS IIhOT0 3HAYEHHSA 3 OCOOMCTHM Ta
HapogHUM JocBimoM Jronuiam: "[loTeHIni KOHIenTy TUM IIUPII ¥ 0araTiiil, YuM
IMUPIINK ¥ OaraTiuil KyJIbTYPHUM gocBlg jroguHau". Takum diHOM, B3ae€MOI1A
3HAYEeHHS CJI0BA 3 EKCTPAIIHTBICTUYHUMHU XapaKTepHUCTHKAMH JIIOOUHHN (BIK,
oCBITA, COLIAJbHHUU cTaTyc, mmpodecis) 3ymoniioe, Ha aymky JI.C. JImxadosa,
IIPUPOAY KOHIENTY SK MEHTAJbHOI OOMHHIN. I TyT He MOMKHA He 3ragaTu
BUEHHS BHM3HA4YHOro yKpaiHcbkoro wmoBo3HaBma O.0. IlorebHl 1mpo
"maiommkue" 1 "gaapine" sHaveHHd ciosa. biusskoio o 1meit J1.C. JIuxadosa e
mosuinig O.C. KyOpsaxoBoi, ska BBaskae KOHIIEIIT OOUHUIICI0 MEHTAJILHOTO
nexcukoHy (lingua mentalis) JroguHM, 1110 BUCTYIIa€ CBOEPITHUM IOCEPETHUKOM
MIK CJIOBAMH Ta HABKOJIHIIHLOIO IIMCHICTIO — KYJBTYPHHUM CepegoBUIIEM
1ICHYBAHHS JIIOIHHI.

3rigHo 1HIINUX PO3YyMiHbB, 3MICT KOHIIEIITY (DAKTHYHO BUYEPIIYETHCSI 3MICTOM
CeMaHTHKN MOBHOro 3Haka. lIle Tark 3Bammii "cemaHTHUyHHI miaxig' 10
KOHIIEIITY, SKWM po3BuBaerbcsa I1mkosioro H.J[. ApyTioHOBOI, a TaKoOX
O.d.lllmenroBum, M.D.Anediperrkom Ta 1H. BIM3BKMM J0 TaKOTO IIIXOIY
BUJAETHCS BU3HAYEHHS KOHIENTYy y ITaHl-ipocaoexkti "MoBa B KyJIbTypl
Hapony", migroropaeHomy IHcturyTomM MoBosHaBcTtBa iMm. O.0. Iloreomi HAH
VEpainm, me KOHIEIT TPaKTyeTbCd B TepMIHAX KOTHITHBHOI CTPYKTYPH, SKa
CTOITh 3a MOBHHM 3HAYEHHAM 1 BIIOMBae IIeBHI KYyJBTYPHO 3YMOBJIEHI
ySIBJIEHHS JIIOJUHU IIPO CBIT [5, c. 4].

I, wmapemrTi, Tpere PpO3yMIHHS KOHIIENITY, $K€ PO3BHUHYB aKas.
10.C. CrenmanoB y cBoiii mpail "Komcrantu. CI0BHHK pPOCIHACBKOI KyJIbTypu'"
(1997). V rparrysanui H).C. CremranoBa cama KyJIbTypa BUCTYIIA€ CYKYIHICTIO
KOHIIEIITIB Ta BIJHOIIEHh MK HUMH. 104l KOHIIEIIT — CBOEPLIHA MATPHILI
KyJbTYyPH Yy IICHXII[l JIOOIWHW. DByaydm saapoM KOJIEKTHBHOI HAaIlOHAJIBHOI
CB1ZIOMOCTI, "KyJIBTYPHI KOHIIENITA" MOKYTH OyTH "OMOBJIEHHMH'', 8 MOXKYTH 1 He
MaTH BepOaJbHHX 3aco01B MaHldecrailii. ¥ TakoMy CeHCl IOHATTA "KOHIIEIIT'"
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IPUPIBHIOETHCS OO0 KYJBTYPHO MAapKOBAHOTO 3MICTY IIOHATTSA: "3T'YCTOK
KYJbTYPHU y CBLOOMOCT1 JIIOOUHI: T€, Y BHUIJIAAL YOr0 KYJIbTYypPa BXOIHUTH 0
MEHTAaJbHOI'0 CBITY JIIOOWHU ..., 1 Te, 3a IIOCEPETHUIITBOM YOr0 JIIOJMHA —
3BMYAiiHA, IepeciuHa JIOAWHA — caMa BXOOHUTH [0 KYJbTYPH, a B IeIKHX
BHUIAaAKax 1 BituBae Ha Hel" [7, c. 40].

Jlo momi6ouux ycBimomiieHns cxuiasaetbesa B.M. Temisa: "Konuenm — uye me, wo
MU 3HAEMO npo 00'ekm y aciii tioeo ekcmenci i" [2, c. 8] Ta I'. BexbOunbka, koTpa
po3yMie KOHIIEIT AK "06'exm 31 caimy "loeanvre”, wo mae im's i 8i06usae nesmi
KYJIbMYDHO 3YMOB8JIeHL YA8JeHHs Jounu npo ceim "Iiticnicmd"[2, ¢.90].
Takum YMHOM, KyJILTYPOJIOTIYHE OCMUCICHHS KOHIIEITY II0JIArae HacaMilepes B
VCBLOOMJIEHH] CTPYKTYPYOUOol (PYHKINI E€THOMOBHOI'O MICJIEHHS, III0 MapKye
IeBHUII KBAHT3HAHHSA AK HAIIOHAJILHO crenn@iuanuii. KoHIenTT K KyJIbTypPHO
3yMOBJIEHEe MeEHTaJIbHe IIOHATTS Mae IIpsAMe BIIHOIIEHHS "o IIIHHOCTEH,
1JeaJsIiB 1 yCTAHOBOK JIIOAEH, OO0 TOro, AK BOHM AyMAalOTh IIPO CBIT 1 IIPO CBOE
SKUTTS B IIboMY cBIT1" [2, ¢. 264].

Ax Oaummo, y JIHTBICTHYHUX IPAIgX KOTHITOJOTIYHOI CIIPSIMOBAHOCTI
TepMIH "KOHIIeIT' JICTae PISHUX OCMHCJIEHBb. Y IIJIOMY, HAa CyYacHOMY eTailrl
PO3BUTKY JIIHTBICTUKK MOKHA BHIIJINTHA OBA OCHOBHUX IIJIXOJU IIOJO
TJIYyMadyeHHs TepMiHa Koruenm: 1) KOHIENT K 3arajibHe IMOHATTS (TpagulliiiHe
PO3YMIHHS); 2) KOHIIEIIT SIK KOMILJIEKC KYJIBTYPHO JEeTepPMIHOBAHUX YSIBJIEHD
IIpo mmpeaMeT (HoBee OCMMUCJIEHHSI TepMIHA B MeKkaX aHTOPOIIOJIOTTUHOI HAyKOBOI
napagurmu). TepMiH KoHluenm y HOBOMY "KyJbTypHOMY' 3HAUYEHHI IT0B'I3aHUU
3 MEeBHUMM I1JeaJbHUMN MEHTAJIbHUMH YTBOPEHHSAMM, IO IIOTPeOyIOTh, 3
OTJISAAY HA CHeIM(pIKy CBOeI OHTOJIOTII, 1 HeTPagUIIIMHUX MEeTOI1B BUBUEHHS.

JlinesorkynbmyposioeiuHe OCMUCIEHHS KOHIIETITY HaOupae (ppoOHTAIBHOCTL y
90-1 poxm wMuHyJoro XX crTouaiTTsa. MOCKOBCHLKUIT JIIHTBOKYJIBTypoJior B.B.
BopobiioB BmpoBaj:Kye IIOHATTSA  "JIHTBOKYJbTypeMu" —  KOMILJIEKCHOI
MIKPIBHEBOI MOBHOI OJWHUIIl, SKA BHICTYIIA€ HOCIEM ETHIYHO MAapKOBAHOTO
3HaHHA [4, c. 44]. Tepmin "moroemicremMa" Ha MHO3HAYEHHS KYJIBTYPHOTO
KOHIIEIITY BIPOBaIKyeThcss y mpaisax €.M. Bepemrarima, B.I'. Kocromaposa,
H./I. bypBikoBoi. 3azHaueHl aBTOPU PO3yMIIOTH IIlJ] JIOTOEIICTeMOI0 "3HAHHI,
1[0 Hece CJO0BO SIK TaKe — CBOE BHYTPIIIHBO (POPMOI0, 1HIUBIIYAJIbHOIO
1CTOPI€I0, BJIACHUMU 3B'A3KaMHU 3 KyJIbTypoio" [3].

Ax GaumMmo, JIIHTBOKYJIBTYPOJIOTIUHE OCMMCJIEHHS KOHIIEIITY IIepeabadae
"OpuB'aA3Ky" MOro g0 MOBHHX (OpPM, HpOo IO I CBIOYATHL HaBedeHl BHIIE
nmedimimi. TakuM YyMHOM, KOHIIENT SK TePMIHOIIOHATTSA MOKe OYTH OCMUCJIEHHIM
SIK Y CyTO KOTHITHBHOMY, TaK 1 B JIIHI'BOKYJIbTYPOJIOTIYUHOMY PIUMIIl. Byab-saKi
JIIHTBICTUYHI MIPpKYBaHHS, Ha PIBHI TIIOTe3 a00 Teoplii, MaloTh OyTHU HAJIEKHUM
YHHOM BepH(pIKOBaHI.

"KiaouoBl coBa KyJabTypu', y SAKHX 3HAWILIA CBOE HAWIIOBHIIIE
B1O0oOpaskeHHs 0COOJIMBOCTI HAITIOHAJIBLHOTO XapaKTepy 1 CHPUAHSITTS CBITY, BiKe
He pa3 CcTaBaJd IIPeIMeTOM eTHOJIIHTBICTUYHOIO ¥ KYJIbTYPOJIOTTUHOIO
mocaimkeHHsa. KoHilernTu, 1o HajesKaTh 0 YHIKAJIbHUX IOHSATH ETHIYHOI
KyJbTYPH, — He JIUIIe HeB1I eMHUN aTpuOyT HAI[IOHAJLHUX JITePaTyp, BOHHU U
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JoTemep MOCTIMHO BUHUKAIOTH Y IIOBCIKISCHHOMY MOBHOMY CHLJIKYBaHHI,

Oyoy4Yn KOHIIEHTPOBAHHM BHPAKEHHSIM IyXOBHO-EMOIIIHMHOTO JOCBIAY IIE€BHOI'O

eTHOCY.
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CYYACHI IIIAXOAMN 10 BUBYEHHS
IJIOCTUJIIO Y JITHI'BICTHUIII

Ipuna Kanm ((Kuromup, Yepaiua)

CydacHl  JIIHTBICTUYHI  CTyZli  30CepeKyIOThH CBOIO yBary Ha
XapaKTepUCTUKAX 1HIUBIAYaJIbLHOI0 MOBJIEHHS. Y IILOMY 3B SI3KYy aKTYAJILHUM €
BUBYEHHS 1T10CTHII0. Tak, 1JIOCTH/IL PO3IJIALAIOTH SK CIIOCOOM CTBOPEHHSI
TEKCTY aBTOPOM, SKl1 BIAPI3HAITH AAHOIO aBTOpa Bl ycCIX 1HIINUX. ImMloCcTHIBL
MICTUTH CHCTEMY CTHJIICTHUUYHUX 3aC001B, K1 XapaKTepHU3yITh MOBHY MaHEpPY
meBHOro aBTopa [9: 283].

3acobwu, K1 MMCbMEHHUK 00Mpae, Mpe3eHTYITh MOoro 1HIUBIIYaJIbHICTh Ta
cBiToOauenHs. OgHaK MoOBa XYyOOKHBOTO OHCKYPCY BUCTYIA€ HE CYKYIIHICTIO
OKpeMUX MOBHHUX 3aC001B, a €IHICTIO, III0 XapaKTepua3ye CBITOOAYEHHS aBTOpa
[6: 37].

ImiocTup HPOSBIAETHCA y IIPOIIECl CTBOPEHHSI TEKCTY Ta B €CTeTHYHIHN
MSIBHOCTI aBTopa. ToMy BIH BHCTyIIae 1HTErpalri€o TeM, 3aco01B, IIPHHOMIB,
SKAHPIB, HEOOXITHUX [JIs CTBOPEHHS TEKCTy. ImocTuiapb aBToOpa € OOCUTh
BaKJIMBUM IIPH aHAJI31l OCOOJHMBOCTEM XyHOKHBLOI JIITepaTypH, alKe came
CTHUJIb XYJOKHBOI JIITEepaTypHu Ja€ MOKJINBICTP BHU3HAYUTHU CIIEIIHMQIUHI PUCH
MaHepH IIMChMEeHHUKA.

ImiocTiib 3HAXOOUTH CBOE B1MOOpaKeHHs B CHEIIM@PIUYHUX 03HAKAX MaHepH
aBTOpPAa, 0COOJIMBOCTSX JIEKCUKN, O0pa3HUX BHUCJIOBJIIOBAHDb, CHHTAKCUCY PEeUYeHb.
ToMy mis1 edpeKTUBHOIO aHAaJII3y Ta BUBYEHHS MOBHU aBTOpPA OO0 YBATH OePyThCS
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BCl BUINE3a3HAYEHl OCOOJIMBOCT1, AKl CTAHOBJIATHL €IMHE IIlJIe Ta B1IOMBAIOTH
TBOPYY CBOEPILOHICTH aBTOpPA. I[MIOCTHUJIL TICHO IIEPEIIITAETHCSI 3 TBOPUYHUMU
3I10HOCTAMM, IO IependavyaTh KpeaTUBHY IAJIbHICTh IIMCBMEHHHKA, HOTO
TaJIAHT, KUTTEBUI TOCBlA. BaskamBo 3a3HauYMTH, II0 1HAWUBIAYAJIbLHUNA CTHJIL €
KJIOYOBHUM €JIeMeHTOM cTuialcTuyHoro amnammidy. 3a A. JI. Curuenkowm,
IHOUBIAYAJbHUN CTUJIbL aBTOPa € CHCTEeMOI0 3aco01B, IO BKJIOUYAE B cede popMy
Ta 3MICT XYJOKHBOTO TEKCTY, JOCBI HHUCbMEHHWKA, TPamuIlli Ta KYJIbTYPY
[6: 48].

IHoml moHATTS 1DIOCTHJII0O Ta 1JI0OJEKTy He PO3MeKOBYIOTHCSI Ta
BBAKAIOTHCSI CHHOHIMAMM, OJHAK OlIBIINICTh JOCJLIHUKIB CXHUJISETHCSI [0
OYMKH, III0 IIOJaHl IMOHATTS Bce sk cialg poamesxkoByBatu. 0. O. CemiBanoBa
1JI0JIEKTOM BBasKae 1HOWBIAYAJbHHIN pPI3HOBUI MOBHM, IO peaji3yeThCs B
MOBJIEHH] Y BUIJISIA1l CUCTEMH O3HAK, IIPUTAMAHHUX MOBJIEHHIO OKPEMOIr0 HOCI1d,
a B IIMCEeMHOMY MOBJIEHHI HaOyBae puc 1miocTuuamo [4: 167].

IcuytoTs pi3H] DIAXOAM OO0 BHU3HAYEHHS IIOHSATH «1I10JEKT», «1J10CTHJIB» Ta
«IHOUBIAYAJbHUHN CTUJIB», SIKl JAI0Th MOKJIMBICTD aHAJII3YBATH XYOOKHI TBOPH
SIK XYOOKHBO-eCTeTHYH1 (peHOMEeHM, CTBOPEHl OKpeMHM aBTOpoM. Ba:kiusa
POJIb V MOCTIIMKEeHH] IOHATTSA 1JIOCTHJI BIIBOOUTHCA MOBHUM 3aco0aM, Kl
JIAI0TH ABTOPY 3MOTY JIOCSATTH 3aIyMy.

B «KopoTkomy TIyMauHOMY CJIOBHHKY» IIOHATTS «1T10JIEKT» Ta «1I10CTHJIB»
€ PO3MEKOBAHMMHU. [JIOJIEKT € MOBHOIO IIPAKTUKOI0 OKPEMOIro HOCISI MOBH,
CYKYIHICTIO O3HAK, CTHJIICTHYHMUX a00 popMaIbHUX, SAK1 BIOAPISHATL OIHY
MOBY BI1A 1HIIOI. ITlOCTHIIBL sKe IIOSICHIOETHCA AK 1HAWBIAYAJbHUN CTUJIb, e
VTBOPIOETLCSA IIeBHA CHCTeMa 3 JOIIOMOIOI0 BHPA3HHX, MAPKOBAHHX 3acC001B
MoBH [2: 67].

3a B. B. iKaiiBopoHKOM 1710JI€KT € 3’€IHyBaJbHHUM €JIEMEHTOM JIIOACHKOI
MOBH, HAIIOHAJHHOI MOBH Ta 1HIWBIAyaJIbHOTO0 MOBJIEeHHd. Jloc/mgHUK BBaskae,
110 IIPO 1J10JIEKT MOJKHA TOBOPUTHU JIMIIIE TOMl, KOJIH CEeMAaHTHKO-CTHJIICTHYHI
MOKJIMBOCT] OJUWHMUIII MOBU BIAJIO IIOEOHYIOTHCA MIXK CO00I0, BUKOHYIOUH IIPU
IIBOMY eKCIIpeCHuBHY (PyHKI [3: 28].

JI. O. CraBuiibKa posTJIsgaaoun IOHATTS 1I10JIEKTY 3a3Havae, 10 Bl1H TICHO
IIOB'SA3aHUMA 3 TAKMMHU IIOHATTAMH K «COILIOJIEKT», «KPUIITOJIEKT», «eTHOJIEKTY.
JocmiogHuiis BBaskae, IO IIPU  aHAJI31l 1TIOJIEKTY BasKJUBY YBary CJIg
OPUTLIATH COIIOJIOTIYHHUM XapaKTePUCTUKAM MOBIISI, YacOBOMY IIEPIOAY B
SKOMY BIAOyBaeThbCs IIPOIleC KOMYHIKAINi Ta curyamll koMmyHikaii. Came
moHATTa «miosex™ JI. O. CraBuilbka BU3HaYae CYKYIIHICTIO TEKCTIB, IO
IIOPOIKYETHCI MOBIIEM 1 € peaJii3alrieio IIeBHOI MOBH 1HIuUB1IoM [7: 3].

KosiopuTHOCTI Ta €eKCOpecHBHOCTI B I1HAWBIAYAJILHOMY CTHJII aBTOpAa
HaOyBalOTh 3aco0M MOIAJBLHOCT], €THYHUX OI[IHOK, €MOI[IMHOI0 BUPaKeHHI.
BasknauBuM  yTOYHEHHSM 10 IIOHATTS  «TIOCTHJIB» €  3alIPOIIOHOBAaHE
P. ®aynepom HOHATTA KOTHITUBHOTO CTIJIIO, IO IIependavae perpe3eHTAIIlIo
IHIUBIAYaJbHOCT] IMChMEHHHUKA, CIIOCI0 CIIPUHHATTS CBITY, BTLJIEHHH aBTOPOM
y Tekcti [13: 103].
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C. d. €pmosierxo 3as3uavae, 110 caMe 3B'SI30K MOBH Ta MUCJIEHHS, a TaKOMXK
MOBHa KapTHHA CBITYy, IIOEJHYIOUHM B Cc00l 3arajbHI Ta IHJIWBIIYaJIbHI
0COOJIMBOCTI, CJYIYIOTh IIAIPYHTSIM CHCTE€MHOCT1 1alocTHIo. B 1HIUBIAYaIbHIHA
MOBHIN KapTHUHI CBITY IIOE€THYIOTHCS ABTOPCHKI, OCOOMCTICHI XapaKTEepPUCTUKU
MaHepHu IHChMa aBTOpa Ta 3araJibHl, TUIIOB1 ocoOsmmBocTl. CaMe KOMOIHYBaHHS
IHOUBIAYAJBHOIO 3 3araJbHUM YTBOPIOE OPUTIHAJIBHUM CTUJIb, III0 BIAOMBAETHCSI
y MaHepl IIMCbMa aBTOPAa, HMOro BMIHHI EKCIPECHBHO HAIOBHIOBATH TEKCT
[2: 205].

BigmoBigHO 10 1MeHHO-XYOOKHBOI ITO3MINI aBTOpa, MOro MOBHA KapTHUHA
CBITYy CTa€ IIIICHOIO CHCTEMOI0, IO BKJIIOUYAaEe B cebe MOBHI 3aco0m, K1
3aCTOCOBYIOThCS IIUcbMeHHHKOM. Came MoBa sIBJIsIE CO00I0 BAKJIMBUU (PAKTOP
PO3KPUTTSA TBOPUOI 1HAWBIAYAJILHOCTI aBTOpa, HPH I[LOMY CJI1I BpPaxXOBYBaTH
meBH1 1i BJIACTHBOCTI, cepel SAKHX TBOPUYMUU XapakTep, QPYHKIIIOHAJIbHA
CIIPSIMOBAHICTE Ta il MICIle Y BlIoOpakeHH]1 0aueHHs CBITY aBTOPOM.

Came B XyIO:KHBOMY TEKCTl BIIOWBAIOTHCS YSIBJIEHHS aBTOpa, MOrO
BHYTPIIIHIA CBIT, O0OCOOJIMBOCTI B:KHMBaHHSA JekcHKHU. (Oco0JuB1I aBTOPCHKI
OPUHOMY, KOMOIHYBAHHS PISHOMAHITTA MOBHHX 3aco01B 1 JIeXKaThb B OCHOBI
1riocTrao [8: 178].

Tax, 1mioctuap Y. J[ikkeHca XapaKTepU3yeThCS JIEKCHKO-CHHTAKCUYHUMU
IIOBOPOTAMHU 3 YCIUeHHSIM HacCTyIIHoOI mpequkatuBHol ommuwmI: “There stood
Dick, gazing now at the green gown, now at the brown head-dress, now at the
face...” [12: 143]. Oxpim TOro, cepen CBOEPIIHHX OCOOJIMBOCTEH CTUJIIO
Y. JlikxkeHca BUILIAIOTH HAABHICTL B HOro TBOpPAX TAaKOT0 CTHJIICTHYHOTO
mputiomy sk xiasm: “May I take so bald”, he said with a smile that was like a
frown, and with a frown that was like a smile” [11: 167].

TaxyuM dYHHOM, TOBOPSAYH IIPO BUOIP THUX YK IHIINX MOBHHX 3ac00iB,
1JIOCTHUJIb aBTOpa IIPOSIBJSETHCA Yy CIIIBBIIHECEHOCT1 IHOro KpeaTHMBHOCT1 Ta
CTEepeoTHUIrlB. B 0CHOB1 I[bOT0 IHUTAHHS JIeKATh 3aKOHHU JlaJIeKTHKH, a caMe
3aKOH €JHOCT1 Ta 00poTHOM mpoTHIeskHocTel [1: 73].

IIpo mocsArHeHHs aBTOPOM IIEBHOI'O PIBHS KPEAaTUBHOCTI MOKHA TOBOPHUTU
JUIlle 3a YMOBHU OOTPHUMAHHS yCTaJeHMX HOPM, aKTyaJsisalilll crapoi cdopmm,
BTUJIEHHS PSAAYy 3MIH y CHCTEMI CTEPEOTHITHUX 3aCO0IB Ta BCTAHOBJIEHHS
BUI03MIHEHHUX BHYTPIIIHIX B3a€MOBIIHOCHH Mk eteMenTamu [10: 103].

Orike, 1mlocTHIBR AaBTOpa SBJsAE CO0OI CKJIATHY CHCTEMY, SAKa €
B1OOOpaskKeHHSIM pPeaIbHOCTI Yepe3 IPU3My CBITOOAUYEHHs aBTOpa, Oe 1I10JIeKT
BHUCTYIIa€ CYKYIHICTIO TEKCTIB, CTBOPEHMX y IIeBHIM XPOHOJIOTIYHIH
IIOCJIIIOBHOCTL. ImlocTryib He BUHHKAE caM IO €001, IOr0o BUHUKHEHHS 3aBiKIU
CYIIPOBOKYETbCS IEeBHUMHU IIepeqyMoBaMu. llepCclieKTUBHUM € JOCIIIIKeHHS
LTIOCTHJIIO XYJIOJKHIX TBOPIB 13 BpaxyBaHHSIM KOMYHIKATHBHO-IIPATMATHYHOI
OopleHTAaIrli.
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THE FEATURES OF SOUND SYMBOLISM
IN AUSTRALIAN POETRY

Kozii Olha (Kropyvnytskyi, Ukraine)

The ways of creating images in the literature are in the fields of study of
two sciences — literary studies and linguistics. The compactness of the poetic
text causes the selection of words with multi—faceted semantics, the more
meaningful the word lives, the substantially richer and vividly brighter the
text and the stronger the emotional resonance. The sound in the poetic text is
not separated from semantic expressiveness [4, p. 5].

The following article deals with the problem of audio devices in the
process of water description in poetry.

Water is a universal symbol of almost all world traditions. At the same
time, it has a variety of functions. Some of its features predetermined its
personification, turned it into a symbol of eternal movement, purification and
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at the same time destruction. It is considered as the general basis, the
completeness of opportunities, the synthesis and determinism of all elements.

Speaking of the sounds of the English language, we note that
L. Bloomfield relates certain initial values to the initial consonants [4]: /fl/ —
moving light (flash, glow, flame, flicker) , motion in the air (fly, flap), /sl/ —
something wet or slippery (slime, slush, slop, slobber, slip, slide); /skr/ —
creaky, sharp blow (scratch, scream [4, p. 134].

If the theme and the basic mood of a work are known, this applies
primarily to works of poetics, then to some extent one can foresee the
appearance of one or another phoneme: energetic and hard prefer in
aggressive poetry, while the works of idyllic are filled with soft and tender
phoneme. It is also believed that / 1 / is the most delicate and nicest of all
sonorous, and / r /, on the contrary, the sharpest and the most noble [4].

Therefore, the combination of vowels and consonants, as well as
associations that arise in human imagination, underlie in sphere of the
creation of sound effects in artistic speech.

The main task of this study is to trace the mood change in the in the
poetry of the Australian poet J.Beveridge “Mulla, Mulla Beach” [1]. The poem
begins with the description of the coast. Nothing seems to violate the usual
condition of life: fishermen are busy with their own affairs (we can “hear”
them via the use of the alliteration of the sonorous /n/, sibilants /J/ and /tJ/.
Then we hear a quiet rustle of sand due to the use of sounds /71/, /|/ /dz/.

The sound /[/, combination /sk/, /ks/ convey the knock of fish bones against
the rock emphasize the transitory life on the contrary to the eternity of the
sea: “Now, at almost dark, a dead confetti / of fish—scales sticks to the rocks”
[1]. The noise in the shell, as an echo of the past, is transmitted by the
assonance of /[1/ and the alliteration of the sonorous /w/:

There’s no word but the sea’s and tide—winded shells

pacing quietly as shore-runners:

though sometimes, there is a line, a murmur

winding and unwinding in the shells [1].

The combination of whistling /s/, deaf explosives /k/ and /t/ projects the
image of the crunch of the crabs’ crawling on the sandy shore. They become
personified continuation of the sea:

I feel a sharpness under the surface like tin—tacks,

having come down to their soft mud among smells

where most would retch. They sift broken bits,

tuck into their mud, the bay has the sound

that could suck a crab—claw clean: a low—tide restaurant [1].

The usage of the sonorous /1/ and /n/ creates the image of the wind over
the sea and the waves that run to the shore:

Like the guileless yachts, or tunes

of light sociable chopsticks: their lilting suck and clink —

but it stops when you move, when the wind changes,
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or when you ask what is their beginning or end? [1]

In the poetry of “The Fisherman's Son” [2] the mariner's landscape serves
as a background for the spiritual drama of the main character. The tonicity of
the verse without rhyme is produced by the usage of dissonant alliteration of
the explosives /p/, /t/, b/, /k/. This alliteration underlines the difficult process
of the character formation of the boy difficult life circumstances:

Perhaps it was when he saw the curved thin rod

of the moon angle into his father’s face and hook

his mouth into an ugly grin; or perhaps when

the sun rerouted his eyes to the necks of wading

birds along the shore as the first pink tones

of dusk uncurled along the fern [2].

The poem is filled with marinastic landscape details. The alliteration of
Isl, In/, z/ creates restless mood in poetry:

Among stars and fish, those notes from the waste

hours he gutted, from the river’s sweep of years,

who could know how many knives he heard

audition for his nerves, or what beat his heart

took, or how many rounds of an ingoing lake

before the wind rushed into the uncaulked

cracks and left him face—down, deep—drummed,

gear—slipped, deaf to his inner repertoire, blind

now to the river’s weather—beaten stare [2].

Thus, in the studied pieces poetry, the landscape acquires visual and
emotional expressiveness via the usage of the sounds in poetic text. It depends
on the semantic picture in which it is revealed, saturated with its contrasts
and providing a certain sound formula. Due to semantically loaded sound
combinations and their ability to interact the poet can more clearly give the
reader the opportunity to listen and hear own verse, as well as see and feel it.
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ABTOPCBHKI BJIOI' BUKJIAJTAYIB ICIIAHCHKOI MOBU:
CYIIEPHUKHN YU COPATHUEKWN?

Oxcana Biruu (m. Kuis, Yxkpaiua)

3-TIOMI3K CyYacHHX TEXHOJIOTIM HaBYAHHS 1HO3eMHHUX MOB 1 KYJIBTYpP Y
3akjagax cepemHbol I BHUINOI OCBITH BHOKPEMJIIOIOTHCSA 1H(OpMAIHHO-
KOMYHIKAI[MHI TeXHOJIOT1, 30KpeMa TaKHH IXHIHA PI3HOBUI SK 0JIOT TEXHOJIOT]
[1; 2]. CyuacHe TexHIUHe 3a0e3medeHHs IIPOeciiiHol JISIIHPHOCTI BHUKJIAIAYIB
1HO3EMHHX MOB YMOJKJIMBJIIOE CAMOCTIMHE PO3pPO0JIeHHS HHMH aBTOPCHKUX
0JIOTIB SIK Cy4acHHX 3ac001B pOpPMYBAHHS y CTYIEHTIB PI3HHX CIIEIlaJIbHOCTEH
MLKKYJIBTYPHOI KOMYHIKATUBHOI KOMIIETE€HTHOCTI.

Hapasi mamo Ha Meri mpoaHaJsidyBatu aBa aBTopcbkl 0soru ProfeDeELE
(aBTop — Jamienr Epnanmmec) 1 LaClasedeELE (aBTopra — Beponika
TapaHTiHO), IK cy4yacHHX 3aco01B OpMyBaHHS y CTYIEHTIB OarkajaBpary U
MAaricTpaTypH 1CIIAHOMOBHOI KOMYHIKATUBHOI KOMIIETEHTHOCTI, AKl s 3aJIydalio
0 1poitecy (popMyBaHHS y HHX METOAUYHOI KOMIIETEHTHOCT1 BYMTeJsS /
BUKJAgava  ICIIAaHChKOI MOBU. be3ymoBHO, dQopMmar 1riel myOJikarmi
VHEMOKJIUBJIIIOE JeTaJIbHUU aHaJI3 CTPYKTYPH M 3MICTYy KOKHOro OJiory. Tomy
o0OMesKych aHaJI30M IXHBOTO II€JATOTIYHOI0 AacCIeKTy, 30KpeMa CTPYKTYPHOIO
opraisaiier IUIAKTUYHUX MaTeplaaiB. Tak, HasBa KOMKHOIO O0JIOTY €
3PO3YMLJIO OJIsI KOPUCTYBadlB, OCKLIBKHK BlOOOpaskae 3aayM iXHIX aBTOPIB —
"HaBuauHusa (profesor(a) / la clase) icmamcekoi moBu (ELE — espafnol como lengua
extranjera).

3po3ymMisIol0 JI KOPHUCTYBAYlB € TaKOMK CTPYKTYpPHA OpraHi3alils
ITUIAKTAYHIX MaTeplajiB 000x 0Jioris y Burjasml pyopuk. Y 61031 ProfeDeELE
— me pyopukru Actividades online, Canciones, Gramatica, Podcast, Videos,
Vocabulario, Profesores, y 0031 LaClasedeELE — Juegos, Canciones, ELE
ninos, Comprension lectora B1-B1l, Video ELE. Bommouac y mewio 0Jjory
LaClasedeELE mpomonyoThbca pyOpuKH, skl IyOJI0IOTH IMOMHO 3ragamHi, a
Taxkok pyopmru moBHuX piBHIB (Al-A2, B1-B2, C1-C2) Tux, XTO BUBYAIOTH
lcmaHcbky MoBy, a Takoxk Cajon de sastre, Cine ELE, Cortos, Cultura ELE,
Debates, ELE 2.0, Expresion escrita, Expresion oral, Fonética, Gramatica,
Reflexion ELE, Textos ELE, Vocabulario 13 3asHayeHHAM KIJIBKOCT1
HaBYAJbHUX MaTeplasiiB y HUX.

Ot:xe, pyOpukH 000X OJIOTIB OpPIEHTYIOTH CTYIEHTIB — IXHIX HOTEHINIHHUX
KOPHCTYBaUlB IIMOAO PISHUX BHUIIB MOBHHUX (poHETHWYHA, JIEKCHUYHA,
rpaMaTHdHa) 1 MOBJEeHHeBHUX (B aymll0BaHHI, YMTAHHI, TOBOPIHHI I IIMCHMI)
KOMIIETEHTHOCTEHM Ta JIIHI'BOCOIIOKYJIBTYPHOI KOMIIETEHTHOCTI, a TaKOK IIOJ0
oquHUIN (TekcT) 1 3aco0lB HABYAHHA, AK Tpaguiiipawmx (IrpH, IIICHI, KI1HO-,
MyJbTQLIbBMH), Tak 1 cydacHux (0jior, BeO 2), 1 HABYAJLHOIO IIPUIOMY
1IHTepaKTUBHOI TexHoJorli (mebaTu).
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Ha moro gymry, Take amimyBaHHs pyopuk y meHio osory LaClasedeELE
JIeIo Je30pleHTye foro KopuctyBauis. OgHAK CTYyOeHTIB HITPOXU He 0EHTEeKUTH
Taka CTPYKTYpPHA OpraHisails OAUIAKTUYHHX MaTeplasiB, IKY BOHU OIIIHIOIOTH
SK IIPO30PY ¥ 3PO3yMLITY JJII KOPUCTYBAHHSI.

Hi B axoMy pasl He IPHUMEHIIYIOUN BArOMICTh KOKHOI 31 3raJaHuX PYOPHK,
Hapa3l BHOKpemyan pyopury Actividades online 0Omory ProfeDeELE, saxa
o0’eqHye HaBYaJbHI MaTeplajid I1HIIHX PYOPHMK MOKJIMBICTIO BHKOHAHHS
KOpHCTyBaueM OHJAfH 3aBOaHbh 3 AaBTOMATHYHMM KOHTPOJEM  IXHIX
peayapraTiB. CaMe TakKuii peKUM IiX BHUKOHAHHSA 1 IIPHUBAOJIOE CYJYaCHHX
CTYJIEHTIB.

He Mmoxy o0lfiTm yBaroio pyopHKN, SIK1 YMOYKJIMBJIIOIOTH (POPMYBAHHS ¥y
KOPHCTYBaulB OJIOTIB CKJIAOHHUKIB JIIHTBOKPAIHO3HABYOI KOMIIETEHTHOCTI —
COIIIOJIIHTBICTHYHOI, COIIIOKYJIBTYPHOI, COIMAIbHOI. YUHHIKOM, AKHUI IepeayciM
CIIpHsIE IIOSIBI caMe TAaKOT0 HaBYaJIbHO-III3HABAJBHOIO MaTeplajy, 0e3yMOBHO,
ciayryioTh cBsaTa. Hapaasi 0sor LaClasedeELE posmounHaerbes TUaaKTHIHUMEI
MaTeplajgamu «2 cortometrajes para San Valentin». IIpomoHoBaHl Oyist MOBHHX
piBHiB B1-B2 mynprdiaemu «Paperman» 1 «Post-it Love» cympoBomsxye Hu3ka
3aBIaHb, AKl BHUKJIAJa4 MOKE TAKOMK 3aBaHTAXKUTA B (popmari pdf. Pamirmre
OIIPHIIIHEH] MOUIAKTHYH]I MaTeplajid MIPUCBAYEHO HOBOPIUYHUM CBSTaM,
XeJIJIOBIHY TOIIIO.

Ogmax MOIUIBHIINIMMY BBasKal MarTeplajiy, JOTHYHI JI0 CBAT caMe
ICIIAaHOMOBHHX KpaiH, a0o AKl B1OoOpakamoTh CIEIU@IKY CBATKYBAHHS
3araJJbHOBU3HAHUX CBSAT B 1ICLIAHOMOBHUX KpaiHax. Tak, aHasorom XeJIJIOBIHY B
Mexkcuin # 1Hmmx icrraHomoBHuX Kpainax (I'Batemausti, Hikaparya, I'ommypaci,
Cambagmopi) € Jens meptBux (el Dia de Muertos), axuit y 2003 poirl BBIHIIOB
JIo IIepesIiKy HeMaTeplaJbHoro KyabTypHoro cuagry jogacrsa IOHECKO. Came
TPAJUINAM CBATKYBAHHS IILOTO JHS IIPUCBSIYEHO OUIAKTHUYHI MaTeplaau «Ideas
para trabajar en clase el Dia de Muertos» 6sory ProfeDeELE. IIpomosoBani B
HUX BUOUW TISIJIBHOCT1 (CTBOPEHHS I IPUKPAIIAHHSA BIBTapsA OJIM3BbKOI ITOMepJIol
JoauHu (IPUHOCUTHCA I CBITJIMHA) YM BIAOMOI IEepCOHAJIIl 1CIIAaHOMOBHOTO
CBITYy; BHUTOTOBJIEHHSI IIOPOOOK [JIsI IIPHKpPAIaHHA BIBTApPS; HPUTOTYBAHHS
IYKPOBUX KaJjiaBepiB (depemu) 1 XJyi0y MepTBHX; HaHECEeHHS MAaKIIKy Ha
kmraat KaTpiEm Oj1g ydacTl B XO41l CMepTl, Ieperyisag TeMATHYHO HOTHUHOTO
MYJIbTQLIBMY ¥ IIPOCJIYXOBYBAHHS ITICHI) € HEIIPUHUHATHUMU IJIS BITUU3HSIHOI
KyJabTypu. TomMy HalKpalle, SKII0 BUKJIagad ICIIAHCHKOI MOBH 3aIIPOIIOHYE IX
JIJISI BUKOHAHHS 3a OasKaHHSIM CTYIEeHTIB.

Jlo pisgBsumx cBaAT y 05031 ProfeDeELE mpomonyoThesas aumakTUdHI
MaTeplajii, IPUCBIUYeH]l 30Kpema OHI0 BoaxBIB — el dia de los Reyes Magos
(amaJjior gua Cesaroro Mukosas). Cepen KopucTyBadiB 0JI0TY ABa POKU IIOCIILIb
IPOBOAUTHLCA OHJIAMH KOHKYPC JIMCTIB BOJIXBAM, IIEPEMOJKIIIB  SKOTO
BM3HAYAIOTh KOPHCTYyBaul OJIOTY B KaTeroplax KOJIEKTUBHUX M O0COOMCTHX
JIUCTIB.

Taxok IJIsT KOpHUCTYBadlB 3 p1IBHEM BOJIOIIHHS 1CIIAHChKOI MoBoI0 B1-B2 y
01031 ProfeDeELE 3amouatkoBamo pyopury Tu ELEmento, B saxiit
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IPOIIOHYIOThCA TeKCTH I unTaHHsA Quien mucho abarca poco aprieta; Se pilla
antes a un mentiroso que a un cojo; A la cama no te iras, sin saber una cosa
mas 3 aymiocympoBomoMm. lle HeBemKl 3a 00CATOM 1 PO3BaKAJIbHI 34 3MICTOM
SKUTTEB] 1CTOP1I, AK1 OJIS YUTAYIB / CJIyXaUvlB CJIYTYIOTh KOHTEKCTOM TJIyMAaUeHHs
iXHIX Ha3B, SIK1 BJIacHe e mpucaiBamu / mpuraskamu «He mokHaA ocarHyTtu
HeoCssKHe», «Y OpexHl KopoTkl Horm», «Bik sxmBm — BIK yumce». Came Ha
OBOJIOOIHHS HUMHU SIK eJIeMeHTAaMU KYJbTYPHU I BUpPasaMH IOJEHHOI'0 BIKHUTKY
CIIPSIMOBAH1 PI3HOBUIN OHJIAMH 3aBHaHb IIICJS KOMKHOTO TeKcTy. Buriamau
ICIIAHCHKOI MOBH 3a Oa:KaHHAM MOKe 3aBAHTAMKHUTHU Il MaTeplaau B popmari
PDF.

Orke, mIpoaHai30BaHl IIPOeciiiHl OJI0TH, OyAydHd HECXOKHMH, BOIHOYAC
He cyllepedaThb OJUH OJHOMY, a PO3IIMPIOIOTH MOKJIMBOCTI IXHIX KOPHCTYBAYIB,
SIK CTYIEeHTIB, TaK 1 IXHIX BHKJIQIadyiB, y BHOOPl HEOOXITHUX HABYAJIHLHO-
M13HaBAJIbHUX MaTeplaJIiB.

Takum YwmHOM, OJIOT TEXHOJIOTIA € OJHIEI0 3 CYYacHUX TeXHOJIOTIH
bopMyBaHHS ¥ CTYZEHTIB MIKKYJIbTYPHOI KOMIIETEHTHOCT1, 3aCO00M peaJri3ailii
K01 (TeXHOJIOT1i) CJYI'YyIOTh aBTOPCHKl OJIOTHM BHKJIALAYIB 1HO3EMHUX MOB.
IIepeBaroio 0JioriB (IIOPIBHSHO 3 1HIIHUMM CydacHHMH 3aco0aMH HABUYAHHSI) €
ollepaTHBHE OHOBJIEHHS IXHIMH  aBTOpaMM  HABYAJBHO-I13HABAJIBLHUX
MaTeplajiB, 30KpeMa IIPUCBAYEHHX CBATAM, SKI MAalOTh CBOI 0COOJIMBOCTIL
mepediry B pI3HUX KyJIbBTypax.

Bomrouac mpodpecitial 0Jsioru BUKJIAOAYIB CIOPHUSIOTH (POPMYyBaHHIO V
CTYJEHTIB MEeTOOUYHOI KOMIIETEHTHOCT1 BUNTEJIsI / BUKJIagava 1CIIaHChKOI MOBH.

IlepcmexkTBY TOJAJBIINX PO3BIIOK IIependavaroTh JOCIIIIMKEeHHS 1HIITHX
CyJacHUX  TEeXHOJIOT1A  (POpMyBaHHS Yy  CTYIEHTIB  MIKKYJIBTYPHOI
KOMYHIKaTHUBHOI KOMIIET€HTHOCTI.
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1. Birmu O. B. Buor 1 mogxact Texsosorii (hopMyBaHHSA MIMKKYJIBTYPHOI KOMIIETEHTHOCTI HA
Pi3HUX CTyIleHaX HaBuaHHA iHo3emuol MoBH / O. B. Birmu // Inoszemui mosu. — 2017. —
No 3. - C. 3-9.
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THE IMPORTANCE OF USING NEWSPAPERS
IN THE CLASSROOMS

Gaukhar Akhmetova (Arkalyk, Kazakhstan)

Newspapers and magazines, being a mass media, are very important for
students in general, and on lessons of English in particular, as it provides up-
to-date information, informative about everything that happens in the world
and around us, thus deepens and expands the horizons of students. According
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to the author of the book "Using newspapers in the classroom", Duncan Foord,
newspapers are important, because they include texts of different types and
languages. In newspapers and magazines we can find poems, comics and
articles about new cinema, about new youth movements, Sports clubs, music,
art, environmental issues Newspapers help keep us informed about what 1is
happening in the world. For this reason, they are of general educational value
and importance to students. As language teachers, we are also educators.
Particularly in the case of the Language of the School, it is the responsibility
of the students to improve their language skills.

There are a number of important points to make about the use of
newspapers in the English foreign language classroom:

1. Availability

English newspapers are available on a daily basis. Moreover, nowadays
most newspapers are available on line, so learners can easily access various
English newspapers and magazines from around the world.

2. Variety

Newspapers contain a wide variety of text types and language styles not
easily found conventional language-learning materials.(e.g.general
coursebooks), and students need to become familiar with such forms.
Newspapers provide a natural source of many of the varieties of written
English that become increasingly important to students, and valuable for
language study as they progress.

3. Access to Information

Newspapers and news databases contain a wealth of materials, which can
be searched .By using newspapers and computerized databases students can
obtain information on different topics. Thus, the use of newspapers in the
classroom may help learners master skills and strategies needed to access and
obtain information.

4. Content

Because newspapers deal with the outside world, their use in the
classroom bridges the gap between the outside world and the classroom. By
using the newspaper students widen their horizons, learn about other cultures
and societies and enrich their general knowledge.

5. Reader interest

The enormous variety of subject-matter in newwspapers means that any
one newspapers will invariably contain something of value or concern to every
reader. This makes them interesting and motivating for students to work
with. Newspapers report real-life events, and this arouses our natural
curiosity about the world around us and our fellow human beings.

Using the newspaper in the classroom enables learners to integrate all
skills necessary for learning a second or foreign language in a natural way.
Students talk about what they read in the papers; make judgements about it;
listen to the judgements their classmates have made and can write about
articles they have read. Newspapers, thus, provide a stimulus to a wide range
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of communicative, task- based, and integrated activities. Using the newspaper
in the classroom lends itself very easily to task-based activities, e.g., research
work, presentations, class debates, etc. The use of newspapers as an
instructional tool may thus provide learners with opportunities to make
choices about their learning, and encourage team work and learner autonomy
in the classroom.

The use of newspapers in the classroom enables meaningful and
Interesting communication. Not only are newspapers authentic materials in
themselves, but they also evoke an authentic personal response when we read
them. By using the newspaper in the classroom the process of language
learning becomes relatively natural as learners are given real-world
opportunities (or simulations) to apply or adapt knowledge.

In sum, newspapers are an invaluable resource in the foreign language
classroom. They provide learners with exposure to the target language as well
as ample opportunities for using it.

Preparing newspaper materials

It 1s important to remember that the presentation and appearance of
teaching materials can play a significant role in motivating students to read.
Technical details such as the use of photographs and illustrations, the print
size and the layout all combine to help make students want to read, and to
enjoy what they read. It is therefore worth taking the time to produce
materials which are as attractive and inviting as possible.

Practical Guidelines for Using the Newspaper in the Classroom

Before using the newspaper in the classroom, students should be
familiarized with the components of the newspaper. Introduce the students to
the various sections of the paper (e.g., News, Sports, Entertainment, Opinion,
Health, Arts, Books, Science, Technology, etc.) as well as with vocabulary
items connected with the newspaper (e.g., editor, scoop, reporter,
correspondent, feature, etc.) Students need to develop metacognitive
knowledge of the processes involved in reading the newspaper. It is thus
recommended to familiarize students with the elements of media texts and
journalistic writing (e.g., headlines, captions, sources, lead paragraphs,
keywords, images, signs, etc.).

Reading activities

One newspaper, or section of a newspaper for each group. Give each group
of four or five learners a newspaper and a piece of paper. Tell them that they
have ten minutes to make a quiz based on that section of the newspaper.
Suggest different kinds of questions, e.g. How long has X been... Where is ...?
How many people...? What happened in ...? Who is...? Who won...? How much
did...pay/cost...?

In groups, learners write six questions. Circulate and monitor, checking
the grammar and spelling in the questions (and making sure that questions
are not too difficult!)
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When the groups are finished, they pass the paper and the questions to
another group. Set a time limit for new groups to do the quiz. Repeat the
process if you have time. Do feedback and check the answers to the quizzes.
This is good to practise the reading skill of scanning for information.

Why do all the work making a class for a news story when it is right there
for you? You can download a free lesson based on a news story every month at
onestopenglish.com. There are different lessons for elementary, intermediate
and advanced learners for each news story. Take a look at the archive for some
great pre-prepared materials.

It should be noted that teaching students effective reading strategies is an
essential element in using the newspaper in the classroom. Thus, the teacher
should help students develop a complex repertoire of the necessary reading
strategies (e.g., skimming, scanning, getting the main ideas and supporting
details, making inferences and understanding implicit information, exploring
text organization, identifying bias, identifying and interpreting imagery,
summarizing the text critically etc.). Developing an awareness and
understanding of the processes involved in reading the newspaper will enable
students to react and respond to the newspaper in a more insightful and
critical manner as well as to perform their tasks more successfully.
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EOEKTUBHI METOIN BUKJIAJTAHHSI AHTJITACHKO;i
MOBHU Y MEJIUYHOMY BH3

Biosa I'puropsau (m. XapkiB, Ykpaiua)

BasxkauBoio yMOBOIO IIeIaroridyHol JisgJabHOCTI BUKJIagadiB Mequuuanx BH3 e
bopMyBaHHS y CTYIEHTIB HABUYOK 1 YMIHb BUYMTHCS, CAMOCTIHMHO BI1OOMpaTH
HaWOLIBIIT BasKJAUBY 1 moTpiOHY I1HdQopmaino. Cyrs ¢dopmyBanHs y4u00BOl
MSTBHOCTL CTYOEHTIB II0JISATae B CTBOPEHH] MOTUBIB JI0 HABUYAHHS, IK1 IIOBUHHI
HAOpPaBJATA CTYOEHTIB J0 AKTHUBHOIO OBOJIOJIHHS 3HAHHSAMN, YMIHHSIMUH,
HaBUYKAMH.

YV 3B'a3ky 3 1M, mepel BUKJaJavYaMM BHUIIMHUX IIIKLI CTOITh HEIPOCTe
3aBIaHHs. He JHIle [aTh 3HAHHA, HABUUTH IpodeciiHuM HaBUIKAM
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oOCTeskeHHsI, aJjie 1 HaBUYKAM aHaJI3y, 3ICTaBJIeHHs, 1HTepIIpeTali,
3a0e3mmeunT POPMYBAHHS 1 PO3BUTOK III3HABAJBHHUX 1HTEPECIB 1 3I10HOCTEH,
TBOPYOT'0 MHUCJIEHHS, 1HIIIIMHU CJI0BAMU HABUUTHCA "...He paxys8amiu CUMNMOML,
a ix 3saxcysamu" (:xosarmul Mopraumi).

3 BeJHMKHM yCHIXOM B MEIWYHIA OCBITI BHUKOPUCTOBYIOTHCSA AaKTHBHI
IMITAIIH1 MEeTOOM HABYAHHS, CYTh SKHUX B IMITAIll IIpodpeciiiHol J1sIbHOCTI,
MOEeJIIOBAHHI] *KUTTEBUX CUTyAaIllil. IMITAIIIHI MeToau, IK1 J1JIATHCSI Ha 1TPOoBI 1
HEeITPoBI.

Heirposi imirTamifial wmeromum - IIe (OpMH BHUPIIIEHHS IIPO0JIEeMH,
IPYHTOBAHOI Ha MOJEJIBAHHI peaJbHUX CUTYAIlli. YCl CTydIeHTH 00r0BOPIOIOTH
CUTYyallll0, BUCJIYXOBYIOTh AYMKY BUKJAaJada 1 BHOCATH BHUPIIIEHHS IIPO0JIEMHU,
TaKUM UHHOM, BIJOyBaeThbCsd IIN3HAHHSA HOBOTO, HaBuaHHA. Jlo HeIrpoBux
IMITAIIITHUX METOA1B BLAHOCUTHCSA BHUPIIIEHHS IIPO0JIeMH, IO IMITye KOHKPETHY
CUTyalllo, HAOJIMKEHY O0 peaJbHOI0 KUTTS.

Hanpuxnan, BukiIamay BuOMpae KIIHIYHY CHUTyalllio, CTABUTHL IIepen
CTyJeHTAMH KOHKpPeTHl IINTAaHHS 1 OpraHi3oBye IX po30lp 1 OOTOBOpeHHS, 3
IIOJAJIBIIIOI0 OI[IHKOIO Pe3yJILTAaTIB Po300opy.

IrpoBi imiTarmiiial metoau OynyoTbesa y gopmi rpu. CtymeHTH, IT0 0€pyTh
y4JacTb B T'pl, BCTYIIAlOTh B POJIeBe CHLIKYBaHHs. BuKjamay g0 modyaTky 1 B
Ipolecl TPHU BBOIUTH KOPHUIYIOUl YMOBH, PO3'SICHIOE CIeHApPIH, II0 SKOMY
BECTHMETHCS TI'pa-po30lp, pO3IOOLIAE PoJl, 3 IOHAJBIINM OIIIHIOBAHHIM
pe3yabTaTiB. ¥ IFPOBHX MeTOdaX HeMae IIOCJIITOBHOCTI i, KOKHA IIOJAaJIbIIa
s 3aJIesKUTH Bl IIOHNEepemHIX i YJYacHMKIB 1 peakini Ha Il i1l 1HIIKAX
VIaCHUKIB.

Jlo 1rpoBMX MeTOOIB OCBITH BIJHOCATHCS [LJIOBl ITPH, POJIeBl CHUTYyaIIli,
IrpoBe MOJIEJIIOBAHHSA 1 IIPOEKTYBAHHS Ta 1H.

JlinmoBa rpa - 1me Meron HaBYaHHSA IPodecliiHOol JISJIBHOCTL 34 JOIIOMOTOI0
MOJEeJIIOBAHHS CHUTyallli, OJM3bKOI J0 peaJbHHX YMOB;, HABUYAHHS YMIHHAM 1
HaBHUYKaAM IIPO(eciiiHOI J1sIIbHOCTI.

Mera misioBOI T'pu — HAOJM3UTU CTYIEHTIB J0 MAaWOyTHBHOI HpodeciitHOol
TSIJIBHOCTI, Y TOMY YHCJl HAa aMOyJIaTOPHO-IIOJIIKJIIHIYHOMY PIBHI, HATIPUKJIA,
JI0 POJIl JIKaps 3arajibHOl HPAKTHKM, CLIBCBKOIO JIIKaps, IIBHIKOI JOIIOMOTH,
0 eKCTpeMaJIbHUX curyalii(katacTpodu, IIOBEeHlI 1 TakK [Oajl); HaBYUTH
MaMOyTHIX JKaplB CHOLIKYBAHHIO 3 IIAIlleHTAMH, I1X pPOOHMYAMHU 1 CBOIMH
KOJIETaMH.

Jlo MerTomlB 1HTEPAKTHBHOI'O HaBYAHHSA TaK BIIHOCATHCI '"MO3KOBUM
mTypM", podoTa B rpyHax, pojieBa r'pa, CUTyaIlliiHl 3aBOaHHsI, CTYOEeHT B POJIl
BHKJIaJava Ta 1H., 70 (pOpM 1HTePaKTHUBHOIO HABUYAHHS MOKYTh OyTH BIIHECEHI1
yCl BUAM I'PYIIOBOTO HAaBUAHHI.

IIim vac mpoBegeHHs OIJIOBOI T'PH CTYOEHTH BYATHCSA CTABUTH J1arHO3,
CKJIaOaTH ILJIaH OOCTEeKeHHs 1 JIKYBAHHS XBOPOIO, YMITH OU(epeHINoBaTI
3aXBOPIOBAHHS, 3HAXOOUTH PIII€HHSI B CKJIAIHIN CHUTYAITl].

Y MemwmuHIlI OCBIT1 [OLJIOB1 IrpH IIOBMHHI BIAIIOBLIATH IIIECTH O3HaKaM,
chopmoBarum JI. I. KapcormoMm, y sakiii mepiima o3Haxka: MOJEJIIOBAHHA —
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MOEJIIOEThCS CHUTyalllsd IIpodpeciiiHol MIAJIBHOCTI, HAOPHUKJIAL, "TOCTYIHB
XBOPHH 31 ckapramMu Ha.."; uu "ImIig 4yac 00Xoay JIKap IIOMITHB y XBOporo'"; 1 Tak
mam Jlpyra osHaka: Iepen ITPOBUM KOJIEKTHBOM — YY0OBOIO TPYIIOIO,
IocTaBJIeHA CIiJIbHA METAa - MOCTABUTH 1 OOIPYHTYBATH M1arHO3, IIPU3HAUYUTU
JIKyBaHHS, IPHU HeOOXITHOCTI HamaTH OOIIOMOry. TpeTs o3HAKaA: PO3IMOIiJI
poJiei: Jikaps abo JIKaplB PISHUX CHeIlaJbHOCTel, MIallleHTa, POgUYIB
mamieHTa 1 Tak gajl YerBepTa o3Haka — B rpl "KoHcualyMm" mpuiiMaioTh y4acTh
IEeKLIbKA CTYOEeHTIB-(paxiBINB PI3HOI0 IIPOdII0 1 3aJe:KHO Bim IX pimieHHS
a0o aili 3MIHIOETHECS CTaH XBoporo. II'aTa o3HaKa — cucTreMa CTUMYJIIOBAHHA.
Y MemuuHIi# OCBITI CTEMYJIOM CJIY:KUTH "OOy:KaHHA" IaIlleHTa HPH IIPaBUJILHO
OPUUHATUX OiAX cTydeHTa-adikaps. Illlocra o3Haka — 00'€KTUBHICTH OMIHKH
pe3yJabTaTiB IrPOBOi J1SAIHHOCTI.

Mera rpu — HAOJM3UTH CTYIEHTIB OO0 PeasibHOI IPodeciiiHOol T1sSIbHOCTI,
chopmyBaTHu mpodeciiiHl HAaBUYKHW Ta BMIHHS.

3HaHHs, TpodeciiiHl YMIHHS 1 HABUYKN, OTPUMAHI B X0l 1HTePAKTUBHOTO
3aMHATTS, 3aCBOIIOTHCSI HAOATraTo IIBUAIIE, IJIKOIEe, MIITHO 3aKPIILIIOTHCT 1
JIETKO 3aCTOCOBYIOTHCS B OJAJIBIII ITPOdeCcIHIN J1SIHHOCTI.

Ha BigMiHy Bi1g aKTHBHHX METOMIB, 1HTEPAKTHUBHI METOOUW HABYAHHSI
OpleHTOBAHI, IIepeayciM, Ha B3a€eMOJII0 CTYOeHTIB OOUH 3 ogHUM. Buriamau
Oynye 3aiiHATTSA Tak, II00 IIPOBIOAHA POJIh B OOTOBOPEHH]I TEeMH BIIBOIHJIACS
crymeuTaMm. Micile BHKJIagadya B 1HTEPAKTHBHOMY HaBYAHHI 3BOIUTHCS [0
HaOpsAMY CTYJIEeHTIB Ha JOCATHEHHS II0CTaBJIEHOI METH.

TaxuM 4YmHOM, B HIpollecl 1HTePaKTHBHOIO HABYAHHS CTYJeHTH He JIHIIe
BUYATHCSA CaMl, ajie y4yaTh OOWH OJHOIO 3a IIPUHIIUIIOM - OOUH YYUTh yCIX, a ycl
BYATh KOYKHOTIO.
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NIJIAXU 3ACTOCYBAHHSI THHOBAIIIMHUX
THOOPMAIINHO-KOMYHIKAIIMHUX TEXHOJIOT'TA ¥
IIPOIIECI BUKJIAITAHHSA THO3EMHOI MOBMU J1JI4
CTYJIEHTIB BH3

0.0. I'yniu (Xapkis, Ykpaiua)

CydacHuii 1mepiog PO3BUTKY CYCHLJIBCTBA XaPAKTEPHU3YETHCSI CYTTEBUM
BIIJIMBOM KOMITIOTEPHHX TEXHOJIOT1H, K1 IIPOHU3YIOTh yCl cdepu KUTTHI,

YTBOPIOIOYM TJI0OAJIbHE I1HQopMallliiHe cepemoBuine. BiaTrax DOCTIIKeHHS
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IIIJIAX1B 3aCTOCYBAHHS  1HHOBAIIIMHHX  1H(OPMAINNHO-KOMYHIKAIIIHHUX
TeXHOJIOT1H B OCBITHIN cdpepl, 30KpeMa y Ipoliecl BUKJIAJAHHSA 1HO3eMHOI MOBH
nisa ctyneHTiB BH3 e akryanbauM mi1a choromenHs. Came ycIiliiHe Ta SIKICHE
Burkopuctauud 1HHOBamiyHuUX IKT Mokxe Oyru 3amopykoo egeKTHBHOTO
BTLJIEHHS BCIX HOBITHIX METOJHK Ta IIJXOJ1B 10 opraHi3airli HaBYaHHsd.

IadopMmaIniiiHo-KOMYHIKAITIAHI TEXHOJOr — IIe CYKYIHICTH METO/IIB,
3aco0lB 1 IIPHIHOMIB, III0 BHKOPUCTOBYIOTHCSI HOJsA J000pYy, OIIpAaIlloBAHHI,
30epiraHHs, IIOJAHHS, IIepeJaBaHHA pPISHOMAHITHHUX JAaHHUX 1 MaTeplaJis,
HeOOX1THUX IJIS IIABUINEHHI epeKTUBHOCT] P1I3HUX BUIIB J1AJIBHOCTI [2, c.134].

BropoBamxeHHsS TaKMX TEXHOJIOTIM y HAaBYAJIbHUN IIPOIleC BHMAarae
PO3POOKH BIAIIOBIIHOI HAYKOBO-METOIHMYHOI 0a3M1, IHCTPYMEHTAJIbHUX 3ac001B 1
CHCTEeM KOMII'IOTePHOTO HAaBYAHHSA Ta KOHTPOJK 3HaAHb, CHCTEMHOI Ta
paIrloHaJbHOI 1HTerpaii IIMX TeXHOJIOT1M B ICHYIOYl HaBYaJIbHI IIPOTpaMU Ta
OpraHi3aIliiHl CTPYKTYPH.

IcuyroTs pi3Hl cIocoOM 3acTocyBaHHS 1HHOBAIIMHUX 1H(OPMAIIIIIHO-
KOMYHIKATHUBHHUX 3aC001B y IIpollecl BUKJIAJAHHS 1HO3€MHOI MOBHU JIS
crymeutis BH3, cepenq axmx: BUKOPHCTAHHS eJEKTPOHHHUX JIEKTOPIB,
TpeHaKeplB, IMIOPYUYHUKIB, €HIIMKJIOIIEMI, CJIOBHHKIB; PO3po0OKa CHUTYyAIllHHO-
POJILOBHUX Ta 1HTEJEeKTyaJbHUX I1r0p; MOIEJIOBAHHS IIPOIIECIB 1 SBWUIII;
3a0e3meyeHHsa OUCTAHINNAHOI opMU HaBUYAHHS; IIPOBEIEHHS 1HTEPAKTUBHUX
OCBITHIX TeJIEKOH(EepPeHIIl; mo0yqJoBa CHCTEeM KOHTPOJII0 ¥ IepeBIPKH 3HAHDb
CTYEHTIB ILJISIXOM BUKOPHCTAHHS KOHTPOJIIOIOUYNX IIPOTPaM-TECTIB; CTBOPEHHS
Ipe3eHTalllil HaBYaJbHOI0 MaTeplajly; 3OIMCHeHHS IIPOeKTHOI 1 JOCIIIHUIILKOI
MSIIBHOCTI CTyAeHTIB ToIro [1, ¢.131].

IaTepakTBHe HaBUYAHHSA HA OCHOBl 1HHOBAIMHUX 1H(OPMAIHHUX
TeXHOJIOT1H J03BOJIsIE€ OLIBII IIOBHO peajidayBaTH ILIINH KOMILJIEKC METOIUIHUX,
TUTAKTAYHAX, HeJaroriyHUX Ta IICHUXOJIOTITYHUX IPHUHIUIIB, POOMTL IIPOIleC
HaBYAHHA OLIBII IIIKABMM Ta TBOPYMM. DBHMKOpHCTAHHSA 1HHOBAIIIMHHUX
1H(OPMAIHHUX TeXHOJOTIH Jae MOKJINBICTH BPaXOBYBATH P1BEHb 1HIIIOMOBHOI
IIATOTOBKM CTYOEHTIB 1 € OCHOBOIO JIJIS PeaJsii3alill IPUHIINIIB 1HIMBI Iy aIi3aIrii
Ta audepeHIinami HaBYaHHSA. BHKOPHUCTOBYIOUM KOMITIOTEPHY MeEpe:Ky, Ha
3aHATTI MOKHA OPraHI30BYBATH I1HAMWBIAYAJIbHY, IIapHy Ta TPYIOBY QOopMy
poboTH, 1110 MOJEJII0E (popMAaT CHIBPOOITHHIITBA TA IapTHEPCTBA.

TexHOJIOrYHI MOKJIMBOCTI 1HHOBAIIMHUX 1HPOPMAIIAHUX TEXHOJIOTIH
IOTYsKH1 Ta 0OaraToaclleKTHl, 30KpeMa MYJbTUMeNIHH1I 3acodum OJaioTh
MOJKJIMBICTDb OPTAHI3yBATH PI3HOMAHITHY HaBYAJBbHY MISJIBHICTH CTYIEHTIB, a
caMe: BHUKOPHCTAHHSA IIpsMoro edilpy O OIVIAAY HOBMH, IHTepHery,
PISHOMAaHITHHUX BlJIe0-, ay/Il0 MaTepiaiB, XYJO0:KHIX Ta HAYKOBO-IIOMYJISPHUX
piIbMIB, MyJIbTUMEIIMHHX IIPOTPaM CIEIIaJIbHO IIIATOTOBJIEHUX  IJIS
HABYAJILHOTO  TIPOIIeCY, eJIEKTPOHHUX  INIAPYYHUKIB, MYJbTUMEIINHUX
JOBITHUKIB, €HITUKJIONEI1 Ta CJIOBHHKIB, IIPOQECIiHO 30pl€eHTOBAHUX KJIIIMIIB,
III0 JO3BOJISIE CTBOPUTH KOMYHIKATHBHE CepeIoBHUIINE /I HaBUaHHsI, PO3BUBATH
3aIllKaBJIEHICTh OO0 BHWBYEHHS 1HO3eMHOI MOBHM, CTBOPUTH YMOBH, Kl
MaKCHUMaJIbHO IIPHUOJIMKEH] JI0 peaIbHO MOBHOTO CITIJIKYBAaHHS IPU BLACYTHOCTI
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IPUPOTHOTO MOBHOTO cepemoBuina. Came MyaIbTHUMeOIHHI 3aCO0H JTO3BOJISIIOTH
3aJ19TU MaMiKe BCl OpraHU YYTTsS CTYJEHTIB, MOETHYIOUN IPYKOBAHUI TEKCT,
rpadgiute 300paskeHHS, pyxoMe BlIeo, cTaTU4HI ¢pororpadii Ta aymiosaruc,
CTBOPIOIOUN «BIPTyaJbHY PeaIbHICTL» CIIPABKHBOIO CIIJIKyBaHHSA. BueHmMmun
JIOBEeIEeHO, IO 3aCTOCYBAHHS MYJbTUMEIIMHHUX MAaTeplaslB Ta KOMII IOTePHUX
Mepesk CKOpodye Yac HaBUYAHHS MaliKe BTPUYl, a plBeHb 3allaM ATOBYBaHHSI
Jyepes3 oJHOYACHEe BUKOPUCTAHHS 300paskeHb, 3ByKY, TeKCTy 3poctae Ha 30—40 %
[3]. Ha#iBaromimior mepeBaromo Takux ¢GOpM 1 MeETOOIB € BCTAHOBJIEHHS
CTYJIEeHTOM CBOI'O BJIACHOTO PUTMY HaBYaHHA. I, AK pe3yJbTaT, peai3yeThbCs
0COOMCTICHO-OP1€HTOBAHUH H1AX1T J0 HAaBUYAHHSI.

IlinroToBKa [0 3aHATHL 3 BHKOPUCTAHHAM 1HHOBAIMHHUX 1HQOPMAIIHHIX
TeXHOJIOT1M 1I0Tpedye Oarato uwacy. IIpore HeOOXIOHO 3ayBasKHUTH, IO
3aCTOCYBAHHS ITUX TEXHOJIOTIM CTHUMYJIIOE He TUIBKH CTYJIEeHTIB y BUBYEHHI
1HO3eMHOI MOBH, a ¥ y HIABHUIIEHH] KBaldlKaIlli BUKJIATadlB.

Bci 111 TerngeHIni gaoTh MOKINBICTE He IIPOCTO AKICHO YPI3HOMAHITHUTH Ta
IHTeHCU(PIKYBAaTH OCBITHIM IIpollec, a ¥ 3HAYHO HIABUIIHUTH pPiBeHbL 3HAHL Ta
COIIlaJIbHO-KOMYHIKATUBHOI KOMIIeTeHTHOCTI cTyaenTiB BH3.
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THE ENGLISH AS AN ADDITIONAL LANGUAGE IN
AUSTRALIA: TEACHING STRATEGIES

Habelko Olena ( Kropyvnytskyi, Ukraine)

Second language education is a subject of constant public debate in
Australia, reflecting a widespread perception that the cultivation of bilingual
skills among young Australians serves economic, cultural and intellectual
needs. However, this positive appreciation of the importance of language
learning translates to low school completion rates in second languages, high
rates of attrition from university language programs and a decline in the
number of languages taught, their duration, spread and level of seriousness.

It is in this context that the present Australian Education Review has
been produced, to reflect on the wider purposes for language study, and some
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of the deeper issues involved in forging a stable solution for their place in
Australian schooling. As a result, the review addresses the state of the
national language teaching effort, reflects on the guiding purposes and offers
pointers towards securing a permanent place for continuous, high-quality and
representative second language education in Australian schooling [3; c. 1].

In any group of English as an additional language (EAL) speakers, there
will probably be students for whom English is the only additional language
they speak and who regard themselves as capable and competent users. In
Australian schools, learning is accessed through English, and achievement is
demonstrated through English. Each area of the curriculum has language
structures and vocabulary particular to its learning domain, and these are
best taught in the context in which they are used. All teachers are responsible
for teaching the language and literacy demands of their learning areas.

EAL/D students: 1) have diverse educational backgrounds. They may
have: a) schooling equivalent to their age peers in Australia, b) limited or no
previous education, c¢) little or no literacy experience in their first language (or
in any language), d) excellent literacy skills in their first language (or another
language), e) learned English as a foreign language and have some exposure to
written English, but need to develop oral English;

2) already speak one or more languages or dialects other than English.
This language knowledge 1s an advantage when learning an additional
language and, along with their life experiences and diverse cultural
knowledge, provides learners with resources upon which to build their English
language, literacy and educational development;

3) may have good academic language skills, but struggle with the social
registers of English;

4) are generally placed in Australian schools at the year level appropriate
for their age [1; c. 7].

EAL/D students require specific support to build the English language
skills needed to access the general curriculum, in addition to learning area-
specific language structures and vocabulary. This resource assists teachers to
meet those particular learner needs [1; c. 7]. Program leaders and teachers
must decide which language learning needs can and cannot be accommodated
within the program and what requires referral to language specialists.
Adjustments to teaching will need to change over the duration of the program
as students move closer to graduation [2; c. 4].

Students enrol in university courses to acquire knowledge and skills in a
particular subject. Many study in English for the first time. Studying in
English requires more than a good vocabulary and the ability to apply
grammatical rules. University students must use English to understand ideas,
Interact with others, express their thoughts orally and in writing, construct
arguments and understand complex texts. An increasing number of students
in Australian universities and on accredited programs delivered on and off
shore are studying in English as an additional language and they do so in a
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new cultural context, encountering assumptions and expectations daily which
are unfamiliar and often surprising. Cultural unfamiliarity is important
because language learning and culture are inextricably linked; students must
understand them both to make sense of either. In addition, all newly enrolled
students are learning the discourse of their chosen discipline.

All students, each in their individual ways, need practice in developing
discipline-specific and tertiary-level language skills. All students have
responsibilities for further developing their English language proficiency
during their study at university. Some will need additional support for months
(and possibly years) to become confident and capable users of English for
reading, writing and speaking.

Support for language development cannot be the responsibility of
individual content teachers working in isolation. The ideal arrangement
involves collaboration between content teachers, program designers, language
support staff, universities as a whole and the students themselves. All need to
work together to ensure students achieve exit-level English language
capabilities. Without planned and coordinated support, some students might
fail to acquire the English language skills which are necessary for
communication in the discipline, for professional employment and for effective
communication in a world where English is increasingly regarded as an
International language [2; c. 3].

English language proficiency has become an important issue in
Australian higher education due in part to a heightened awareness of the role
of English language ability in employment outcomes and the role of
Iinternational graduates 1n meeting skill shortages in the Australian
workforce.

There is also an increased recognition within universities of the
fundamental nature of language in learning and academic achievement for all
students.

The rapid progress of global higher education is prompting universities in
other countries to address the complex issues of learning and teaching in
multilingual environments. Given the current prevalence of English in work
and professional fields internationally, many universities are seeking better
ways for students whose first language is not English to develop their
disciplinary English language proficiency through academic studies.

For the retention and academic success of international students in
Australian universities, a range of skills and strategies (in particular, written
and oral communication) need to be made visible, explicit, and accessible and,
importantly, integrated within specific disciplinary contexts.

While attending to university entry requirements, the Steering
Committee has emphasized the development of English language proficiency
throughout students’ studies. The Steering Committee has been guided by a
number of key ideas, as follows:
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* Irrespective of the English language entry requirements of the
university, most students, in particular those from language backgrounds
other than English, will require English language development throughout
the course of their studies.

+ Different disciplines have different discourses of academic inquiry.

* Students’ English language proficiency can be developed through
appropriate course design, supplemented where necessary by other
developmental activity.

* Development of academic language and learning is more likely to occur
when 1t is linked to need (e.g. academic activities, assessment tasks).

* English language proficiency is one part of the wider graduate attribute
agenda since English language communication skills are crucial for graduate
employment. (Final report cnh 1)
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TEACHING VOCABULARY AND MEANING TO
PRESCHOOLERS

Edita Hornackova Klapicova
SS Cyril and Methodius University, Trnava, Slovakia

Introduction

As social beings, humans acquire language to satisfy their prominent
desire to communicate with other individuals of their kind, to socialize, to
show interest in the other person, to express belonging, to feel acknowledged
by the members of the community. Language serves these ends, through
language humans achieve the function of communicating messages and
operating as social beings in the human society.

Children acquire their mother tongue on an adult-like level by the age of
five or six. That includes mastering the phonological, morphological,
syntactical, lexical, stylistic, semantic and pragmatic levels within the first six
years of life.

The semantic component is an important part of the sound-meaning
association system in the structure of a language. No “two language-culture
communities view reality the same way, and each community’s language
reflects its world view, what it regards as the significant categories and
relations of experience” (Wells Lindfors, 1980: 44). The aim of the present
paper is to offer some of the possible effective techniques in teaching
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vocabulary and meaning to preschool children. These techniques include the
communicative approach, the direct method, total physical response and the
use of a natural speaking environment.

The teaching strategies and activities presented in the paper are based on
several theories. The first is the behaviourist theory, which promotes the idea
that learning is a way of developing habits in the second language through
reinforcement and creating responses to different stimuli. The second is the
approach proposed by Vygotsky, who emphasizes the role of social interaction
in second language learning. The third is the approach based on Bruner’s idea
of “spiral curriculum” and the fourth is Schuman’s language acquisition
theory, which claims that those concepts which the child masters in the native
language will also be transferred to the second language. The methods applied
in the proposed teaching curriculum make use of situational language
teaching, the silent way, the natural approach, the communicative method,
and the total physical response method.

The activities and methods proposed in the paper make use of various
visual, auditory, kinaesthetic, social, and emotional teaching strategies with
the purpose to achieve a certain goal. Learners are viewed as partners,
individual and democratic learners. The teacher adopts the role of an
organizer, controller, assessor, participant, facilitator, resource, tutor and
Iinvestigator.

The present paper is part of an ethnic research project carried out in a
multi-ethnic community in Lower Austria. One of the ways to access the
community was through English lessons delivered to three to six year-old
children, who attend the local kindergarten. Coming from families with
different ethnic background and mother tongues, the children used German as
lingua franca in kindergarten. During their English lessons, however, the
English language was used exclusively as the language of communication. One
of the aims of this paper is to show some of the teaching techniques and
classroom activities through which the foreign language, i.e. English was
taught to this group of pre-schoolers in a natural way and with effective
results. Sample activities from lessons designed by the author in the form of a
one-year curriculum are provided in order to demonstrate the proposed
teaching strategies.

The teaching techniques and strategies including the exemplification of
their usage as well as any other examples and instances provided in the paper
are authentic and come out from the collected research material. This study
may contribute to the general knowledge on effective teaching methods in the
EFL classroom for very young learners and on examination of understanding
meaning across languages in bilingual children.

1. Teaching nouns

This 1s the group of words that can probably most easily be approached
through a great variety of audio-visual aids, activities, songs, games, rhymes,
etc. Visual aids may include real objects, flashcards, pictures, books, and even
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artworks, inasmuch as “more than just a recorded view of a scene, a work of
art conveys attitude, character, or values” (Healy, 2017: 542). For instance,
when the main topic of the lesson is clothing, the vocabulary can be exposed by
and practiced on real pieces of clothing. The teacher may first ask the learners
what clothes they are wearing that day and ask individual learners to point to
the parts of clothing they have on, e.g. a shirt, a skirt, a dress, pants, socks,
stockings, shoes, etc. The teacher might then take a basket full of clothes and
take one piece after another, pronounce its name clearly and ask the learners
to repeat. Repetition here is very important, so children become not only
recipients of the elements of language but also active producers. Moreover,
children become more involved in the learning process when they can actively
participate in it. Repetition and drills may become enjoying activities when
the learners are being constantly encouraged to perform a task and praised for
having it completed successfully. Very young learners tend to respond more
positively when the atmosphere in the classroom is positive, joyful, filled with
action and even suspense. The vocabulary exposition may take on a form of a
drama. The teacher may adopt the role of an actor who performs and
simulates, as if on a stage, real life situations in which the vocabulary in
question is used. For instance, as he introduces new clothing vocabulary, the
teacher may put different pieces of clothing on him or on some of the children,
such as a hat or a scarf or a rain coat, etc., while making comments on each
piece, such as ‘What is this? Can you guess what I'm holding in my hand right
now? Where do we put it? It’s a rain coat! Can you all say ‘raincoat’ with me?
[The children repeat.] Can you say it again out loud, very loud? [The children
repeat very loud.] That was wonderful, thank you! When do we wear 1t? When
do we put a rain coat on? When the sun is shining? [Children may say ‘No!]
No, you're right. We don’t need a rain coat when it’s sunny outside. Is it sunny
outside today? [Children answer ‘No!’] No! You're right, it’s not sunny, it’s
raining today! Well, we need a rain coat when it’s raining, right? [Children
may answer ‘Yes!]. So, here, Jonas, can you, please, come to me, let me put
this rain coat on you. And I will take an umbrella. See, this is an umbrella.
Can you all say ‘umbrella’, please? [Children repeat ‘umbrella’]. Again, out
loud, please! [Children repeat ‘umbrella’.] That was very well done, thank you!
So, I take an umbrella, when it’s raining outside. See, the sky is not clear
today, it’s cloudy and it’s raining. [Children look out the window to see the
rain.] It may be highly effective when the teacher sets the new vocabulary in a
context and in a co-text. Making comments of different kinds related to
particular the lexical item helps the learners to acquire the possible
collocations in which the word 1s used, to practice other forms and to hear the
word over and over again, so it becomes practiced and reinforced in various
ways. The key i1s to maintain the learners’ attention, to keep them excited,
involved, and interested. Proceeding teaching any linguistic item in a similar
manner, the very young learners’ performance will be outstanding.
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Conclusion
The results from the present research support the theory that children
three to six years old acquire the vocabulary of language with its accurate
phonological representation (pronunciation) and meaning when the
vocabulary is presented to them in a natural setting (context) through real
objects used in everyday life (for common and proper nouns, for instance), such
as toys, tools and other objects or other visual aids, such as pictures and
flashcards; when they are physically involved in performing activities
accompanying the acquisition of certain verbs; or invited to show emotions,
such as happy, angry, scared, etc. while acquiring adjectives expressing
abstract notions. These are just a few examples of how vocabulary acquisition
may become a real-life experience for the very young learners.
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BRAINSTORMING ACTIVITIES IN TEACHING ENGLISH
Kadaner O.V. (Kharkiv, Ukraine)

For achieving aims and objectives of teaching social studies teachers are
supposed to use different techniques like group work, class discussion, role
play and brainstorming etc. Technique of brainstorming depends on the
capability of human brain to make association. As learner sees and listens
term “law”, so cognitive map of his/her mind associates it with crime, criminal,
lawyer, law-enforcement agency etc.

Al-Maghrawy defines brainstorming as a “group creativity forum for
general 1deas” [1]. Brainstorming was developed by Alex Osborn (1888-1966)
(successful advertising executive and business owner) in his book “Your
Creative Power”, published in 1948. “Brainstorm means using the brain to
storm a creative problem and do so in commando fashion, with each stormer
attacking the same objective” [1].

Brainstorming is a situation when a group of people meet to generate new
1ideas around a specific area of interest. Using rules which remove inhibitions,
people are able to think more freely and move into new areas of thought and
so create numerous new ideas and solutions.

How to brainstorm?

1. The leader or another member introduces the problem. The problem is
expressed as a question (this can be done before the meeting or as first step in
the meeting).

2. The problem is explained in a way that all group members understand

1ts essence.
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3. Some facts about the problem are provided before the students start
brainstorming. A field trip or visit to the place where the problem occurs can
help the group members to see and understand the nature of the problem.

4. The group meets in a half circle and starts to storm the problem.
Everyone just speaks out his/her ideas. All ideas are welcome, simple ideas,
crazy ideas. The more 1deas, the better. No group member, including the
leader, 1s allowed to criticize any idea. Everyone is encouraged to use other
group members’ ideas to come up with yet another idea.

5. All ideas are recorded by a note taker (can be the leader or another
person) at a place where all group members can see the ideas. The easiest way
to record the ideas is in form of a list on a flip chart or whiteboard.

A brainstorming session lasts between 30 minutes and 1 hour. The time
set would depend on the nature of the topic. At the end of the session, a
student can summarize all the ideas that were discussed. Ideas can be
evaluated in a second meeting.

Brainstorming can encourage learners to think more innovatively than if
they were doing a more restricted and routine classroom situation. It allows
learners to remember what they know, and to teach each other. It is a
dynamic and stimulating way to lead learners into a topic.

There are three elements of brainstorming for English language learners.
These are the following: lack of awareness, connecting to prior knowledge, and
creativity. Brainstorming promotes success for students with special needs as
there is no one right answer. Brainstorming is an excellent strategy to: tap
into prior knowledge, give all students a chance to express their ideas,
eliminate fear of failures, show respect for each other, try something without
fear, tap into individuality and creativity, eliminate the fear of risk taking.

Here are some 1deas that may aid the brainstorming sessions:

1. Discussing and not fighting. There is no winning or losing team while
brainstorming. All the ideas and thoughts are considered and given equal
preference. The teacher should moderate the session so that the discussion is
amiable and students are learning. Also ensure that everyone contributes to
the session.

2. Generate answers. Frame the question that needs to be brainstormed
carefully so that maximum ideas may be generated. Teachers should prepare
a list of sub-questions that may help direct the thoughts of the students in the
right direction in case the discussion hangs or the students get side tracked.

3. Brainstorming in groups. The class may be divided into groups. They
may all be given the same topic. Once the time is over, each group will choose
a student who may read out their ideas. The students may also be given a
second paper to note the ideas that they have missed out. In this way,
students are able to generate and understand all the ideas presented in the
session.

4. Paired brainstorming. In this strategy, the students are divided into
pairs and each pair discusses their ideas and notes them down.
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5. Pie method. A circle 1s drawn and the topic written in the center. The
teacher divides the circle into 4 or 6 parts, representing sub-topics. Students
are instructed to generate ideas for each sub-topic and these are written down.
At the end of the session, the diagram represents all the ideas that make up
the total topic.

6. Card method. In this method, students are asked to list their 1deas on a
stacked card and pass it to their right. The student on the right reads the idea
that was written and adds to it. In this way, the card is passed around the
class with each individual contributing to an idea. In case someone has no
contribution, they may write a question which could be discussed by the other
students. Once all the cards have been passed around, the teacher may collect
them and read back the ideas to the class.

Group brainstorming is more effective than individual brainstorming. The
essences of interaction with peer and teacher are able to be facilitated using
brainstorming skills. In addition, group brainstorming is important in order to
activate their thinking and create ideas which are able to overcome the
difficulty of foreign language learning. The brainstorming strategy can gather
many more ideas in a group setting than in an individual one.

The benefits of brainstorming sessions are following:

The target group can generate a greater number of alternative responses
since the group’s information and knowledge tend to be more comprehensive
and reliable. The group decision making is democratic in nature. The
democratic processes are more easily acceptable and more consistent with the
democratic principles which ensure equal academic opportunities.

It has been found that brainstorming is an effective teaching strategy,
and it can be easily introduced into language classes. It helps students to
become better learners. This means that brainstorming can play a significant
role to improve student’s content understanding, thematic integration with
real life while enhancing the confidence and communication skills. It is largely
due to the fact that brainstorming not only stimulates students’ attention but
also interests them to participate in the class in an interactive and fun-active
manner while motivating them towards the topic in focus.
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METOIUKA ®OPMYBAHHJI IHIIIOMOBHOI
KOMIIETEHIIII YIHIB ¥ TEXHIIII IINCHBMA

Teraua Kamnirtau (M. Kpomusaunbskuii, Ykpaina)

Pedopma cepequpoi 3araJbHOOCBITHBOI IIIKOJIM OPIEHTYE BUMTEJS Ha
OIOBUINEHHS SKOCTI HaBYaAJbHO-BUXOBHOIO IIPOIlecy Ta e(QEeKTHBHOCTI ¥
BHUBUYEHH] 1HO3eMHOI MOBHM, OCKLIBKM IIOYATKOBUM eTall, Iiepegdavae
bopMyBaHHS IMIAIPYHTS IJIS OBOJIOMIHHS MOBOIO, IO BAaYKJINBO OJISI YCIIIIIIHOTO
3aCBOEHHS IIHOTO IIPEIMETY YUHSIMH.

Hanpuxinim XX cr. mpobyeMy HaBUYaHHSA IIHCBMA JOCILIMKYBAJIM BlOOMI
meroquctu, 3-momixk  axmx 1. JI. bim, C.II. Illatuos, I'. B. Porosa,
I. M. Bepemariua, H. I I'es, 0. O. Mupo0060B, O. I. BunraeBchxmuii,
C. 10. Hixonaena, K. I. Oguinenxo ta 1.

Metoro crarTl € aHami3 o0cob0JamBOCcTe (QOPMYyBaHHS 1HIIIOMOBHOI
KOMIIETEHIIlI YYHIB y TeXHIIl IINChbMAa, a TAKOMK POJl IIHChbMa B HaBYaHHI
1HO3€MHOI MOBH B IITKOJII.

OueBuaHO, I1I0 B HABYAHHI 1HO3€MHOI MOBH Ha IIOYATKOBOMY €TAIIl IIMCHMO
Mae BATOMe 3HAYEHHS. VIOro posrismanTh AK 3aci0 HABYAHHS, IO CIIPHUSIE
OLJIBIIT TPYHTOBHOMY 3aCBOEHHIO JIEKCUKO-TPAMATHUYHOIO MAaTeplasly, a TaKOK
VIOCKOHAJEHHI0 HABUYOK YMTAHHS Ta ycHOro MoBJeHH. [Imcbmo 3abesmeuye
Kpallle 3aCBO€HHS YUHIMHI 1HO3€MHOI MOBH, 30KpeMa MOBHOI'O TA MOBJIEHHEBOTO
MaTeplay.

OcHoBHa MeTa BUPOOJIEHHS TEeXHIKM IHChMa 1HO3€MHOI0 MOBOIO B IITKOJI1
mojsrae y (opmyBaHHI TrpadiuHux, Kajairpadgiuamx Ta opdorpadluHux
HABHYOK YUYHIB. Y IIpoIliecl Ifle€l JIAJIbHOCTI YYHI J0JaI0Th TPYIHOII], II0B I3aH1 3
BUBYEHHSAM OCOOJIMBOCTEH 3BYKO-OYKBEHMX BIJIIOBIIHOCTEH Yy MOBI, IIO
BUBYaeThcA. Ilpu IIboMy BpaxoBYIOTH 3B’S30K IMChbMAa 3 YUTAHHSIM, OCKLIbKH
IXHBOI0 OCHOBOIO € OJHAa TrpadivHa cucTeMa MOBH, TOMY HAaBYaHHS TEXHIKH
IHUChbMa CJIJ 3OIMCHIOBATH BOOHOYAC 3 POopMyBaHHSAM TexXHIKKM ynTauHHg. Caig
3ayBasKHUTH, III0 B IIPOIleCl IIMChbMAa, Ha BIAMIHY Bl YHNTAHHS, YCTAHOBJIIOBAHI
rpadgpeMHO-pOHEeMH] BIAIOBLIHOCTI MAlOTh 1HIIY CIIPAMOBAHICTL: B1D 3BYKa [0
OyKBM, TOOTO I Yac IIMCHhMA CIIOCTEPIraeThCs KOAYBAHHSA IYMKU 34 JOIIOMOTOIO
rpagpiuEux cuMBOJIIB [4, c. 210].

Y MeTogmuHIN JHiTepaTypl 3aIIpoIIOHOBAHO PI3HI KpuTepll KiIacu@ikairii
YCHUX Ta IHUCHhMOBHUX BIIPaB. 30KpeMa IUChMOBI1 BIPABH PO3PI3HIIOTH TAKI:

- 3a Mpu3HAYeHHAM (II1AT0TOBY1 Ta OCHOBHI);

- 3a CIIeI(P1KOI0 MOBJIEHHEBOI MISJILHOCTI (PeIlelITHBHI Ta PeIPOayKTUBHI);

- 3a XapaKTepoM HABYAJBLHUX M1¥ (BIIpaBH 3 BIATBOPEHHS, BHUIO3MIHH Ta
KOMO1HYBAHHS MOBHHUX CTPYKTYD);

-3a IOX0IOM JO0 MOBHOIO MaTeplajy (BIpaBu Ha I[JIECIIPSIMOBAHY
AKTUBI3AII0 MOBHOTO MaTeplaJy Ta BIIPaBH Ha HEKEPOBAHY AaKTHUBI3AIIlI0
MOBHOT'O MaTeplasiy).

OxpeMml rpyom BIpaB MoO:kHaA KoMOlHyBaTH. Hampuriman, 3sammc
IPYKOBAHOIO TEKCTY 3 IIIKPECJIeHHIM, IIePeCTABISIHHSI OKPEeMUX eJIEMEeHTIB 13
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3aIIOBHEHHSM mnponyckiB. Jlesxl BmpaBum, 30KpeMa BIANOBIAlI HaA IITATAHHSI,
PO3TIALAIOTE B yCixX rpynax. Ile 3aesxuTs Bl CTYIIeHS CKJIAIHOCT] IINTAHb.

3 ornsaay Ha BHINECKa3aHe, a TAKOXK YPaxoBYIOUHM eTanmu (POpPMYyBaHHS
HABMYOK IIHCHMA, BHOKPEMIMO TaKl I'PYIIH BIPAB:

e BIIpPaBU Ha (pOpMyBaHHS HABUYOK TeXHIKU IIMCHMA;

« BIpaBHU Ha (POPMYyBAHHSI MOBJIEHHEBMX HABMYOK IINCHMA;

« BIIPABH HA PO3BUTOK BMIHBb IHCHMA.

Ax crBepmxye K. I. Omumenko, mia xagirpadglyHAMH HABUYKAMM CJII
yBasKaTHU HABUYKHW HAITMCAHHS OYKB 1 OYKBOCIIOJIyYeHb MOBU SIK OKPEMO, TaK 1 B
ITMCEMHOMY MOBJIEHHI.

IHo03eMH1 MOBH, iK1 IPONOHYIOTH JJIsI BUBYEHHS B IIIKOJI1, BAKOPUCTOBYIOTH
JaTUHCBKY Trpadiky. AHaIl3 CHUCTEMH OPYKOBAHUX 3HAKIB YKPAiHCHKOTO Ta
JATHHCHKOI0 ajipaBITIB 3acCBIOUYeE, IO B HUX € CXO0K1 OyKBH (Hampukaand: Aa,
Oo, Xx, Ee, MM, Kx, Pp), OyxBu, K1 yacTkoBo 30irarorbca B Hanucauuil (Tt, Hh,
Uu, Bb), 1 OyxBm, HakpeciaeHHS SAKHX 30BCIM BIOPI3HAETHCA Bl OYKB
ykpaiucekoro ajixdasity (Ss, Ff, Rr, Ww, Jj, Zz) [4, c. 210 — 211].

VY 1porieci HaBYaHHS OHChMAa B CEPEeIHIN IIKOJI1 mepeadavueHo (pOpMyBaHHS
B YYHIB TpadluyHux 1 OeBHHUX opdorpadlyHux HABUYOK, TOBEIEHHX [0
aBTOMATU3MY.

3a caoBamu O. O. MuposoboBa HaBuauHsg rpadixum (kagirpadii) e
CIILIBHUM JIJIS TeXHIKHM YUTAHHS 1 IHCbMAa, TOMY III0 B MOT0 OCHOBY ITOKJIAJI€HO
TOM caMUM MeXaH13M aCOIII0OBAHHS IIeBHUX HaKpPecJeHb 13 3ByKaMH MOBJIEHHS,
OOHAK Il Jac nuchbMa (KOAYBaHHs) OCHOBHI oIlepalrli IoTplOHO BHUKOHYBATHU B
3BOPOTHOMY HAIIPsMIl HOPIBHSIHO 3 YNTAHHAM (IeKOIYBAHHSIM).

Croenudika poboTH 1 KIIBKICTH BIIpaB y r'padiirl Oe3mocepeIHbO 3aJIeKaTh
Bl CKJIQOHOCTI 3BYKO-JITEPHUX BIOHOIIEHh MOBH. HAaMOLIBII HIIPOCTUM €
BUIIAJIOK, KOJIM BIJHOIIEHHS 3ByKa 1 OYKBU IIOCTIMHI I BIACYTHS 1HTepP(depeHIIia
3 p1oHOI MOBH. ¥ TaKOMY pa3l acoIrlalllsd BCTAHOBJIIOETHCI Oy Ke IIPOCTO: 3BYKO —
KlHEeCTeTHUYHE CIIPUUHATTSA — 30POBe YABJIEHHS — IINChMOBA 1.

Jl1s1 mmboro mocTaTHLO HE3HAYHOI KIIBKOCTI HAMOLIBII IIPOCTUX BIPAB, SK1
IPYHTYIOTbCSI Ha BKA3aHUX BHIIE AacoIlallldX Ta HPHUILYCKATh IIIBUIIEHHS
camocTiiHocTl yuHda. (CmoyaTky ydYHI IIyKaOTh Yy po3pi3Hiil abeTml abo
mporrcax OYKBY UM OYKBOCHOJIYYEHHS, SAK1 BIIIIOBLIAIOTH 3BYKY abo
3BYKOCIIOJIyUYeHHIO, III0 BUMOBHB yUYHTEJb. ¥ TAKHX BOpPaBaX II0JAHO MOKJIHBI
rpacgpiuel BIOOOBIOHOCTI, iX CJIO JIAIle BHOpaTH. blabll CcKIagHUM €
BUIIMCYBAHHS 3 TEKCTy CJIB Ta HAIMCAHHSA OyKB 1 OYKBOCIIOJIyYeHb, K1
BIJIIOB1IAIOTH BUMOBJIEHOMY 3BYKY.

3a ymoB mosicemii Ta cmHOHIMII rpadgeM IIOTpIOHO HOJATKOBlI BIpaBU Ta
301IBIIIEHHS iX 3arajJibHOI K1JIBKOCT1. Y Po0O0T1 3 IOJIICEeMIEI0 3HAUYHY HOIIOMOLY
HaJaloTh TAOJMYKM, SK1 IIepeaaloThb, HAIIPUKJIIAL, BIAIOBITHICTL OYKBU «S»
3BykaM [s], [z] Ta [S]. Takox BasKJIMBO BHKOHYBATHU CIIEIIMQIUYHI BIPABH, SK1
mepeqoavaoTh TPYIIyBAHHSA Ta BHOIP CJIB 13 HH3KM 3aIIPpOIIOHOBAHUX a00 3
TEKCTY 3 ypaxyBaHHSIM IIPOIIOHOBAHOI BimmoBlgHocTl. Hampuriaan, BuOpaTu BCl
CJIOBA, Y IKHUX «S» 3BYUHTD AK [s] [2, ¢. 299 — 300].
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Jlo Bpas, cruipaMoBaHUX Ha (POpMYyBaHHS IrpaIluHUX HABUYOK, HAJIEKATh:

Q) BOPABH Ha HAIHCAHHSI OKPEMHX IIPOCTUX, IIOTIM CKJIATHUX JITEp, SAKl
IIOBHICTIO a00 YACTKOBO 30IralThCs B HIMEIbKIM Ta yKpaiHChbKIi mMoBax (Aa,
Mw, Oo, Ee, KK); Tux, 110 BlApl3HSOTHCS, ajie MaloTh CIILIBHI, CX03K1 eJIeMeHTHU
(Dd, Pp, Uu, 11, Tt); Tux, axi He 30irarorsea 3a HanucauuaMm (Ss, Ff, Ch, ch, Rr
Ta 1H.); JITEp 3 JIaKPUTUYHUMU 3HarKaMmu (0, 4, 1);

0) BIIpaBU Ha HAIIMCAHHS OYKBOCIOJIYYE€Hb, SKl IIepeIaloTh OOHH IIPOCTHI
3ByK: [K] — ch, ck; [S] — sch, sp, st; [I] — 1e, 1h Ta ckmaguuit 3ByK (mudToHT) —
[ae] — e1; [ao] — au; [0o] — au, eu;

B) BIIPABU HAa CIHCYBAHHS OKPEMUX CJIIB, peUYeHb, TEKCTIB.

TexHika mnmchbMa, KpiM EKaairpadldyHux, HOepemdadae  BOJIOOIHHS
opdorpadgpiuanmu  HaBumukamu. OpdorpacdiuarmMym HA3UBAOTL HABHUYKU
HaAOHCAHHSA CJIIB BIAIOBLIHO A0 IPABWJI BHUKOPUCTAHHS IIMCHBMOBUX 3HAKIB Yy
KOKHOMY KOHKPETHOMY CJIOBI.

Ax Bimomo, opcorpadiuna cucrema HIMEIILKOI MOBHU IPYHTYETbCSI Ha TaKHX
OPpUHIINOAX: a) (POHEeTHUYHHI, KOJIM JiTepa IIOBHICTIO BIAIOBIIAE 3BYKY,
"Hampuraan, finf, Mutter, werden; 0) rpamarTuunmii (MOP(OJIOrIUHIIL), KOJIN
HaOHCAHHSA BHU3HAYAETHCA IIPaBUJAMH TI'paMaTHUKH, He3aJeKHO  BIJ
poHEeTHUHMX OeBilalllii y BUMOBI Tiel camoi jaitepu, Hanmpuriaamd: Kind (kint) —
Kinder (kinder), legte (le:kte); B) icropumunmii (Tpagumiiamii), Hanpukiaag: funf,
vier, Vater [5, c. 97].

Ax sayBaskus O. I. BuitaeBcbKH1ii, IIPOBIIHUMHU IIPUHIIUIAMEA B HIMEIIbKIHI
opdorpadii € porHeTHUHMI Ta MOPJOJIOTIUHHIMI, TOMY Ha HUX IIOTPIOHO 3BepTATH
HaMOLIbINle yBaru I 4yac (popmMyBaHHsS opcorpadgpiuamx HaBUYOK. BuBuatu
rpaMaTudHy opdorpadio IIOTPIOHO pa3oM 3 TpaMATHYHUMU SBUIIAMH B
INCHbMOBHX BIIpaBaxX Ha 3aKplLJIeHHS IHUX ABUIN y ITHCHMOBIH ¢opmi.
Hai#6iapmr onTUMaJabHUMH [OJIS IIHOIO € MOBHI T'paMaTHYHI BIIpaBU Ha
CIIMCYBAHHS, TIpaMaTUYHy TpaHcdopMalllio, TrpaMaTHYHy IIIJICTAHOBKY,
JONHCYBAHHSA BIIMIHKOBHUX Ta O0OCOOOBHX 3aKIHYEeHb 3 BHUKOPHUCTAHHSIM
BIAIIOBITHUX IpaMaTHYHUX IpaBui [1, c. 142].

BrpaBu, Kl I'pyHTYIOTHCS Ha BHKOPHCTAHHI IPABHJ, MOKHA 00’ €qHATH Yy
nBl rpymu: 1. Bopasu, gkl mepembavyaioTh PO3IN3HAHHS OyIb-IKHUX CJIIB, IO
BIAIIOB1IAIOTE mpaBuiay. Jlo Irlel rpymnm HajIeKaTh PI3HOMAHITHI BIIpaBH Ha
BUIINCYBAHHS, HAIIPUKJIAL, IMEHHHKIB y MHOKIHI, TOOTO BIIpaBa MICTHUTH CJIOBa
3a IIPUHIIUIIOM «CXO3KOCT» iX HammcaHHsa. 2. BmpaBm, 3opileHTOBaHl HAa
caMOCTIfHe ByKHMBAaHH cJiB. lle BopaBwm, 110 mependavaioTh IIOCTAHOBKY T'PYIIN
CJIIB 200 OKpPeMUX CJIIB Y PeYeHH1 Yy opMy MHOKHUHU a00 IIeBHY 4acoBy opMy,
I001p CJI1B 3 maM STl HAa OCHOB1 IeBHUX opdporpam Ta 1HIIe.

OBosogiaasa opdorpadieo Ha OCHOBI JIHIIIE IIPABUJI HEMOKIINBE, TOMY III0 B
0arathb0X BHIOAJAKaAX TpagulllfiHe HaOWCAHHSA He BIAIIOBlIae IIpaBUIaM
(HammcanHs cuiIbHEUX mglecalB B Partizip II). ¥V 1mpomy pasi BamkInBO
BpaxXOBYBATH He JIHUIIIE MeXaHIuHe 3allaM SITOBYBAaHHS, a ¥ MHUCJEHHS yYHIB.
3okpemMa 3acTOCOBYBATH BIIpaBU, YKJIAAeHl 34 MIPUHIIAIIOM aHaJIOTII.
Hamomcamusa ciriB y TAaKKUX BOpaBax yUHI 3allaM ITOBYIOTH HA OCHOBI 3’ SICYyBaHHS
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acorrlamii 3 1HIIHMM BIJOMHUMHK CJIOBAaMH’. 3a3BUYall aeTbCsI SKHI-HeOyIb
IPUKJIAL, 3a SKUM YUYHI1 IIOBHHHI J1I0paTH cJI0Ba 3 aHAJOTIYHUM HAITUCAHHSIM.

Y  mpaxtuinl HaBYaHHSA ~ opdorpadii  BaKJIMBO BHUKOPHCTOBYBATH
TPeHyBaJIbHI TUKTAaHTHU. BoHU € epeKTUBHUM 3aco000M 3acBOeHHS opdorpadii,
TOMYy Ha IIOYaTKOBOMY e€TaIll iX CJIO 3acTOCOBYBATH CHCTEMAaTUYHO.
PospisuaoTh geKlIbKa BUOIB TPEHYBAJLHUX AUKTAHTIB: a) 30POBHUI: YUUTEJb
YyHUTae peveHHs, 3aIlrcye Ha HOIIIIl, IIIKPEeCII0e CKIAIHI opdorpaMu 1 IIOSICHIOE
iX; IOTIM pedYeHHs CTHPAThL 1 JUKTYIOTH 3HOBY; 0) IIOIepemKyBaJIbHUIA:
VUNUTEJIh 4YHNTA€ pPedYeHHs, YYHl aHaJI3yITh HAIIMCAHHSA OKPEeMHUX CJIIB;
HaAMCKJIQIHIII CJIOBA IIUIIYTh HA JOIIII; ITICJIS IIHOI'0 BUHTEb YUTAE PEUCHHS
Ie pas3 1 yYHl 3aIlIUCyIOTh; B) MOSCHIOBAJIBHHUMI: YUYUTEJb JUKTYE, YCl IHUIIYTH y
30IIINTAX, OOUH y4eHb Ha JOIIIIl; JOIIYIIeH] Ha JOIIIl IIOMHJIKNA BUIIPABJISIOTh;
peueHHs, 3allrcaHe Ha [OIIIll, € OPIEHTHPOM [JII BUIIPABJIEHHS IIOMUJIOK
[1, c. 143 — 144].

Ha agymry K. I. Onumienko, y HaBYaHHI IIMCbMAa CJI1J] BUOKPEMJIIOBATH TPU
eTaru:

1. OBomominuaa rpadikoio Ta opdorpadico 13 3aIyuyeHHSIM MaTeplauy,
OIIPAIIbOBAHOIO YCHO.

2. 3acBoeHHA CTPYKTYPHHX MoJeJjiell pedeHb, BJACTUBUX YCHIH Ta
IIUCHMOBIH popMaM COLIKYBAHHS, IX KOMOIHYBAHHS B MOBJICHHI.

3. OBoJIOOIHHS IIMCEMHUM MOBJIEHHSIM SK 3aCO00M CIILJIKYBAHHS.

J11sT KOKHOTO 3 eTamlB XapaKTepH1 p13Hl THUIIX 1 BUOU BIPAB.

3oxkpema Ha 1mepiioMy eTaml QOpMyBaHHS opdorpadgplyaux HaBHUYOK
BUKOPHCTOBYIOTH BIpaBM 3 AaHaJI3y, BIpPaBH Ha 1OeHTHUQIKAIND Ta
IudepeHIraiio:

- 3BYKO-OYKBEeHUI aHAJI13 CJI0BA; TPYILyBAHHS CJIIB 3 OJHAKOBUMU 3BYKAMH,

ajie p1I3HUMHU IpadpeMamu;

- TPYIyBaHHS CJI1B Ha OCHOBI IIPOTHUCTABJIEHHS rpadeM;

- nudpepeHITIaIIa CXO0KHUX, aJIe He TOTOKHUX rpadem;

- CIIMCYBAHHS 32 3Pa3KOoOM;

- CIIUCYBaHHA 3 PIBHUMU  3aBOAHHIMU (migKpecauT  OYKBY,

OYKBOCIIOJIYUEHHS, CJI0BA 3 T1E0 caMOi0 0pdorpaMoio);

- TPYIYBaHHS CJI1B 3 BUKOPUCTAHHAM KapTHHOK-Opcorpam;

- HAIIMCAHH CJI1B 34 3aJaHUMHU IIePIINMHU JITePaMH.

Jpyruit eram pas3oMm 3 opdgorpadluHEMKI HaBHUYKAMH IIepeadadae
opMyBaHHS JIEKCHMKO-TpaMATHYHOI IIpaBUJIBHOCTI mmchbMma. Ha mbomy erari
HAaMOL/IBII IOIMIUPEHNMHU € TaKl BUIU BIPAB:

- BIpaBU Ha 3aOHTAHHS-BIOIIOBIAL 3 YACTKOBOI 3MIHOIO MOBHOTO
MaTeplay;

Ha TpaHc@opMaIriio MOBHOTO 3pa3Ka;
Ha OIJICTaHOBKY;

Ha PO3IINPEHHS Ta CKOPOYEeHHT,;
JTUKTAHTH.
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Ha Tperbomy erarrl HaBYaHHS OHChMAa 1 IHCEMHOTO MOBJIEHHSI (POPMYIOTh
mi, 1m0 3a0e3meuylTh BUKJAL MOBHOIO MAaTeplajly B HHChbMOBI dopmi. 3-
IIOMIK P13HUX BHIIB BIIPAB Ha3BEeMO TaKi:

1. Ha monioowomy cmyneri Ha8uaHHA:

- BIAIIOBIl HA 3aIlIUTAHHS IIT0A0 3MICTY TEKCTY;

- CKJIaJaHHS 3aIIUTAaHb J0 TEKCTY.

2. Ha cepeonvomy cmyneni:

BIAMIOBI HA 3alIUTAHHS MO0 3MICTY TEKCTY,

CKJIQJaHHS IIJIaHY 0 IIPOYNTAHOIO TEKCTY;

mmepexas 3a IIJIaHOM;

CKJIQJaHHS JINCTA IPYTOBl 3a 3Pa3KoM;

pe3oMe 10 TEKCTY;

- PO3IIOBLOR 34 IPUAYMAHUM II0YATKOM (KIHIIEM);

- IepeKas TeKCTY;

- HaIIMCAHHS PO3TOPHYTOTO IIJIaHy a00 Te3 OJIs YCHOI'O BHUCJIOBJIIOBAHHSI.

3. Ha cmapwomy cmyneri (Kpim HA38AHUX 8NPAB):

HaIIMCAaHHs JIMCTA IPYToBl (3a 3aIIpoIIOHOBAHOI0 IIPOrPaMOI0, CUTYAIIIEI0);
CKJIQJAaHHS KOPOTKOI aHOTAITll 10 CTATTl Ta 1H.;

OIIMIC KAPTUHOK, CJIAM B, MICTa, BYJIMIIl; CKJIAQJaHHI J1aJI0Ty 3a TeMOIO;
CKOPOYEHHS IIPOYHUTAHOI0 TEKCTY (H0r0 IIMCHbMOBUI BUKJIA);

HaIMCaHHs 3aMITOK 10 Ta3eTH 3a TeMOI0: HaBUYAHHS, HOOYT, JO3BlJIJII,
CyCITLJIbHA podoTa IIKoJISApIB [4, ¢. 215 — 216].

Ha mamy nymMkry, mucbMO BHKOHYE BaKJIHBY POJIb Y HaBYAHHI YCHOTO
MOBJICHHS, UHTAHHSA, JIEKCUKM Ta TIpPaMaATHKNA. 34 CTBEPIKEHHSIM
K. I. Orunienxo, y 1poiiecl IIHCHMOBOTO BHUKJAAy OYMOK CIIOCTEPITaeThCS
(PYHKITIOHYBaHHS CJIYXO-MOBJIEHHEBO-PYXOBHX 00pas3iB, $KI 3YMOBJIIOIOTH
BUHUKHEHHS BIJIIOBIIHUX 30POBUX, PYKOMOTOPHUX 00pas3iB 1, 3PEIITo, CAMOTO
akTy numcbMma. IlmceMHe BHCIOBJIIOBAHHSA HE € YMMOCH aOCOJIIOTHO BIOAMIHHKIM
Bl TOBOPIHHS, TOMY IIPaBHJIbHA OPraHi3alllsd BUKOHAHHS BIIPaB 3 IMCHbMAa Jae
3MOTy YYHAM (POpMyBaTHU OesdKl HaBUYKHM, IIOTPIOH1 OJIs YCHOI KOMYHIKAIIIl
[4, c. 219].

Ha gymry €. 1. ItenbcoHa, mmcbMoBe O(OPMJIEHHS IYMOK MAae 3HAYHI
HaBYaJIbHI mepeBaru. lle mporiec OWIbIN TOBLILHHIE MOPIBHSAHO 3 YCHHM
MOBJICHHSAM, III0 A€ 3MOTr'Y 30CEePEeIuTH OLIbINe YBATH HA OKPEMHX eTallax Hforo
3IIMICHEHHS, a IIe CTBOPIOE YMOBM IJIS BiKHMBAHHSA TAKHUX MOBHHX POPM, SKI IIe
HeJOCTaTHhO AaBTOMATHU30BAHO, TOMY B YCHIM KOMYHIKAINI IX IIMe CKJIAJHO
BKHBATH. BukopumcranmHs I1mxX ¢(opM y IIMCEMHOMY MOBJIEHHI TapaHTye
BLIBHIIIE OIIEPYBAHHSI HUMH B YCHOMY MOBJIeHH] [3, ¢. 190].

Ax crBepmxye €. 1. ITenbcon, y HaBUaHHI JIEKCUKH I TpaMAaTHUKH IIHCHMOBA
(hikcairisa HaBYAJIHHOTO MaTeplaay Jae 3MOIY:

« CTBOPIOBATH [IOJATKOB1 AacoIfiaifi, Imo JomoMaraioTh 3amaM STOBYBATH

JIEKCUYH1 OOUHHUII, PEUEHHS, CTPYKTYPHI 3pa3Ku;
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« BUKOHYBATH NIHChMOB1 BIpaBH (KJacHl II OOMAIIHI), SAKlI COPUAIOTH
PO3BUTKY HABUYOK KOPUCTYBAHHS JIEKCUYHHUMH Ta TI'paMaTHIHUMH
SIBUIIIAMU;

« IIOBTOPIOBATH MaTeplaJ, 3adiKCOBAHUM y 30IIIUTAX YUHIB;

« OPraHIi30BYBATU YCHI BIIPAaBHU 3 OIIOPOIO HA 3adlKCOBaHI B 30IIHTaX ab0 Ha
JIOIII[] CTPYKTYPHI 3pa3Ku, JeKCUYIHI eJJeMeHTH [3, ¢. 191].

3arajoM mHMCHMO Mae MTO3UTUBHHUN BIIMB Ha IPOIeC IMIKLIBHOTO
"HaBuaHHA. [[ig vac mmcbMa yduH1 (PIKCYIOTh 3HAYHY YACTHHY HABYAJIHHOTO
MaTeplaly 1 KOPHCTYIOTHCS IIMMU 3alHCaAMM JJId 3aydyBaHHS, IIOBTOPEHHSI,
3aKpIIJIeHHS; BOHH 3aCBOIOIOTH PI3H1 BHUAM HHCHMOBHX BIIPAB, IO € BAKJIMBUM
eJIeMeHTOM PO3BUTKY YMIHBL 1 HaBHYOK. IIpoliec mucbMa mepembadae omopy Ha
BCl BUOW BIJUYTTIB, AKTHBI3y€ BCl aHAJII3aTOPU: AKYCTUYHHNII, MOBJIEHHEBHI,
30POBUM, PYKOPYXOBHUU.

JlyMKa 1Ipo BHKOpHCTAHHS OOHIEl POPMU MOBJIEHHS IJISI PO3BUTKY 1HIIIOI
He HOBa B METOOUYHIN JIITepaTypl, OJHAK HEJOOIIIHKA POJIl IHUChMa, IHCEeMHOTO
MOBJIEHHSI B HaBYaHH]I 1HO3eMHHX MOB HeraTHBHO BIIJIMBAae Ha BecCh
HaBUYaJbHUM IIpoiiec. Bimomo, 110 y 90 % Jriomeit 30poBHEl KaHAJI CIIPUUHATTS
1H(popMaIlli B JeKlJIbKA paslB CHJILHIIINK IOPIBHAHO 31 cayxoBuM. lle mae
OIACTAaBU OJIs IIPUIYIIEHHs, IO 00CAT 1 MIIIHICTL 3aCBOEHOTO MAaTeplajy,
CIIPUMHATOI0 Yepe3 30pOBUII KaHAJI, OyAyTh 3HA4YHO BHIMUMHU. HemocraTHs
yBara Qo0 IICbMa, IIMCbMOBHUX BIIPAB y HAaBYAHHI 1HO3eMHHX MOB, BUKOHAHHSI
KX TI0B sI3aHe 3 PYHKIIIOHYBAHHAM OLJIBIIIOI, IIOPIBHIHO 3 YCHHUM MOBJIEHHSIM,
KLJIBKOCT1 aHAaJ13aTOPI1B, CIIPUYNHSE 301JHEHHI HaBUYAJIHHOTO IPOIIeCy, IIBUIKe
3a0yBaHHs, BTpATy BMIHb Ta HABHYOK, 3J00yTHUX 3HAYHUMHU 3YCHJLJISIMU
[4, c. 219 — 220].

Orke, y 1pollecl HaBYAaHHS 1HO3€MHOI MOBH IIHCEMHE MOBJICHHS
BUKOPHCTOBYIOTH SIK 3acl0 ¢opMyBaHHsS Ta YIOOCKOHAJEHHS TIpPaMaTUYHUX,
JIeKCUYHHX 1 MOBHHMX HaBHUYOK. BupoOseHHIO I'padiuHHX Ta opdorpadlaHux
HAaBUYOK INHCbMa CIpHAE cHcTeMa BlAOoOBLAHHMX Brpas. CriaagHIiCTb
dopmyBamHs rpadiuHuX Ta opdorpadiyHUX  HABUYOK  IIOSICHIOETHCS
HEBIOIIOBIAHOCTAMM MUK TpadlyHUMH Ta 3BYKO-MOBJEHHEBO-MOTOPHUMH
oOpaszaMu MOBHHUX SIBHUIIL, a4 TAKOK PO30LKHOCTAMHU B 300paskeHH]1 Ha IINCHhbMI1 THUX
caMHUX 3BYKIB, 0COOJUBOCTAMEH opdorpadldyHux CcucTeM JIBOX MOB Ta
1IHTepdepeHTHUM BILIUBOM opdorpadIiyHuXx 1 rpagplyHuX HABUYOK PLIHOI MOBH.
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TEXHOJIOTI ®OPMYBAHHSA JJOCBIIY
MIKKYJIBTYPHOI KOMYHIKALIIQ Y IPOLIECI BUBYEHHH
IHO3EMHUX MOB

Terauna Koaxb6ina (m. Xapkis, Ykpaiua)

Y cyvyacHux ymoBax IHTEHCHMBHHX TJI00AJII3aIllMHUX IIPOIECIB y CBITI
OCHOBHOI0 METOI0 BHBUEHHS 1HO3€MHHX MOB € PO3BUTOK 3JATHOCTl CTYIEHTIB
3mificHIoBaTH MULKKYJIbTYypHY KoMyHIKaIo (MKK). BuBuennsa 1Ho3eMHHX MOB
ak 3acooy MHKK pnosBosnste 1midmaBaTu IHINI KyJbBTYypu 1 HaOyBaTu
KOMYHIKATUBHI BMIHHS [OJS  YCIIIIHOI  IIpodpeciiiHol  MIAJIBHOCTI  Ha
MIKHAPOIHOMY PIBHI.

YV Bummi# mIKosl Ha HEMOBHHUX CIIEINAJILHOCTAX HEPIIKO CIOCTepPIraeThCs
CUTyallls, KOJIM CTYOeHTH Ha 3aHATTl 3OIHMCHIOITH XAO0THYHY HAaBUYAJIBHY
MSAIBHICTB, IIPOIIyCKAlodul J1i, O00O0B'SI3SKOB1 [OJIs  SIKICHOTO 3aCBOEHHS
HaBYaJIbHOTO MaTeplaiy. IlopyIiieHHs mOC/IITOBHOCTI eTalllB y HMOro 3acBOEHHI
CIIPUYHHSE Te, III0 BOHU He MOKYThb 3I1HMCHIOBATH KOMYHIKAaTUBHY O1SJIbHICTD, a
11e IIPU3BOIUTD JI0 PO3YapPyBAHHS 1 3HEBIPH Y CBOIX CHJIAX.

3 1cTopili memaroriku Bimoml eQeKTHUBHI TeXHOJIOrll HaBYaHHS, K1
3a0e311euyoTh BIATBOPEHHS Pe3yJIbTaTIB iX 3aCTOCYBAHHS 3aBOSIKKU TOMY, IIIO
BOHM IPYHTYIOTHCS HA TIJIMOMHHHX 3aKOHOMIPHOCTAX IICHXIYHOIO PO3BUTKY
JIOOUHA 1 BPaxoBYIOThH OCOOJIMBOCTI HABYAJIBHOI JISIJIBHOCTI (TE€XHOJIOTLA
camopo3BuTky M. MonTteccopi, Baapmopdchrka  memarorika, —cucTeMU
po3BuBagbHOoro Hasdyauuasg JI. Burorcexoro 1 JI. 3amxoBa, TexHoJOTI
HaBuasabHOl misaabHocTl B. JlaBmmosa 1 Jl. EnpxoHiHa, Teopld IoeTamHOro
dopmyBarus poaymoBux miii Il ['ambmepina, «KOHTEKCTHE HABYAHHI
A. BepOuiipxoro, «1lHTeHCHUBHe HaBuaHHA 1Ho3eMHUX mMos» I'. Kuraiiropoacekoi,
TEXHOJIOT1S CTBOPEeHHS cuTyalnli yenixy A. Beskina Ta 1HIm).

Ha cygacHOMy erarrl po3BUTKY HeIaroriyHol HAyKH Bce OLIbIe BUYEHUX
IeJaroriyHy TeXHOJIOTII0 PO3IJIAOAaloTh SK IIOCJTIJIOBHY, B3a€MOIIOB I3aHY
crCcTeMy Oifi Iemarora, CIPAMOBAHNX HA BUPIIIEHHS IIeJaroriyHux 3aBIaHb,
abo0 AK IJTaHOMIpPHEe 1 IIOCJTIZOBHE BTLJIEHHSA Ha IIPaKTHUIIl Halepe[n
CIIpOEeKTOBaHOro nmemgaroriuuoro poiiecy (B. bespykosa, B. becnanbko, I. Icaes,
B. Cnacreouin Ta iHml). OTike, memaroriyHa TEXHOJIOTIS IIepeadadae HAyKOBe
IIPOEKTYBAHHSA 1 TOUHE BIATBOPEHHS IeJaroriylux iif, Skl TapaHTyOTh YCIIIX.

HapuasnbHa mMAIBHICTD, K 1 OyOb-AKWI BUO JISAJIBHOCTI, IIOILISETHCA Ha
1IHBaplaHTHl eramu (OpleHTYBAHHSA, ITI3HAHHS, II€PEeTBOPEHHs, pedJiekcis 3
IOJAJBININM KOPUTYBAHHSAM OTPUMAHHX Pe3yJIbTaTiB). To0K IS JOCATHEHHS
mocraBjieHol Metm ¢QopmyBauHHA jgocBlmy MKK HeoOximHO 3acTrocoByBaTu
IHBaplaHTHY TEeXHOJIOTII0 1 [JOTPHUMyBATHCS BCIX eramB Ii  peaJrizarri.
Crermudira HaBuaapHOTO IpeaMera “IHozeMHa MoBa” 3yMOBJIIOETHCS THUM, IO
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caM O0€KT BHMBYEHHA — 1HIIOMOBHA KOMYHIKAaTUBHA MJISAJBHICTH Y
IOBCAKOEHHUX, aKaIeMIYHHX Ta IIPOo(peciiHUX CHUTyaIlldXx — € 3aco00oM
dopmyBaHHs, popMyTIOBAHHSA 1 BUcJI0BIIOBaHHA nyMku B mpoiieci MKK. OTixe,
HABYAHHS 1HO3EMHUX MOB € (POPMYBaHHS JOCBIIY KOMYHIKATHBHOI MISJIBHOCT1
B CUTYaIllgX MIKKYJIBTYPHOI KOMYHIKAITII.

Ha ocuoBi1 mcuxosoriuuoi crpykrypu misgabHOcTl (O. Jleontres, 1. S3umms),
Teopll IIOETAITHOTO 3aCBOEHHSA 3HAHb 1 (OPMYBaHHSA HAYKOBHX IIOHSTH
(II. 'anpmepin, H. Tanmsima) oOrpyHTOByeEMO TaKl eTamd IegaroriaHoil

TeXHOJIOT] dopmyBaHHS JIOCB1IY MEKK: MOTHBAITIAHO-IT1JILOBHII,
KOMYHIKATUBHO-II13HABAJIbHUHA, KOMYHIKaTUBHO-I1SIbHICHII, ITIHHICHO-
pediekCUBHUIA.

Ha wmormBaIrifiHo-iijib0BOMy eTalll 3OIHCHIOETHCS OPIEHTAINS YIYACHUKIB
IIeJaroriyHoro mpoiiecy (CTyOeHTIB 1 BUKJIadavua) Y HaBYaJabHINA AisdabHocTl. Ha
HBOMY BIJIOYBaeThbcsad (POPMYBaHHS IIO3UTHBHOI NI3HABAJBHOI MOTHBAINI Ta
aKTUBI3AIlld HasIBHUX 3HAHBL 1 JOCBLAY cTyaeHTIB. Ilemaroriuammu IfjisMu
BHKJIAJava € TaKl: BUKJIMKATH 1HTepec N0 HaBYaJbHOr0 mMareplanay (temu abdo
TEKCTy) 1 chopMyBaTH IIO3UTHUBHY MOTHBAIIIO 0 HOr0 BUBYEHHS,; BBECTHU B
TeMaTUKy / Ipo0JeMaTUKy 3aHSTTSA; IIOBSI3aTH MAaTeplaJ, III0 BHBYAETHCS, 3
HasIBHUMHU 3HAHHAMM, BMIHHSIMH, *KUTTEBUM OOCBIJIOM CTYIEHTIB, 1 IIOH0JIATH
TaKUM UYHHOM MOBHO-MICJIEHHEB1I Oap’epu y 3acBOE€HHI HOBOI HAaBYAJIBHOI
1H(popMaIili; BHUABUTH plBeHL 1HIIOMOBHOI KOMYHIKATHBHOI J1SIJIBHOCTI;
CTBOPUTHU CIIPUATINBY aTMocepy O CIIKYBAaHHS 1 B3aeMOIll YYACHHKIB
ImeJaroriyHoro mpoiecy. PesysgbTraToM mgaHoro eraiy 1 HEOOX1IHOKI YMOBOIO
JIOCSATHEHHsT e(peKTUBHOCT1 IIeJaroriyHoOro MIpOoIlecy € CHLIbHE 31 CTyJdeHTaMUu
BU3HadYeHHs Iieii popmyBanHs mocsiny MKK. MoruBainiiHo-1iip0BUii eTarn
XapaKTepu3yeThCsI € IepeBaskHO IIPIMHM YIIPaBJIIHHAM HaBYAJIBHOIO
TISIBHICTIO CTYJAEHTIB 3 OOKYy BHKJIQJava, SKWNA OpPIeHTye iX y HOBOMY
HaBYAJbHOMY MaTeplaJil 1 BLAIOBIIHINA KOMYHIKATHBHIN CUTYyAaIIli.

Metoio KOMYyHIKaTUBHO-ITI3HaBaJIbHOTrO0 erairy gopmyBanHs qocsiny MEK e
po3pobsIeHHa Modesl o0’€KTa IIN3HAHHS, BHU3HAYEHHS MHMOro CyYTHICHHX
xapakTepuctuk. CTymeHTaM HeOOX1THO 3aCBOITH HOBY 1H(OPMAIII0 CTOCOBHO
o0’exTa, 1110 BUBYaeThed, a Takoxk 3acoorn MKK (BepOasbHl 1 HeBepOasibH1), 0e3
AKX  HEeMOKJIMBe BHUpPIIIeHHS IIPAKTUYHUX 3aBIaHb  0cOOMCTOTO i1
npodeciiinoro xapaxrepy. OTske, pe3yabTaTOM JAHOI'O €TAIly € PO3BUTOK IXHBOI
KOTHITUBHOI cepu 3a paxyHOK BBeIeHHS HOBOI 1H(opmaini, yIoCKOHAJIeHHS
KOMYHIKATUBHHUX YMIHbB CTOCOBHO HOBOI TeMAaTHUKH, (POPMYBAHHSA CyO'€KTHHX
SIKOCTeIl OCOOHMCTOCTI, a TaKO0X BHPOOJIEHHS cTpaTerii TBOPUYOrO 3aCTOCYBAHHS
3mooytux 3uHaHb y HoBux ymoBax MKK. Ilim wac cmigbHOI DISSJIBHOCTI
BIAOYBAEThCA IIepexil CTYOEeHTIB Bl IIO3HINl 00 €KTa yHOPABIIHHA 3 OOKY
BHKJIAQJava OO0 YYacTl B YIIPABJIHHI IIPOIIECOM HABUYAHHSA 3aBOAKH IIOCTYIIOBIH
mepenavl iM BHUKJIaJaueM YACTHHU YIPABJIIHCHKUX (PYHKINNA Yyepes3 3aIydeHHs
JI0 CaMOCTIHOI IIOCTAHOBKM 1 BHKOHAHHS 3aBJIaHb, OOIPYHTYBAHHS CBOIX
pillleHb, IJIaHyBAHHSA CBOIX ¥ TOIIIO.
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Mera kKOMyHIKaTHBHO-IISJIBHICHOTO erairy dopmyBauHa gocsinmy MEHR
IoJIAirae B YTOYHEHH] XapaKTepHCTUK 00€KTa BUBYEHHS, OeTaJIbHOMY
3aCBOEHHI HOBOI  TeMaTHYHOI 1H(popMaIii, aKTUBl13aIlll  BBEIEHOI'O
JIHTBICTUYHOIO MaTeplasly (JIEKCMYHUX OOUHUIL 1 TI'PpaMaTUYHHUX CTPYKTYP,
moTpioHux s 1poitecy MKK)., OcHoBHMMI IHOAKTHYHUMK 3aco0aMu
dopmyBanus moceiny MKK Ha mamomy eraml e cumcreMa TBOPYMX 3aBIAHD,
CIIPSIMOBAHA HA PO3BUTOK IIPOAYKTHUBHOI MHCJIEHHEBO-MOBJIEHHEBOI J1SIBHOCTI
1 BIAMOBIIHUX KOMYHIKATUBHHUX yMiHb. CTygeHTaM ITPOIIOHYIOTHCA ITPAKTHYHIL
3aBJIaHHs 31 CTBOPEHHS «TOTOBOTO IIPOJIYKTY» MOBJIEHHEBOI MIAIBHOCTI (YCHOI Ta
IUCbMOBOI) I Yac TIIPOBEIEHHS [JIOBHUX Ir0op, [JHCKYCl, 1HTEpPB’IO,
Ipe3eHTalllil, IIeperoBoplB, 1HCIIEHYBAHHS TEKCTy, HAIHNCAHHSI IIepeKaslB,
TBOPIB, 0COOMCTHX Ta MIJIOBUX JIMCTIB, PEeKJIaMHUX TEKCTIB, pe3ioMe, pedepaTiB
abo aHoTaIllifi J0 TEKCTIB PI3HUX CTWUIIB ToIo. KoMyHIKaTHBHO-IIAJIbHICHUHA
eTall XapaKTepu3yeThCs CAMOYIIPABJIIHHSAM CTYOEHTIB, K1 3JaTHI CAMOCTIMHO 1
TBOPYO BUPIIIYyBATH 3aBJAHHA y CKJIATHUX 1 3MmiHeHuXx ymoBax MKK.

Ha minHIcHO-pedieKCMBHOMY eTalll BLOOYBAaeTbCs  CIIIBCTABJICHHS
OTPUMAHUX Pe3yJIbTATIB 3 IILIIMU, cPOPMYJIHLOBAHUMU HA MOYATKY HaBUYAJIBHOI
msansHocTl. Pedutexcia (mar. reflexio — 3BepHeHHA Ha3al, BLIOOpaKeHHS)
PO3TIATAEThCS SIK MHCJIEHHEBHUH IIPOIeC, CIIPSIMOBAHNI Ha aHAaJ13, PO3YMIHH,
VCBLOOMJIEHHS ceb0e 1 CBOiX M1, KOMYHIKATHBHOI IIOBeIIHKH, MOBJIEHHSI,
JIOCB1AY, IIOYYTTIB, CTaHIB, 3I10HOCTell, XapaKTepy, CTaBJEHHS 0 1HIIHUX,
BJIACHHUX pPe3yJbTATIB BUKOHAHHS 3aBIaHb TOIIO. TaKMM YMHOM, y IIpoIiecl
3aCBOEHHS HaBYaJbHOI 1H(opmaini 1 HaOyrta mocsBiny 3aiticHenHs MEK y
CTYIEHTIB (POPMYyeThbCsI eMOINMHO-IIIHHICHEe CTaBJIEHHS J0 HaBKOJIUIIHLOTO
CBITY, CBO€1 IIpodpeciitHol J1sIIBHOCTI, 1HIINX JIIOOe 1 caMoro ceoe.

Otike, IPOAYKTOM HaBYAJIBHOI J1SJIBHOCTI 3 1HO3eMHOI MoBH € qocsig MKK,
SKUUA BKJIIOYAEe HaOyTl INHHICHI opleHTaIll B CBITI, YCBIAOMJIEHHS (QaKTy
PI3HOMAHITHOCT1 KYJBTYP Ta iX B3a€MHOT'0 BILJIMBY, 3JaTHICTH J0 IIOPIBHSIHHS
CIIOCO0Y SKUTTsI, KOMYHIKATHBHOI IIOBEIIHKIM, CUCTEM ITIHHOCTEeH IIpeCcTaBHUKIB
PI3HHX HAaApPOIIB TOINO. BuBYaoum 1HO3EMHI MOBH, CTYIEHTH YCBLIOMJIIOIOTH
ICHYBaHHS KYJIBTYPHO 3YMOBJIEHUX BIJIMIHHOCTEH, II0 BUABJSIOTBCI Y
TpagUINsaX, CHCTeMl COIlaJhbHHX HOPM Ta  IIHHICHHUX  OpleHTAallli,
KOMYHIKATUBHINA IIOBeIIHINl 11 HocliB y 1moOyTl 1 y IIpoilecl IIpodpeciiiHoi
I1SIJILHOCTI.

Ot:xe, mpoexkTyBaHHsA TexHOJOTIl ¢opmyBanHs mocBiny MHKK Ha ocHoBil
IHBaplaHTHOI TexXHoJsoTli 3MIACHEeHHS JISJBHOCTI 1 3  ypaXyBaHHSIM
KOMYHIKAaTHUBHOI cmelngiky mpeaMera «IlHo3emMHa MoOBa», CyBOpe JOTPHMAHHS
BCIX il eTallB CIpHsE MOCATHEHHIO IIOCTABJEHOI MeTH. 3aBIaHHS BHUKJIagada
IoJIAirae y PO3poO0Ill BIOIMOBITHOI IIeJAaroriyHOl CHCTeMH 1 BH3HAYeHH1 il
eJeMeHTIB (IIlJIei, IPUHIIUIIIB, 3MICTy, METOHIB 1 3aco0iB), a TaKOXK V
BIPOBAIKEeHH] OUIAKTUYHHX 34C00IB YIPABJIIHHS HABYAJIBLHOI ISJIHHICTIO
CTYJeHTIB Ha KOXKHOMY 3 eTallB IemaroriyuHol TexHoJorli. HasasHicTh
3BOPOTHOI'O 3B’S3KY 3aBOAKM J1aJIOTIYHHUM BIJHOCHHAM MK YJYaCHHKAMU
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IIeJaroriyHoro mpolecy 3adesredye MOKJINBICTh KOPEKIIli Imepediry HaBYaJIbHOI
MsIbHOCTI 3 popmyBanHa gocsigy MKEK.
CIIMCOK JIITEPATYPIA
1. Hpunse T.M. TerxcroBas [meaATeIbHOCTH B CTPYKTYPE COLMAJJIBHON KOMMYHUKAIIHNI
/'T. M. Hpunse. — M. : Hayxka, 1984. — 268 c.

2. Becnanpko B.II. Ciaraemele memarormueckorn texuosorum / B. Il. Becmasmbrko. — M. :
Ilegaroruka, 1989. — 190 c.

BUKOPUCTAHHS IHTEPAIS,TI/IBHQT JOIIIKA HA
SAHATTAX 3 AHIVIIMCBKOI MOBHA

Inoua Kocrikosa (XapkiB, Ykpaiua)

Ax BlOomMo, po3BHMHEH] KpaiHW CBITYy II€PIOJUYHO 3OIMCHIOIOTH PI3HI 3a
MacmrabaMu  pedopMH  HAIOHAJIBHHX CHCTEM OCBITH, BIPOBAIKYIOTH
IHTepaKTHUBHI 1HHOBAINI, Ile¢ CTOCYEThCA I BUKOPHUCTAHHS eJIEKTPOHHOI
IHTepakTUBHOI gomku. I[IpobieMy oOKpeMHX acCHeKTIB 1HTePAKTUBHOTO
HaBYAHHSA 1HO3eMHOI MOBH mociimskyBasin Takl Buenl, gk I. I. Koctikosa [1],
JI. I. Mopceka, C.IO.Hikonaesa Ta 1. Mera mociaim:keHHS — cXapaKTepu3yBaTH
MICIIe eJIEKTPOHHOI IHTePaKTHUBHOI JOIIKN Ha 3aHATTAX 3 aHTJIIHACHKOI MOBH.

Besmepeuno, iHTepaKTHBHEe HaBYAHHS — IIe HABUYAHHSA, sSIKe B1I0YBAE€THCS
3a YMOBH IIOCTIHHOI, aKTUBHOI B3a€MO/I1l BC1X YUYaCHUKIB HAaBYAJIHHOI'O IIPOIIECY;
Ile CIIIBHABYAHHS, B3aeMOHaBUYaHHSA (KOJEKTHBHE, TpPyIIOBe, HABYAHHS ¥
CIIIBIpAIll), Ae 1 CTyOeHT, 1 BHUKJaZa4 € PIBHOIPABHUMH Cy0€KTaMH
HaBUYAJIbLHOTO TIIpollecy. Take HaBYaAHHS II0TpeOye HaOpPy:KeHOol pPo3yMOBOI
po0OOTH CTyIeHTa, HOTO BJIACHOI aKTUBHOI Y4acTl B I[bOMY ITPOIIECI.

[lepmri  1HTepaKTHMBHI JOIMKKM OyJsin  BuirymieHi ¢ipmoro  SMART
Technologies y 1991 pomi. Buxkmagadyl crajam OepIImMM, XTO 3pPO3yMiB
IOTEHITlAJI eJIEKTPOHHUX 1HTePaKTUBHUX JOINOK JJIs HaBYAHHS, IIPe3eHTallll,
1IHTepaAKTHUBHOTO MUIAKTUYHOT'O 3aco0y. Ha CHOTOTHIIITHINA TeHb
IHTePAKTUBHUMH JOIIKAMU TOJOBHUM YMHOM KOPHCTYIOTBCS caMe BUKJIadadul
(baraTtmit mocsin HaxomuueHo y CIIA, BemukoopuTaHii TOIIIO).

IarepaxTuBra momka SMART Board — 1e cedcopHmHii OucIiei, Imo
IpaIfioe sIK YacTHUHA CHCTEeMH, B IKY TAKOK BXOIHUTH KOMIIIOTEP Ta IIPOEKTOP.
Komm'rorep wmHancuimae 3o0paskeHHsa Ha npoextop. Ilpoextop mepenae
300paskeHHs Ha 1HTePAKTUBHY JOIIKY. BoHa mpairioe oqJHOYACHO K MOHITOP Ta
IPUCTPIA BBeOEeHHS MAHHUX. KepyBaTU KOMII I0OTEPOM MOYKHA JOTOPKAIOUHCH 10
IIOBEPXHI OOIIKU. JIKI0 sSKachk IporpamMa BIOKPHUTA HA KOMIII0TEPl, B MOKeTe
OpalfloBaTh 3 Heo 0e3mocepenHbO Ha 1HTEPAKTHUBHIN jgomrml. Bamr masensd
npairoe ax Mumka. Ogae goroprauus 1o 1HTepaxTuBHOI momku SMART Board
JIOPIBHIOE KJIAIIAHHIO JI1BOI KHOIIKM MMIIL. BimokpuiiTe mporpamy Tak camMo, K
BU POOHMTE IIe Ha KOMII I0Tepl, ajie BUKOPHUCTOBYIOUHN CBI1i BJIACHUH IaJIellb.

I11 momrkm MOKYTH 3MIHUTH BUKJIAOAHHS 1 HABYAHHS aHIJIIMCHKOI MOBU B
pisHux Hanpamkax. Hanpukmaang, Tpu 3 HUX:
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1. IIpesenTairii, meMoHCTpaIlll Ta CTBOPEHHS BIPTyaJbHUX IIPOIIECIB 1 SBHII]
MoneJsiei. BukopucranHs HeoOX1THOIO IIPOrpaMHOro 3a0e3nedeHHs Ta PecypciB
B IIO€JHAHHI 3 1HTEPAKTHUBHOIO OIIKOI0 MOKe IIOKPAIIUTH PO3YMIHHS HOBHUX
rpaMaTHYHOTO Ta JIEKCHMYHOI0 MaTeplay.

2. AKTuBHe 3aJyiyuyeHHs cTyqeHTIB. MoTuBaIllia 1 3ajydaHHs CTYJEHTIB Ha
3aHATTI MOKe OyTH IIIBHUINEHA 3a pPaxyHOK BHUKOPHCTAHHS 1HTEPAKTHUBHOI
JIOIIKH, 00 CTYIeHT PO3yMie MHUTTEBHU 1HTEPAKTHBHHUII 3B'S30K 1 0oOpa3y K
OTPHMYE€ BIOIIOBIAh HA BUKOHAHE 3aBIAHHSI.

3. Ilokpamienas TemMIly Ta XOOy 3aHATTSI. BUKOpHCTAHHS 1HTEPaKTHBHOI
JIOIIKK MOKe IIOKPAIUTU ILJIaHyBaHHS, TEMII 1 X1JT YPOKY, 3pOOUTH HOT0 OLIBII
IIIKABUM, PISHOMAHITHHM 34 PaXyHOK HAOYHOCT1 MaTeplay.

Besmepeuno, 1HTepaKTUBHA [OIIKA — IIIHHWI 1HCTPYMEHT IJIS HaBYAHHS
Bclel rpynum. Ile Bi3yanpHUiI pecypc, KOTPHII JomoMarae BHKJIAZady
Ipe3eHTyBAaTH HOBUUM MaTeplaJ JgysKe JKBaBO 1 3aXOILIIoI4Ye, T03BOJISE
IpeICTaBUTHU 1H(MOPMAIII 3a JOIIOMOIOK PIZHOMAHITHUX MYJIbTHMEIINHUX
pecypciB, CTYIeHTH MOKYTh KOMEHTYBATH MaTeplajl 1 BUBYATH JIEKCHUHUHI
MaTeplajJ 4Yd TpaMaTUYHl cxXeMu OlIbIl geraibHo. IIpaBmabHa poborta 3
IHTePAKTHUBHOIO [IOIIKOI0 MOKe JOIIOMOITH BHKJIAZA4y IIePeBIPUTH 3HAHHS
crymeuTiB. [IpaBunbHI IMTAHHS O OOACHEHHS OeSIKUX 17eM PO3BUBAIOTh
IUCKYClI0, [O03BOJIAIOTH YYHAM Kpallle 3PO3yMITH OyIb-IKHH HaBYAJIbHHUHN
MaTtepias. Kepyiounm oOroBopeHHsIM, BUYNTEJIbL MOKE CIPUSATH CTYIEHTIB [0
pobOTH B mapax, MaJInX I'pynax, HallpaBUTU CTYIEHTIB 10 POOOTH B HEBEJIHUKUX
rpynax. He BuKInkae cyMHIBY, III0 1IHTePAKTHUBHA JIOIIKA € IIEHTPOM yBaru JJIs
BClel TPYyIIM, TOMY MOKHA BHIIJINTHA HACTYIIHI BHIM HABYAJLHOI TISJIBHOCTI,
JOCTYIIH] IIPY BUKOPHUCTAHHI IHTePAKTUBHOI JIOIIKHA:

« PoboTa 3 aHrIOMOBHHM TEKCTOM 1 300paskeHHSIM.

« HammcanHSa KJI10Y0BUX CJIIB 32 JOIIOMOI'OI0 €JIEKTPOHHUX YOPHILI.

« 30eplranHs 3po0J/IeHMX 3aMITOK IJIs IIepefadl eJeKTPOHHOIO IIOIITOIO,
poaMiiieHHA B [HTepHeT1 abo OpyK.

« BinbHe mepeMilieHHs II0 KJjacy IIPHA JeMOHCTpAIlll IIPOrpaMHOTO
3a0e3redyeHHs ab0 po0OOT1 3 HUM IIepe] ayaUTOPIE0.

« CTBOpeHHs 3a JOIIOMOT0IO IITa0JIOHIB 1 300paskeHb 3aBAAHbD /IS 3aAHATTI.

o JlemomcTpaiia 1  HaHeceHHs  3aMITOK  3BepxXy  HAaBYAJIbHOTO
BleoMaTeplasy.

« Buropucranas BOygoBaHHX B IIporpaMHe 3a0e3lleueHHs 1HTePaKTUBHOI
JOIIKK IIPe3eHTAIllHNX 1HCTPYMEHTIB [Jisd 30arauyeHHS JUIAKTHIHOTO
MaTeplay.

« JleMomcTpailnsa mpeseHTAalllil, CTBOPEHUX CTyIeHTAMU.

Buxnamaul 3asHadaioTh, IO 3aBOAKKM MOABl B ayauTOPIll 1HTEpPAKTUBHOI
JIOIITKY 3MIHIOIOTHCA HABITh HaHUIpoOJIeMHIIT cTyaeHTu. CTyIeHT, SKUil paHiie
OyB HacMBHUM Ha 3aHATTI, CTAa€ AaKTUBHUM, IOYMHAE TBOPYO MUCJIUTH.
CrynmenTt, aruii 3aB:KOU OyB TIIEePAKTUBHUM, HaIIPaBJsSE CBOIO €HEPriio Ha
pobOTy 3 OOHOTPYIHHKAMH. A TOH, KOMY IPOCTO OyJIO BasKKO BUYUTHCH,
3HAXOIUTHh HOBI MOYKJIMBOCTI JIJIS CAMOBUPAKEHHSI.
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HeoOximmo migkpecautu, 1o 1HTepakTuBHa jgomka SMART Board
BUKOPHCTOBYE PI3ZHOMAHITHI 3aco0M CHPUHMHATTA 1HQOpMAII: Bl3yaJIbHI,
aymlaJbHl a00 KIHeCTeTHYHl. 3aBOAKM INH OIII, CTYIeHTH MOKYTH OauyUTHU
OlIBbIIle KOJILOPOBHUX 300paskeHb, MAaJIIOHKIB, CXeM, JlarpaMiy, Kl MOMKHA SK
3aBrogHo mepecyBatu. CTyoeHTH TAKOK B3a€MOMIIOTH 3 MaTeplajioM (P13UYHO,
mmepecyBapouu OYKBU, cJ0oBa 1 MAJIIOHKM CBoiMu majbiramu. Jlomka dax
IHTepaKTHUBHA IIOBEPXHA MOKe OyTH e(peKTUBHUM IPUCTPOEM OIS TUTAKTHIHOI
rpu, IO dYac KOl CTYJeHT aKTHBHO po3BuBaeTbesa. lle y:xe BaskamBa
KOMYHIKATHUBHA 1HTePAKTUBHA SAKICTb.

Ilepiroio peaxifiero CTyOeHTIB Ha MOYKJIMBICTH POOOTH B XOO1 3aHATTSA 3
IHTePaKTUBHUMH JOIIKAaMHK OyBae SICKPABO BHUpaKeHHII eHTy3ladM — 3MiHa
eKpaHy Bl JOTOPKAHHS PYK BUHMTEJS BUIJISOae Oy:ke edexTHo. Bimpasy crae
OYEeBUJHUM IIepeBarM HOBOIO 3aco0y Iepen CTaJIold IIPAKTHKOI pPOOOTHU
CTYEHTIB 32 OKPEeMIMU KOMII I0TepaMMU.

Crioco0u Bi3yasIbHOIO HAaBUYAHHSA IIPKW BUKOPHCTAHHI 1HTEPAKTHUBHOL JOIITKKI
BapIlOIOTHCA Bl B1ZOOpPaKaHHS IPOCTOTO TEKCTY OO0 HPOKPYTKH aHIMAII abo
Bigeo parmenTiB. Cepen ayaio MOKJINBOCTEM — YUTAHHS KOMII I0OTEPOM BIOJIOC
CJIIB, CJIOBOCIIOJIYY€Hb, TEKCTIB, PO3MOBIOell 1 BIPIIB [JIJd IIOCTAHOBKU
OpaBUIbHOI BUMOBH. MOKINBICTE Oe3mocepeqHbOl PYYHOI PoOOTH 3 eKpaHOM
IHTepPaKTHUBHOI JOIIKKM JysKe IIlHHaA JJg HaBYAHHS 3 BHKOPUCTAHHAM
CIIPUMMAHHSA OOTHUKOM. IcHye 0e3J1Y4 MOKJIMBUX KOMIIIOTEPHUX HIPOTrPaMHHX
IPOAYKTIB HABUYAHHS, K1 MOKHA BHUKOPKMCTOBYBATH, IO0 HAJAAUTU KOHTAKT
CTyJIeHTa 3 IHTePaKTHUBHOI JOIIKOIO.

3 ychoro BHINE CKA3aHOIO MOKHA TIMTH BUCHOBKY, III0 BHKOPHCTAHHS
IHTePaKTHUBHOI JOINMKKA HA 3aHATTAX 3 aHIJVIIMCHKOI MOBH H03BOJIS€ BHKJIATAUY
30LIBIINTHA KUIBKICTh CIPUHMHSATOTO HABYAJLHOTO MaTeplajy Mg dac
IIOSICHEHHS 34 PAXYHOK 30LIBIIMeHHS KIJIBKOCTI HAOYHOCTI HA 3aHSATTI; HOIIKA
HaJae BUKJIAJAYy MOKJIHNBICTH CTBOPIOBATU IIPOCTI ¥ IIBHIK]I KOpPeryBaHHS B
HasIBHOMY METOIHMYHOMY MaTeplayl HpAMO HA 3aHATTI, aJalTyOuYn MHOTO I
KOHKPETHHUH KOJEKTUB CTYIEeHTIB, I KOHKPEeTH] 3aBIaHHs, IK1 II0CTABJIEeH]l Ha
3aHATTI. IHTepPaAKTHUBHI MOKJIHMBOCTI HOIIKK JO3BOJISIOTH 3HATH TPYIHOIIl B
mpoliiecl podoOTH 3 (POHETHKOI0, JIEKCHUKOI0, IPAMATHKOI0, CIIPUSIIOTH PO3BHUTKY
MOHOJIOTIYHOI'0 Ta J1aJIOTTYHOI'0 MOBJIEHHS TOIIIO.
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INIAHYBAHHA BUBYEHHA IIJIOBOI
AHIVIINCBKOI MOBHA

Onexcanap Kosaneuko (Ymaun, Ykpaiua)

OcraHH] OECATWIITTS BLO3HAYAIOTHCS 30LIBIMTEHHSAM YBATH 0 BUBYEHHS
1HO3eMHHX MOB, POSIIHPEHHS 3MICTy HABYAHHS 1HO3€MHUX MOB, III0 MAaJio
HACJIIJTKOM PO3TaJIy:KeHHsS KypclB ix BuBUYeHHsA. [loBcTaso muTaHHA pPO3pOOKU
TEOPETUYHUX 3acaj po3rajy:keHHd 3araabHol MoBu (GE), MoBu mys miaoBoro
cmakyBanasa (BE) ta moBm pna cunemanbaux 1uteit (ESP), micasa doro
BUHHKJIA NIpodieMa e(peKTHBHOI IIOCILI0BHOCTI BHBUYEHHS IIUX JHCIIHAILIIH.
[IuTanus osHak 3araapHol MoBU (GE), MoBu misa misoBoro culikyBaHHs (BE)
Ta MOBM [Ja croemanabHux 1reir (ESP) BucBiTIeHO y mpamsax Takux
3apyouxuux gocaimaukiB axk H. Xatuircon, A. Borepe, B. Koddeitr, P. Bouiro,
II.C. Pobimcou, H. Bpirep, . Komdopr, B. Xommer im. B Vikpaiml 1o
mpobsieMaTHKy  po3pobasimu B cBoix mparmix  O.b.TapHamonbcbrmii,
C.II. Koxymiko Ta 1H.

Mu BOavaemMo 3a HeoOX1gHe 3pOOHUTH HAYKOBY PO3BIOIKY IHUTAHHS
crrerplKaIlli IIOCJLOOBHOCTI BUBYEHHS (BKJIIOUEHHSI) KYpPCIB B HAaBYAJbHY
IporpamMy B 3aJIEKHOCT1 Bl (DaKTOPIB Ta YTOUHEHHS ITNX (DAKTOPIB.

IIpakTtuune, edexTHBHE Ta aJgeKkBaTHE BHKOPHCTAHHS 1HO3€MHOI MOBH
mepegoavae He MexaHIuHe 30LJIbIITeHHS TepMIHy BUBUEHHS 1HO3€MHOI MOBH, Ta
BUILJIEHHS OLIBIIIOI KIJIBKOCTI 3aHATH. Baromomo ImmepeayMoBO HaBYAHHS
e(PeKTUBHIN KOMYHIKAIl € BUKOPUCTAHHA Y HAYAJIbHOMY IIPOIIECl TIIPYIHUKIB
i HaBuYaJbHO MeToguuHunx koMminiekcis (HMK) me muine pisumx piBHIB, ajie i
pisHOrOo crpsaMyBaHHA. IloBcTae HEOOXITHICTL UITKO PO3MEKOBYBATH IIPU
BuBueHH] aHrmicekol mosu GE, BE, Ta ESP. 3riguo no mososxens XaTylHCOHA
ta Batepca: " ESP - 11e migxig um MeTon Mo BHKJIAJAHHS MOBH, IIPHU SKOMY BCl
PIIIIEHHS IMOA0 3MICTYy Ta METOay 0a3yHThbCd HA HNPUYMHAX BHBYAIOYOTO, SKI
CIIOHYKAaIOTh #oro mo omaHyBaHHs MoBoio"[3], Hymmi-EBamc Ta Cent xon
MoaudikyBasu BusHaveHHsa ESP Ta Bumiamam abcoiTHI Ta BaplaTHUBHI
XapaKTEePUCTUKH.

AbOcosmroral  o3Haku ESP: 1) BigmoBigHIiCcTh crenmu@IyHEM IIOTpedam
BHBYAIOYOr0; 2) 3aJIlydeHHs METOOUKN Ta BHUOIB IISAJIBLHOCTI Ti€l AWCIIMILIIHU,
SKy BOHA O00CJIyroBye; 3) CKOHIIEHTPOBAHICTH HA THUX MOBHHX 3acobax
(rpaMaTUYHHUX, JEeKCUYHUX, (POHETUYHHUX, CTIJIICTUYHHNX), HABUUYKAX, OUCKYPCl
Ta sKkaHpax, Kl aJeKBaTHI IT1H J1II5HOCTI.

BapiatuBui osmaku ESP - me 1) KoHCTpyHoOBaHHS y BIAIIOBIIHOCTL IO
KOHKPETHOI [JHUCIIUILIIHKA YK JUCIHUILIIH, 2) BHKOPHMCTAHHS 34 II€eBHUX
HaBYAJIbHUX yMOB METOIMKH BIAMIHHOI Bl Ti€l, KA 3aCTOCOBYETHCS IIPH
BMBYEHH1 3arajJbHOI MOBH; 3) HpPU3HAUYEHHS OIS JOPOCIHX HA PIBHI BHUIIOI
IITKOJIM, B CUTYAaIlsaxX IpodeciiiHoi podoTu, abo 6e3 BIOpHUBY Bl BUPOOHUIITBA; 4)
BHCOKUM piBeHb cTymeHTiB (B1- Cl); 5) 3acBoeHHs 0a30BUX MOBHHUX 3HAHB, X0U
I prica XapakTepHa JIHUIIIe JJIs II0YaTKIBIIB.
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ESP 6auutbcs OLIBIMICTIO METOMMCTIB JIUINIE SIK METOH, a He IIPOAYKT, U’
CIeIMPIYHMA TUIO HABYAJBHUX MareplaalB. AHIUIIHACBKA IJIsg J1JI0BOIO
CIILJIKYBAHHSI CTOITH [EIl0 OKPeMO Bl MOBH IJsd ocoOmBux Ireii. BE
poarigmaeTbess B KoHTekcTl KESP, momuisgiounm IiX o03HAKHM Ta eJeMeHTH
BuBueHHA. O.B. TapHomoabchbKHMil, PO3BUBAIOYY IIOHATIMHUN amapaT MOBU IJIS
JIIJIOBOTO CHLJIKYBAHHS, BCE K BH/ILJISE J1JIOBY MOBY 3 IIOMIK 1HIINX MOB IOJIS
ocoosmBux 1ureii. BE caig posrasgmatu sx caMocTiiiHe sSIBHINE, 4 He SIK OOUH 3
IILJIOr0  psaAy IaMoB crernaabHOocTed [4,15]. M. Emmice Ta C. I:KomHcoH,
BBaskaioun, 1o BE e ogaum 3 ESP, Bce :k BUPISHAOTHL IJIOBY MOBY 3 IIOMIK
mmux ESP Tomy, 1110 BoHA moemHye CIEI(pIYHUEI 3MICT Ta 3araJIbHOI0 3MICTY
(BLOHOCHO 10 3araJIbHUX MOBJIEHHEBUX BMIHBL edekTuBHOI KomyHikaini). II1oo
IOMOJIATH IIe IIPOTHUPIUYS, PSIO METOOMCTIB BUALIAITH BJacHe JIJIOBY
auriaitickky MoBy (BEP) Tta mumoBy amrmificbky MoBy(BE). Axmo BEP Bce &
MOKHA BBasKaTu omHieio 3 KSP, To B 1stoMy mijioBa MOBa OXOILIIOE BCl ChepH:
3arajibHy MOBY, BJIaCHe MOBY MJISI [LJIOBOTO CHUIKYBAHHS Ta MOBH [IJIS
crnemaabaux 1uIeii. O.b. TapHamoabcbkMil cTBEPIKYE, IO BCl 3aCO0HM, AK1 € Y
PO3MOPAMKEHH] 3arajIbHOI MOBH, a00 Bike BHKOPHCTOBYIOTHCS, a00 IIOTEHI[IIHO
MOJKYTBb OyTHM BUKOPHUCTAHI y J1JIOBIH aHTJIIMCHKINA MOBI.

Icaytorb meBHI poO30L’KHOCTI y HaBYAHHI AHTJIIMCHKOI MOBH  JJIS
CIeINlaJIbHUX ITJIeH Ha 3axo/l 1 B Halmi kpaidi. B manni cucteMl BHUIOI 0CBITH
HaBYAHHSA 1HO3€MHOI MOBHU [JIs CIIEI[laJbHHX IIJIell B1AOYBAETHCS HA OCHOBI
VHI(pIKOBAHHMX IIporpaM, HaBYAJbHHMX ILJIaHIB 1 MareplamiB. Jymrm i
mo0aKaHHSA KOHKPETHHUX CTYOEHTIB IIOoA0 IXHIX MOBHHX IIOTPeO, 31e01JIbIIOro
He BpaxoByWOThcA. CTyoeHTHM HPaAKTHYHO He MAaTh BHOOPY: IO BYUTH, IJII
YOoro, 3 BUKOPHUCTAHHAM SKHX MaTeplajalB. 3axlJgHa MeTOIHKa B SAKOCT1 CBOTO
IPOBIOHOTO TOCTYJIATy BHMArae IIOYMHATH HABYAHHS AHIJIIHCHKOI MOBH IJIS
crnemanbaux 1uIei (ESP) 3 learners’ needs analysis, To0To 3 aHami3y moTped
CTYIEHTIB KOKHOI KOHKpeTHOoI rpynu [2]. TigbKm Ha miacTaBl TaKOro aHAJII3y
BUKJIQJa4, IIOBHHEH CKJIACTH HIporpaMy ¥ HaBYAJbHUU ILJIAaH O TPYIIH.
Taxuii maxig HAWOLIbINE BIOIOBIAAae BHUMOTraM 3araJbHOEBPOIIEHCHKIX
Pexomenpmarriii 3 MOBHOI OCBITH Ta IHIIMX HOPOrPAMHHX HJOKYMEHTaX, SKl
IPOIOHYIOTH BHUXOOUTH 3 IIOTPeO, MOTHBIB, XapaKTepPUCTHUK 1 3HI0HOCTeH
cTymeHTiB [1].

Bumesasnauene pgae HaM IOCTaBH  CTBEPAKYyBaTH, III0 IIOBCTAJIA
HEeOOX1JTHICTh BHOCUTH 3MIHU Y BKJIIOUEHHS PISHUX KYypPCIB BUBUYEHHS 1HO3€MHOI
MOBH B IpodeciiHOMY HaBUYaHHI O0 Oyab skoi cmerriagbHocTl. Ham 6aunthes,
10 IPU BUKJAJAHHI MOBHM B Me:KaxX IyKe KOPOTKOIO UM 1HTEHCHUBHOIO KypCy
MOKJIMBE IX IIOeJHAHHS. (IKIMO K Kypc 1HO3eMHOI MOBM € TpPHBaJUM Ta
IPYHTOBHUM HOIILJIBHUM OyZe iX po3Me:KyBAaHHS Ta IIOCTYIIOBE BUBYEHHS Y
JOIIBbHIM mmocaigoBHocTl. [lounuaTu cain 6e3ymoBHO 13 3araabHol MoBHu (GE), a
IIOTIM IIePeXOJUTH A0 MOBHU JIIJIOBOTO CIILJIKYBAHHS, SIKIIO CTYJEHT 3araJIbHOTO
€KOHOMIYHOI'0 IIPO(LIII0, 1 HAapeIlTl 3aBepIlyBaTHU II1IMOBOIO JJIs CIIeIlaJIbHHUX
muei. CTyoeHTIB ke 1HIIHX IIpodeciii cJIia Ha ApyroMy eramrl HaBuatu ESP, a
Bike 1moriMm BE. Hamum mpomonyeTbcsi 000B'sI3KOBO BpaxoOByBaTH HACTYIIHI
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daxTopu: mpodeciinuii mpodlab, piBeHL IIPodeciiHol MalCTepHOCTl, TePMIH
HaBYaHHS, TepMIH BHBYEHHS 1HO3€MHOI MOBHM, 0a30BHII PIBEHDL BOJIOJIHHSI
1HO3€MHOIO MOBOIO, IIE€PCIIEKTHUBU IPOPECIHHOT0 3POCTAHHSI.
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GENERAL PRINCIPLES FOR LISTENING
COMPREHENSION IN FUTURE AVIATION SPECIALISTS’
LANGUAGE TRAINING

Olena Kumpan (Kropyvnytskyi, Ukraine)

Aviation safety experts are constantly seeking to identify means of
improving safety. According to their reports over 800 people lost their lives in
three major accidents, in each of them accident investigators found a common
contributing element: insufficient English language proficiency on the part of
the flight crew or a controller had played a contributing role in the chain of
events leading to the accident. In addition to these high-profile accidents,
multiple incidents and near misses are reported annually as a result of
language problems.

Taking the specifics of communication in the sphere of aviation, the
upmost attention is paid to the linguistic proficiency in listening and speaking.
These are the skills that appear in the ICAO rating scale: Pronunciation
(phonological competence), Structure (grammatical competence), Vocabulary
(lexical competence). d) Fluency (an appropriate pace of speech),
Comprehension (the ability to recognize and understand speech), Interaction
(addresses the ability to engage in spontaneous spoken dialogue and to
successfully achieve communicative goals).

Comprehension skill development will result in decreasing difficulty when
dealing with complex discourse, with unexpected or unfamiliar topics,
unfamiliar accents or delivery styles and with unfavourable conditions of
reception (due to background noise, etc.) [2].

Listening comprehension in the process of the radiotelephony
communication encompasses the multiple processes that involve
understanding and making sense of spoken messages. These include
recognizing speech sounds, understanding the meaning of individual words,
and/or understanding the syntax of sentences in which they are presented.

There are different definitions of the term “listening comprehension.”

Listening comprehension is the different processes of understanding the
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spoken language. These include knowing speech sounds, comprehending the
meaning of individual words, and understanding the syntax of sentences [4].
According to Hamouda, listening comprehension refers to the understanding
of what the listener has heard and it is his/her ability to repeat the text
despite the fact that the listener may repeat the sounds without real
comprehension. [1]

Speaking about general principles for teaching listening comprehension,
we would like to mention the following: 1. Listening comprehension lessons
should have definite goals and they should be clearly stated. 2. Listening
comprehension lessons should be constructed with careful step by step
planning. 3. Listening comprehension structure should demand active overt
student participant. 4. Listening comprehension lessons should provide a
communicative necessity for remembering to develop concentration.
5. Listening comprehension lessons should emphasize conscious memory work.
6. Listening comprehension lessons should “teach” not “test.” [6]

The integral goal in Aviation English training is teaching students how to
1mprove their listening skills, since listening comprehension has always been
a challenge for language learners. Contributing factors include the speaker
talking quickly, background noise, a lack of visual clues (such as radio
communication), the listener’s limited vocabulary, a lack of knowledge of the
topic, and an inability to distinguish individual sounds. While the challenges
posed by the speaker or the situation may be out of the listener’s hands, there
are a few skills or 'strategies' that English learners can use to help them
along. Raphael Ahmed, a teacher at the British Council in Bangladesh,
shares some useful strategies:

Predicting content: If to adjust to Aviation specialists’ language
proficiency training, depending on the context — an incident report, a weather
forecast, an emergency call — you can often predict the kind of words and style
of language the speaker will use. Our aviation feedback helps us anticipate
the kind of information we are likely to hear.

Listening for gist: When listening, it is also possible to get the ‘whole
picture’ but with one crucial difference: information comes in a sequence. And
in that sequence of information, there are content words (the nouns, adjectives
and verbs) that can help you form that picture.

Detecting signposts: The words, which link ideas, help us to understand
what the speaker is talking about and where they are taking us. They're
particularly important in presentations and lectures. For example, if a
narrator says: ' am going to talk about three factors affecting aviation
safety...' then later on you might hear the phrases 'first of all', 'moving on to'
and 'in summary' to indicate the next part of the talk.

Listening for details: When listening for details, you are interested in a
specific kind of information — perhaps a number, name or object. You can
ignore anything that does not sound relevant. In this way, you are able to
narrow down your search and get the detail you need.
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Inferring meaning: This is the technique of inferring meaning:
using clues and prior knowledge about a situation to work out the meaning of
what we hear. [5]

Without additional supports listening, by itself, is not enough to develop
better listening skills. Here are several activities a teacher can employ to
facilitate the development of listening skills:

1. Promote active listening: giving the students something to listen for
ensures that they are involved in the task;

2. Identify listening strategies: give the students tools to guide their
listening; such as, looking for specific information, identifying predictable
words or phrases, or discussing what they expect in certain forms of speech;

3. Select the most appropriate strategy for presenting the lesson; for
example, using a top down (general meaning, summarizing) or bottom up
(cognates, specific words, word order patterns) approach,;

4. Allow the students to hear as much of the target language as possible
while using a variety of teaching methods; for example, sometimes using
visual cues, at other times not;

5. Use authentic materials;

6. Ensure the students know the goals of the listening task;

7. Provide opportunities for reflection and discussion so the students can
share what was heard, what was learned and methods they employed to better
understand what was said;

8. Organize pre-listening activities, such as providing students with
relevant vocabulary, reading a related text, looking at a related image or
clarifying necessary cultural information etc.;

9. Be sure to check level of the listening exercise beforehand to ensure it is
an appropriate level for the students. [3]
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DIALOGUES IN THE TEACHING OF FOREIGN LANGUAGES

Tetyana Leleka (Kropyvnytskyi, Ukraine)

The purpose of this article is to show the methods to increase the
effectiveness of a foreign language class.

The main and leading goal in the teaching of foreign languages is the
communicative approach, which determines the entire educational process.
One of the main forms of verbal communication is dialogic speech. Its
development is one of the most acute problems of modern pedagogical science.
This 1s confirmed by a number of studies, articles, manuals that have
appeared recently.

Dialogue is a conversation between two or more people. It can spread to
other members of the group. The highest level of communication is discussion.
It is an independent subject of instruction, which creates conditions for active
learning. The feedback is quite simple: the speaker sees the facial expression,
the reaction of the interlocutors, and receives an answer. Dialogue suggests
small statements: brief messages, questions, requests and objections [1].

In recent years, a number of the scientists, 1in particular,
G.V. Abrahamyan, M.A. Abissova, A.B. Boymatova, I.V. Grebenev,
A.A. Emelyanova, R.R. Fokina, E.A. Isaev, S.R. Musifullina, N.V. Popova,
0O.V. Safonova and others are into the educational potential of dialogic
learning.

The qualitative changes that occur in Ukraine affect various types of
human activities, including education. It needs to be adapted to rapidly
changing and progressive technologies. The problem of quality education
affects every school leaver during the period of submitting documents to
higher educational institutions. The choice of the direction and the learning
environment determines what skills and abilities the student will receive and
develop during the training at the university, and it is important that this
choice correlates as much as possible with the future professional activity.

The organization of educational activities for the acquisition and
development of the given qualities by students requires choosing of the right
approach for the effective implementation of the training programme. For the
highly effective mastery of foreign languages at a level not lower than the
spoken language, the interactivity of learning is necessary [3]. It means the
ability to interact with other participants or to be in a dialogue mode.
Therefore, interactive learning is the interactive learning, within which
Interaction is carried out.

Modeling of dialogic interaction is carried out mainly in two directions:
structural and cognitive.

The structural level of dialogic interaction modeling gives an idea of the
division of the dialogue, its main components and the ways of their
Interconnection. Some progress has been made by researchers who view
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dialogue as a form of social interaction that is the exchange of verbal actions
among several communicants.

The cognitive level of dialogic interaction modeling begins actually at the
level of the minimal unit — a speech act or statement, as a result of which all
the knowledge of the lexical and grammatical material creates a certain level
of language competence for students, which is a necessary link in the
implementation of dialogic communication. However, verbal communication is
manifested at the level of minimal dialogic interaction, which realizes the
interrelation of replicas as a result of the processes of the activities of several
communicants.

The ability to model a dialogic interaction in accordance with the didactic
goals of academic knowledge is an essential characteristic of the teacher's
professionalism. The actual interaction of the teacher and students in training
1s the central link in the cooperation. Installation, readiness of the teacher to
take the student's position, because the position of the student is a
fundamental and important condition for cooperation. The establishment of
subject-subject relations between the teacher and the student, characterized
not by submission, not by repression, but by cooperation, by openness.

The minimum level of dialogic interaction includes at least two
components that represent the initiating and reactive replica. The most
common type of such structuring is the question-answer dialogic structure.
Most often, the training has the aim of teaching to give a direct full answer to
a question that completely fills the information gaps of the question.

The impact function is not central to professional dialogue, but remains
an integral part of it. The main components of the pragmatic aspect are the
installation, modeling of dialogic interaction, the construction and
assimilation of question-answer structures, content and programmable
pragmatic effect. The methods of mastering the question-answer structures in
the learning situation should be taught in two ways: teacher-student, student-
student. The first and necessary way is the teacher-student. This is a bilateral
process, in which the category of speech partnership is realized when creating
a comfortable psychological climate.

The teacher forms a common communicative strategy for both
communicants at the stage of preliminary acquaintance with the language
tools and in the process of the dialogue itself, acquaints the students with the
rules for constructing the dialogue; directs attention to the content of the
proposed situation from the point of view of its not only structural
components, but also saturation. At the level of student-student, the modeling
of dialogic interaction is realized when taking into account the conversion
needs of each other and the desire to implement a programmed action plan.

The teacher should pay attention to such factors: the specificity of
professional dialogue; the funds aimed at the formation of professional
communicative competence in the field of teaching dialogic interaction; the
peculiarities of the generation of the speech utterance by students and the free
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exchange of opinions in the form of dialogic conversations; the features of
understanding from the participants in the dialogue of the listener.

In our opinion, dialogue with computers and computer networks will be
effective. First, it expands the opportunities for interactive communication,
providing participants (students) with quick access to information within the
Internet, which is especially important when teaching foreign languages [2].
Secondly, it develops the ability to work with a computer and computer
networks. Computer dialogue provides students with a free pace of learning
and independence in learning the teaching material [4]. This gives the teacher
exceptional flexibility in the individual approach to each student: training
tasks become personal, unique, and it increases the interest of students in
them.

The stages of interactive learning technology involve the use of social and
linguistic approaches, and their suitability for mastering of a foreign
language. Modern Internet resources offer the following opportunities for
learning a foreign language: obtaining of authentic language material from
original sources; reproduction of the natural language environment of
students with native speaker participation. The recreation of a language
context based on reality. This makes it possible for the teacher to freely choose
teaching material for reading and studying by students, and also raises the
motivational level of students, which leads to a qualitative increase in the
level of their learning ability [3].

Its advantage is a convenient interactive mode of training using a
computer that can be implemented at any time to fill possible gaps in the basic
education.

Thus, dialogue as an interactive learning tool allows you to develop
communication skills in a foreign language to a conversational level. The use
of interactive technology allows to involve students in computer-information
activities, with a view to facilitating their learning when working with
computers and computer networks, and also promoting a comprehensive
qualitative improvement of the results of educational activities.

It can be noted that the use of interactive technology is actively used in
practice of many universities and requires further study, including the
development of software and methodological support.
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IHTEPAKTUBHI TEXHOL.,TIOI‘IT HABYAHH
HA YPORKAX AHIVIIMCBKOI MOBH

JIinia Oropoguuk (Ymaub, Ykpaiua)

«Aru,o suumenv mae minbku 110608 00 cnpasu, 8in 6yoe 0odOpPuUM yuumesiem.
Aruo suumensv 8iouysae minvku 110608 00 YyuHA, AK bamvKko, mamu, 8in 6yoe

KPQU,UM 30 MO020 8ulumesis, AKUL npouumas yCci KHUMCKU, ajie He 810uy8ae
21100081 Hi 00 cnpasu, Hi 00 yuHs. Axu,o yuumenb noeonye 8 cobi 110608 00
cnpas i 00 yuria, 8iH — O0OCKOHAJIUL YUUMETIb).,

JI.B. Toncmoti

Croromul y CBITOBIM OCBITHIM IIPAKTHUIIl IIPOBIOJHUMU € JIAJIbHICHII,
OCOOMCTICHO OpPIEHTOBAHHMH Ta KOMIIETEHTHICHUM IMIIOXOAW [0 BHBYEHHS
AHTJIIUCHKOI MOBH [1l], TOMYy BasKJIUBUM CTa€ He TLIBKUA HASBHICTH y JIUTUHU
IIeBHOr0 Oarasky 3HaHb, OCOOMCTHX SKOCTeHM Ta 3m10HOCTel, a U 3JaTHICTh
3aCTOCOBYBATU Tl YU 1HIIN KOMIIET€HTHOCTI HA IPAKTHII.

CamMe 03HaueH] II1IX0AM BUIIIOBIIAIOTH FOJIOBHINA MeTl HABYAHHA 1HO3eMHOI
MOBH B Cy4YacCHIA IIIKOJII — PO3BUTKY OCOOMCTOCTI IIIKOJISIPA, 34ATHOTO
BHKOPHCTOBYBATH 1HO3EMHY MOBY SIK 3acl0 CIILJIKYBAaHHS B J1aJ1031 KYJIBTYP.

Cy4vacHl y4YHl OYIKYIOTH BIJ YPOKY AHTJIIMICBKOI MOBU YOTOChH ITIKABOTO 1
BOOHOYAC HE3BHMYAMHOIO OJs cebe. 3aBHAaHHS BUNUTEJIS II0JIATAE y PeTeJIbHIHN
IIIJITOTOBITL JIO YPOKY, a0M CTUMYJIOBATU YYHIB JIO TBOPYOlI, IPOAYKTHUBHOI
cmBIpari. Ik roBopuTh cTapomaBHsS MyOpPICTh «Yuenus — ue He nocyouna, AKY
nompibHo 3aN08HUMU, YuUeHb — ue paken, Akul mpeba zananumu». J{asa Toro
abm 3a0e3meynTH BHCOKY MHO3UTHUBHY MOTHBAIIII0 YYHIB, CTIHKWUN 1HTEpec M0
BOJIOJIHHS AQHIJIIHACHKOI MOBOIO, HA YpOKaxX aHIJIIHCBKOI MOBH BapTo
BHKOPHCTOBYBATH 1HTEPAKTUBHI MeTOOUW HABYAHHSI B paMKaxX OIAJIbHICHOTO,
OCOOMCTICHO-OPI€HTOBAHOTO0 Ta KOMIIETEHTHICHOIO MIIAXOJIB J0 HaBYaHHS
AHTJIIHCHKOI MOBH.

Huska BueHMX BM3HAYAOTHh 1HTepPAKTHBHE HABUYAHHA SK OOHY 3 POpPM
JI1aJIOrOBOI'0 HABYAHHS: IHTEPAKTHUBHICTD (Bl aHIJI. interaction — 83aemMo001is)
— 03HAaYae 3JATHICTH B3ae€MOIISATH UM 3HAXOOUTHCH Y PeKHMI1 Oeclau, I1ajiory 3
YUM-HeOyOb (HallpUKJIad, KOMIII0TepoM) abo KUM-HeOyab (JIFoaQuHOoI0) [6; ¢. 5].

CyTb IHTEpPaKTHUBHOIO HABYAHHS IIOJIATAE B TOMY, III0 HABYAJILHUI IIPOIEC
BIAOYyBAaeTbCSI 34 YMOB IIOCTIMHOI, AKTHMBHOI B3aeMOIli BCIX Y4YHIB, IIe —

CIIIBHABYAHHS, B3aeMOHaBYAHHS (KOJIEKTHBHE, TPYIIOBe HABYAHHI B
CIIIBHpAIll), Ae 1 y4YeHb, 1 BUNUTEJh € PIBHOIIPABHUMU, PIBHO3HAYHUMU
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cy0’€eKTaMH HaBYAHHS, PO3YyMIIOTh, III0 BOHK POOJIATH, peIeKCYITh 3 IIPUBOLY
TOr0, IO BOHK 3HAIOTH, BMIIOTH 1 3IHCHIOTH. I|HTEpAKTHBHE HABYAHHSI
rmepenbdavae MOJEJIIOBAHHS KATTEBUX CUTYAaIlll, BUKOPHUCTAHHSI POJILOBHX 1rop,
CIILIbHE BHPIIIEHHS IIPOOJEeMH Ha OCHOBl aHaji3dy 00CTaBMH Ta BIIIIOBI1IHOIL
curyailii. Bomo edekTmBHO crpusie QopMyBaHHIO HABHYOK 1 BMIHb,
BHUPOOJIEHHIO ITIHHOCTeIi, CTBOPEHHI0O aTMocgepHu CIBOpalll, B3aeMomdli, Hae
3MOTy BUHTEJIIO CTATH JIJIEPOM KOJIEKTHUBY.

BasxkauBuii BHeCOK y pO3pOoOKY Ta BIIPOBAKEHHS 1HTEPAKTUBHUX METOIIB
3po0MJIN HIMEIIbKl BUeHl Ime Ha modaTtky 90-x pokiB — Apuoapn P., Illexren A.,
[IsetiTiiep U., Ctyc @., Beiigur 1. AHami3 HAYKOBUX IiKepesI 3 JOCILIKYBaHOI0
IUTAHHS CBIOYUTL IIPO Te, IO TOJOBHA yBara IIPHILISETHCA B3aeMOIIl
YYaCHUKIB CITIJIKYBAHHI.

Jlo 1HTepaKTHBHMX  METOMIB HAaBYAHHS  BIJHOCITH NpPe3eHmau,lio,
espucmuyHi 6eciou, posbosi iepu, OUCKYCLL, («(MO3KO8ULL WMYDPMY, KOHKYDCU 3
NPAKMUYHUMU 3A80QHHAMU ma Ix nooanbuie 002080PEHHA, NPOEKMYBAHHS
Oi3Hec nJaaHiB, NPoeKmis, NPOBEOEHHS MmMeEoPUUX 3ax00L8, BUKOPUCMAHHA
MYJIbMUMEOLUHUX KOMNIOMEPHUX Npo2pam ma 3aJiy4eHHS HOCIi8 Mo8U 00
KOMYHIKAMUBHUX cumyauiil [5; 26].

OOmpatoun ImeBHUII I1HTEPAKTUBHUI METOH, a caMe: LHmeps’1o, Kpyesaull
cmiJsi, npoekm, eKChepmHi epynu. eKcKypclii, BUKJagad (opMye B YUHIB
BIJIIOBITHI HABUYKU. Blbllle TOro, B pe3yJabTaTl TAKOI 1IHTePaKIIi B1I0yBa€eThCs
B3aeMOHaBYAHHSA 000X CTOPIH.

Jlo 1mixaBMX MmO3aKJACHHX 1HTEPaAKTUBHHX METOMIB MOKHA BLIHECTU
eKCKypcCll aHTJIIHMCHKOI MOBOIO Ta 3MOMKA BI1JEO PEIOPTAKY, 3a IKHMH MOKYTh
CJIIIYyBATH IIpe3eHTallll, IIPOeKTH Ta Bl4e0-IIPOEeKTH.

IIin yac BUBYeHHsS aHIJIIHMCHKOI MOBHM, HA HaIll IOIVIAN, eeKTUBHUMH €
Takl IHTePAKTHUBHI MeTOOW HAaBUYAHHSI, K podoTa B IIapax, Tpliikax, 3MIHIOBaHI
TPIMKK, «KapyceJab», «aKBaplyM», «BeJIMKe KOJIO», «MIKPOQOH», He3aKIHYeHl
peueHHs, «MO3KOBHH INTYypM», aHaJl3 IIpo0JeMH, «MOo3aika», KOJIO 1Iei,
PO3IrpyBaHHs CHUTyallll B possax (pojboBa I'pa, IMITAIllA), OUCKYClsS, TOK-IIIOY
TOIO. J3aIIpoIIOHOBAHI METOOM Ta IX CKJAJ0BlI MOMKHA Pe3yJIbTATHBHO
BHKOPIHCTOBYBATH SIK Ha YPOKAX 3aCBOEHHS, TAK 1 3aCTOCYBAaHHSA 3HAHb, YMIHb 1
HaBHUYOK. KpiM Toro, eeMeHTH 1HTEepAKTUBHUX METOMIB MOYKHA 3aCTOCOBYBATH
oapa3y K IICJIA BUKJIAAY BUMTEJIEM HOBOIO MaTeplasy, 3aMICTh OINHTYyBaHHI,
Ha ypOKax, #AKI IIPHUCBSIYEH] 3aCTOCYBAHHIO 3HAHL, YMIHb 1 HABHYOK.
Buropucraras Ha ypoIlrl 3alIpOIOHOBAHUX 1HTEPAKTUBHUX METOIIB CIIPUSATHME:
e(PeKTUBHOMY IIOBTOPEHHIO BHMBYEHOI JIEKCHUKM, IIOIMOBHEHHIO CJIOBHHKOBOIO
3amacy; TJIHO0OKOMY 3aCBOEHHIO HABHYOK IPABUJILHOI apTUKYJIAINI; PO3BUTKOBI
yBaru, ImaM'saTl, MUCJIEHHs; (POPMYBAHHIO BMIHb IIPaIlioBATH B IIapax, Ipylax
TOIIIO.

[limcymoByoun BUIlleCKa3aHe MOKHA 3POOUTH BUCHOBOK, IIIO ICHY€ BEJIHKA
KUIBKICTh 1HTEPAKTHUBHHX MeTOomlB HaBdyaHHA. OCHOBHUMHU IlepeBaraMu
1IHTePaKTHUBHOIO HaBYAHHI €:

1. 3am1gHICTD yCIX YYHIB KJIacy Ha 3aHSITTI;
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BMIHHS IPAIIOBATH ¥ KOMAaH/II;
MOJKJIMBICTD ITPOIIOHYBATH 1 BUCJIOBJIIOBATH CBOIO IyMKY;
CTBOPEHHS «CUTYyAITll YCITIXY»;

5. BMIHHS apryMeHTyBATH CBli MOIJIAX, 3HAXOOUTH aJIbTepPHATHBHE
BUPIIIEHHI IPO0JIeMUT;

6. oIlaHyBaHHSA BEJIMKOI KIJIbKOCT1 MaTeplajly 3a KOPOTKUU TePMIH dacy;

7. popMyBaHHS JOOPO3UUIHUBOTO CTABJIEHHS 0 OIIOHEHTA;

8. (hopMyBaHHS HABUYKH TOJIEPAHTHOI'O CIILIKYBAHHS.

IIpore, opraxisaillgd yPOKYy 3 3aCTOCYBAHHAM 1HTEPAKTHBHHX METOI1B
IoTpedye HeMaJsio vacy OJIs IIATOTOBKH. 3 MeTOH 3a0e3lmeueHHS OIITHMI3alrii
Ta 1IHTeHCcU(IkaIlli HaBYaAJbHOTO IIPOIleCY BAapTO BPaxoBYyBATH  BIKOBI
0CO0JIMBOCT1 YYHIB. BiAIIOBIIHO OO0 IIHOI0, 3aCTOCOBYBATH TOM UM 1HIIHH MeETO[
Ha IIeBHOMY eTaIll HaBYaHHSI.
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THE EFFECTIVENESS OF USING AUDIO-LINGUAL
METHOD IN TEACHING FOREIGN LANGUAGES

Viktoriia Pavlyuk (Uman, Ukraine)

Learning foreign languages is a process of forming a mechanical habit of
the person being taught. This process is carried out using various methods,
among which the audio-lingual method deserves a special attention.

The audio-lingual method is an effective way of acquiring communicative
skills, provided that the learning process is based on a colloquial speech rather
than on a written form. Oral preparation in the audio lingual method is
necessary to create the basis for the development of other language skills.

The idea of the abovementioned method proposes that students should
practice the particular construct until they can use it spontaneously. The
lessons are built on static drills in which the students have little or no control
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on their own output; the teacher is expecting a particular response and not
providing the desired response will result in a student receiving negative
feedback. This type of activity, for the foundation of language learning, is in
direct opposition with communicative language teaching.

Native language plays a minor role in using the audio lingual method in
teaching foreign languages. Only the target language is used in the classroom
by a teacher and a student. The new material in the target language is also
introduced in the form of a dialogue, closest to the natural situational context,
which allows students to acquire communicative competence and skills. In
particular, oral exercises allow students to formulate correct analogies of the
proposed situations. Therefore, the majority of teachers use an inductive
approach to teaching students grammar.

It has been established that the meaning of words that are
understandable for a native speaker can be studied by a foreigner only in the
linguistic and cultural environment [3].

The audio-lingual method in the study of grammar is aimed at modeling a
sentence by a teacher, through which his particular structure is expressed,
and students repeat sentences by simulating their sound patterns and
intonation, seeking to be identical. By skipping the pronunciation of words in
the sentence, a student immediately receives help from the teacher, and thus
avoids the formation of "bad habits" in the pronunciation of sentences.

In the audio-linguistic method, grammar rules are not taught directly.
Students are expected to find them in the process of using various examples
and models. This method also is used in the contrast analysis approach and
ailmed to draw a student's attention to differences in model, structure and
sound system of both languages (native and target).

One of the main approaches to the audio lingual method is the
introduction of new teaching material in the form of a dialogue. The method
allows you to analyze the conversational model, break it into phrases and
memorize the mimic techniques of the situation. Dialogues are considered as a
natural conversational context that helps students acquire the learned
grammatical structures and vocabulary [1, 7].

V. Lake believes that there are both advantages and disadvantages of the
audio lingual method of teaching foreign languages. The advantages can be
attributed to the fact that students get communication skills by using the
target language; they have no difficulty in understanding the tasks posed by
the teacher and the development of communicative situations; students
respond correctly to the questions they are asked and are able to combine
linguistic aspects with psychology of behavior.

The disadvantages of the audio-lingual method can be attributed to the
fact that students use communicative skills spontaneously and separately
from the requirements of the curriculum; they often take a passive position
while working in the classroom, less attention is paid to communicative skills
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and the content of the conversation in general, the learning process focuses on

speech [2].

Despite the aforementioned disadvantages, teachers find opportunities to
overcome them in the process of teaching their students. The success of
teaching foreign language students through the audio lingual method can be
achieved by continually conducting drills in the classroom. This requires a
flexible teaching approach involving a spontaneous natural conversation in
the classroom.

The practice of a dialogue make students acquire audio skills in the
process of systematic exercising, which they can use in a communicative
situation by applying different word combinations and phrases.

Template conversations can be envisaged in the curriculum, but
spontaneous dialogues allow teachers to implement a creative and
comprehensive approach to each individual, so in our opinion, teachers should
give their preference to audio-lingual method in their pedagogical activity.

The conclusion is that undoubtedly the audio-lingual method has its
advantages and disadvantages in the study of a foreign language as a second
one, which, however, can be overcome by choosing the right approaches in the
educational process. The role of the audio-lingual method in learning a foreign
language 1is difficult to overestimate, although some innovators are
questioning its use. In our opinion, if the method helps the student to learn in
the process of learning communicative competence, then it is justified and
effective.
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VYUZITIE KOOPERATIVNEHO VYUCOVANIA V
CUDZOJAZYCNOM VZDELAVANI

Bozena Petrasova (Trnava, Slovensko)

Kazdy vyucovaci proces sa vo svojej podstate zameriava na vytvorenie co
najefektivnejsieho prostredia a spésobu organizacie prace ucitela a ziakov vo
vzdelavacom procese. Vytvara vztahy medzi ziakom, vyucujucim, obsahom
vzdelavania a vzdelavacimi prostriedkami. Pozname niekolko typov
organizacnych sustav vyucovania: individualne, hromadné, individualizované,
programované, kooperativne. Kym pri individualnom vyucovani riadi ¢innost
jednotlivych ziakov ucitel, zZiaci pracuju individualne, medzi sebou nijako
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nespolupracuju, pri hromadnom vyucovani sa ucitel snazi udrziavat kontakt
s triedou ako celkom, zaroven vsak 1 s kazdym jednotlivcom. To mu umoznuje
poznavat studentov, Groven ich vyvoja a ich Specifické vlastnosti. Studenti sa
spoznavaju navzajom, rozvijaju sa socialne vztahy medzi nimi. Ucivo je pri
individualnom vyucovani stanovené pre kazdého ziaka zvlast, neexistujua
spolo¢né ucebnice. Pri hromadnom vyucovani ma kazda vyucovacia hodina
svoj didakticky ciel. Délezitym aspektom individualizovaného vyucovania je
fakt, ze kladie velky doraz na diferenciaciu studentov — od kazdého z nich sa
vyzaduje namaha, ktora mu je primerana a ktorej je schopny. Programované
ucenie je riadené, treba ho chapat ako algoritmicky proces. Je zalozené na
principe jednotlivych sekvencii — k nasledujtce) sekvencii student postupi az
vtedy, ked zvladne predchadzajicu, teda ked odpovie na prislusné zadania.

Principom kooperativneho vyucovania je fakt, ze ziaci sa ucia
spolupracovat, komunikovat a vzajomne sa hodnotit. Cielom kooperativnych
aktivit v skole je pomoc ziakom rozvijat schopnost pozerat sa na problém
ocami druhych, brat do tvahy iné nazory, rozlisovat problémy, ktoré mézeme
vyriesit samostatne a ktoré vyzaduju spolupracu, schopnost modifikovat
stanovené pravidla formou diskusie a dosiahnutim konsenzu a konat tak, aby
bol dosiahnuty spoloény ciel. Slavin (1994) postrehol pozitivny efekt
kooperativneho vyucovania oproti sutazivému a individualizovanému typu.
Podla neho spociva vo vysse] motivacii ziakov aj ucitelov, k dosiahnutiu
vysokého ucebného vykonu. Analyzoval 27 studii o kooperativnom vyucovani —
v 19 bolo viditelné znacné pozitivum kooperativneho vyucovania oproti
tradicnému (ten bol vyhodnejsi iba v jednej studii, v ostatnych 7 sa rozdiely
nezistili).

Pri kooperativnom type vyucovania ziaci pracuju v malych skupinkach (5-
6 ziakov), hoci kooperativna vyucba sa nerovna skupinovej praci. Hodnotenie
ziaka zavisi od vykonu skupiny, ktorej je c¢lenom. Ucitel je iba radcom a
organizatorom, usmernovatelom samostatnej prace skupin ziakov. Spominana
metoda vedie ku komplexnému rozvoju osobnosti ziaka a schopnosti ucit sa,
podnecuje jeho aktivitu, tvorivost a samostatnost. Kooperativne ponatie
vyucby je zalozené na principe spoluprace pri dosahovani ciela. Vysledky
jedinca su podporované c¢innostou celej skupiny a cela skupina ma prospech z
¢innosti jednotlivca (Kasikova, 2007).

Kasikova (ibid.) tiez hovori, ze pri kooperativhom vyucovani ide o systém
zalozeny na principoch kooperacie pri uc¢eni v malych skupinach. Kooperacia
sama, hoci je cennym cielom tohto systému, nie je cielom prioritnym — tym je
rozvo)  intelektualny  a osobnostne-socialny. Zakladnymi  metédami
kooperativne) skupinovej ¢innosti su podla nej: diskusia, riesenie problému,
praca na produkte, simulacia a rolové hry. Taktiez kladie velky doraz na
vzdelavanie ucitelov.

Ulohou uéitela pre zabezpedenie efektivnej realizacie kooperativneho
vyucovania je zabezpecit vzajomnu pozitivnu zavislost ¢lenov skupiny (maju
spoloc¢né ciele, riesia spolocnu ulohu a za dosiahnutie ciela ¢i vyriesenie Ulohy

66



dostanil spolocnd odmenu), zabezpecit vzajomny kontakt clenov skupiny
(usporiadanie lavic a stoliciek tak, aby si studenti videli navzajom do tvari),
posilnovat osobnu zodpovednost clenov skupiny (ucitel by sa mal presvedcit o
praci vsetkych clenov v skupine. Vyvolava najméa slabsich, aby ukazali
riesenie uloh.), zdokonalovat interpersonalne, komunikativne zrucnosti
studentov (studenti sa musia adaptovat na tempo prace, osvojit si urcité
zvlastne formy komunikacie, osvojit si techniku skupinove] prace...),
usmernovat pracu skupin studentov (musi byt zamerana na dosahovanie
urcenych cielov, aby sa neplytvalo ¢casom, aby vztahy v skupine boli korektné
a efektivne).

Miron Zelina (2000) hovori, ze zakladnou charakteristikou kooperativneho
vyucovania je to, ze ulohy a prezentacia obsahu su zacielené na malé skupiny
studentov (5-6), ktori sa ucia spolu. Typicka je mixovana skupina — chlapci aj
dievéata, studenti rozlicnych schopnosti, rozlicného etnického povodu.
Zamerania a ¢innosti jednotlivych skupin mozu byt nasledovné:

o Studentsky tim — ucitel prezentuje ucivo alebo problém a studenti
v skupine sa spolu ucia, riesia problémy

e hracsky tim — jednotlivé skupiny medzi sebou hraju, sutazia, diskutuju,
argumentuju a ziskavaju body (ako vo vedomostnych sutaziach)

e vyucovaci tim — jeden c¢len / kazdy clen skupiny dostane od ucitela
oznacenu ucebnu latku a ma ju naucit ostatnych; skupina dostane informacny
pramen, z ktorého si studenti latku nastuduju a potom si ju spolu vysvetluju,
opakuju a skuisaju sa z nej

e spolocne sa uciact tim — kazdy ¢len timu ma urcitd rolu (vymysla,
skusa, oponuje, organizuje pracu)

« vySetrovaci tim — skupina komplexne vysetruje problém, zhana
informacie, spresnuje definovanie problému, tvori rieSenia, hodnoti ich
a realizuje; tim na , konferencii“ podava ostatnym studentom spravu o postupe
riesenia problému, ochybach a odporucaniach pri rieseni podobnych tloh
v buducnosti.

Metédy kooperativneho vyucovania maju tri zakladné pozitivne
charakteristiky, konkrétne to, ze kazdy student dosahuje vlastné skore
uspechu, hoci do tvahy sa berie 1 skupinové skére, kooperacia vedie k tomu, ze
viac pracuju viaceri studenti, ucia sa spolupracovat, vykony sa znasobuju —
lepsi studenti ucia slabsich, slabsi ziskavaja, lepsi si opakuju latku a ucia sa
ucit sa.

Podla Skalkovej (2007) je =zakladnym pozitivom kooperativneho
vyucovania jeho orientacia na socialne vztahy ako na neoddelitelni sucast
celistvého vyucovacieho procesu. Pri kooperativnom vyucovani nejde
o sutazenie medzi clenmi skupiny ¢1 ziskanie maximalneho zisku pre
jednotlivca na Ukor ostatnych. Naopak, medzi zakladné principy
kooperativneho vyucovania patri vzajomna pomoc, tolerancia, ziskanie
schopnosti presne formulovat vlastné myslienky a chapat myslienky druhych,
reagovat na nazory a poziadavky skupiny, schopnost hodnotit seba 1 druhych.
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Zakladnym prinosom kooperativneho vyucovania v socidalnej oblasti je

nadobudnuta schopnost prijimat druhych ludi alepsia schopnost

spolupracovat s ostatnymi.
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THE IMPORTANCE OF HARD SKILLS FOR TEACHING
FOREIGN LANGUAGES

Valentina Pryanitska (Kharkiv, Ukraine)

Once a person has decided to become a teacher he/she must spend time
noting the skills required for a job. Soft skills are considered to be the most
important for a teacher as the latter must communicate successfully with
learners. So what are soft skills? Soft skills are considered to be interpersonal
people skills which enable people to communicate or work effectively creating
good psychological atmosphere. As we live in the world full of stresses and
negative situations we must pay special attention to the way we behave.
Stress compromises your ability to communicate effectively. If you feel
disappointed or irritated the tone of your voice, intonation and movements of
your body will clearly signal that something unpleasant has happened. We
must be aware of fact that we can confuse or even turn off our listeners. If a
person is feeling overwhelmed by stress, it’s best to take a time out. It is better
to calm down before continuing the conversation. Once you’ve regained your
emotional stability, you'll be better “equipped” to deal with the situation in a
positive way. So soft skills are especially vital for teachers’ professional
development as this profession requires much interaction with pupils,
students or people on the whole.

Though it seems that only soft skills are important for teachers research
has shown that soft skills have as much impact on this job as hard ones. To
some extent i1t happens because we live in a technocratic era and we are
inclined to work with numerous devices which have recently been invented.
Our society 1s constantly changing. Since last century the technological
advancement has become the focus of our society. You can hardly find a family
that doesn’t have a computer or other devices which are really useful. So, it is
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always a good idea to remain up with current standards of technology and
techniques. It is essential for almost all professions. And teaching is no
exception. Therefore to succeed in their careers teachers of foreign languages
must take into account the fact that they shouldn’t focus only on building their
soft skills but they must also master the hard ones.

What are hard skills? Hard skills are defined as the skills required for a
role that are not interpersonal. Hard skills include the knowledge and abilities
required for success in a job. They are specific, teachable and quantifiable
abilities. For a teacher, hard skills might include:

- A certificate of qualification

- Knowledge of the content taught

- Sound language and literacy

- Basic computer and word processing skills

- Skills acquired through professional development etc.

Hard skills are acquired through formal education and training programs,
including college, apprenticeships, short-term training classes, online courses,
certification programs, as well as by on-the-job training.

There are careers that need much hard skills and little soft skills or
mostly soft skills and little hard skills. Teachers of the foreign languages need
both hard and soft skills as they should have at least basic computer skills.
And dealing well with learners requires excellent soft skills. Moreover we
must keep in mind that key to success in our career is finding balance between
both soft skills and hard skills. Therefore, a teacher must improve
communication skills as well as his/her psychological well-being. If we think
that students or learners attend our classes only for the reason that they want
to speak foreign language well we are mistaken. The most important thing for
every person 1s to be needed, loved and respected as well as to become
competent in the sphere of studied subject. Clarity of speech, friendly
disposition, smiling face, smooth movements as well as hard skills of a teacher
help to develop successful interaction. Realizing this fact will definitely lead to
teachers’ professional development.

REFERENCES
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PROBLEM-BASED LEARNING: STUDENTS ENGAGEMENT,
LEARNING AND PROBLEM SOLVING

Ya.V.Romantsova (Kharkiv, Ukraine)

The recent changes in the system of high education make new demands to
the profession teaches and to the personal characteristics of the future
specialists. Profession competence 1s important, but the development of
flexible knowledge, creative abilities, self-directed learning strategies and
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strong motivation are also important. That induce teaches to look for new
forms and techniques of classroom teaching.

Project learning, also known as project-based learning, is a dynamic
approach to teaching in which students explore real-world problems and
challenges, simultaneously developing cross-curriculum skills while working
in small collaborative groups.

According to the Buck Institute for Education (BIE) Project-Based
Learning (PBL) is a teaching method in which students gain knowledge and
skills by working for an extended period of time to investigate and respond to
an authentic, engaging and complex question, problem, or challenge.

Students who were taught through PBL became “self-directed learners”
with the desire to know and learn the ability to formulate their needs as
learners, and the ability to select and use the best available resources to
satisfy these needs. Barrows and Tamblyn defined this new method, problem-
based learning, as “the learning that results from the process of working
toward the understanding or resolution of a problem” [1. P.18]. They
summarized the process as follows:

1. The problem is encountered first in the learning sequence, before any

preparation or study has occurred.

2. The problem situation is presented to the student in the same way it
would present in reality.

3. The student works with the problem in a manner that permits his
ability to reason and apply knowledge to be challenged and evaluated,
appropriate to his level of learning.

4. Needed areas of learning are identified in the process of work with the
problem and used as a guide to individualized study.

5. The skills and knowledge acquired by this study are applied back to the
problem, to evaluate the effectiveness of learning and to reinforce
learning.

6. The learning that has occurred in work with the problem and in
individualized study is summarized and integrated into the student's
existing knowledge and skills [1. P.191-192].

Project-based learning hails from a tradition of pedagogy that asserts that
students learn best by experiencing and solving real-world problems.
According to researchers, project-based learning essentially involves the
following:

1. students learning knowledge to tackle realistic problems as they

would be solved 1n the real world;

2. increased student control over his or her learning;

3. teachers serving ascoaches and facilitatorsof inquiry and
reflection.

In Gold Standard PBL, projects are focused on student learning goals and

include Essential Project Design Elements:
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1. Key knowledge, understanding, and success skills — the project is
focused on student learning goals, including standards-based content and
skills such as critical thinking / problem solving, communication,
collaboration, and self-management.

2. Challenging problem or question — the project is framed by a
meaningful problem to solve or a question to answer, at the appropriate level
of challenge.

3. Sustained inquiry - students engage in a rigorous, extended process
of asking questions, finding resources, and applying information.

4. Authenticity — the project features real-world context, tasks and tools,
quality standards, or impact — or speaks to students’ personal concerns,
Interests, and issues in their lives.

5. Student voice and choice — students make some decisions about the
project, including how they work and what they create.

6. Reflection — students and teachers reflect on learning, the
effectiveness of their inquiry and project activities, the quality of student
work, obstacles and how to overcome them.

7. Critique and revision - students give, receive, and use feedback to
1mprove their process and products.

8. Public product — students make their project work public by
explaining, displaying and/or presenting it to people beyond the classroom.

Because project-based learning is filled with active and engaged learning,
it inspires students to obtain a deeper knowledge of the subjects they are
studying. Students are more likely to retain the knowledge gained through
this approach far more readily than through traditional textbook-centered
learning. In addition, students develop confidence and self-direction as they
move through both team-based and independent work.

In the process of completing their projects, students also hone their
organizational and research skills, develop better communication with their
peers and adults, and often work within their community while seeing the
positive effect of their work.

Because students are evaluated on the basis of their projects, rather than
on the comparatively narrow rubrics defined by exams, essays, and written
reports, assessment of project-based work is often more meaningful to them.
They quickly see how academic work can connect to real-life issues and may
even be inspired to pursue a career or engage in activism that relates to the
project they developed.

Students also thrive on the greater flexibility of project learning. In
addition to participating in traditional assessment, they might be evaluated
on presentations to a community audience they have assiduously prepared for,
informative tours of a local historical site based on their recently acquired
expertise, or screening of a scripted film they have painstakingly produced.

Project-based learning is also an effective way to integrate technology into
the curriculum. A typical project can easily accommodate computers and the
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Internet, as well as interactive whiteboards, global-positioning-system (GPS)
devices, digital still cameras, video cameras, and associated editing
equipment.

Adopting a project-learning approach in your classroom can invigorate
your learning environment, energizing the curriculum with a real-world
relevance and sparking students' desire to explore, investigate, and
understand their world. Project-based learning helps students apply what
they learn to real-life experiences and provides an all-around enriching
education.
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NEPCHEKTUBU OPTAHI3AIIIL CAMOCTIMHOI POBOTHU
CTYJEHTIB 3 BABYEHHA AHIJIIMCbKOI MOBU HA BA3I
MOODLE

BikTopisa lllesuenko (KponuBuunbpkuii, Ykpaiua)

Mu xuBeMo B yac IIepPexiJTHOr0o IIeploAay BlI CTaHOAPTHOIO HAaBYAHHS [0
€JIEKTPOHHOTI0, IO CTae OJMCKYUYOI0 aJIbTEePHATHUBOI 1CHYIOUOMY TPAIHUITIHHOMY
OIOX0Oy OO0 HAaBUYAHHS Yy BUIIIN IMKoJl. Buima Irkosia chboToJeHHS CTBOPIOE
BIAKPUTHI IIPOCTIP, e CTYIeHT MOKe HaBUYATHUCSI aKTUBHO Ta B TOH CIIOCIO, IO
HaMOLIbIIIe IIacye foro 0COOMCTHIM IIOTPedaM Ta MOTHBAIILSIM.

Mu craemo cBiOKaMHU IIBUIKUX 3MIH Y cucTeMl BUIol ocBiTH. Lle He 3miHM
3apamu 3mid. Crparerii 3 dQopMmyBaHHSA HOpodeciiHol KOMYHIKATUBHOI
KOMIIETEHTHOCT1I MAaMNOyTHIX aBlalliHUX CHEIIaJIICTIB MAalOTh BKJIIYATH He
TIIBKM 3MIHU CKJIAAy JUCIIHILIIH, IO BUBYAIOTHCSA, a M HEMHHYYl 3MIHU B
CII0cOo0ax 3aCBOEHHS IX KOHTEHTY, a, OT:Ke, 1 B OpraHi3alli HaBYaJbLHOI'O
mpoliiecy B Ilyiomy. I'Jto0anpHAa 1HTErpaiild B €IIOXy CYyYacHUX 1H(OpPMAaIlHMHHX
TEXHOJIOT1M BHMAarae BUKOPHCTAHHS TaKOl CHCTeMHM, KOTpa COpsMOBaHAa He Ha
IOJAaHHS  BHKJIAaJauyeM TOTOBHUX 3HaHb, IX 3alaM ITOBYBaHHS  Ta
BIATBOPIOBAHHS, a4 HA CAMOCTIHHEe OBOJIOMIHHSA CTyJeHTaAMH 3HAHHSIMH Ta
BMIHHSMH B IIPOIlecl aKTUBHOI PO3yMOBOI Ta IMPAKTUYHOI J1AIbHOCTI.

Jliisg  HOBHMX TOKOJIIHB  CTYJOEHTIB, III0 KUBYTb Yy IIU(POBOMY
1H(OPMAIITHOMY CepedoBHUIIl, POJb BHUKJAJAYa SIK I:Kepesaa 1HQopMAIi
IIOCTYIIOBO 3MEHIIIYEThCSI, MPOTe 30LIBIIYETHCS BAKJIHUBICTH HABUYOK 1 YMIHbB
CTyJeHTa CAMOCTIHMHO 3400yBATH IIOTPIOHY 1H(popMaAaIliio 1 BUKOPHUCTOBYBATH il
3T1THO IIOCTABJICHUX 3aBIAHb.

VY 3B’a3Ky 31 301JIBIITEHHAM K1JIBKOCTI T'OJIUH HA CAMOCTIMHY poOOTY y BUIIIHX
HaBUYAJIbHUX 3akjgamax Ykpaiau 10 50%, ocoOJHBO B CBITJII BUMOT 3aKOHY IIPO
BUIILy OCBITY, II0 HaOpaB umHHOCTI 3 1 Bepecusa 2015 pory, BHUHHKae
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HEOOX1OHICTh y SKICHO HOBHUX IIIIXOJaX OO0 OpTraHI3alllli caMOCTIHHOI POOOTH.
Camocriiina pobora, K omHa 3 POopM yd00BOI MIAIBLHOCTI, IOBMHHA 3POOUTHU
HaBYAJbHUH IIPOIIeC OJIA CTyAeHTa 0COOMCTICHO-3HAUYYIIUM, B IKOMY B1H 3MOKe
IIOBHICTIO PeaJIi3yBaTH CBIli IIOTEHI[AJI, HPOSIBUTH AKTUBHICTD, 1HII[IATUBHICTb,
camocTiiHicTb. Came B IIpollecl CaMOCTIMHOI POOOTH CTYIEHT OTPUMYE
MOJKJIMBICTD 3MIHIOBATH OCHOBHI YMOBHU BHOOPY 1 BIJICJIIIKOBYBATH, IK TOU YU
IHITUHA BUOIp B1IOMBAEThCA HA HPOMIMKHOMY Pe3yJIbTATOBL 1 AK B 3aJIEKHOCT1
Bl IIHOTO 3MIHIOETHCSA KIHIIEBUM pe3yJIbTaT.

Camocriiina pobora, 3 0gHOro OOKy, Mae OyTH JIOTIYHUM IPOJOBKEHHIM
TOr0, III0 BHBYAJOCI B AyIWTOpli, OT:Ke, Mae CIPUATH POIIMIMPEHHIO 3HAHD
CTYJEeHTIB, MOHAJBIIOMY PO3BUTKY IXHBOI I1HIITOMOBHOI KOMYHIKATHUBHOI
KOMITIETEeHITlI, a 3 1HIIOro OOKy — Mae goroMaratu (POpMyBaTH y CTYIEHTIB
3IaTHICTh, TOTOBHICTH TA II€BHI HABHUYKU J0 CAMOCTIHOTO KePyBaHHS BJIACHOIO
HaBYAJIbHOIO MISJIBHICTIO: Bl MOMEHTY IIOCTAHOBKHU ITLJII IO CAMOKOHTPOJIIO 1
CAMOOITIHKH pe3yJIbTaTy Ii JOCATHEeHH.

OcKlIbKM caMOCTIMiHA poOoTa CTYOEHTIB Bce OLIBIIE CTAae BU3HAYAIHHOIO
OCHOBOI0 HABYAJILHO-BHXOBHOI'O IIPOIlECY, 3HAYEHHS SIKICHO HOBHX TEXHOJIOTIH
HaBYaHHS IIOCTIHAHO 3pocTae. JucraHiniiHe HaBYaHHS IPEeICTABIISIE COO0I0 HOBY
OpraHi3alill0 OCBITH, II0 IPYHTYEThCA HA BHKOPHUCTAHHI SK KpaIlux
TPAOUINMHUX METOOIB OTPHUMAaHHA 3HAHb, TAK 1 HOBUX 1H(MOPMAIIMHHUX Ta
TeJIEKOMYHIKAIIIMHUX TEeXHOJIOT1M, a TaKOoK Ha IPUHIIUIIAX CcaMoOoCBITH [2].
Hiroue Ilomo:keHHa mpo OucTaHINMHEe HaBYaHHS Oyso 3aTBepmxenHo Haxasom
MisicTepcTBa ocBiTH 1 Hayku Ykpainu Big 25.04.2013 Ne 466 [3]. Ilomoskenmsa
BH3HAUae OCHOBHI 3acaJy opramisaiii Ta 3ampoBaIKeHHs JUCTAHIINHOTO
HaBYaHHA B YkpaiHil. [lopiBHSHO 3 JpyKOBaHMMM aHaJOTaMU JUCTAHITIHHE
eJIeKTPOHHE HaBUYAHHSA YMOKJIMBJIIIOE 3PYUYHUI 1 IMBUAKUN JOCTYI CTyJIeHTa IO
HaBYAJIBbHOTO MaTeplaay. J3aijs JOCATHeHHsS IIlei MeTH B  HOBHH
eKCIIePpUMEeHTAJbHUN OCBITHIA IIPOCTIP YCIIIIIHO 1HKOPIIOPYIOTHCS HOBITHI
IJIAT(POPMH eJIeKTPOHHOI0 HaBYAHHS, IIO0YIOBAHl 34 IPHUHIIAIIOM BlIKPUTHX
JsKepeJI.

Cepen BebO-mmaTdopM, sSKI BHKOPHUCTOBYIOTBCA Y CBITI, 1, 30KpeMa, B
Vkpaini, 6eaymoBHUM JigepoMm e cuctema yrapasiaiuasa HaBuanaaM MOODLE
(Modular Object Oriented Distance Learning Environment). MOODLE — 1e
0esxomrroBHa, BlakpuTa (Open Source) cucreMa, TOJIOBHUM PO3POOHMKOM SKOI €
Martin Dougiamas 3 Ascrpauii. CucremMa BHKOPHUCTOBYyeThbCcAa y 175 KpaiHax
CBITY 1 IIepeKJIaJieHa Ha JecaTKU MOB, B TOMY YHCJ1 ¥ Ha yKpaiHchbKy. BoHa He
JIUIe JIIeH31AHA Ta a0CoJI0THO Oe3KOIITOBHA, a M He moTpeldye KOIHOTO
IJIATHOI'O IIporpaMHOro 3abesmedeHHsa. Bcl HeoOX1oH1 [/ 3aBaHTAMKEHHS
pizaoMmaHiTHI Bepcli MOODLE mosxna 3Haiitu Ha caiiTi https://moodle.org/.

MOODLE wmae cratu Tieoo miaaTdgopMoio, IO HOpHiige HA JOIIOMOIY K
BUKJAgavYaM, III0 HaMaraioTbCad YPI3HOMAHITHATH 3aco0M Ta MeTOOH
opraisaifii caMoCTIIfHOI pPo0OTH, TakK 1 CTygeHTaMm, II0 BYaThCA OyTH
CaMOCTIMHMMHU Ta 1HIIMAaTUBHUMU. BoHa Iae BUKIAQIaYeBl MOKJINBICTL BHOCUTH
KOPEKTHUBH B HABYAJbHUIN IIPOIlEC, CTBOPIOBATH BJIACHI KYPCH 3 PI3HUX
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OUCITUILIIH, OKpeMl OJIOKM 3aBIaHb, TEMATHUYHI IIpe3eHTAaIlll Ta PO3MIIILyBaTH iX
Ha mwiatgopmi MOODLE, a crynmentam - myiaHyBaTH IOOAJIbIILy HaBYAJIbHY
MSIBHICTD Ta 3O1MCHIOBATH CAMOOIIIHKY BJIACHUX JOCATHEHD [5].

Hapuanbuauit mopran mudgposoi epu MOODLE e cunTesom imeit , dopm,
pecypciB Ta PO3MIIIEHHs iX pa3oM y HoBoMy d¢opMmarti. Boma 3matHa
3aIpomoHyBaTH OaraTuii Hablp 3aco0lB 3 opragi3alili caMOCTIHHOI poOOTH
CTYJEeHTIB 3 BHBYEHHS aHrIlficbkoi MoBu. (CTBOpeHHS Kypcy CaMOCTIMHOI
pobOTH 3 BHBYEHHS AaHIVIHCbKOI MOBH abo IIpodeciiiHo-OpleHTOBAHOI
aurIicbkol MoBU — criaanHe 3amaHHd. MOODLE e ompuM 13 MOMKIMBUX
IIJIAXIB oOpraHisaifi HABYAJBLHOTO MaTeplajly 3 CaMOCTIMHOI po0oTH 13
BHKOPHCTAHHAM CydyacHHUX 1H(opmainiiaux texuosoriii. [Iaardopma MOODLE
HaJae HAM 4YyOOBY MOKJIMBICTH CTBOPEHHS HABYAJHHOIO CEpPEeIOBHINA 3
Ha00OpPOM HAaBYAJbHUX €JIEKTPOHHUX KYypClB, sSKe Odae 3MOTy CTPYKTYpyBaTH
HaBYAJIbHI IpOorpaMM Ta MaTeplajgu y BHUIVIAAl OJIOKIB 3 HOJAJBIINM IX
HAIOBHEHHSM pPecypcaMU Ta eJIeMeHTaMH Kypcy.

IIoOymoBa Kypcy caMoCTi¥HOI PoOOTH CTYOEeHTIB 3 BHBUEHHS AHIJIIHNCHKOI
MOBHU Mae BRKJIIoYaTH eranu [1]:

1 eran. Po3poorka HMK (HaBuasbHO-METOIUYHOTO KypCY).

HaguasibpHO-MeTOqMUHNM 3a0e3meyeHHAM BHCTYHAIOTh IIOCIOHUKH,
JIOCTYIIH] ¥ APYKOBAHOMY BUIJISIIL, CIEKTP €JIeKTPOHHUX PecypclB.

2 eran. IligroroBka HaBYAJBPHHUX MaTeplaslB Ta iX CTPYKTYPYBAHHS Yy
BUTJIAI] OJI0K1B [4]:

o 1HQOPMAINIHHO- IHCTPYKTUBHIHN 0JIOK.

Hanmae sBuuepmuy i1HQOpMAIIIO IMOOO OpraHis3aillli Kypcy CaMOCTIHHOI
poboTu, 3a0es3ledye OOCTABKY CTYIEHTY OCHOBHOTO O00CATY HaBYaJbHOIO
MaTeplairy, POpMyJIloe 3araJbHl BIAOMOCTI IIPO JUCIHUILIIHY K TaKy, IIOPSIO0K 1
TEePMIHM OCBOEHHS 3MICTOBOTO MaTeplaay, (QOpMM KOHTPOJIIO Ta KpPUTepli
OIIIHIOBAHHS 3HAHb, HABUYOK, YMIHb, (popMaT KOMYHIKAIII 3 BUKJIaJAYeM.

o OJIOK KOHTEHTY (3MICTOBOI'O HATOBHEHHSI).

CucremMa OUCTAHINIMHOIO HABYAHHA HAalae BUKJIAJAadyeBl MOKJIUBICTD
CTBOPEHHS 1HTEPaKTHBHUX eJIeMeHTIB Kypcy (TecT, 3aBIaHHs, (popym, dar,
OIIMTYBAHHSA, IJI0CAPIH, YPOK, aHKeTa, ceMiHap, TPeHIHT, OH-JIAWH Ipe3eHTaIllsd
Power Point), skl aKIleHTYIOTh YBAry CTYJEHTIB Ha OKPEeMUX eJIeMeHTaxX 3MICTY,
10 BHUKJIAJAETHCSA, [JO3BOJSIOTH 3aKPIINTH 3MICT Ta  3a0e3IeduyioTh
Oes3mpelleIeHTHY IIBUOKICTH OHOBJIEHHS 3HAHD 34 IMATPUMKM 1HQOPMAIIIHHUX
pecypcis.

e OJIOK KOHTPOJIbHHUX 3aX0JIB.

Koutposrioe 3acBooOBaHICTP HABYAJBHOTO MaTeplasly Ta BKJIOYAE
OPOMIKHUIN (TeMaTUYHUI, MOAYJIbHII), PYOLKHHH, IIIJICYMKOBHH Ta 1HIII
BH3HAUYeHl BUKJagaueM ab0 JexaHaToM BuAW KoHTpoJo. DopMu KOHTPOJIIO Ta
KpuTepii OI[IHIOBAHHSA 3HAHb, HABUYOK, YMIHb CTYJEHTIB BUXOIATH 3 PO3YMIHHSI
IIJIe, 3agadv, CyYTHOCTl, cIenu@lku  (popMyBaHHS  II€EBHOI  MOBHOI
KOMIIETEHTHOCTI.

3 eran. Posmimenns mapuagbHoro matepiany Ha MOODLE.
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BinOyBaeThcsa IIIAXOM HAIOBHEHHsI OJIOKIB pecypcaMy Ta eJieMeHTaMH
Kypcy 3amas edeKTHBHOI opraHisalill HaBYaJbHOro mporecy. lleit pecypc
MICTUTHL KaTeropili Ta MIIKATeropili THUX eJIEMEeHTIB Kypcy, Kl MOKYTb OyTHU
JIOCTYIIH]1 Y KYPCl CAMOCTIHHOI poOOTH 3 BUBYEHHS aHIJIMCHKOI MoBHu (hopymm,
mpes3eHTaInli, B1Ieo- Ta ayglopecypcH, 3aBIaHHS, TeCTH TOIo). Biakpusiim
KJAIlaHHAM MUII Ty YW 1HILY KaTeropiio, CTYJIeHTU MOKYTb BIJI00pasuTu
CITMCOK JOCTYIIHHX €JIEMEHTIB KypcCy, AKl CTBOPEH] BUKJIAJIaYueM.

4 eran. KopurysaHnHs, JOIIOBHEHHS HaBYAJbHUX MaTeplaJIiB.

Ha  mocTi#iHi#i  OCHOB1I  KOHTEHT  II€PEOIIHIOETHCS, pemaryerbes,
moroBHIOEThCA. OTiKe, BIOOyBaeThbCs OIlepaTHBHE OHOBJIEHHS HaBYAJIbHHUX
MaTeplajlB BUKJagaueM 3 YpaxXyBaHHSIM CyYacHUX TEeHOEHINH SK 1HIIIOMOBHOI
OCBITH TaK 1 MAaOyTHBOI IIPOeciHOI J1IIHHOCTI.

TaxuMm uwmHOM, IIepela OaraTbMa BHIMMMN HABYAJIbHUMU 3aKJIaJaMHU,
30KpeMa, JBOTHOIO aKajgeMlelo, 3apas3 IIocTae IIpobJjieMa pPo3po0JIeHHS
eJIEKTPOHHHUX PEecypciB 341 CTBOPEHHS Ta peasisallll IporpaM CaMOCTIMHOI
pobOTH 3 BHBYEHHS AaHIVIIMCbKOI MOBHM Ta HOpodeciiiHO-OpleHTOBAHOI
AHTJIIACHKOI MOBHM. 3aco00M opramisarrli caMOCTIHHOI poOOTH Ta ONTHMI3aIri
CIIIBIpAIll BHKJIaZada 1 CTyOdeHTa MO:Ke CTaTH HaBYaJIbHA ITaTtdgopMa
MOODLE, mo BBaskaeTbcsa HANOLIBII JOCKOHAJOK 1 JOCTYIIHOK CHCTEMOIO
eJIeKTPOHHOI'0 HAaBYaHHs. (K cHcTeMa KepyBaHHsS HaBYAHHSAM B pPyKax
megarora, BOHA MOKe CTATH OCHOBHOIO ILIATQOPMOIO OJIsI B3AaEMOMII MIK
CTYyJIEeHTOM Ta BHKJIQZadyeM Ta CJIYr'yBaTH TapHHUM 3aco00M CAMOIIIATOTOBKH
CTYJEHTIB 3 BHUKOPHCTAHHSAM B HaABYAJBHOMY IIpOIleCl TEeXHOJIOTIH
€JIEKTPOHHOI0 JUCTAHITIIHOTO HaBYaHHSI.
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THE DEVELOPMENT OF STUDENTS’COMMUNICATIVE
SKILLS IN CRITICAL THINKING

Nataliia Shulga (Uman, Ukraine)

Ukrainian education is integrated into foreign pedagogy by introducing
newest learning technologies into the curricula of educational institutions, in
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particular, in the study of foreign languages. The technology of critical
thinking deserves special attention as an effective way of acquiring
communicative skills. Today, this technology is sometimes used in the foreign
languages teaching, but the processes of globalization in education require the
creation of a flexible approach to its full use in the educational process.

The introduction of critical thinking technology has been highly
appreciated by experts in the foreign languages teaching (FLT) area. That is
why today the use of critical thinking in students’ learning is considered to be
one of the tasks for FLT teachers. Different factors influence students 'critical
thinking skills, in particular, grades used in the classroom and assessment at
the end of a study course, which is one of the development factors in students'
critical thinking skills.

The technology of critical thinking was initiated and developed in foreign
pedagogy. The problems of critical thinking in their works were studied by
foreign scholars such as L. Elder, R. Paul, G. Brown, V. Maioriana, K. Kabilan
and others.

L. Elder and R. Paul argue that critical thinking involves the ability of
people to take responsibility for their own thinking and develop appropriate
criteria and standards for its analysis [2, 34]. While V. Mayorana supports the
position that critical thinking of a person is aimed at reaching an agreement,
assessing different points of view and solving educational problems [5].

The idea advancement of critical thinking usage in educational
institutions in the course of FLT is of great importance for education in
general for several reasons:

Firstly, if students have sufficient language skills, they can control and
evaluate their own learning methods more successfully.

Secondly, critical thinking broadens students' learning experience and
helps to understand the need of language skills for their lives.

Thirdly, critical thinking correlates with academic achievements of
students.

R. Mahyuddin and other scholars believe that students who have received
critical thinking skills during the training process are able to: think critically
and creatively to achieve the goals of the curriculum; make decisions and solve
educational problems; use their thinking skills in the learning environment,
as well as understand the language or its meaning; consider thinking skills as
continuous learning; and, finally, intellectually, physically, emotionally and
spiritually are evolved into background [4, 25].

However, many scholars regard language development thinking skills as
independent processes in typical school conditions.

K. Kabilan states that even a communicative approach to FLT as a
communication tool does not really help students to learn the language in
general; in order to learn a foreign language, students must be able to think
creatively and critically, at the same time using their native language.
Consequently, we can conclude that even a communicative approach to
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learning a foreign language does not develop critical thinking skills in
students [3].

H. Brown believes that in an ideal academic linguistic curriculum, the
curriculum itself should go beyond linguistic factors in order to develop critical
thinking skills in students [1, 24].

In our opinion, the effectiveness of acquiring critical thinking skills
depends on a student's individual characteristics.

Methods of assessment mainly affect the goals set before students in
learning a foreign language. In critical thinking, the method of evaluation is a
key component of the FL'T goal. In particular, if in the context of teaching and
methodological activities the assessment focuses on the linguistic competence
of students, then the skill of linguistic competence becomes the object of study
and students strive to acquire communicative competence skills.

The foregoing leads to the conclusion that the technology of critical
thinking in the study of foreign languages cannot be overestimated. It should
become one of the main tasks of teachers who practice different types of
student assessments. In particular, evaluating the achievements of students
in critical thinking technology will contribute to:

1. understanding the goal of learning a foreign language;

2. integrating language skills and students' thinking skills into the

linguistic environment;

3. relationship between teaching and learning processes, etc.
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FOREIGN LANGUAGE AS A COMPONENT AND MEANS OF
PROFESSIONAL TRAINING OF PEDAGOG-
PSYCHOLOGISTS

Smailova Guldana Sarsenbaykyzy!, Akylbekova Elmira AkylbekovnaZ,
Kurmanova Altyn Rakymzhankyzy? (Republic of Kazakhstan,
Arkalyk)

L2 ArkSPI named after Y.Altynsarin, Senior Lecturer of the
Department of Pedagogy and Psychology 3 ArkSPI named after
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Y.Altynsarin, 3-year student of the specialty 5B010300 - Pedagogy and
Psychology

At present, the main task of the higher educational institution is the
training of specialists of high professional competence. Foreign language in
accordance with the regulatory and legal documents of the Republic of
Kazakhstan is considered as an integral component of vocational training of
pedagog-psychologists in the university [1]. Training in polygamy is, at the
present time, an urgent need and an opportunity for the younger generation to
learn their own abilities for free entry into the world scientific and educational
space.

A foreign language in the professional training of pedagog-psychologists
will encourage the modern specialist to participate in intercultural dialogue,
which allows him to analyze the results of his future professional activity in
the context of the correlated sphere of professional activity of the leading
states of the world community, assess their problems and achievements in the
intracultural and intercultural aspects [2]. Therefore, at present, there is a
need to search for new approaches to the teaching of a foreign language at a
university, including the Arkalyk State Pedagogical Institute named after
Y.Altynsarin (hereinafter referred to as the ArkSPI) in order to train "a
specialist whose professional competence becomes deeper due to the
possession of foreign language".

In accordance with the Roadmap for the Development of the Institute for
2017-2021, the ArkSPI named after Y.Altynsarin carries out a number of
activities aimed at the introduction of multilingual education and the
development of language skills in the English language:

- methodological seminar "Peculiarities of organization of preparation of
the teaching staff for the teaching of disciplines in English";

- a permanent methodical webinar "Actual problems of the teaching staff
of the university for teaching disciplines in English";

- coaching "Trilingual: the future of a competitive nation";

- introduction of the practice of studying disciplines in English [3].

In the system of vocational training of pedagog-psychologists, teachers of
the Department of Pedagogy and Psychology implement a program of
multilingualism and the development of the English language through a
number of disciplines: "Personality and its psychological development",
"Professional foreign language".

The study of the discipline "Personality and its psychological
development" in the amount of 3 credits facilitates the profound mastering by
the future pedagog-psychologists in professional English of the fundamental
and practical foundations of the personality psychology and its development,
as well as the training of specialists to meet the social needs of society [4]. As a
result of studying this discipline, students of the specialty 5B010300 —
Pedagogy and Psychology form a number of competences (Figure 1).
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"Personality and its psychological development" as an academic discipline
is a means of obtaining new knowledge in the chosen profession. In the context
of a continuous increase in periodicals, it is important for pedagog-
psychologists to instill the ability to navigate in a fast flow of information, so
students need to master the ability to read original literature on the specialty
to obtain information that promotes the expansion and deepening of
experience and skills in the psychological and pedagogical field of activity. For
example, when studying this discipline, students work with such original
sources of psychology as Boeree C.G. Personality Theories, Henle M. Gestalt
Psychology and Gestalt Therapy, Heffner C. Personality Synopsis, etc. The
analysis of the relevant educational material, reports in a foreign language,
reflecting progressive ideas contribute to the accumulation of important and
necessary knowledge on the psychology of the individual and its development.
With this approach, students can receive information that improves their
knowledge and acquaints them with the achievements of psychological
science.

Figure 1 — Types of competences formed in the process of studying the
discipline "Personality and its psychological development"

Thus, a foreign language is an important and necessary component and a
means of professional training of pedagog-psychologists. In the process of
foreign language preparation, students develop communication skills, get
acquainted with the language materials in the chosen profession, get new
knowledge from authentic sources, expand the horizons in the field of
psychology of the countries of the studied language, and master the basics of
translation.

Reading of original foreign literature on the psychology of personality and
its development, contributes to the development of professional skills, because
it 1s one of the motivational prerequisites for the process of teaching this
subject in a non-linguistic institution [5].
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ACADEMIC WRITING FOR NON-PHILOLOGICAL
STUDENTS

Lina Smirnova (Kropyvnytskyi, Ukraine)

Academic writing refers to a constituent part of teaching foreign
languages in non-philological specialties. It is both a method and an out
coming result of the training process, which is associated with productive
scientific professional activity of a student. Within a curriculum, academic
writing is a style of expression that students use to define the intellectual
boundaries of the discipline in which they specialize [8].

Characteristics of academic writing include a formal tone, use of the
third-person rather than first-person perspective (usually), a clear focus on the
research problem under investigation, and precise word choice. Since academic
writing concerns complex issues, 1t requires together thinking skills to
comprehend. In this respect let students think about academic writing as
about the ability to explain complex ideas in a way that is understandable to
an average person, in other words as clearly as possible.

Although the accepted form of academic writing can vary considerably
depending on the scientific field, methodological framework and the chosen
issue. However, most papers require careful attention to the following stylistic
elements:

1) Comprehensive whole. Unlike other styles, the overall structure of
academic writing is formal and logical. The flow of ideas must be cohesive and
logically organized; there should be narrative links between sentences and
paragraphs so the reader is able to follow your arguments; the introduction
should give an idea how the rest of the paper is organized.

2) Correct attitude. Throughout a paper, it is important that student
present the arguments of others fairly accurately and without biased
language. In academic writing, the student is expected to investigate the
research problem from an authoritative point of view. However, a student
should state his arguments confidently, using language that is neutral, not
dismissive.

3) Use of language. That is particularly important while doing academic
writing use words and terminology that describes a particular idea, concept, or
phenomenon of the issue. Therefore, students should check whether they avoid
using general words as well as whether they manage to explain what they
mean within the context. It is also important to use unambiguous language.
Clear sentence presentation and well-structured paragraphs enable others to
follow the line of thinking without difficulty. Students should be aware not to
use vague expressions like “they” “people”; abbreviations like i.e., e.g.;
unspecific determinate words like “thing” “stuff’, “very”. It is necessary
student avoid slang or colloquial language, contractions and use first person
and second person pronouns only when necessary.
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4) Punctuation. Students should understand that in academic writing
punctuation marks are used very deliberately. For instance, exclamation
points are rarely used as well as dashes and hyphens because they give the
impression of too informal writing [10].

Teachers should help students improve their academic writing skills,
trying to focus students’ efforts on key areas:

a) Clear writing (think about the process of writing about; write detailed
outlines to organize thoughts clearly; make sure your paper has a clear
structure — introduction, main body, conclusion; use effective research skills to
get the information you need; use correct references).

b) Good grammar (take the time to learn the major and minor points of
good grammar; spend time practicing writing using detailed feedback from
teachers).

c) Evaluation of writing (consider the following issues from the
perspective of a reader: 1) your writing is shaped around one clear research
problem; 2) your paper tells the reader why the problem is important and why
people should know about it; 3) you have provided evidence to support your
argument that the reader finds convincing; 4) the paper is made up of
paragraphs, each containing only one controlling idea; 5) you have considered
counter-arguments or counter-examples where they are relevant;
6) arguments and their significance have been presented in the conclusion;
7) the rendering flows in a clear, accurate, and well-organized way) [7].

Strong academic writing is marked not only by a sophisticated argument
but also by the clarity and conciseness with which that argument is given.
Captivating writing has the following features: use active voice, which is more
preferable than passive voice, express action with verbs in place of nouns,
state points in the affirmative and eliminate odd words and complicated
expressions.
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PRINCIPAL CONCEPTS OF INTERECTIVE
LANGUAGE TEACHING

Lyudmyla Lysenko ( Kropyvnytskyi, Ukraine)

Language 1s a living thing — ever changing, ever adapting and
indispensable for human activity. Language is the expression of communal
life, as it helps us to build society, keep our heritage and plan for the future.
As language teachers we should make our classroom microcosms of life [2],
with real relationships and purposeful use of language. All our techniques
should be directed toward achieving this goal. So, it's upon a teacher how
effective their ways of teaching might be in order to help our students use the
language we teach in their real life. We must keep in mind some very
important things how to turn all the activities into interactive and really
communicative.

The concept of interactive language teaching was developed by
Brown H.D, W. Rivers, Michael Canale. W. Rivers (1987) states that through
Interaction, students can increase their language store as they listen to read
‘authentic linguistic material’, or even the output of their fellow students in
discussions, joint problem-solving tasks, or dialogue journals.

The first thing to be mentioned is that education process is based on
Interactive language teaching. Students are no longer the objects to be
installed and filled with different sorts of information. They should participate
in the education process together with the teacher, not only acquire knowledge
presented by the teacher, but they should also get it themselves from a deep
well of knowledge and understanding. So we do not teach a language —
students learn a language. So, language learning and language teaching may
be seen as one interactive process: the teacher’s work is to foster an
environment in which effective language learning may develop.

The aim of the survey is to highlight the basic principles of interactive
language teaching.

Interaction is an important word for language teachers. In the era of
communicative language teaching, interaction 1s, in fact, the heart of
communication; it 1s what communication is all about[1,p.132].

Interaction is the collaborative exchange of thoughts, feelings, or ideas
between two or more people, resulting in a reciprocal effect on each other.

After several decades of research on teaching and learning languages, it
has been discovered that the best way to learn to interact is through
interaction itself.
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So, Concept 1 can be called like this: The student is a language
learner.

In learning a language, each learner must acquire and consolidate mental
representations that are basic to both understanding a language and
expressing oneself through it (in speech and in writing).

In teaching a language, we are facilitating the individual’s acquisition and
increasingly fluent use of the language in the best ways we know. They do it in
very individual ways, or do not do because they lack motivation to do so. For
this reason, in an interactive approach, self and peer-to-peer consideration of
errors 1s promoted. The students must realize that they are responsible for
their own progress; they will take this responsibility more seriously if they
themselves discover and work at their own weaknesses.

Concept 2: Interactive language learning and teaching are shaped
by students’ needs and objectives in particular circumstances.

Students’ needs objectives are not just personal. They are shaped to a
considerable degree by societal pressures and political exigencies. Language
teachers must study the language learners in their classes — their ages, their
interests, their goals in language acquisition in a formal setting — and then
design language courses that meet the needs of specific groups. Decisions on
course content and orientation will affect the way the language will be
presented and the types of materials that will be used.

Interactive language and course design will be very diverse. The days of
universal approach to a language course, imposed on all learners, are well
past(or should be) .

Concept 3: Any written or oral communication should be
meaningful and based on real life situations.

The task of the teacher at the lesson is: to organize lots of practice and
these practical exercises should be oriented on using the target language for
the normal purposes basic to all strategies and techniques. This should be
organized in contradistinction to the artificial types of exercises and drills on
which so many languages learners spend their time.

In real interactive situations people use the language to give and get
information, to explain, to discuss, to describe, to persuade, to dissuade,
promise or refuse, to entertain or to calm, to reveal or hide feelings and
attitudes, to direct others in their undertakings, to learn, teach, solve
problems etc. There are many more uses for language in speech and writing.

Students learn to communicate in the form that natural interaction takes
for speakers of the target language, which includes acquisition of the target
language, structure of natural discourse within the culture, which include
ways of opening and closing conversations .

To sum up, we conclude that, speaking practice at the lesson is a sort of a
bridge for learners between the classroom and the world outside.

So, between learning new language in the classroom and using language
to communicate in real life is speaking. In order to build this bridge, speaking
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interactive activities must have three features: they must give the learners
(1) practice opportunities for (2) purposeful communication in (3)meaningful
situations.

Concept 4: Classroom relations reflect mutual liking and respect,
which allows both a teacher and a student in a nonthreatening
atmosphere to cooperate in education process.

Interactive language teaching and language learning are distinctly
different from other school disciplines. Speaking and writing what one really
thinks and feels means revealing one’s inner self: one's feelings, prejudices,
values and aspirations.

As interactive language — learning environment requires that students
and teachers reach a stage of being comfortable with each other and interested
in each other, and respectful of each other’s personal temperament- imposed
limits. To achieve this equilibrium, teachers must feel comfortable with what
they are doing, just as students must be comfortable with what they are
expected to do. Both teachers and students have to be willing to take risks and
laugh together when things go wrong.

Together they must exercise the fear of failure. To stimulate the
Interaction that leads to communication via language they must work toward
a nonthreatening atmosphere of cooperative learning, where all can succeed
because each has something unique to contribute to valuable procedure of
learning and teaching.

Concept 5: Basic to language use are knowledge of language and
control of language.

Basic to language use is a mental representation of language. All
languages are organized at several levels. Grammatical structure and
vocabulary, which are interrelated in their functioning, provide the tools for
expressing semantic and pragmatic meaning.

We cannot use language without a mental representation. Teachers can
help students acquire an understanding of this basic mechanism that will
enable them to use it to comprehend language and produce comprehensible
speech. Teachers can help their students refine this understanding as they
progress.

Concept 6: The development of language control proceeds through
creativity, which is nurtured by interactive activities.

The ultimate goal for our students is to be able to use the language they
are learning for their own purposes, to express their own meanings; that is, to
create their own formulations to express their intentions.

Creating new utterances in a language that one only partially controls is
not easy. It frequently leads to cognitive overload: learners pause and hesitate;
they misuse elements of the new language when they are well aware of the
accepted forms. One can do a lot of meaningful interactive situations that
stimulate the students’ motivation to communicate in different purposeful
situations, through which students experience the use of the new language as
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an important social skills. Activities may be amusing or serious. Games,
competitions, skits, simulations and dramatizations enliven the interaction;
problem-solving and information — getting activities encourage persistence
and probing.

Interactive may be related to content being studied in the language,
whether literary, historical, philosophical, scientific, commercial or
sociological. Students may work in groups to gather information, set up
experiments, develop alternative denouement for literary works to understand
further the author’s intent; they may prepare meals according to the cuisine of
a country where the language is spoken or engage in appropriate social
activities of the culture; they may develop plays, radio or television programs,
or prepare entertainments for other students, parents, or the community.
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VOXOPOP AS AN AUDIO-BASED WEB TOOL TO IMPROVE
ENGINEERING STUDENTS’ SPEAKING SKILLS

Miizeyyen Ayka¢ Erdogan (Mugla, Turkey)

Using WEB 2.0 tools in education

For many decades the attitude towards language teaching has been
shifting ( Dudeney & Hockly, 2007;Chun, 2008) ), due to the revolutionary
changes technology has brought. Education is no more classroom- dependent;
by means of technology integration it goes beyond the classrooms (Cavus &
Ibrahim, 2009; Martin & Ertzberger, 2013;\).Web 2.0 tools offers the
possibility for L2 learners to find intercultural voice/text based chat partners
and to participate in distance-learning discussions based on topics of shared
interest. Learning is no longer restrained in time and space; rather, through
Web 2.0 tools, learners are offered opportunities to communicate and learn
collaboratively with learners worldwide (Kern, 1996; Shield & Weininger,
2004). Fotos (1994) claimed that 2.0 Web tools may change students' negative
attitudes toward speaking lessons and mastering a second language, in
general.

Bringing together computer technology, cooperative learning and second
language teaching has been explored in several sources. All disciplines have
used their learners’ interests, confidence and comfort in technology as a

85



motive. Stollhans (2015) found that 92% of the students who took part in the
survey agreed tools such as Voxopop were beneficial in building their speaking
confidence. In his case study, senior English students whose target language
was German also pointed out that these tools helped them realize their own
linguistic abilities, deal with pronunciation and intonation problems
promoting self-study and collaborative work.

Vovopop in improving speaking skills

Method

The purpose of my study was to to investigate the effectiveness of voxopop
as a voice-based e-learning tool to improve Engineering students’ speaking
skills.

The participants comprised of 12 engineering students from Mugla Sitki
Kocman University and a university in Argentina: eight students form
Turkey, one from Kenya, three were Erasmus students from Germany and the
rest 20 participants were included in the study as intercultural partners from
a university in Argentina. The aim to include foreign students except my
Turkish students was to see their reflections acquired by cooperations on their
oral skills and also to explore whether they could communicate and learn
collaboratively with learners worldwide (Kern, 1996; Shield & Weininger,
2004) to improve their speaking.

All the participants were first year students and had English as a
medium of insruction at their departments.

I used Voxopop as a platform to improve my Turkish students’ oral skills,
facilitate the linguistic and cultural exchange. Participation in the study was
voluntary. The study was carried out for 3 months outside the classroom.

Firstly, I created a Voxopop talkgroup “online chat group” and invited all
students via email to join the group. The students signed up for Voxopop after
receiving invitations. I also created a facebook group in which I explained and
demonstrated all required steps, from signing up to uploading a post and
commenting on another post. The facebook group had the same with Voxopop
name. In doing so, I tried to avoid confusion and make it easier for students to
focus on the actual task. Next, to prevent some technical problems which
students might have, most audio recordings of students on topics were stored
in laboratory in the School of Foreign Languages at Mugla University with
warranted anonymity and confidentiality of the participants outside the
group. We had 5 topics to be discussed every two weeks and 3 face to face
meeting with all 12 students at Mugla university. All face to face meetings
were recorded.

The topics were chosen by the students and I recorded my voice
mentioning the discussion topic of the week and later announced the
discussion topic via the link on facebook group. This gave participants an
opportunity to be prepared about the topics before voice recordings. The same
topics were also shared at the University in Argentina. After announcing the
topics, the students recorded their voices while they were talking on the topic.
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During this process, some students prefered writing before recording and then
recorded reading what they wrote. Some students directly recorded their
voices.

They listened to their own voices many times. They had the opportunity
to delete recordings when they were not satisfied and recorded 2 or 3 times. It
provided them a safe and a confident platform. After each session, we all
listened to the voice recordings. The students who were not available in the
lab, could easily record their voices whenever they wished during the week
and shared under the same topic in our Voxopop talkgroup. During the week,
Argentinian students gave their opinions on the same topic. The students both
in Turkey and Argentina could easily follow the topics in the talkgroup and
listen to each other’s audio recordings on the same topic.

The discussion topics were the following: 1)the most favourite local food
and descibe the ingredients and how to make it; 2)education at universities in
Turkey, Germany, Kenya and Argentina; 3)what is beauty for you; 4)cities in
which students live. Students could also uploaded their photos for their
pofiles; therefore, they felt as if they were in real communication.

The data for this study was collected via video recordings interviews. The
students in Turkey were asked three open-ended questions in the interviews:

1 - What do you think about using Voxopop to improve your skills in
language learning?

2 - Do you think using a voice recording tool is an effective way in
improving your speaking?

3 - What are the other advantages or disadvantages of using Voxpop?

Ten participants out of twelve responded to the questions. Students were
video recorded while giving responds. I got an account in youtube, created my
channel and uploaded the videos there. Hence, students easily watched them.
I also shared videos’ links in facebook group.

Results

Data gathered from video-recorded interviews showed that using voxopop
was effective in increasing not only students’ speaking ability but also raising
their awareness of different accents, different cultures that they might
encounter in their lives.

The students shared positive feedback related to the intercultural
cooperative learning. Students said that when they were trying to
communicate on a same topic with people from all different parts of the world,
they have a rich opportunity for learning different accents of the target
language. They also learnt what other people's ideas were, how those ideas
might reflect their own culture and how various points of view could create
cooperative learning by sharing different ideas.

Students also mentioned positive effects of using Voxopop on their writing
and listening skills. The students also found the conversations authentic and
fun to listen to.
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The participants also thought that the more they listened the more they
were engaged in oral communication in classroom environment. Writing on
discussion issues before recording their voice, helped students to organize
their ideas in oral interaction.

The findings of the study showed evidence that Voxopop as an audio
recording tool might be an effective way in increasing speaking skills of the
engineering students and has the potential to become an instructional tool for
language learning as other researchers have emphasized (Pulsa, 2015;
Stollhan, 2015).

Incorporating Voxopop as an instructional tool into the curriculum in the
School of Foreign Languages might also be a particularly promising strategy
when the partner students are international students who do not share a
common native language but are fellow learners of English as a foreign
language (Kern &Warschauer, 2000). Using Voxopop can engage students and
enhance their speaking and language learning skills.
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3ACTOCYBAHHSI METOTY KEMC-CTA/II
B HABYAHHI IHOBEMHHUM MOBAM CTYAEHTIB
SAKJIA/IIB BUIIIOI OCBITHA

Besmogua Bira Banepiisua (Ymanus, Ykpaina)

3 TOUKM 30py KOMIIETEHTHICHOTO IIIXOIY D0 BHIIOI OCBITH OTHIEIO 3 ITLIEH
3aCTOCYBAHHS 1HHOBAI[IMHUX II€JATOTIYHHX TEXHOJIOT1HM B IIpoIlecl HaBUYAHHS Y
3aKJIaZax BHIIOI OCBITH € PO3BUTOK OCOOMCTOCTI CTYIeHTAa, HOro 3JaTHOCTL 0
CaMOPO3BUTKY, CaMOBH3HAYEHHS, CaMOOCBITH 1 camopeaJyisaifli, To0To
bopMyBaHHS KIIOUOBUX KOMIIeTeHINH [3]. IHHOBAIIHHMI I1OX1T B CBOIO Yepry,
BKJIIOUAE IIPAKTHUKY MOJEJIIOBAHHS, IIPOEKTYBAHHS, BUKOPHCTAHHSA AKTHUBHHUX
Ta 1HTepaKTUBHUX ¢(opm HaBuyauHHA. CboromHl, SAK II0OKa3ye IIPAKTHKA,
e(peKTUBHIM METOJOM HaBUYAHHS € MeToJ Kelic-cTaml abo MeToa HaBUYAJILHIX
KOHKPETHUX CUTYAIIlH.
MeTton keiic-cTamal IPHUIIOB 0 HAC 3 IIPAKTUKN BUKJIATAHHS 3aX1IHIX
K1 013Hecy. Ha chorogHIITHINA JeHb MOKJIMBOCT1 MOTO BUKOPUCTAHHS JOCUTH
IITTPOK1, IPAKTUYHO — 0€3MEesKHI.
Ha gymkxy M. IllBenb, mMeTond Keiic-cTamal gae 3MOTY HaOJH3UTHU IIPOIIEC
HaBYAHHSA [I0 peasbHOI HPaKTUYHOI JISJIbHOCTI MAMOyTHIX cliemiasicTiB. Bix
CIIpHSIE PO3BUTKY BHHAXIIJIMBOCTI, BMIHHIO BUPIIIYBATH IIPOOJIEMI, PO3BUBAE
3I10HOCTI IPOBOJUTH aHAJI3 1 JIATHOCTHUKY IIPO0JIEM, CILIKYBATHCS 1HO3€MHOIO
MOBOIO. ¥ ITILJIOMY 1HTEpAKTHBHE HABYAHHS 1HO3€MHOI MOBH CTBOPIOE CYKYITHUMN
epeKrT, AKUI BUABJISETHCS B TOMY, III0 Ha (POHI1 IIPOrPaMHOTO 3aCBOEHHS 3HAHD
popMyIOTECSA: BMIHHS CIIBIIPAITIOBATH, III0 XapPaKTePU3YEThCSI 3MIHOIO CTpaTerii
B3aeMO/li, MOKJMBOCTI 3aJIydaTH CTYIeHTIB J0 HAaBYAJIBLHOI B3aeMomil 1
XapakTepoM TpyIIoBoi B3aemomll; KOMYHIKATHBHA KOMIIETEHTHICTB, IO
BU3HAYAETHCA 3MIHOI0 CTHJIK CIIJIKYBaHHS, YCBLIOMJIEHHSIM Oap’epiB
CITLIIKYBaHHS, XapaKkTepoM BUPIIT€HHS KOMYHIKAaTHUBHHUX 3aBJIaHb;
TOJIEPAHTHICTh, SKA XapaKTepPHU3yeThbCA CHPHUAHATTAM I1HIIHUX JIIOOed 1
3a0e3rmeuye IIOBHOTY Ta aJeKBATHICTh CIJIKYBAHHS B PI3HUX CHTYaIIlAX
[4, c. 113].
IIpakTka BHKOPHCTAHHS METOOy Kelc-cTall IIoKasaja MOr0 BHCOKY
e(PeKTUBHICTD IJI:
1. pO3BUTKY HABHYOK CTPYKTypyBaHHsS I1HQopmaini Ta 1geHTH@IKAI]
Ipo0dJIeM;

2. akTyaJsisaifi Ta KPUTUYHOI OIIIHKKM HAKOIMYEHOI'0 JOCBIAY B IIPAKTHII
IPUNHATTS PlIIeHb;

3. PO3BUTKY eeKTUBHUX KOMYHIKAI[N B IPOIlecl KOJIEKTUBHOI'O MOIIYKY 1
OOIPYHTYBAHHS PIIIIeHb;

4. cTUMYJIIOBAHHS 1HHOBAI[l 3a pPaxXyHOK PO3BUTKY CHCTEMHOIO,
KOHIIEIITYaJIbHOI0 3HAaHHI [1].

3MicT MeTody IOJIATa€e B TOMY, IO CJyXadyaM IIPOIIOHYETHCA TOTOBA
CUTyalllsg, AKa B TIA YM TIA Mipl 1IMITye peajibHy, KUTTEBY CHUTyaIlni.
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Hajituacriimne BoHA BHUKJIAOAETHCS IIMCBMOBO Y BUIJISAlL TOTOBOI «ICTOPID»,
opudyoMy (piHAJT 3aJUIMAEThCA «BIOKPUTUM». (1K HaBYaJIbHe 3aBIaHHSI
y4acHUKaM IIPOIOHYIOTH ii IIpoaHai3yBaTH 1 3aIIPOIIOHYBATH CBOE BUPIIIEHHSI.
Imoml muss OLIBIT TJIMOOKOTO aHAaJI3y CHUTyallll BUKOPUCTOBYIOTH IIPUIIOM
IHCITEHyBaHHsS a00 «BUKOHAHHS pOJIei», KOJIU CTYJeHTH a00 IPOCTO CJIyXadl
BUKOHYIOTH POJI1 A1#i0BHX 0cl0 cutyarnii. [Ipu 1iboMy Ha 3aHATTIX CTBOPIOETHCS
o0CcTaHOBKA, HAOIMKEHA 00 JIACHOCTI.

[Ipuiitaasmim Ha cebe PoJIb KOHKPETHOI 0co0M, CTYIeHT BHUKAE B MOTHBU
MOoTro TOBEeIIHKH. BUKOHAHHS poJiell 3MyIllye 3aMHUCJUTHUCS HaJ HEeOOX1THICTIO
BPaXOBYBATH IIO3UIIIl BCIX 3aIlIKABJIEHUX CTOPIH, BYNUTH aHAJI3yBATH BJIACHY
IIOBEIHKY 1 CIIOCTEPIraTH 3a MISJILHICTIO 1HIINX JIIOIel B OKpeMIii CUTyaIrli.

3a IJII0 BUKOPUCTAHHA Y HaBYAJBHOMY IIPOIlecl BUOLIAETHCSI TPU THUIIN
KeMclB: IIpaKTUYHl, HaBYaJIbHI Ta HAYKOBO-IOCJI1THI.

[IpaxTuHl Keiicu B1OOOpaskaioTh AOCOJIOTHO peasibHl JKUTTEBl CHUTYyAaIrii.
Ax sasmauvae B. AxmgioceB, MeTOI0 IPAKTHUYHOIO Kelica «e€ BUPOOJEHHSI HABUUOK
HaBYAJIbHUX, IIPeIMETHHX 3HAaHb 1 YMIHbP B OCBITHBOMY, IIPO(ecIifHO-
MSTBHICHOMY IIPOCTOP1 PeaJIbHOTO KUTTI» [1].

HapuanbHl Keficu «B1I0OpaskaloTh TUIIOB1 CHUTYyaIlll 3 AKHMHU JOBEIEeThCS
3ITKHyTHCA (paxiBII0 B Iporiecl Impodpeciiinoi misiabHOcT [1]. Tarl xeiicu
3aCTOCOBYIOTBCSI 3 METOI0 HAaBYAHHSA CTYIEHTIB y3arajJbHeHb, IIePeHOCY
0cOOMCTUX 3HAHHb 1 YMIHb BHUPINIYBATU THUMOOBI CHUTyAaIlrli, IO BUHHUKAKTL Y
IOBCAKIEHHIN IPAKTUYHIN J1SIIHHOCTI.

HayxoBo-mocimigHl KeiicH «BHCTYIIAIOTH MOIEJLII0 JJIs OTPHUMAHHS HOBOTO
3HAHHS IIPO cuUTyalliio 1 moBemiakum B HII» [2]. Taxl kKeficm opleHTOBaHl Ha
3OIMICHEHHS HAYKOBOIO HOCJIIIKEeHHs Ta OQOpMJIEHHS ¥MOro pe3yJbTaTiB.
HayxkoBo-mocaigHl Keiicu JOILJIBHO 3aCTOCOBYBATH OJIS HMIATOTOBKU CTyIeHTAMU
abo rpymoio cTymeHTIB mpoekTiB. Ilpu mpomy 1HGoOpMallisg, oTpuMaHa Mg dac
BUKOHAHHSA HAYKOBO-IOCJIIJTHOTO Keica, B IIOJAJBIIOMY MOMe OyTH
BUKOPHCTAHA [OJA IINATOTOBKH 1HIINX KeMciB a00 g 1IICTPYBaHHS
TEOPETUUHUX II0JI0KEeHb JIEKITIHHOTO 3aHATTA IPAKTUYHNME IIPUKJIATaMHI.

AanToBaHMM [0 CYYacHOI CcHCTeMH HAaBYAaHHS OaKaJaBplB BUIAETHCS
IHIIIMU BUJI KeNCIB — TaK 3BaHl «CTHUCJ1 Keucw». Tarl kKelcu OINJIBHO
BHKOPHCTOBYBATH IIPU 3aBepIIeHHl BHUBYEHHS OUCHUILIIHU IJId IIepPeBIpKH
chopMmoBaHOCTl HpOopeciIHUX KOMIIETEHI[H 1 BHUSABJIEHHS [IPOTaJHH B
OTPUMAaHUX 3HAHHAX — IIEePIII 3a BCe, CAMUMH CTydeHTaMu [2].

V3aranpHIOIOYN BUIIEBUKIageHe, MOKHA KOHCTATYBATH, III0 3aCTOCYBAHHS
MeTOody Kelc-cTall B HaBUYAHHI 1HO3€MHUM MOBAM CTYIEHTIB CIPHUSE PO3SBUTKY
HACTYIIHUX  HABUYOK: AHAJMITUYHHUX, [OPAKTUYHUX, KOMYHIKATUBHUX,
COIIlaJIbHMX Ta caMoaHaJsi3y. 30KpeMa, BHUKOPHCTAHHS Kelca Mae OOCUTh
IITTPOK]1 MOMKJIMBOCTI y POPMYyBAaHHI IIPO(QeciiiHOl KOMIIETEeHTHOCT1 MAMOyTHIX
Imeaaroris, IO IIATBEPAKYE MOIIBHICTE AKTUBHOTO 3aCTOCYBAHHS IIHOTO
MEeTOAY B IIPoIiec IpodeciiHOol IATOTOBKY Mal0OyTHIX IIeIaroriB.
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POJIb MYJIbTUMEIIA B ITPOIIECI BUKJTAJTAHHSA
IHO3EMHOI MOBH ¥ BY3AX

Besnroguuit Poman Osnexcangposu4 (Ymans, YEpaiHa)

Y 1mpoilecl BUBUYEHHsSI 1HO3€MHOI MOBM BCe OlIbIlle yBaru HPUILISAETHCS
KOMIT'IOTePHHM TeXHOJIOT1IM. ¥ IIPOBIOJHMX BYy3ax HAIIOI KpalHH IIPoIiec
KOMII'IOTepHr3allii, IIIHPOKO 3aCTOCOBYETHCA B 1HIMNX KpaiHaxX, OTpHUMAaB IITHPOKY
IOIIYJIAPHICTE 1 3aTpeOyBaHICTh. BUKOpPHCTAHHSA KOMIIIOTEPHUX TEXHOJIOTIH
CIIpHSIE BIOAKPUTTIO INMHPOKUX IIEPCIEeKTUB, SK JId CTYJeHTIB, Tak 1 IJIsd
BUKJIQOAYIB. 3 KOKHUM POKOM 3pocTae o0cAr 1HdopMallli, 301IbIIYETHCA 00CAT
HaBYAJIbHOTO HABAHTA'KEHHS, BCe IIe CIPUAE BUKOPHCTAHHIO KOMII'IOTEPIB B
HaBYaJIbLHOMY IIPOIiec.

BuxopucranHsa HOBHUX 1H(OPMAIMHHUX TEXHOJIOTIH Yy IIOBCAKICHHOMY
SKUTT1, a 30KpeMa B IIeJarorivHiil IIPaKTUI]l BHUKJIATAHHS 1HO3EMHHX MOB, €
aKTyaJIbHOIO IIPpo0JIeMoI0 cydacHol jgupakTturu. Ilig 1HdopMaIifiHuMMI
TeXHOJIOT1SIMHU B JaHUIU Yac IIPUUHATO BBAKATH «MYJIbBTUMETINHI 3aCO0m».

Crorogali B yKpalHCBKHMX 3akJagaxX BHIIOI OCBITH BUKOPHUCTAHHS
MYJIbTUMEIIMHUX TeXHOJIOTIH € BasKJINBOI 1 HeOoOX1THOK yMOBOK HAaBYAJIHLHOI
mporpaMu. ¥ cdepl oCBITH BlOOyBAIOTHCA P13H1 HOBOBBEOEHHS, SK1l BUMAraioTh
mepexkBaIiplKaIfli BUKJIAJAIIBKOTO CKJIAOY [JIS YCIIIIIIHOIO 3aCTOCYBaHHS
1H(OPMAINHUX TeXHOJIOTI B IIPOIIECl OCBITH.

MyabpTrMeqIHH1 TeXHOJIOT1 epeKTUBHO BIJIMBAIOTH HA OPTaHu CIIPHUHUHATTS
crymeuTiB. Hampurmaan, cydacHl KOMI'IOTEpPH1I MOBHI HABYAJbHI HIPOrpaMu
CTBOPIOIOTHCA HA OCHOB1I MYJbTHMEMIMHHX TEXHOJOTIH, $SKI OJHOYACHO
BIIJIMBAIOTH Ha 30POBI 1 3BYKOB1 1HPOPMAITIHHI KaHAJN CTYOeHTIB. TaKkuii MeTomI
JI03BOJISIE Kpallle 3PO3yMITH 1 3acBOiTH HaBYaJabHMU Matepiaa. Kpim Toro,
IHTePAKTUBHUI METOJ Ja€ MOKJIMBICTH CTyJeHTaM BUOHMpATH TEeMII 1 PiBeHb
HaBYaHHS, a TAKOK 3JIMCHIOBATH KOHTPOJIb HAJ 3aCBOEHHM MaTeplayoM. Bce
OlIbIle 1 OLIbINIe HA CTBOPEHHS eJIeKTPOHHHUX CJOBHHKIB, HABYAJLHUX
mporpam, IJjiocapiiB TOINO BIAJAEThCS IIepeBara KOJHOPOBUM 1 aHIMAIIHHUM
BIJEOPOJIMKAM 3 My3UYHHUM CcyIIpoBomaoMm [1, c. 156].
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Haopuriman, Ha 3aHATTIX 1HO3€MHOI MOBHM BIAIOBIIZHO J0 TEeMH, IO
BUBYAETHCSA, CTYAEHTH MAalOTh MOKJIMBICTE II00AYUTH BIOEO POJUKH 3
JT1aJIOTOBUM ITIO€JHAHHAM, a TaKOK IIOCJIyXaTH BIMOBY HOC1SI MOBH.

MynapTuMeqIHHUME —3acO00aMH € 1HTePaAKTHBHI JIIHTBICTUYHI KYPCH,
1IHTEePHEeT IIPOrPaMH TOIIIO.

KoMmir'torep — oCHOBHHUIT MYJbTHUMeDIMHNI 3acid, 3a JOIOMOTOI SKOT'O
CTYyJIeHT, II[0 BMBYAa€ 1HO3EMHY MOBY MOK€ MAaTH JIOCTYII JI0 1HTEpHeTy. 3a
JIOIIOMOTOI0 ITHOTO 3ac0o0y CTYAEeHTH MOKYThb BHKOPHCTOBYBATH €JIEKTPOHHI
CJIOBHUKHU, HMIAPYYHHUKHN, JOBIIHHUKN, a TAKOK UHNTATU €JIEKTPOHHI JKypHAJIH 1
raseTd B pPeXKHUM]l OHJAHWH. 3 II0ABOI0 1HTEPHETY MU OTPHMAJH TakKy
MOJKJIMBICTD, SIK BHBUYEHHSI ABTEHTHYHOI JITEPATyPH Ta 1HIINX aBTeHTUIHNIX
MaTepiaJiB. BuKopucTaHHsA IIHOr0 MaTeplajy MIIBUINLYe HABUYKUA YUTAHHS 1
PO3MOBHOI MOBH.

3a momomoroio gomaTtkiB Skype, Watsup 1 pi3HHX PO3MOBHHX YaTiB 0ararto
CTYJIEHTIB CITLJIKYIOTBCSI 31 CBOIMH  1HIIOMOBHUMH  OJHOJIITKAMHU, K1
IPOKUBAIOTh Ha 1HIINX KOHTHHEHTAX, IO IIO3UTUBHO BILJIMBAE HA PO3BUTOK
CJIOBHMKOBOI'O 3aIlacy, IIOIOBHIOIOYM THM CaMHUM He TIIbKH JITepaTypHUHI
CJIOBHUKOBHUU 3aIlac, a 1 3all0O3UYE€HHA CTYJeHTCHKOl JIEKCUKHU.

KomyHikaTuBHMII MeTOq B OCBITI, AK IPUHIIUIIOBO HOBHH METOIMYHUMI
HIOX10, BUMAarae CUCTEMHOT0 BUKOPUCTAHHS MYJbTUMEIN B IPOIeCl 3aHATh. ¥
Cy4yacHHX OCBITHIX 3aKJIaJaxX 1HTePaKTHBHI MYyJbTUMEIIMHI TeXHOJIOrl
IpeIcTaBJIeHl Ha 0a3l 1HTepHeT MepesK, 3a OJOIIOMOIOK CYIIYTHHKOBOI 1
0e3IPOTOBOI0 3B’SI3KY, a TaKOK PISHUX KOMIIAKT JHCKIB Ta I1HIIHX HOCIIB
1H(popMaIiii, Ikl 00'eTHYIOTH B c001 TEKCT, 3BYK, I'padiky, oTo 1 B1AeO B OTHOMY
TUPPOBOMY PEIKIIMI.

Buxknamaul 3 BiggaJeHMX KYTOYKIB KpalHH MOKYTH OOMIHIOBATHCS
JIOCB1OOM, PI3HHUMH aydlo, - BlAeo paijaaMu BIIKPUTUX 3aHATH 1HO3€MHOI MOBH
3a JOIIOMOT0I0 MYJbTUMEMIHHUX IIporpam, Takux AK Skype, Viber abo Watsup
Jyepes3 1HTepPHEeT.

Cy4uacuwuit eran HABYAHHA  1HO3eMHOI  MOBH 3a  JOIIOMOTI'OIO
MyJbTUMEIIMHUX  BKJIOYAae B ce0e BHKOPUCTAHHS IPOEKTOPIB  Ta
IHTePaKTUBHUX JOIIOK. TeXHIUYHO 1HTepaKTUBHA HOIIKA 3 CEHCOPHO-ITN(POBUM
IPUCTPOEM 1 BKJIIOUAE B cebOe YOTHPH eJIeMeHTH: KOMII'IOTep, BlIeOIPOeKTop,
IporpaMHe 3a0e3leueHHs Ta CEHCOPHY JOIIKY, KePOBAHYy JOTUKOM IIAJILIIB a00
ctuayca. Jloika, makaodYeHa 00 KOMII'IoTepa Yepe3 Mepe:ky abo 3a JOIIOMOI0I0
0e3apoTOBOrO 3'eJHAHHS, IIepeaac 1H(popMAaIIlio Yepes3 IIPOeKTOp, SKUM IPOEeKTye
Bce Ha OOINKY. | HaBIIaKu, 3aBOAKU IIPOrPaMHOMY 3a0e3IIeUeHHI0 JaHl BBedeHl
Ha [OINKYy, IIepeJalThbCcsa Ha KoMII'lorep dYepe3 3'eqHaHHA. «lHTepakTuBHA
JIOIITKA I1e TOH sKe caMHUM IMepCcOHAJIbHUM KOMII'IOTep, AKUM MU BUKOPHCTOBYEMO
IIOBCAKIEHHO, aJie BIH BUKOPHCTOBYETHCS B IIEHTPl KJIACY KOJEKTHBHO, B
3araJIbHUX IIax» [2, c. 10].

BasxamBo MmIAKpecauTH POJIb HOBUX KOMITIOTEPHUX TEXHOJIOTIH, Kl
JO3BOJISIIOTH YSIBUTH aBTeHTHYHHII wMatepiay. Ileii eKcTpa lHIBICTUYHHIN
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ACIIEKT pPO3BUBAE 1 IIOKpAIIye CHOPUUHATTS KOMYHIKATUBHOI KOMIIETEHIII
CTYJIEHTIB.
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IIOBHAHUE OIIEHEU KAK OIIBIT OBYYEHHASA

Haranua Kynukosckasa (He:xkuH, Ykpauua)

B meparormueckom mpoliecce OpraHu3aI[dl M CTUMYJIMPOBAHUS AKTHBHOM
y4eOHO-II03HaABATEJIbHOMI JIeATeJILHOCTH YUAIIIXCST I10
OBJIAJIEHUIO 3HAHUAMMN, YMEHUSAMHA U HABLIKAMM, PA3BUTHIO MX HPABCTBEHHBIX
BO33PEHUII M TBOPUYECKUX CIIOCOOHOCTEH OIleHKA 3aHHMAaeT, KaK H3BEeCTHO, He
mocaeqHopw mosunmpo. Cam sKe IIpoliecc OOyUYeHHSI HHTEPIPETHPYETCI KakK
CIIEIIMAJIBHO  OPTaHM30BAHHAS  JeSATeJIbHOCTb, KOTOpasg  MOIEeJIMPYeTCs
Osaromapss IIOCTAHOBKE U OIIpedelIeHHI0 IIejied, a3amad, CoHdep:KaHusd,
CTPYKTYpPBI, METOHOB, (popM I CKOpPEHIIero OBJAJEHMs OCHOBAMU
COIIMAJILHOIO OIIBITA, OXBATHIBAS IIPU 9TOM CXEMATHUYHO TPU SIEPHBIX IIPOoIlecca:
II0JIyYeHre HOBOM MH(pOpMAaInu, ee TPaHCPOPMHUPOBAHNE 1 IIPOBEPKY CTEIEHU
ycBoeHusI matepuasa [1, c. 209, 216]. llenenampaBiaeHHOe B3aUMOIEHCTBHE
VUHTEJISI W YUYeHHKA pPe3yJbTHPYeT, TaKUM 00pas3oM, B CHCTEME KOHTPOJII,
IIpedIIoIaraolneil OIleHOYHOe CpaBHEHNE IPHUOOPETeHHBIX YUAIIMCS 3HAHMNII,
YMEHHH ¥ HAaBBIKOB, T.e. IIpOIecCyaJbHOe OIeHHBAHHEe ero yd4eOHOMH
JIesITeIbHOCTH, M CaMy OTMETKY/OLIeHKY KaK Pe3yJIbTaT KOHTPOJBHOTO IIpollecca
[1, c. 361-379].

JIBoiiHasT TepMUHOJIOTHS ,,0TMETKa/olleHKa“ yKas3blBaeT Ha HEYeTKOe
pasrpaHHYeHre JaHHBIX TEPMHHOB B  HAy4JYHOM JmaTeparype. Tak,
B.A. MapTbsiHOB TOBOPUT 00 OTMETKEe KaK O YaCTHOM CJydae OIIeHKH,
BBIIOJIHSAIOIIEH B y4YeOHO-BOCIMTATEJILHOM IIpollecce Bce ee (QPYHKIUH U
SABJIAIOIIENACS BMeCTe C TeM CaMOCTOSATEJIbHBIM (PeHOMEHOM, BBIIIOJIHIS
crientnryueckrue (PYHKIMM, B YaCTHOCTH oOpuamdeckyo [2, c. 79]. Taxasa
IIO3UIINA AKIIEHTHPYEeT OOIIMEeCTBEHHBIA CMBICI W IIPEIMETHOCTH COIEeP:KaHMS
pe3yjbTaTra OOyYeHHs, AalleJIINPyeT K COIMMAJILHOM (PYHKIIMH II0KA3aTeJIs
yueOHoit mearenbHOcTH. B pabore E.A. IlemkoBoii pgamHHOe IIOHATHE
IIPUMEHSETCI B YCJIIOBHUAX XAPAKTEPHCTHKH TEKYIIEro KOHTPOJIS, TOrha KakK B
WTOIOBOM KOHTpoJie ¢urypupyer ,omenHka“ [3, c. 96]. Ilpencrasmennoe
COOTHOIIIEHNE IIOHATHM II03BOJISeT YBHIOETH II09TAIIHOEe HapalluBaHKe
pe3yIbTaTOB y4ueOHoM medareabHOCTH. OOIEll TOUYKOM KOHIIEIIINH SBJISIETCS
(hakT ycmoBHO-POPMATIBHOTO BHIPpAKEHNUSI Pe3yJIbTATa OIEHOYHOT0 KOHTPOJIA B
KOMMYHHUKATUBHBIX CHMBOJIAX, IIO3BOJIAIOIINX HOCHUTEJSIM OOIIECTBEHHOI0

CO3HAHUS KOHKPETHOT0 KOJIJIEKTHBA paclIngpoBaTh 3HaYeHNe CHMBOJIA B XOJIe
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oIpeIesIeHNs XapaKTePUCTUKN YIeOHON MesITeJIbHOCTH yYalllerocs, YTO BHOCHUT
HAIIMOHAJHHO-PeTHOHAILHEIM KOMIIOHEHT B OPraHu3alliio yueOHOoro IIporecca.

NccrtemoBaHnst yUeHBIX IIOKA3BIBAIOT, YTO (DEHOMEH OIEHKHU IIPHUOOpesI KaK
OOIIIEHAYYHYIO, TAK M YACTHOHAYUYHYIO II€HHOCTH, CONPArasich C COIIMAJIbHOM
cymrHocTbio ObITHS [4, 5]. HMcxomsas m3 axra, UYTO OIEHOYHO-IIEHHOCTHAS
IesITeJIbHOCTh  SIBJISAETCS CPEICTBOM PA3BUTHS  CONEPIKAHMS CO3HAHUI,
VHUBEPCAJHLHBIM  CBOMCTBOM  CyOBEKTa, BBIPAMKAMOIIETO0  IIPOIYKTHBHO-
PYHKIIMOHAJILHEIN XapaKTep CYyObeKTHO-OOBEeKTHON M CyOBeKTHO-CyOHeKTHOM
B3aMOCBS3U [4, ¢. 53], mpeaMeT IHUJIOTHOIO HCCJAeIOBAHNA CPOKyCHUPyeTcs Ha
OIIEHOYHO-IIEHHOCTHON OeATEeJbHOCTH PA3HOCTOPOHHHX YYACTHHKOB IIPOIlecca
oOyuyeHHsI, a HMEHHO YyYHUTeJId U Yy4YeHHKa, BapuabeJabHOCTH QopM uX
B3aMMOENCTBUA Ha IIPUMepe H3yUYeHHs HHOCTPAHHOIO SI3BIKA, B YACTHOCTU
HEMEI[KOTO0.

CoryiacHO MHEHHIO aBTOPOB OJHOIO 13 COBPEMEHHBIX y4yeOHHKOB ,Priifen,
Testen, Evaluieren“, Bxomsimero B ydueOHO-MeTomumdeckmii Kominiekc ,,DLL-
Deutsch lehren lernen/Vummcsi yumTh HeMeKoMy" ,0IleHKA“ BBICTYIIaeT
POOOBHIM  IIOHATHEM,  COOTHOCSIIMMCSA C  Pa3JuYHBIMKA  (POPMAMIL:
dopMaTbHBIMU/CTAHIAPTU3UPOBAHHBIMY 1 HeOPMaJIbHBIMU (HAOJIIOIEeHUIMU,
KOPPEKIIUSAMI, II0OXBAJIOM, IIOPHUIlAHMEM); OPHUEHTHPOBAHHONA Ha IIeJIeBYIO
TPYNIOy WM HA KOHKPETHBIe KPUTEPHUM;, HWHTErPUPOBAHHON B OTIEJILHOE
3aHATHE/TIPOIIeCC-OPUEHTUPOBAHHOM, T.e. HAKOIUTEJILHOM MM IIPOAYKT-
OPHUEHTHUPOBAHHOM I10 JOCTHKEHHUIO 3aKJIIOUNTEILHOr0 9Tama yueOHOro oTpesKa,
T.e. CyMMAapHOM; BHEIITHeH, BHyTpeHHeHl uian B (popme B3aumopedaekcuu (Peer-
Evaluation) [6, c. 33-71, 161]. IIpemosxenHass MHOKECTBEHHOCTL (DOPM OIeHKH
pacKphIBaeT Pas3HOOOpa3HbIe II€PCIEKTHBBI, B YaCTHOCTH (4a) KPHUTEPHATILHYIO
KOMIIOSUIIMOHAJIHLHOCTh  OIIEHMBAHUSA, TIJe  JYeTKasd  TPaHCIOPEHTHOCTD
CIIOCOOCTBYEeT HHTEHCUBHOCTU OIleHHUBaHUs, (0) COIMAIBbHYI0 HaHOPAMHOCTH
VYACTHHKOB y4Ye0HOI0 IIPOIlecca, OTKPHIBAIOIIYI TPOMHYIO IIPOEKIINI0 Ha
OIIEHKY: VUYeHHK-(yINUTEeJIb)-VIeHHUK.

Ecnum paccmarpuBaTh TepMHH ,CyMMAapHBIH® I[IOH YIJIOM COIIMAJIBHBIX
UTPOKOB, TO OTKPBLIBAETCS BO3MOMKHOCTb MHHHMU3WPOBATH CYOBEKTHBHBIN
ACIIEKT OIeHKH, UYTO HWHHIIMHPOBAJIO IpHMeHeHre (OpMBI CyMMAapPHOIO
OIIEHMBAHUS KOMMYHHKATHBHOI'O IHPOAYKTAa B XOJ€ IIPOEKTHON paboOTHI C
yueOHo-MeTommueckuM kKoMiniekcom DLL  (2018), rme omHa Hamia cBoe
IIpuMeHeHNe B OIeHMBAHUN TEeMAaTHYEeCKOro PoJieBoro gmaJora. B pesyabrare
WCCIeOOBAHUSA  OOHAPY:KMJIOCh: (a) CTAaHIAPTU3UPOBAHHLIE  KPUTEPUU
CYIIIECTBEHHO 00JIErvYaroT aHAJIN3 KOMMYHUKATHBHOIO IIPOAYKTA, YTO IO3BOJISET
B IIeJIOM COKOHOMMTL BpeMs yueOHoro 3aHaTHsd, (0) sI3BIKOBAs OpTraHH3aIUI
OIIEHOYHBIX CYKICHUN ydJalllIXCS-9KCIIEPTOB TPeOyeT pasBUTHS HEOOXOIMMBIX
HABBIKOB 0oJiee TJIyOOKOTO YCBOECHHS OIEHOYHOM JIEKCHMKH M HeOOXOIMMBIX
rpaMMaTHYEeCKUX KOHCTPYKIIMM, BBIPAOOTKY KPHUTHYECKOTO AHAJM3a Padodero
MaTepuaya (AHKETHBIM JIMCT BKJIIOYMJI IIOMHMO TPeX 3aJaHHBIX COCTaABHBIX
KPUTEPHEB B KAUeCTBE YeTBEPTOro IIYHKTA CAMOCTOSTEJILHOE (POPMYIHNPOBAHIE
peKoMeHgaIni); (B) KOPPeasaIids OIeHKH C CaMOCO3HAHHEM OKCIIEPTOB
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oToOpasujach B PA3JIHUYHOM MX OIIEHOUYHOHN IIO3UIINHM, PACXOKIEHME C OIIeHKOM
yuuTeJasa gocturio +/- 1 Oamn, () IpHMeHeHHe MeToga MaTeMaTHYeCKOTO
BBIUHCJICHUS CPEIHECTaTUCTHYECKOr0 II0KA3aTe s (popMaIn30Bajo Pe3yIbTaThI
OIIEHMBAHUS IeTePOTeHHBIX YIACTHUKOB.

Crenyer mpm3HATB, YTO IIOJO0HOE ,,THMHACTHYECKOE YIIPasKHEHHe IJIsd
pedIeKCHE OTHOCHUTEJIBHO COOCTBEHHOM Yy4YeOHON HOeATeJbHOCTH IIOMIIMO
u3BectHoi opmel  Kann-Beschreibungen cozeiicTBoBasio onTUMU3aIlnmU
y4eOHOro mpollecca: aKTHBH3AIIMK B XOJ€ YPOKA KAK pPedYeBOil IesaTeJIbHOCTU
VUAIUXCS JIS PeIleHus TeKYIIMX IPoOJIeMHBIX 3a7adv, TaK W HX HUIPOBOIO
yJacTus B y4eOHOM IIpollecce, CO3TaHUI0 IIPOAYKTHBHON IMO3UTHBHOI pabouei
aTMocqepsl U TPAHCPHOPMHUPOBAHHUIO POJIH YUNTEISI B IIOMOIITHHUKA.

Paccmorpennas dopma olleHMBaHUA IIPHUOOPETAaeT CBOI aKTYaJILHOCTEL (a)
B pPaMKax II€PCIEKTHUBLI BeJeHUS OHJIANH-KyPHAJIOB yCIIEBAEMOCTH YUAIIHIXCH,
rIIe oJIGKTPOHHBIE CPEICTBA II03BOJISAT OTOOPa3UTh 00BEMHOCTh M CHCTEMHOCTD
TeXHOJIOTHUH OIeHWBAIOIIell JesaTeJIbHOCTH, (0) Ha IIyTH BOBJIEUYEHHS B IIPOIIECC
OIIEHMBAHUS AyTEeHTUYHBIX HOCHUTEJEH SI3bIKA KAK He3aBUCHUMBIX dKCIIEPTOB, (B)
B KOPPEJMPOBAHHH C TPEXCTOPOHHEH MIepCHeKTUBON (QYHKIIMOHHUPOBAHNSI
orleakn, koropas, 1o MHeHuoo P.I'porban m K.Kaemnmmu, oxsartoiBaer u
obpazosamesibHO-NOJIUMUYECKOE HanpasJieHue, BBITIOJTH SIS byHKIITII
CpaBHEHHNsI 00pa3oBaTeJbHBIX eIUHUII, IIPOBEPKY HuX Iejiel, PeaKTHBHOIO
BIUSHUS Ha ydeOHOe 3aHATHEe, W NPOCKUUI0 YUAU,e20Cs, IIO3HAIIIEro C
IIOMOIIIBI0 JUATHOCTHPOBAHMUS Pa3BUTHE COOCTBEHHBIX YCIIEXOB, M NPOCKUUI
yuumess, OCYIIIECTBJISIONIET0 IHUATHOCTHUKY, CPaBHHUBAIOIIETO0 i1
yIopsmounBaoIrero auddepeHiinaabHble Pe3yIbTaThl, CUTHAJTUIUPYIOIIET0 O
JTOCTHKEeHUAX [6, ¢. 12-13].

KomMmyHMEaTHBHOE IeMicTBHE U A3BIKOBBLIE KOMIIETEHIIMH OKA3BIBAIOTCS HA
COBPEMEHHOM JdTalle B I[eHTPe OIleHUBAHNSI HHCTPYMEHTAPHS 00IIeeBPOIeHCKOM
pamMouHo IporpaMmbl g sa3bikoB  (GER), a 3maumT, mnpakTHyeckoe
HCCJIeOBAHNE OUHAMWYHOCTA OIIEHKH B YCJIOBHSAX IIOIIATOBOIO yYeOHOIO
IIpoIiecca IpeacTaBJIgeT HHTepeC I JaJIbHeHIINX NCCIeTOBAHMIA.
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TEXHOJIOT'TI HABUAHHYI IHO3EMHOI MOBH

Harania KocraaTunisaa Cosromenko-3aguinposcera
(m. XapkiB, Ykpaina)

3a BHUKJIMKaMH ChHOTOJEHHS, HA HEIIPOCTOMY IILJISAXY BXOI:KEHHS Y KpaiHu
mo €C, Ha 4Jacl 3aJHIIaThCA IIUTAHHSA peaJidalill eBpoIIeiicbKOro OCBITHBOIO
IIPOCTOPY, 3abe3meuyeHHSA MOOIIBHOCTI CTYOEHTIB, OJIS TOTO, IIMO0 3a0e3IeUYuTH
KOHKYPEHTOCITPOMOSKHICTh  HAIMUX BUIIYCKHUKIB HA BITYHU3HIHOMY Ta
MIXKHAPOIHOMY PHHKY IIparrl [2].

B mamiii momosiml aHAJI3YEThCS BAKJIMBICTh 3aCTOCYBAHHS 1HHOBAIIIMHHUX
TeXHOJIOT1M HaBYaHHS, SKI CyYTT€BO 30aradymoTbh Ta YPI3HOMAaHITHIOIOTH
BUKJAQOAHHA 1HO3eMHOI MoBH. IlomiTwuHl, coIllaJbHO-eKOHOMIYHI Ta 1HII
baxTOpU 3yMOBJIIOIOTH BUHUKHEHHS IIeped CHCTEMOI0 OCBITH IIJIOI HH3KU
IPUHIINIIOBA HOBHUX mpobseM. lle — maBuileHHS pIBHA YHIBEPCUTETCHKOI
KOPIIOPATHUBHOCT], 3MII[HEHHS 3BSd3KIB MK PISHHMU PIBHAMU OCBITH,
301IbIIIeHHs 1HTerpaiili B CBITOBUII HayKOBO-OCBITHIN mpocTip. IrEdopmaliis
OCBITHU € OJHUM 3 e(peKTUBHUX ILJISX1B BUPIIIeHHa 11uxX npodsem. Iloxparmenasa
TEeXHIYHUX 3aC001B KOMYHIKAIIM CIPpUYUHKJIO 3HAYHUII Iporpec B
1H(popMaIiiHoMy o0MiHI. Po03BHTOK KOMITIOTEpHHX 3aco0lB 1 Mepesx
TeJIEKOMYHIKAIIIN IIPUBEJIO OO0 II0SBU HOBUX 1HQOPMAIIIMHUX TEXHOJIOTIH, K1 B
CBOIO Yepry Oajiid MOKJINBICTh CTBOPHTH SAKICHO HOBe 1H(OPMAIIIIIHO-OCBITHE
cepenoBuUIlle AK PYHIAMEHT IJII PO3BUTKY Ta BIOCKOHAJIEHHS CHUCTEMH OCBITHU
[4].

BasxxkauBuM MOMEHTOM B OCBITHIM 1HHOBAIIIMHIA TEXHOJIOTI € IIO3UWINA
CTyJeHTa B HABYAJHLHO-BUXOBHOMY IIpPOIlecl, CTaBJIEHHsS OO0 HHOTO BUKJIaJadva.
Jlo mplopuTeTHMX BlIHECEeMO OCOOMCTICHO-OPIE€HTOBAHY, SKa Yy IIEHTP CHCTEeMH
ocBitu BH3 craButh crynenra, sabesmeuye ioMmy KOMGMOPTHI i1 Oe3IIeYH]l YMOBU
PO3BUTKY, peasil3alliio IIPHPOJHUX MOMKJIHNBOCTEH MaiOyTHIX (paxIBIB. Y I
TeXHOJIOT11 0COOMCTICTEh — T'OJIOBHUM Cy0'eKT, a He 3acl0 JOCATHEHHS II0CTaBJIeHO1
MeTH. BwuineHasBaHMM BHMOr'aM BIAINOBIOAIOTH HOBITH1I BHUIM HABYAHHI,
OCKLIIBKU II€PEeHOCSATh AKIIeHTH 13 IIACHBHOI'O0 3aCBOCHHS CTYJeHTaMHU 3HAHb Ha
iX 3m00yBaHHSA, a BHUKJIAJadyaM HAalOTh MOKJIMBICTH BHKOPHUCTOBYBATHU IIIHPOKY
IITKAJIY OIIIHIOBAHHS 3HAHb.

Ianosalirig cama 1o cobl o3HAaUae BIPOBAIKEHHS HOBUX (POPM, CIIOCOOIB 1
BMIHBb y chepy HaBUYAHHs, 0CBITH Ta HayKu. CTOCOBHO IIeJarorivHoro Ipoiiecy
1HHOBAIIlS 03HAYae BBeJeHHs HOBOI'O B ITLIl, 3MICT, MeToau 1 POpMH HABUYAHHSI
Ta BUXOBAHHS, OPraHI3allli0 CILILHOI MIAJIBHOCTI BHKJIAaJava 1 CTyIeHTA.
IlinroToBKa CTYIEeHTIB OO0 KUTTSI B CBITl, KM IIOCTIHHO 3MIHIOETHCA — €
TOJIOBHOIO IIJIJII0 1HHOBAIIMHKUX TEXHOJIOTIM HaBYaHHA. ToMy cydacHa BHIIA
IIIKOJIA IIOBUHHA CTATHU IIEPeIOBOI0 JIIHIECI II0 3aCTOCYBAHHIO 1H(MOPMAIMHUX
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TeXHOJIOTIH, Je MauOyTHI CIIeIlaIICTA OTPUMYIOTh He TLIbKH He0oOX1THI1 3HAHHI,
ajje I IIPOHU3AIOTHCA MOYXOM CY4YacHOTO 1H(OPMAIIIHHOTO CYCILILCTBA.
MonepHisaiiig Ta I1HTeHCH(IKAIA OCBITH BHMArae BIIPOBAKEHHS TaKHUX
1IHHOBAIIIMHUX TEXHOJIOT1H, I SKUX € TBOpYe BHUXOBAHHS OCOOMCTOCT1 B
IHTEeJIeKTYyaJIbHOMY Ta eMOIIHOMY BHUMIpax [3].

TaxyuMy 1HHOBAIIIMHUMHK TEeXHOJIOT1IMH €. IIPOeKTYBAHHS, IIPOOJIeMHe
HaBYAHHS, pPO3BUBAapYe HAaBYAHHS, TeCTOBA CIHCTeMa, IrpoBe HaBYAHHI,
3aHYpPEeHHs B 1HIIIOMOBHY KYJIBTYPY, HAaBUYAaHHS B CIIIBPOOITHHIITBI, CAMOOCBITA
Ta AaBTOHOMIS, I1HTerpallis, a TaKo [JOCJIOHHIIBKI Ta I1H(opMaIliHo-
KOMYHIKaTHUBHI TexHoJsorii. Ilim TexHOJIOTi€EI0 IIPOOJIEMHOTO HABYAHHS
PO3yMIIOTh TaKe HAaBUAHHS, SKe BUMArae CaMOCTIMHOTO PiIIeHHs II13HaBAJIbHUX
1 TBOPUYHX 3aBJaHb UYepe3 KPUTHUYHE IIePEeOoCMUCIeHHA Ta 301IbIIeHHsI 3HaHb Ta
BMIHb.

IIpoexTyBaHHA (METOI IIPOEKTIB) € OJHUM 13 e(QpeKTUBHUX 3aco01B
AKTUBI3AIlll CTYIEHTIB B IPOIlecl BUBYEHHS 1HO3eMHOI MoBHU. HaBuaabHHHI
IPOEKT — Ile KOMILJIEKC IIOIIYKOBUX, OCJTITHHUIIBKUX, PO3PaxyHKOBHX,
rpagpiyHuxX Ta 1HIIHX BUOIB PO0IT, IK1 BUKOHYE CTYIEHT CAMOCTIMHO 3 IILJIJIIO
OIPAKTHIHOT0 ab0 TEOPETUYHOro PIIIeHHS IIocTaBjeHol mpodsemu. IlpoerTHumit
MeTOo[ JOoIoMAarae PO3BMBATH MOBHI Ta 1HTeJEKTyaJbH1 3I10HOCT1, CTAOLIBHY
3aIllKaBJIEHICTh Y BUBYEHHI MOBM, HEOOXIJTHICTH y camoocsiTl. Peasizaris
IPOEKTHOr0 1 JOCJITHHUIILKOIO METOMIB Ha IPAKTHINl IPHU3BOOATH 0 3MIHU
HO3UINl BHUKJIaTava. BlH mepeTBOpOeThCSI 3 HOCII TOTOBUX 3HAHDL B
opraxizaTtopa II3HaBaJbHOI IISJbHOCTL. J3HAHHSA 1 KBadldlKalllsg MaioTh
IepliioyeproBe 3HAUYEHHS B JKUTTl JIIOOUHA B yMOBax 1H(OPMAIIIHHOTO
cycmiaberBa. Iod Oyt B Kypcl PO3BUTKY CBITOBOI HAYKH, HEOOX1THO BHUBYATU
IeplIoaKepesia Ha MOB1 aBTOpiB. Tomy, HIABHUINEHHS 3HAYMMOCTI 1HO3€MHOI
MOBH, Ii HEOOX1THICTHL BIIJIMBAIOTH HA 3MICT, 3aBIAHHSA 1 IUHAMIKY HABYAHHSI.
IadopmarniiiHo- KOMyHIKATHBHI TEXHOJIOTII € MOTYTHIM 3aco00M HaBYaHH,
KOHTPOJII0O Ta YHOPABJIIHHA HaBYAJLHUM IIpoilecoM. CydacHOMY CyCHLJIBCTBY
IOTPIOHI  OCBIUeHl, KBaJIPIKOBAHI CHEINaJICTH, AK1  BlO3HAYAIOTHCS
MOOLIBHICTIO, IUHAMI3MOM, KOHCTPYKTHUBHICTIO; SKl, 3 OIHIEI CTOPOHHU, €
CIpaBKHIMH IIaTploTaMu cBoel bBaTbKIBIIMHM, a, 3 1HINOI CTOPOHH, 374aTHI
IOBAKATHU KYJIbTYPY, HAYKOB1 JOCATHEHHS, TPAIHUIIII KpaiH 1 HapoIiB.

IuTepHeT-pecypcu — 1ie 3pyuyHHii 3acid0 3HAMOMCTBA 3 KYJIBTYPOIO 1HIIHX
KpaiH Ta HapOOIB, CILIKYBAaHHS, OTPHUMAaHHSA I1HQopMmalli, HeBHYEPIIHEe
IKepeso HaBuaJbHOro mporiecy. Came ToMy, KOHIIEIINS 1HG(OPMAIIHHO-
OCBITHBOTO CEPEJIOBUINA, KA PO3TJIAJAETHCSI B TICHOMY 3B SA3KY 3 CHCTEMOIO
PO3BHBAIOYOr0 HABYAHHS, JEXKUTh B OCHOBI CHCTEMHOTO IIOXOAY JO
pedopMyBaHHSA MeETOOIB BHBYEHHS 1HO3€MHOI MOBH 3a JOIIOMOIOIO
BUKOPHCTAHHS HOBUX I1H(pOpPMAIHHUX TexHoJorii. IrdopMaliiiiHo-ocBITHE
cepemoBUIlNe — IIe CYKYHHICTh YMOB, SK1 He TILIBKK J03BOJISIOTH (popMyBaTH 1
PO3BHUBATH MOBHI 3HAHHS, BMIHHS Ta HABUYKH, ajie ¥ CIPUSIOTH PO3BUTKY
ocobmcTocTl crymeHTa. llemaroriuHa akTyaJbHICTh CHCTEMH MOBHHUX 3HAHL Ta
BMIHb, sIKa (POPMYeThCS B 1HQOPMAIIIHHO-OCBITHHOMY CEPEIOBHIIN, IIOJIATAE B
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TOMY, IO CTYOEHTY IIOBHHHA OyTH 3alpoIOHOBAHA IJs BUBUYEHHS caMe Ta
cucTeMa 3HaHb, KA MOMYy HeoOX1JHa Ha JAaHOMY eTall HMOoro PO3BUTKY, SKa
HaJaJl [gacTb MOKJIMBICTE BHUPINIYBATH 3aBJAHHS 3POCTAIOUOTO PIBHS
ckaamgaocTl. OmHMM 13 HAWOLIBII IIOIMIMPEHHX 3ac001B  1H(OpPMAINHUX
TEeXHOJIOTIM € eJIEKTPOHHI1 IINJAPYYHUKN —CBOEPIOIHA HaBYaJbHaA 0Oasa-
HaKOIMYyBad, AKa MOKe OyTm cdopMoBaHA CaAMUMU CTYIeHTaAMH.
Kopucryouncs eJIeKTpOHHUMHE IIOPYYHUKaMK (KHHUTaMH), CTYOEeHTH MOMKYTh
ImeperyiagaT TeMaTHUYHl BlaeoMaTeplasid, JOKYMEeHTAJbH] M XyT0osKHI (PLIbMH,
OTi0paHl BUKJIAJAYeM BIAIOBLIHO OO0 TeMH 3aHSATTA. Y X0l BHKOHAHHSI
IPaKTUYHUX 3aBOaHb MOKHA KOPHUCTYBATHCS MYJIbTUMEIIMHUMH IIPOrpaMaMH,
eJIEKTPOHHUMM Ta OH-JIaWH caoBHukamu («Lingvo», «Multitran», «McMillian
On-Line Dictionary» TOIIIO), MYJIbTUMEe 1M HIMUI OBIIHUKAMU "
eHIIMKJIomemlaAMU. Take 1HdpopMallliHe CcepeIoBHINE 0IIOMAarae CTBOPUTHU
YMOBH, MAaKCHMAaJbHO HAOJHMKEHl OO0 peajIbHOTO CHLIKYBAHHS 1HO3€MHOIO
MOBOI0, IIJIAXOM OOMIHY 1HQoOpMAINE€n 31 CTygeHTaMud 1HIONX KpaiH,
OpPTaHI30BYBATH PISHOMAHITHY HAaBYAJbHY [MISJIBHICTH CTYJIEHTIB, 3HAYHO
OIOBUIIMYBATH iXHI0O MoTuBaIno. OgHUM 13 HAMOLIbII epeKTHBHUX METOMIB Y
CyYacHIN MeTOMUIIl BUKJIAJAaHHs 1HO3€MHOI MOBH € 1HTePaKTUBHUI METOJ case-
study (MeTonm BupillleHHA KOHKpeTHHX cutyaini). Ilifi meronm crumysioe y
CTYJIEHTIB PO3BUTOK HAaBWYOK HPOOJIEMHOTO IIONIYyKY, CIIPIMOBYE IX Ha
3aKpPIILJIEHHS HOBOI T€PMIHOJIOTII, CIIPHSIE PO3BUTKOB1 TOBOPIHHS, CTHUMYJIIOE IO
YUTAHHS TA 3aCBOCHHS JI0JATKOBOIO0 aBTEHTUYHOTO MaTeplaiy 3 TEMHU.

«MoskoBuii mrypm» (brainstorming) — ogumH 13 BHUOIB JISAJIBHOCTI, SKHI
AKTUBHO 3aCTOCOBYETHCS y IIPOIleCl BUKOHAHHS CTyJeHTAMU I'PYIOBUX 3aBIAHb.
Ha mpakTtuyHmx 3aHATTAX 3 1HO3€MHOI MOBHM OILJIBHO BHKOPKMCTOBYBATU
PI3HOMAHITHI (POpMH, IO IIepeadadyaioTh AaKTHUBI3AI[lI0 TBOPYOIO MIUCJICHHS
CTyIeHTIB. BUKopucTaHHa MeToay poJIbOBOI I'PU SIK 1HHOBAIIIHHOI T€XHOJIOTII B
IIpoliecl BUKJAOAHHS 1HO3eMHOI MOBU 0a3yeThCs HA CHUTYyAIlldX 13 PeaIbHOTO
SKUTTS. Y YaCHUKH OTPHUMAIOTH IEeBHI 3aBIAHHS — «3IMPaTi» POJIb KOHKPETHOTO
repos UYMW IIpeJCcTaBHUKA IIeBHOI mpodpecii, BUKOHATH IIeBH1 3aBIaHHII,
VBIHIIOBIINM B IMOZAaHUU 00pas3. pLIbMHU, IOIOpaHl BHUKJIAagadeM BIAIOBIIHO M0
TeMHU 3aHATT.

Ot:ke, piBeHb IHHOBAIIMHOI II€JATOT1YHOI JISJIBHOCT1 CTYAEHTIB 3aJIeKUTh
Bl opramisaifi IIpodeciiiHo-Opl€HTOBAHOIO OCBITHHOTO IIPOIIECY BHIILY,
e(PpeKTUBHICTL AKOro 3a0e3lmeuyeThbCsi Uepe3 CHCTEeMHO OpraHI30BaHY
mpocpeciiHy MIATOTOBKY MAaMOYTHIX YYHMTEJIIB TeXHOoJIoriii B ymoBax Haywoso-
METOOUYHOI0 IIEHTPY IIIATOTOBKM YUYMTEJIB TEeXHOJIOTIM, IIo IIpalioe Ha 0asil
3araJIbHOOCBITHBOT'O HABYAJILHOIO 3akJjany. [HHoBallliiHe HaBYAHHS CTBOPIOE
HOBHUII THUII HaBYAJbHO-BUXOBHOI'O IIPOIlECY, SKUU He O00MeKye OCOOMCTICTH
BHKJIaJava 1 CTyJeHTa, a HaJae IPOCTIP IJISI TBOPUOCTI.
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THE FLIPPED CLASSROOM MODEL OF TEACHING

Komisarenko Tetiana (Uman, Ukraine)

The flipped classroom model of teaching is spreading across more and
more educational institutions, as it seems to better respond to the learning
needs of children living in today’s ever more connected world. Flipping the
classroom i1s a win-win situation for both students and teachers. The flipped
classroom 1s a blended learning strategy with the aim to improve student
engagement and outcomes. It is not a new concept and can be equated with
pedagogies such as active learning, peer instruction, case-based or problem-
based learning, or, any blended learning strategy that requires students to
prepare learning before they meet and engage with peers in purposeful
activities. The flipped classroom has grown in popularity in higher education
as a potential model to increase student engagement, leverage technology and
provide greater opportunities for active learning in class.

The growing accessibility and sophistication of educational technologies
opens up increasing possibilities for students to explore, share and create
content. Technology can support flipped classrooms through the following
affordances: capture content for students to access at their own convenience
and to suit their pace of learning (e.g. lecture material, readings, interactive
multimedia), curate content for students to gather their own resources.
Present learning materials in a variety of formats to suit different learner
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styles and multimodal learning (e.g. text, videos, audio, multimedia), provide
opportunities for discourse and interaction in and out of class (e.g. polling
tools, discussion tools, content creation tools), convey timely information,
updates and reminders for students (e.g micro-blogging, announcement tools),
provide immediate and anonymous feedback for teachers and students (e.g.
quizzes, polls) to signal revision points, capture data about students to analyse
their progress and identify ‘at risk’ students (e.g. analytics) [1].

It's funny how some things in our present days seem to be stuck in the
past. Take the classroom for example. The place where students spend most of
their time preparing to become successful citizens in our ever more connected
modern world hasn't evolved much since the pre-industrial era. Markers and
whiteboards have replaced chalk and blackboards, the furniture is nicer, and
maybe there's a projector in each classroom. But the setting is the same as
always. The teacher has a defined space —usually in front of the classroom—
where he/she makes use of markers, whiteboards, projectors, and other tools
to hold a lecture. All the while, students —who sit in their own part of the
classroom, neatly aligned in rows, with equal distance between them— are
supposed to pay attention to that lecture, do their homework, and later
reproduce most of the new information in a standardized test. You'll argue
that nobody is glued to the floor, and teachers can walk around the classroom
and interact with students freely. But a lot of class time is allocated to keeping
students attentive to what the teacher is lecturing.

Physically, flipped classroom is the same as a normal classroom. But
instead of paying attention to lectures while in class and applying the new
knowledge in their homework after school, students will watch or listen to the
lectures at home, before the class starts, and use the time in the classroom to
do their homework. Instead of telling students what to learn, how to learn,
when to learn and how to prove that they learned, teachers support them in
becoming self-directed learners. While there are plenty of concerns regarding
the success of a flipped classroom —how to ensure all students have access to
the lectures at any time, how to create the best lectures, and even trust
students to come prepared to class [2].

The classical setting of a classroom is all about the teacher and the
teacher's needs. All the tools are the teacher's to use, for the best delivery of
instruction. The students are merely passive receivers of information. But
whoever entered a classroom knows that students are anything but passive.
Their natural curiosity makes them actively seek new knowledge, and when
they're passionate about a subject they try to learn all there is to be learned
about it. A student-centered approach to teaching shifts the focus from the
teacher's needs to the student's. And this is what the flipped classroom model
supports: when students watch or listen to lectures at home, and then solve
problems and apply the new knowledge in the classroom, they get less
frustration with their homework. When they don't understand a new concept,
they can ask questions and get immediate targeted answers. The time spent in
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the classroom becomes not enough for all the conversations and collaboration
that inevitably spur from exploring subjects in a deeper manner. Last but not
least, students who are absent due to illness, too long a commute, or any other
reason, can catch up with their peers faster and easier with the flipped
classroom model than with the standard one [3].

With a ton of information available at the fingertips of whoever cares to
search for it, teachers are no longer the only source of knowledge for students.
But they aren't obsolete either. In fact, they are more important than ever. A
flipped classroom is more demanding than the traditional one. Teachers need
to identify the individual learning needs of students, making sure they all use
the class time engaged with the learning process. The flipped classroom
inspires teachers to offer a versatile and engaging way to share learning
content, while putting more control into students' hands regarding their own
learning processes.
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TO THE QUESTION OF DISABILITIES OF FOREIGN
LANGUAGES MASTERING

Svitlana Shumaeva (Uman, Ukraine)

The question of disabilities of foreign language mastering has been
studied since the late 1960s and early 1970s. One of the researcher of this
problem was Kenneth Dinklage who pointed out in his study that the foreign
language problem was as much a pedagogy problem as a learning difficulty.
He also touched the surface of this topic. Current experts in the field of
learning disabilities such as Leonore Ganschow and Richard Sparks have also
alluded to alternative pedagogical approaches specific to foreign language
teaching. The problem remains, however, that learning disability experts do
not teach foreign languages and foreign language instructors who are not
trained to detect problems that are associated with learning disabilities. As a
result, foreign language instructors often have difficulty identifying the
learning disabled students in the classroom.

In the late 1980s and 1990s, when brain research was at the forefront of
scientific publications concerning dyslexia, much attention was given to the
impact of dyslexia and its implications on foreign language instruction. From
that body of research literature information was disseminated regarding
strategies to help learning disabled students succeed in the L2 classroom
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(Sparks, Ganschow, Artzer, & Patton, 1997; Sparks, Ganschow, Fluharty,
Little, 1996). Recently, many other scholars have contributed to the research
addressing the second language problem for learning-challenged students at
the secondary and postsecondary levels.

In this connection many state organizations which were engaged in the
problem of supporting and assessment the problem of second language
learners was established. They are, for example, The Interstate New Teacher
Assessment & Support Consortium (INTASC) and the National Council for
Accreditation of Teacher Education (NCATE) which have created standards
for training and preparing secondary school foreign language teachers to
handle various kinds of learners and learning styles.

As it was determined that the root of the problem is starting at the
university level. Firstly, not every institutions are assigned the full
responsibility of teaching under the direction of a supervisor. If the teaching
assistants are not properly trained under the direction of an expert language
program coordinator or teaching assistant supervisor, and are not in a second
language methods course in which they would have the opportunity to study
diverse learning styles, they will have no awareness of learner difficulties or
the ability to identify a learning disabled student in the second language
classroom.

Secondly, second language instructors can inform themselves about
learning differences and disabilities by contacting their university’s office of
student services and, in larger schools, the office of learning disabilities. These
suggestions and resources can help second language instructors make
pedagogical efforts to enhance language learning.

Thirdly, the instructors should make pedagogical efforts to enhance
language learning: it is possible to assist students with learning disabilities
directly by adopting approaches that meet their need for multisensory input.
Methodological approaches seem to be helpful to learners with a learning
disability because they emphasize the importance of teaching through more
than one modality.

Such researches as Gillingham, Stillman, Orton, Wilson offered to use an
auditory-visual-kinesthetic (AVK) methodology for teaching reading and
spelling. In 1964 Orton and Gillingham proposed a new structured,
sequential, and multisensory technique designed to capitalize on the
advantages of teaching written language by showing students how to make
connections between the wvisual, auditory, and kinesthetic channels. The
success of this approach is due largely to its systematic instructional
techniques for teaching sound and letter pattern correspondences. In classes
in which instructors employ multisensory techniques, students are engaged in
kinesthetic activities that are highly interactive and are more student-
centered than instructor-centered. Instructors demonstrate grammar rather
than explaining it, and they provide numerous examples that enable students
to deduct rules, making learning more meaningful and lasting.
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In the conclusions it is nessesery to say that students with a disability
that affects their foreign language learning are placed at an enormous
disadvantage at the university level. Many colleges and universities do not
recognize the number of students who, despite their own and their instructors’
efforts, simply cannot fulfill the foreign language requirement. Studies to date
have not produced adequate methods for predicting difficulties with foreign
language learning. Methods or assessment procedures designed for this
purpose would be enormously useful to help identify students who need
modified instructional strategies or a waiver of the foreign language
requirement. In order to address the difficulties experienced by students,
especially those with a history of foreign language failure, a variety of
methods must be applied. Teaching techniques that employ many modalities
(auditory, visual, and kinesthetic) hold much promise for allowing learning
disabled students to access the world of foreign language learning.
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THE IMPLEMENTATION OF TEACHING METHODS INTO
THE PROCESS OF LEARNING FOREIGN LANGUAGES

Palahuta Ilona (Uman, Ukraine)

The important part of a specialist’s professional training in different
spheres i1s learning a foreign language, which is an important part of the
modern rhythm of life. Learning a foreign language is an important step,
which requires a lot of efforts. It is also the key to a successful student’s
future. In order to achieve a high level of foreign language, it is important for
a teacher to know the latest teaching methods, special educational techniques,
which the teacher may choose according to students’ level of knowledge, needs,
Interests etc. [2, p. 159-160].

The purpose of this article is to consider modern technologies in the
development of teaching methods of learning foreign languages.

When the teacher chooses modern teaching methods, the following
criteria should be considered:

« to create an atmosphere in which the student feels free and comfortable;

. to stimulate student’s interests, to develop the desire for the practical
use of a foreign language;
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. to encourage the student as a whole, affecting his emotions, feelings;

« to stimulate student’s linguistic, cognitive and creative abilities;

«to intensify the student, making him the important person in the
educational process, who actively interacts with other participants in this
process;

«to create situations in which the teacher is not a central person, the
student must realize that learning a foreign language is related to his
personality and interests but not to the methods and means of teaching used
by the teacher;

« to teach a student to work on learning foreign language independently at
the level of his physical, intellectual and emotional capabilities — at the same
time to ensure the differentiation and individualization of the educational
process [1, p. 320].

The purpose of learning a foreign language in higher educational
establishments at the present stage is to master students’ communicative
competences, which allows realizing their knowledge and skills for solving
concrete communicative tasks in real life situations. Foreign language acts as
a means of communication with representatives of other nations, therefore, in
education; the cultural or intercultural approach in education continues to
develop in the concept of «a dialogue of cultures», with the purpose of
formation student’s literacy. Consequently, there should not be a place for
such processes in the modern university as scratching, texts in a foreign
language that have no practical value for future students’ lives. Students
should be trained on the basis of high-quality learning material for the
conscious use of a foreign language in future life and work. After all, the good
knowledge of a foreign language will continue to remain one of the leading
requirements of employers. Student’s qualitative language training is not
possible without the use of modern educational technologies.

At this stage of the methodological science development, the main method
of teaching foreign languages is a communicative method. In the process of
learning foreign language by the communicative method, students acquire
communicative competence — the ability to use language in the specific
situation. Accordingly, all exercises and tasks should be communicatively
justified by the lack of information, choice and feedback. The most important
characteristic of the communicative approach is the use of authentic material,
which 1s actually used by native speakers. Sometimes the student’s linguistic
interaction takes place with the teacher’s complicity in different forms: pairs,
small groups and the whole group.

Innovative methods of teaching foreign languages are based on the
humanistic approach, aimed at the development and self-improvement of a
student, revealing his capacities and creative potential, creating the
preconditions for the effective improvement of the educational process in
higher educational establishments.

The main principles of modern methods are:

104



« movement from one to another,

« purposefulness and meaningfulness of classes,

. focus on achieving social interaction in the presence of a teacher's faith
1n their students’ success,

. the language’s integration and assimilation for using knowledge from
other branches of science.

Advantages of the method: students improve the skills of speech,
overcoming the fear of mistakes. Disadvantages of the method: attention is not
paid to the quality of the language; communicative competence is still fast
reaching its limits.

The interactive method provides an opportunity to solve communicative
and cognitive tasks by means of a foreign communication. The category of
«interactive learning» can be defined as: a) the interaction of the teacher and
student in the process of communication; b) learning solves linguistic and
communicative tasks. Interactive activities include the organization and
development of a dialogical speech, aimed at mutual understanding,
interaction, solving problems important for every participant in the
educational process.

Modern communicative methodology offers a wide introduction of active
non-standard methods and forms into the learning process for better conscious
learning of a material. The effectiveness of such forms of work as individual,
pair, group and team work has been shown to be quite effective.

The most famous forms of pair and group work:

. internal (external) circles (inside / outside circles);

« brain storm;

. exchange of ideas (think-pair-share);

« pair-interviews and others.

Thus, we can say that the effectiveness of foreign language learning in
higher educational establishments will depend on the desire and ability of
teachers to take the positive experience of different scientists and
practitioners regarding to the humanistic approach to learning, an
understanding of the need to refuse from authoritarian and scholastic
methods. The methods of learning foreign languages that are based on the
humanistic approach help to reveal the creative potential of students and
promote the development and self-improvement of the educational and
communicative process, the formation of future conscious patriots of their
country, tolerant citizens of the world.
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http://intkonf.org/skurativska-mo-suchasni-metodi-ta-tehnologiyi-vikladannya-
inozemnih-mov-u-vischiy-shkoli-ukrayini/

ITHHOBAIIII Y BUKJIAJTAHHI IHO3BEMHOI MOBH
IMlepoaun Ipuna (Ymaun, Yrpaina)

PedopmyBanusa cucteMum BHIIOI OCBITM B YEKpalHlI CHOTOJHI BH3HAUYAE
OQHHM 13 CBOIX IPOBITHUX 3aBJaHb 3a0e3IIeUeHHs I1AT0TOBKH KBaJI1(P1KOBAHMIX
CIIEIIlAaJIICTIB PI3HUX Taly3ei eKOHOMIKM BHCOKMM PIBHEM BOJIOMJIHHS
1HO3eMHOI0 MOBOI. HayKoBo-TeXHIYHHI mporpec HaAOyB puc 1HQOPMAIIMHOI
peBoaiomii (B. Nardi, B. Schneiderman, G. Wallis). Ha ouax cyuacHoro
IIOKOJIIHHS B1I0YBAETHCSA IIEPEHOC “eIlIeHTPY MKHUTTS CyCIILIBCTBA 3 PEAJILHOIO0
CBITY B peaJIbHICTL YMOBHY, BIpTyaJabHY. lle, Ha OyMKYy HOCTITHHKIB, CIPHSIE
mpoiecaM TIJioOaJi3alli Ta BCEeCBITHBOI 1HTerparrli, Io, y CBOIO 4Yepry,
OPU3BOIUTH 0 3MIITHEHHS MTO3WINI aHIIIHACbKOI MOBHM AK  MOBHU
iTepHarionaabaoi  komymikaiii  (O. Jlomatia, C. Poros, I. IlleBuenko,
P. Groot). I'moGamsaiisgs Haykm 1 TeXHIKM, 1HHOBAIHHI IIpolecu y cdepl
HAYKOEMKHX HAaIPSIMKIB CydacHOI TeXHIKM M TexXHOoJIorli, sKI ChOTOIHI1
IHTEHCUBHO PO3BHUBAIOTHCSI, a4 TaKOXK JISJIBHICTh YNCJIEHHUX CIIJIBHUX
IIOIIPHUEMCTB  HAYKOBO-IOCJIITHOIO, HAYKOBO-BUPOOHMYOIO0 Ta BHUPOOHUYOTO
XapaKTepy BUMATraloTh IIPO(ecliHOro MIKKYJIBTYPHOTO CIIJIKYBAaHHSA (PAxXIBIIB
TeXHIYHOro IIpoplirio. be3d Takoro CcHOLIKYyBaHHS CTAae HEMOMKJIHUBUM
ollepaTUBHHI  o0MIH  1H(oOpMAIll€o, KOOPIHMHAINS M, JOCATHEHHS
B3a€EMOPO3YMIHHS, BHUPOOJEHHS  ONTUMAJBbHMX 1  B3AaEMOIPUUHSITHUX
OpraHI3aIlMHUX, TEXHIYHUX 1 COIIlaJbHUX PIIIeHb.

Buxonsum 3 BuIlecKa3aHOro, KOHCTATYEMO, IO OCOOJIHBO BaKJIHUBOIO
3HaUeHHs HaOyBae popMyBaHHS B CTYAEHTIB 1HO3€MHOI MOBHOI KOMIIETEHIII. Y
IIpoliecl BUPIIIeHH IIP00JIeMH BUKJIAJaHHA 1HO3€eMHOI MOBH Y BHIIIH IITKOJI1 Ha
IepIIni IIJIaH BUCTYIIAE€ 3aBJAHHS 3aCTOCYBAHHS HA IIPAKTHUIN 1HHOBAIIMHUX
METOHIB HABYAHHS, II0 XapaKTePH3YIOTHCS OLIbII THYYKOI, e(eKTHBHOIO
cTpaTterielo ¢opMyBaHHsS (paxiBIA Ha OCHOBI HAIIIOHAJIBHOTO 1 CBITOBOIO
JIOCB1AY; YITKOIO MOJEJIJII0 HaYKOBOI'O I HABUYAJIbHO-METOIMYHOT0 3a0e3eueHH T
Ipollecy HABYAHHS Ta 3aCBOEHHS 1HO3€MHOI MOBHM, a TaKOXK CY4acHOIO
BHCOKOe(EeKTUBHOIO TeXHOJIOT1€0 HaBYAHHI.

B mayxoBiii giTepaTypl OKpeMl DHTAHHS 1HHOBAIIIHMHOL JISJILHOCTI B TaIy3l
OCBITM BHCBITJIEHO 3a TAKHMH HaIIpsIMaMH. BIOCKOHAJEHHS HAaBYAJIbHO-
BuxoBHoro 1poriecy y BH3 (3. Abdacos, A.Anekcior, C.I'oHuapeHkKo,

I. Baituenko, I. 3asomH, B. Kpemens, H. KyspMmina, O. CaBuenko,
I'. Cuporenko); 1mHOBaIliHl  megaroriuual  TexHosiorll  (O.€BmoxmMOB,
M. Kannax, I. Hocauenko, B. Omitaux, O. Ilexora, I. Iligmacui,

M. Ilououosuuii, C. CucoeBa); TeOpeTHUH] TUTAHHI IIeJaroriyHol 1HHOBATHKH,
BU3HAUYEHHs CTPYKTYPH, 3aKOHOMIPHOCTell (QYHKIIIOHYBAHHSA Ta PO3BUTKY
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IHHOBAIIMHUX IIpoleciB y memaroriuamx cucremax (0. Bo:xxo, JI. Bypkosa,
JI. Bamenrko, I. Jlmuriscsra, I. Iligmacuit, O.IlomoBa, H. ®emoposa);
imHoBanHui ekcnepument (FO.I'as0yx, M. JIpo6Hoxom).

BigbopoM, TeopeTHUYHMM OCMHUCJIEHHSAM, Kiacudlkallleio IIegaroridyHuX
IHHOBAI[M 3afiMaeThbCs HOBA rajly3b IIeJaroriyHOro 3HAHHS — IIeJaroriyHa
1IHHOBATHKaA (J1aT. Innovatlo — OHOBJIEHHs, 3MiHa). IHHoBaIli B IIegaroriiil
MOB'sI3aH1 13 3araJbHUMH TpoIlleCaMH y  CYCHLIBCTBI, TJIOOAJIbHUMU
mpobsiemamu, iHTerpainieo (i1art. Integratio — BigHOBJIeHHS, 00'eTHAHHSA B IIlJIe
OKpeMUX eJIeMEeHTIB) 3HaHb 1 (popM coirlaabHOro 0yTTsa. HuHl cTBoproeThess HOBA
megarorika, XapakTepHOI O3HAKOI AKOl € 1HHOBAINMHICTE — 3JATHICTH 10
OHOBJIEHHS, BIJKPUTICTH HOBOMY.

"lHHOBAINMHY MJIAJIBHICTE BHKJIagada 1HO3eMHOI MOBH' TPaKTyeEMO SK
CKJIaJHe I1HTerpajbHe HOBOYTBOPEHHS, CYKYOHICTh PI3HHX 3a IIUJIIMH Ta
XapakTepoM BHIIB pPoOOIT, IO BIAMIOBIOAIOTH OCHOBHUM eTalaM PO3BUTKY
IHHOBAIIMHUX IIPOIECIB 1 CIIPIMOBAHI HA CTBOPEHHS TAa BHECEHHS MAaNOyTHIM
IIeJaroroM 3MiH J0 BJIACHOI CCTEeMU POOOTH.

OpgHieo 3 TaAKUX 3MIH MOKe CTaTH 3aIIPOBA3KEHHS eJIeMEHTIB 3MIIIaHOTo
HaBuaHHA (Blending Learning). Blending Learning — ocBiTHS KOHIIEHIIis, B
paMKax AKol BIOOyBaeThbCd MOETHAHHS OTPHMAaHHS 3HAHBb CTYIEHTOM SK
CaAMOCTIHHO, B PeKHMl OH-JIaHH, TaK 1 dYepe3 0e3mocepemHI0 B3aeMOIII0 3
BHKJagavueM. 3MIIIaHa OCBITA J03BOJIsI€ BUKOPHCTOBYBATH B HaBYAHHI Tak
aBanl Computer — Mediated Activities, me mMemiaTopoM OCBITHHOI AKTHBHOCT1
BHUCTYIIAIOTh KOMII'IOTE€pP, OHJIAHMH — PeKHUM, MOOLJIbHI IIPHUCTPOI Ta CHeIllaJIbHl
HaBYaJIbHI IIporpamMu / maaTdgopmu / pecypcHu.

Hocmmxrenua O. Makkensl, mmpoBefgeHe B 1998 p. moxasasio, IO YUHSIM
JIETIIIe OIIIHIOBATH CBO€ PO3YMIHHS MAaTeplajy 3a JOIIOMOI0I KOMII'IOTePHUX
monayaiB oiiuky, Blended Learning oco0samBo edexTuBHEe O HaBYAHHS
1HO3eMHHM MOBaM, OCKLJIBKHU IIepeadavae 1 moTpedy B KHMBOMY CHLJIKYBaHHI, 1
HEOOXITHICTh B OHJIAWH YHTAHHI, I[IeperJiajll pOJIUKIB, BI3yaJbHOMY
«3aydyBaHHI» CJII1B, IHTePAKTHUBHOCTI, III0 CIPUAIOTH 3allaM ITOBYBaHHIO [2].

¥ 2016 porri MiHicTepcTBOM OCBITH Ta HAYKM Y KpaiHu 0yJio Ipe3eHTOBAHO
VHIKAJbHY 1HHOBAIIIIHY TEXHOJIOT1I0 BUBYEHHS AaHIJIIHACBKOI MOBHM, II0 SKIH
3MOKYTh OE3KOIIITOBHO HABYATHCH yCl YKpaiHChKlI BUKJIAaJga4l, HAYKOBIIl Ta
CTYJIEeHTH 3aBIOAKU CHIBPoOITHUIITBY MiHICTepcTBa HAYKHU Ta OCBITHU Y KpaiHu Ta
ComiasibHOTO TPOEKTy 3 BHUBYEHHSA aHraliicbkoi wosu "Lingva.Skills"
(Vuacuuru: B.Kostymenn, C.Kymeunxo, B.3yoxos, II. bex). Ile#t Comianbaumii
IIPOEKT 310paB IMOHAT 2 MJIH. 3adBOK Bl YKPAIHIIIB IPOTITOM YOTHPHOX MICSIIIB
1 CTaB HAUIIONYJISAPHIIINM OCBITHIM IIPOEKTOM B YKpaiui [1].

IlepeBaramu OJIEHOIHMHIT-OCBITH € HaJATrOMKeHHS eQeKTUBHOIO TalM-
MEHEeIKMEHTY Ta MOKJINBICTh BIJCIIOKOBYBATA TeMII 1 00CAT BUBYEHHS
MaTeplaly. BamiIuBuM IIJIIOCOM € Te, IO OJWH BHUKJIAIA4Y MOKe HABUYATH
HeoOMesKeHY KLJIbKICTH CTYJIEHTIB OJHOYACHO. 3MIIIaHe HAaBYAHHS J03BOJISE
BHUKJIQJavYaM IIePePO3IIONIINTHA PecypcH 1 HIABHUIIUTH YCIIIIHICTD, JOIIOMAarae
CTyJIeHTaM OpraHi30ByBaTH Ta IIJIAHYyBaTA POOOTY CaMOCTIHHO, He3aJIeKHO
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OTPUMYBATH Ta aHAJI3yBAaTH 3HAHHS, IIyKAaTH Ta BIOOUpaTH 1H@OpPMAIIIIO,
OpuUMaTHU PIlIleHHa, (POpMyBaTH HABHYKU IIPe3eHTAaIlll IIPOEKTIB, 3aiiMaTHCh
CaMOOCBITOIO.

3aBmaHHSI BHKJIAJaYa — CKJIACTA KypC 1 PO3NOJLINTH HaBYAJIbHUHI
MaTeplajl Ha TaKuM, SKUHM HeoOX1IHO OIpaIlloBATH HA IIPAKTUYHUX 3aHATTAX, a
Kl MOKHA ONaHyBaTH CAMOCTIMHO, Kl 3aBIaHHS IIOXOOATH  JIJIS
IHOUBIAYAJbHUX 3aHATH, a AKl — JJIsS TPYyIIoBoi poboTm Ham mpoexToMm. Kypc
HABUYAHHA Mae€ CKJIQJaTHUCh 3 JIBOX OJIOKIB — 0a30BOr0 Ta MOUCTAHIIMHOIO.
JucTaHIniHuit 0JI0K MOBMHEH MICTHUTHU IIPOEKTH IJIS POOOTH B T'PYIIl, TBOPUI Ta
OpaKTUYHl 3aBIaHHs, MJOBLAKOBlI MaTeplajgw I IOCHJIAHHSA HAa JI0JAaTKOBI1
MaTeplajiu B Mepeskl IHTepHeT, IPOMIKHI Ta KOHTPOJBHI TECTH, a TaKOXK
3aBIAaHHSA INOBUINEHOI cKjamHocTl. JlomapHO 0a30BMII Kypc BHUKJIAZATH Ha
OUHHX IPAKTUYHUX 3aHATTAX, a POIIMIMPEHHHA 1 IIOIrJIHOJIEHHH IIPOIIOHYBATH
IIJISI OIIAHYBAHHS B IIPOIleCl JUCTAHIIIIHOIO OHJIaAMH-HaBUYaHHA. Baskauso, 1100
saaarTa «face-to-face» mpoxomumim y dpopMaTrax 3axXmCTy IIPOEKTIB, IIpe3eHTalrll
abo muckycii Mk cTymeHTaMu abo 3 BukraagadeMm. OkpeciieHa IISAJIBHICTH €
CHCTEMHOI0, HAITLJIEHOIO Ha peaJIl3alllio HoOBOBBedeHb Ha OCHOB1 BUKOPUCTAHHS
Ta BIPOBAaKEHHs HOBHUX HAYKOBUX 17eM, 3HAHB, IIIAX0MIB ad0 TpaHcdopMarrii
BIJOMUX Pe3yJIbTATIB HAYKOBUX JOCILIKEHD 1 IPAKTHYHUIX PO3PO0OK.

BroposamxenHss OJeHIWHI-OCBITH B IIPOIeC MIATOTOBKU  CTYIEHTIB-
MAariCTPAHTIB CIPUATHME OpraHisalllli Ta IIJJaHyBaHHIO HAYKOBOI po0OoTH
CAMOCTIHMHO, He3aJIe:KHOMY aHaJ3y 3HaHb, IOIIYKYy Ta BIOOOpPY 1HdQopmaiili,
bopMyBaHHI0O HABMYOK IIpe3eHTallll IIPOeKTIB, MIIABUIIUTL SKICTH HAYKOBHUX
JOCIIIKEeHb Ta PO3YMIHHS akKaJgeMIuHOl JoOpoYecHOCTl, II0 MAaTHuMe
JOBTOTPHUBAJINN ePeKT [JIsI BITUM3HSIHOI Ta CBITOBOI HAYKH.

CIIMCOK JIITEPATYPU

1. Agrmiiicbka IJs1 BUMTEJIB, HaykKoBINB 1 crymeHtiB "Lingva.Skills". — Pemwum mocrymy:
https://www.ukrinform.ua/rubric-presshall/2109608-anglijskou-zagovorat-bils-ak-piv-
miljona-vikladaciv.html

2. Nuruzzaman A. The Pedagogy of Blended Learning: A Brief Review / A. Nuruzzaman //
IRA International Journal of Education and Multidisciplinary Studies (ISSN 2455—
2526). — 2016. — Peskum moctyry: http://dx.doi.org/10.21013/jems.v4.n1.p14

HOW TO USE “MIND MAPS” IN THE PROCESS
OF TEACHING ENGLISH FOR STUDENTS OF
“TOURISM” SPECIALITY

Tetiana Balanova (Uman, Ukraine)

In accordance with the modern requirements aimed at implementing the
provisions of the Bologna Declaration improving the quality of future
specialists™ professional training requires introduction and use of educational
technology as a new model for the organization of the educational process.
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Intellect maps or mind-maps are a reflection of an effective way to think,
remember, solve creative problems, as well as the opportunity to present and
express internal processes of information processing, to make changes and to
1mprove them. Intellect cards are a tool that allows:

- to work easier with information: remember, understand, restore logic;

- 1t 1s convenient to use for presentation of a material and visual

explanation of the position to interlocutors;

- makes it easier to make decisions, create plans, develop projects.

All Mind Maps are similar in some ways. They have a natural
organizational structure that radiates from the centre and use lines, symbols,
words, colour, and images according to simple, brain-friendly concepts.

One simple way to understand a Mind Map is by comparing it to a map of
a city. The city centre represents the main idea; the main roads leading from
the centre represent the key thoughts in your thinking process; the secondary
roads or branches represent your secondary thoughts, and so on. Special
1mages or shapes can represent landmarks of interest or particularly relevant
1deas.

One of the greatest thing concerning Mind Maps is that you can organize
your ideas, thoughts down in any order. [1]

T. Busan in his work considers the basic principles of creating Mind
Maps, such as:

. always pay attention to the central image; use a variety of colours;

« objects, for the most part, should be bulky (convex letters (Word Art),
flowcharts);

« combining all kinds of emotional and sensory perception;

. the ability to change the size of letters, fonts, line thicknesses, and
scale graphics;

. optimal placement of elements (proportionality);

. the ability to use arrows to determine the links between elements of the
intelligence of the map;

. encoding information and using own abbreviations;

« adhere to the principle of one keyword per line;

. the use of keywords over associative lines (preferably horizontally)
[2, p. 93-95]

During English lessons, you can create intelligence maps depending on
the topic, the purpose, and objectives of the lesson. The most effective results
are obtained by using Mind Maps when dealing with the lexical material.
While studying and consolidating the new vocabulary the following methods
are used: Mind Maps" formation by the teacher together with the students at
the lesson; Mind Maps™ formation by students at a lesson individually, in a
group or in pairs.

It 1s worthwhile to introduce the use of Mind Maps technology when
teaching English for students of the speciality "Tourism". For example, when
studying the topic "Tourism and Transportation", students can be asked to
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create their Mind Maps with a new vocabulary, so that they can remember it
better.

The teacher can ask students just to draw the Map in their copybooks,
and also can propose different programs to build intelligence maps during
classes. These include: Google (www.coggle.it); Xmind (www.xmind.net);
Freemind MindNode (www.mindnode.com); Mind42 (www.mind42.com);
Mindomo Basic (www.mindomo.com) etc.

Here is the example of Mind Map created with the help of Bubble.us:

Figure 1. Mind-map «transportation»*

*Source: Developed by the author on Bubble.us

As a conclusion, we can say that the use of Mind Maps for English classes
makes i1t possible to reduce significantly time spent on records, explanation,
and translation of new or unknown words. This technology allows focusing on
specific thematic blocks and improves the process of memorizing new lexical
material.

Using the Mind Maps can help to develop creative thinking, makes
studying the new material interesting and diverse, affects the improvement of
all types of memory, forms organizational skills, and develops communicative
competence in the process of learning activities.

REFERENCES

1. What is Mind Mapping? Retrieved from http:/www.mindmapping.com.
2. Buzan, T. G., Buzan, B. N. (2003). Supermyshleniye. Minsk: Popurri. p. 420.

ADVANTAGES AND DISADVANTAGES OF FOREIGN
LANGUAGES STUDY BY MEANS OF DISTANCE LEARNING

Ilona Boichevska (Uman, Ukraine)

Recently, due to Ukraine’s international relations extension and
Ukraine’s integration into the world community a great attention has been
paid towards foreign language study. It goes without saying that the
knowledge of the foreign language 1s an important precondition of
international relations, scientific conferences, and cultural exchange. Modern
society needs specialists, fluent in foreign languages either in everyday life or
in professional activity. At the same time, the necessity to reform the system
of education with the aim to increase the level of its quality, availability and
efficiency appeared after Ukraine’s involvement into the Bologna process.
Therefore constructive ideas should be found to solve the problem of foreign
languages study enhancement and essential changes in traditional didactics.
So, a new form of knowledge extension and acquisition appears, that is
distance learning.

Distance learning is explained as an individualized process of transferring
and assimilating of knowledge, skills and abilities that takes place in the
context of the indirect communication of teachers with students through the
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use of telecommunication connection and the methodology of independent
work of students with structured academic material presented in the
electronic form [1]. In other words, distance learning is a process of interaction
of teachers and students who are isolated in space. The main aim of distance
learning is didactic dialogue encouragement of the student with the course
material.

Nowadays distance learning of a foreign language is gaining wide
popularity. Scientists distinguish two forms of distance learning -
correspondent and telecommunication. Using the first type of distance
learning letters exchange takes place. In such a way, the teacher offers
theoretical material and practical tasks, which are performed by the student
and sent for examination. After it the teacher evaluates the work, gives his
comments and recommendations.

The telecommunication form involves the use of computer
telecommunications - audio and video conferences that create the effect of
“live” communication and provide conditions for the formation of speech
competence. At the same time, the main disadvantage of distance learning of a
foreign language can be the fact that virtual communication, for a number of
psychological and pedagogical reasons, cannot be replaced in full by “live”
communication.

There are several variants of foreign language distance courses. First of
all, the so-called “clean” distance courses, in which students have all types of
speech activities in the distance environment, and the meeting of the teacher
with students is not more than once in the academic year. The second option is
distance language courses of the included type, in which the periods of
students’ individual work alternate with classroom classes of the traditional
form, which is somewhat similar to the full-time form of the educational
process.

Several advantages of foreign languages distance learning are
distinguished by the scientists. They are as follows:

1. flexibility — students who acquire distance education, as a rule, do not
attend regular classes, but study at a convenient time and in a convenient
place;

2. modularity — the course creates a coherent understanding of the foreign
language, which enables the formation of the curriculum out of certain
modules;

3. concurrency — education takes place simultaneously with professional
activity or education in another specialization;

4. efficiency — efficient use of training and technical facilities, the
concentrated and unified presentation of information leads to a reduction in
the cost of specialists training;

5. technological capacity — use of new achievements of information
technologies in the educational process;
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6. social equality - equal educational opportunities of foreign language
study regardless of place of residence, state of health, social status;

7. the role of the teacher — foreign language distance education expands
and updates the role of the teacher, makes him a consultant who coordinates
the cognitive process;

8. positive impact on the student — increase of the intellectual, creative
potential of the student, who studies in terms of distance education, due to
self-organization, the use of modern information and telecommunication
technologies, ability to make decisions independently [2].

The main tasks of foreign language distance study include: to form
abilities and reading skills with the direct use of Internet materials; to
improve the listening skills on the basis of adapted and authentic audio texts;
to form abilities and skills of translation and referencing texts in the specialty;
to improve the abilities of monologue and dialogue speech; to expand the
active and passive vocabulary, to familiarize with the vocabulary of modern
foreign language; to form a stable motivation for cognitive activity.

Thus, distance learning of a foreign language is an urgent need of the
present, which is characterized by certain features: flexibility, technological
capacity, social equality, efficiency, positive influence on the student, etc.

REFERENCES
1. KoHueniisa po3BUTKY MUCTAHINNHOI ocBiTH B YKpaiui [Ejxexrponnuii pecypc] — Pesmum
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2. IlepeBaru AUCTAHIIMHOIO HABYAHHS 1HO3E€MHOI MOBH IJIsI CTYIEHTIB HEMOBHUX BHIIHX

HaBuaJbHHX 3arganis [Emexrpounwmiti pecypc] / O.M.'anmuceka. — Pesum mocryiry:
http://dspace.nuft.edu.ua/jspurvhandle/123456789/21440. — 3arojioBoK 3 THUTYJIHHOI'O
eKpaHy.

CYYACHI METOJIM BUKJIATTAHHS THO3EMHUX MOB
(KOMYHIKATUBHUI ITIIXII)

®enopenrxo lapia (M. Ymaup, Ykpaiua)

3 PO3BUTKOM BHCOKHX TEXHOJIOTIH, TIJI00asIi3alrieo eKOHOMIKM 1 OlIBII
JIOCKOHAJIOI CHCTEMOI0 CYCILIBHOI KOMYHIKAITl BHHUKJIA II0Tpeda po3poOKH;
HOBUX METOJ1B BHUKJIAJAHHS 1HO3EeMHHNX MOB, OLIBIII J1eBUX Ta edexkTuBHUX. Ha
3MIHY 3BHYHOMY METOAY BHUKJIATAHHS 34 JOIIOMOTOK KHHT, BHBYEHHS
rpaMaTHKN Ta BUKOHAHHS OJHOTHUIIHMX BIIPAB, YATAHHS 1 IIEPEKJIaay TEeKCTIB
(rpaMMaTHUKO-IIepeKJIATHUN IIOX1a) IPUHAINLIA KOMYyHIKaTHBHA Meromuka. Ilig
Yyac 3acCTOCYBaHHS TI'PaMMAaTHUKO-IIEPEKJIATHOTO METOOy CTYOeHTH BYaThCS
IPaBUJILHO IepeKJagaTH 3 PLIHOI MOBM HA 1HO3EeMHY Ta 3 1HO3eMHOI Ha PI1gHY,
a TaKoK IIOTJIMOJIEHO BMBYAIOTHL rpaMatuky. OmHAK TaKWH CTYHOEeHT, 30aTHUHI
1JeaJIbHO TepeKJagaTH TEeKCTH B IIHMCBMOBOMY BUIJIS/l, He MOYKEe TOBOPUTH
1HO3eMHOI0 MOBOI0. KomyHIKaTHBHA K MeETOOHKA 3JaTHA JIKBIAyBaTH IIl
IIPOraJINHHU.
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Haire 3aBmaHHsS — pPO3IVISHYTH OCHOBHI IPHUKJIAAHN IIPUHOMIB BUKJIATAMEHS
1HO3eMHOI MOBH B MeKaxX KOMYHIKATHBHOIO IIAXody A0 HaBuyaHHA. Jli1sa
CTYJIEHTIB, K1 BUBYAIOTh 1HO3EMHY MOBY, Ba'KJIUBUM 3aBIaHHSAM € 30aravyeHH
CBOTO CJIOBHHKOBOro 3amacy. Jas umMmasiol KIJIBKOCTI IIe CTae CepHO3HOI0
Ipo0JIeMo0. XTOCh IIPOCTO 3a3yOpPIoe 11l CJI0Ba, BUOYOOBY€E acoIllalli, 1HIIMHI Ke
3amaM'siTOBye CJIOBA TLJIBKU MICJIS TOTO, AK II0Yye abo I11o0avymTh iX Je-HeOyIb
abo 3acTocye iX caM y PpoO3MOBl. 3aBOaHHSAM BHKJIagada € IIPOCTEKUTH,
HACKLIBKU O0o0pe CTyIeHT 3amaMm'saTaB HOBl1 cjioBa. B Me:kax TpaguIliiiHOTO
(TrpaMMaTHUKO-IIEPEKJIATHOT0) MIAXO0AY BUKJIAAAYl IIPOCTO OIIUTYIOTH II€PEeKJIaT
cmB. OgHak icHye OLIbIN epeKTUBHUII METOH, II0 PO3BHBAE K IIaM'ATh, Tak 1
HABUYKY CIILJIKYBATHCS 1HO3€MHOIO MOBOIO.

BigmoBizHO 470 HOBOTO HMIAXOAY, BUKJIAIAY IIepel 3aHATTIM IOTye KapTKHU 3
HOBHMH CJIOBAMH 1 PO3KJIaJae IX Tak, 11100 He 0yJI0 BUIHO CJIB, IIOTIM CTYOEeHTH
IUIATHCA Ha KLIbKa Ipyll mo 2 goguHu. [leprmmii cTyqeHT, BUTATalovYn KapTKy,
0auuTh CJIOBO, AKe BIH HAMAaraeTbCsd IIOSCHUTH 1HO3€MHOI MOBOIO CBOEMY
napraepy. Jpyruii cTymeHT IIOBHHEH 3I0raJaTHCs, SSKe CJIOBO MOSCHIOE IIEePIIIMA
CTYIEeHT, a IIOTIM Ha3BaTH HMOro Ha 1HO3eMHIil MOBl. TakuM YMHOM, CTYIeHTU
caMl IIOSICHIOIOTh OJHMH OJHOMY CJIOBA, IO 3MYIIye IX «BIOIUyTH» JaHl CJIOBA -
TOOTO IIe BiKe He € MeXaHIYHHM 3allaM'sTOBYBAHHAM (CJ0Bo-epekyam). Tak
HOBI CJIOBA Kpallle 3aCBOIIOTHCS CTYIeHTAMH.

Ille omumM cirocoboM IepeBIPKU PIBHS IIIATOTOBKM CTYOEHTIB € HaCTyITHAa
rpa 3 BUKOPHUCTAHHAM IIpe3eHTalrli, marorosiaeHol B Power Point. Bukmamau
JIeMOHCTPYEe Ha cjaiigax HOsACHEHHS HOBHUX CJIIB Ha 1HO3eMHINM MoBil. llepinmi
CTYIEeHT, IKUI Ha3Be IIe CJI0BO, OTpUMYe oauH O0aJs. XTo Habepe OLIbIe OaJIiB,
mepemarae (AKIIO I'pa IPOBOAUTHCA B HABYAJIBHOMY 3aKJadl, TO MOKHA 34 IIe
IIOCTABUTHU OI[HKY). 3aBOAKH OyXy CYIEepHHUIITBA CTYyIeHTH OyayTh BIoMa
Kpallle BUNTH CJIOBA a0M IOTIM BUTpPaBaTH Ha 3aHATTAX. KpiM Toro, mpoiiec
IIepeBIPKN HOBUX CJIIB 3HOBY IIPOXOOUTH 0e3 mepexody Ha PIIHy OJIs CTyIeHTIB
MOBY, IO OysKe BaKJINBO, TAK SK HEOOX1THO IIOBHE 3aHYPeHHS B MOBY,
IIMoHaMMeHIIle, B Meskax 3aHartd [1; 81].

JlJ1g KpaImoro COpHUUHATTA CTYSeHTAMK 1HO3eMHOI MOBHM Ha CJIyX MOKHA
OpPraHi30ByBATH Ieperyiaau pil3Hux BiOeo (PplabMiB, MYyJbTHLIBMIB) - K
agalTOBAHUX, TaK 1 OPUTIHAJBHUX (OJIS CTYOEHTIB 3 OLIBII BHCOKHUM pPIBHEM
BOJIOMIHHS 1HO3eMHOI MOBoW0). OgHaxk HeOOXI1JTHO IIePEeBIPUTH, IO CTYOEeHTH
3pO3yMLIN 3 IIeperJigsHyToro Mmarepiajay. Jas 1boro MoskHa O0OTOBOPIOBATU
BI1JI€O, 3aJaBaTH CTYJeHTAM IUTAHHS, IIPOCUTH BUCJIOBUTH IX CBOIO JYMKY IIIOIO
100avYeHoro.

BaraTto KpuTHuKiB KOMYHIKATHBHOTO MIAXOAY 3a3HAYAIOTh, IO 1] Yac Horo
BUKOPHCTAHHSA 30BCIM He IIPUALISETHLCI Yac Ha BHUBYEHHS IpaMaTHKU a00 B
HegocTaTHbOMY 00cs3l. HacmpaBmal mme 30BciM He Tak. I'pamaTmka BHUBUYAETHCS
IHTeHCUBHO, aJjie IIpollec momadl 1HdopMmalilll BIOOYBAe€TbCS OEI0 B I1HIIOMY
Burasagl. Ilicasa mosicHeHHs BHKJIaJayeM HOBOI TeMH, CTYIeHTH OLIATHCS Ha
KLJIbKa Ipyll (KLIBKICTh TPYI BU3HAUYae caMm Bukaagady). Ilicia mporo, BUKIamay
Jae 3aBOAaHHSA KOKHIN rpyml (ogHaKOBe [JId BCIX WIEHIB TpyIIH) Ha
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ompainboBaHy TeMy. CTyIeHTH B IPyIll BUKOHYIOTH IIe 3aBIAHHS CAMOCTIHHO,

IIOTIM BCepeauHl TPyImu JUCKYTYIOTh HaA TeMy BUKOHAHOI BIIpaBU 1

apryMeHTYIOThb CBi¥i BuOlp. BaskamBo, 1o Bce Iie B1OOyBaeThCcsA Ha 1HO3EeMHIM

MoBl. TakuM YHMHOM, CTYIEHTH He TLIbKKM IIOKA3yIOTh 3HAHHS I'pPaMaTHYHOI

TeMU, a ¥ BYATHCS BUCJOBJIOBATH CBOI JIYMKY 1HO3eMHOI MOBOI0. B KiHITI

3aHATTS, KOKHA Tpyla IIpeacTaBjisge BHKJIagadeBl cBol BlAmoBlml. Burimamau

mmepesipsie 1 KOMEHTY€e IIOMUJIKYA Ha 1HO3eMHIN MOBI [3; 4].

[IpamoBaTt 3 TeKcTaMu, BHUKOPHCTOBYIOUH KOMYHIKATUBHUM IIOXIT IO
HaBYAHHSA MOBHU TAKOK MOKJANBO. Hampuwiaanm, micis ompallloBAHHS TEKCTY
MOKHA HOro 0OTNOBOPHUTH, CTYIAEHTU BIUCJIOBJIIIOTH CBOIO AYMKY B MeyKaX TEMH.
Taxox 1CHye ¥ 1HIINWNA BaplaHT - IOMIJINUTU CTYOEHTIB Ha Ipynu (Po3Mip IpymIu
BH3HaYae BUKJAJAa4, PeKOMEeHIOBaHa KIJIbKICTH 0cl0 B rpyIl - 2-3) 1 4iIeHaM
KOKHOI TPYIIM JaTU PI3HI TEKCTH Ha OJHY 1 Ty K TeMaTWKy. Hampurma,
MIEePIIHUH CTYIEHT OTPUMY€E TeKCT Irpo cuctemy ocBitu B CIIIA, mpyruii cTyaeHT -
IIpo cucTeMy ocBITH B Bpuramii, TpeTiii - B YkpaiHl. ¥ cBoiii TpyIll CTyIeHTH
IIOBUHHI IIepeKa3aTH OJUH OJHOMY KOPOTKHUII 3MICT TEKCTY, a IOTIM CKJIACTH
IOPIBHAHHS CHCTEM OCBITH B KOKHIN 3 IIMX KpalH 1 B YyCHIH dopmi
Ipe3eHTyBaTH Iie 1HIIuM cTyaeHTaM [4; 25]. TakuMm ymHOM, CTyOEeHTH BYATHCSI
BUILISATA HANBaKJINBIIILY 1HQOPMAIIII0 B TEKCTl, B3AEMOIIATH B I'PYIIl, a TAKOMXK
BIATBOPIOBATU OTPUMAHY 1H(OPMAIIII0 Ha 1HO3€MHIN MOBI.

B sgaxocti axynpTaTHBHHX 3axXO0dIB BHKJIAIAY MOKE PO3POOUTH
PISHOMAHITH] CIJIbHI mnpoekTu. Hampukman, KoskeH CTYIeHT IIOBUHEH
miaroTyBaTu mpesenrailiio B Power Point 1 posmoBicTtm ii Ha 1HO3eMHIH MOBI.
Are came pO3IOBICTH, a He IIpOYMTATH. I, HapeITi, MOKHA OpPraHi30BYyBATH
Oecimm 3 HocleM MOBH 10 Skype - Ile oOMH 3 HaWe(peKTHUBHIIINX CIIOCO01B
BUBYUTH 1HO3EMHY MOBY. AJKe po3MoBa CIIpHUs€ BOJIOJIHHIO MOBOIO.
Knacuunuii rpaMMaTHKO-IIEpeKJaIHUNA MeTOJ HABUYAHHS OpIEHTOBAHUM Ha
HayKOBe [OCJIKeHHsS MOBH: BIH 3a0e3lmeduye MOTJIMOJIEHEe PO3yMIHHS
rpaMaTUYHOl CTPYKTYPH, CTIHKI HaBUYKHK IucbMa [2; 157]. KomyHikaTuBHUII
MeTod - HPUKJIATHUIN, BIH HAOpPABJIEHUN HAa YCIIIIHUNA PO3BUTOK HABUYOK
TOBOPIHHS, CTBOPIOE Y JIIOOUHU JOJATKOBY MOTHUBAIIIIO 10 BUBUYEHHS MOBH, SIKa 1
3a0e3rreuye 3aIllKaBJIEHICTh YYHSA B 3aHATTAX, 4 3HAUUTH, iX e(PpeKTUBHICTH 1
Pe3yJIbTaTUBHICTD.
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TEXHOJIOI'TA «TASK-BASED LEARNING AND TEACHING»
HABYAHHA ITHOBEMHUX MOB

Oabra Cesupunmok (Ymaub, YKpaina)

Mu Bcl omaHOBYeMO 3HAHHS IIO-pPI3HOMY, TOMY B IIpPOIlecl BUBYEHHS
1HO3€MHOI MOBH MOKYTh BHUKOPHCTOBYBATHUCS PI3H1 TEXHOJIOTI 1 IIOXOOH, a He
TIIBKKA TPASUIIAHUK MeTond, SAKHHA B aHIJVIO-aMEPUKAHCBKINE TpaguIni
HasuBaloTh Presentation — Practice — Production, abo cxopoueno PPP,
IpeJcTaBJIsIeE CO000 TPHOXETAIIHY MOJIeJb HaBUAHHS, III0 BKJIIOYAE ITOSICHEHHI,
BUKOHAHHS BIpaB 1 IIpakKTHUYHE 3acTocyBaHHa BuBuYeHoro. OpgHielo 3
AJIbTePHATUB MOKe CTaTh — TEXHOJIOTLS HABYAHHS, 3aCHOBAHA HA BMKOHAHHI
3aBIaHb 0e3 TPAJUI[IMHOIO IIATOTOBYOIO IIOSCHEHHS 1 TPeHyBAHHS MOBHOIO
apuina. [0 TexHoIOriI0 MOKHA HA3BATH «I3€PKAJbHUM BlI00paKeHHIM»
TPAgUITIAHOI CXeMH, 1 He TLIbKH B YACTHHI IIOCJLTOBHOCTI POOOTH 3 MOBHUM
MaTeplajioM, ajie 1 B IPUHIIUIIL 0r0 BLA0OPY, IpeacTaBJIeHHS Ta OpraHi3ailrii.

B amrso-amepuramchbKiii Tpamuinli BoHa oTpuMmasia Ha3By Task Based
Learning and Teaching, abo B mepersazl Ha yKpaiHCBKY MOBY «3aBIaHHSI
OPleHTOBAHOIO0 HABUYAHHS Ta BUKJIATAHHS. ¥ IIH TEXHOJOrI, SKy MU 0ygeMo
PO3TIAgATH OaJil, MOBA BHCTyIa€ He SAK BIIpaBa, a SIK 1HCTPYMEHT BHMKOHAHHS
3aBIaHHSA, TOOTO € 1HCTPYMEHTOM [OCATHEeHHs MeTH (AK 1 B peaJbHOMY
CIIJIKYBaHHI: MoBa — 3aci0 xomyHikaini). Ila TexHomorig BilmoOpaskae
IPUPOOHHUM IIPOIEC 3aCBOCHHS MOBH: CIIOYATKY MM BIOUYyBAaeMoO IIOTPedy
CKas3aTH II0Ch, IIOTIM HaMaraeMocs Ile CKa3aTH, IIOTIM I'OBOPHMMO 1 HaMaraeMocs
3pOo0OUTH CBOIO MOBY Kpaimoio [1].

MoBa ms Hac CIIOUYATKY IIOCTA€ IIJIICHHUM SBHIINEM, a IIOTIM BHOKPEMJIIO
MOro CKJIQIOBl: JIEKCHKa, TrpamMartuxa 1 1H. Merta BUYHTelIsd — CTBOPHUTU
MOSKJIMBICTD JIJII BUKOPMCTAHHSA AK0ich MOBH. Ilb0ro MmoskHA JOMOITHCS, TIIBKK
BIOIHAIIIOBIIY B1J TOTAJIbHOI 30CepeKeH0CTl Ha (popMax 1 CTPYKTypax.

YV TpamuiiiiHo MeTOOWKOI0 3a3BHYAM IICjJsd 3HAWOMCTBA 3 HOBUM
JIEKCUIHUM abo rpaMaTUIHUM MAaTeplaJioM B1JI0YBa€eTbCS Horo
«BIAIpAIllOBAHHS. A IpH BHKOHAHHI 3aBHaHb B (opMaTl IIPeICTaBJISAETHCSI
HaMHM TeXHOJIOTl HABYAIOTHCSI JTOBOAUTHCS BUKOPHCTOBYBATH MOBY SIK €IHHE
ITlJIe, He 3aMUC/IIOIYNCH PO TPEHYBAHHA KOHKPETHUX SBIIIL.

Taxuii migxig a HIAK He 03HAvae IIOBHOI HeyBarw OO0 IIPaBUJIBLHOCTI
MOBHOT'O MaTeplajy 1 BIICYTHICTh JOIIOMOTH 3 OOKY BHKJIamada, ajie TyT podoTa
3 MOBHHMM MaTeplajIoM JINIIe CYIIPOBOJKYe BUKOHAHHS 3aBnauusda. Hampurian,
TpaguIlliiHa PoJIboBA I'pa, SKa HaWdJacTiIle Ha 3aHATTI 3aTIBA€ThCSI SIK I1aJI0T,
He € 3aBJaHHAM B popMaTi TeXHOJIOT1] «3aBIaHHsa OPl€EHTOBAHOT0 HABYAHHSI Ta
BUKJIAJAHHM», SKIIO0 TUILKK HE MAae CBOIM Pe3yJIbTATOM JOCATHEHHS OyIb-sIKOI
JIOMOBJIEHOCT] Y1 BUPIIIEHHI KOHKPETHOTO 3aBIAHHSI.
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3aBmaHHa B opMaTl pO3TJIAHYTOI HAMH TEXHOJIOTII € BUJ JIAJIbHOCT1, IIPH
SKOMY OCJIIKyBaHa MOBa BHUKOPHCTOBYETHCS 3 KOMYHIKATHBHOIO METOIO IJIS
IOCATHEHHs SAKOroch peadyabrary [2, c. 23]. Ile pobouwmii IjiaH IOJId YYHIB,
3aBIaHHs CKOHIIEHTPOBAHl Ha 3MICTl, a He Ha ¢(opml, MAOTh BLIIOBLIHINA
PIBEHBb CKJIATHOCTI 1 3a0e3MeuyoTh aKTUBHY POJIb CTydeHTIB. [Ipu iX BUKOHaHHI
3aJ1sTH1 BC1 3HAHHS 1 BMIHHSA CTYIEHTIB 3 1HO3eMHOI MOBH, ITOTPIOHA yYacCTh yCIX
IXHIX PO3yMOBHX IIpOIleciB (BLO01p, KIacudiKaIllsd, YIOPAIKYBAHHS, OIIIHKA).

Bynb-sxke  3aBmaHHsa,  po3pobsieHe  3a  TEXHOJIOTIEID  «3aBHAaHHS
OPl€EHTOBAHOI'0 HABYAHHS Ta BUKJIAJAHHS», 3aCHOBAHE HA HASIBHOCTI «IIPO0OLIIy»,
SKUH HeoOx1maHo 3amoBHUTU. llepmmit Bua «mIpoOliay» — IIPOIycK 1Hdopmalri
(mepemauva 1mcpopmMarrli B OOHIE] JIIOOWHU 0 1HINOI), HAIIPHUKJIAL, I'PYyIIoBa
poboTa o BIAHOBJIEHHIO IIPOILYIEHOl YacTuHU 1HQopMarii. Jpyruit — mpoiyck
apryMeHTy (BHKOPHMCTAHHS BHCJIOBJIOBAHHSA 34 IOIIOMOIOI0 Yy3arajJbHeHH,
IpakTUYHEe MIPKYBaHHs, HOHSTTSA B3aeMHH), HAIPHUKJIAL, BIpaBa Ha BHUOIP
KpaImoro BapilaHTa il 3a JOIOMOTO0 mlaJiory, ooroBopenusd. llle omuua Bum —
OpoolT OyMKH (IIOOLIUTHCS OYMKOIO, IIOYYyTTSIMH, CTaBJEHHAM 3 SIKOICh
3HAUYIIOI TeMH), HAIIPUKJIAL, JUCKYCls Ha COIIAJIbHY TeMY.

Pesynpraty BUKOHAHHS TAKHX 3aBJAaHb He MAalOTh IIPSIMOIO BlIHOIIEHHS
0 MOBHHX ABHII. HaBuaHHS MOBH 3IIMCHIOETHCS B IPOIIEC] CIILJIKYBAHHS 1
B3aemomli yuHiB. MoBa 3acBome€ThCA He AK Ha0lp MOBHHX SIBHUIN, a B CBOEMY
«COITIAJTbHOMY KOHTEKCTI», TOOTO acOINI0eThCA 3 CUTYAIIIE0 CITIUIKYBAHHSA, B AKIHN
T1 UM 1HII JIEKCHYHI 1 TpaMaTUYHl OJMHUII THUIIOBO BiKMBAIOTHCA MOT0 HOCISIMIU.
Curyarlii B paMKax BHUKOHAHHS IIPOEKTIB 34 TEXHOJIOTIED «3aBIaHHS
OPl1€HTOBAHOI'O0 HABUYAHHSA TAa BUKJIAJAHHS BUHUKAIOTHL B IIPOIECl KOMYHIKAIII]
OPUPOSHLO 1 [JIMCHO € CHUTyalllIMH PeaJIbHOTO CHUIKYBAaHHS, a He
IICeBIOKOMYHIKATUBHUMY, CTBOPIOBAHNMU HABMUCHO 3 HABYAJILHOIO METOIO.

Came TomMy cTamis CTBOPEHHS MOBHOTO BHCJIOBJIIOBAHHS B IIM TEXHOJIOTII
ImepeHeceHa B CAMUM IIOYATOK. MOBHE BHCJIOBJIIOBAHHS CTBOPIOETHCS 0e3 omopu
Ha TIIOSICHEHHS 1 IIOBTOPEeHHs, SAK B IIpoliecl couikyBaHHs. CrymeHT
CKOHIIEHTPOBAHUI Ha 3MICT1 BUCJIOBJIIOBAHHSA, a He Ha Horo cdopmi. HaBuauusa
3a [OIIOMOT0I0 CHUIKYBaHHs 3a0e3lledye OCOOMCTy 3ajIydeHICTh (Tak §K
VIYaCHUKH TOBOPSATH Te, III0 BBAKAITH 3a IIOTPIOHe, 3HAUYIIMM), a IIe
HEeOJMIHHA yMOBa MOTHUBAIIl OO0 BUBYEHHS 1HO3eMHOI MOBH Ta «IIOJIOBHHA
yerixy». TexHoIorls «3aBIaHHsa OPlEHTOBAHOTO HABUAHHSA Ta BUKJIAJAHHI Jae
VUYHSIM Te:K IIOBHY CBO0OJIY Y BUOOpP1 MOBHUX 3ac001B JIJIsT BUKOHAHHS 3aBIaHHI.
Y BuKIamava IIOBHHHA 3aBKOU OyTH MOKJIMBICTH BHOpaTH 3aBIaHHS 1
IIOMIHSATH IX IO XOAY cIIpaBH. A OI[IHIOBATH BUKOHAHHS 3aBIAaHHS IIOBUHHI camil
crymeutu. llle omHa icToTHA HepeBara TEXHOJIOTI «3aBOAaHHS OPIEHTOBAHOIO
HaBYAHHSA Ta BUKJIAJAHHSI IOJISITAa€e BTOMY, IO CTYAEHTH MOKYTH 3aCTOCYBATH
paxkTUUHI 3HAHHS 3 PI3HUX rajyaseii [3].

Ille omma 1icToTHa IIepeBara TeXHOJIOTII «3aBIAHHS OPlEHTOBAHOIO
HaBYAHHSA Ta BUKJIAJAHHS IOJISITAa€e BTOMY, IO CTYAEHTH MOKYTH 3aCTOCYBATH
daxTruHl 3HAHHA 3 PI3HUX o0JacTell, K1 BOHK OTPUMAJIM HA PIIHIHA MOBI, B
MOBJIEHHSI 1HO3eMHOI0 MoOBo0. Cmermdilkoro Irlel TexXHOJIOrll € TaKoMK
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BUKOPHCTAHHS AaBTEHTHYHUX MaTeplayiB (B3ATHUX 3 PeaIbHOTO KUTTsI, a He
CIIeIlaJIbHO CTBOPEHUX B HaBUYAJABHUX IJI14X). Jlo omHoro 3 HemoalKiB Irlel
TeXHOJIOT1l 0araTo MeTOOMCTIB BITHOCATH ICTOTHUU «HAXWJ» y OlK TOBOPIHHI.
MosxauBo, O THUX, XTO TLIBKM II0YaB BHBYEHHS 1HO3eMHOI MOBH, IIid
TEeXHOJIOT1S He HIAXOOUTH, TaK AK BOHHU OlIbIIIEe HAI[JIeH] Ha IMI3HAHHS MOBHIX
SIBHIII, a TeXHOJIOTLS «3aBAAaHHs OPlIEHTOBAHOIO HABUYAHHSA TAa BUKJIaJaHHID — HA
«BuX11» (MOBHE BHCJIOBJIIOBAHHI).

CaMuM cHipHEM MOMEHTOM IIl€l TEeXHOJIOT1I € HHTAHHS MIPOo Te, KOJIU
JOIILJILHIIIE ITPOBOAUTH OIIIHIOBAHHS Pe3yJbTaTy (Ha OCHOBHOMY eTalrl abo IIif
Jac poOOTH 3 MOBHHM O(OPMJIEHHSIM TEKCTY), 1 K1 KpUTepli OIHKY (agKe OJIs
PI3HHUX 3aBHAaHb, K1 BUKOHYIOTHCSI B OJHOMY JIAHITIOMKKY, BOHHK pi3Hl). ['osoBHE
— IIe OIIIHIOBATH BUKOHAHHS KOMYHIKATHBHOIO 3aBIAaHHS, a He IIPaBUJILHICTD
BUKOPHCTAHHS MOBHOIO MaTeplajy, AK Iie OyBae B TPAOUINMHINA METOIHIII.
MoskHa HOpPUIIyCTUTH, III0 NOHI0He 3MIIIeHHS AaKIeHTy 3HIMae IIeBHIl
IICUMXOJIOTIYH1 TPYOHOII YYHIB, SKHUX 3a3BHYall CTPHUMYe€ IIJCBIIOMHH CTpax
3pOOUTH IIOMUJIKY B IIPOIleCl MOBJIEHHS 1HO3E€MHOIO MOBOIO, 3a0€e3IIeuylouH,
TaKUM YHHOM, YCIIIIIHICTh Moro BuBYeHHsd. Came 3 IIUMX IPHUYMH TEXHOJOT1I
«3aBIOAHHS OPIEHTOBAHOIO HABYAHHS Ta BHKJIATAHHS» CTAJA IIONYJISPHHIM
3ac000M PO3BUTKY IIBHIKOCTI PO3MOBHOI MOBHU 1 BMOTHMBOBAHOI BIIEBHEHOCTI.
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ITPOAYKTUBHA IIIZITOTOBEA MAfIBYTHBOI‘O BUUTEJIA
IHO3EMHOI MOBH

Oasra Komap (M. YMmaus, Ykpaina)

Y XXI cromiTri Mu yBIHMNLIE B 1HQOpMAINMHE CYCOLILCTBO. Take
CYCITLJIBCTBO He 3aJ0BOJIbHsIE JIOANHA, sSKa IIPOCTO OBOJIOAIBAE OCHOBAMHU HAVK,
abo0 BIATBOPIOE CBOI 3HAHHS, YMIHHSA, HABUYKHU. BiNImoBigaTu 3anurtam 1 yMoBam
1H(OPMAIIHHOIO CYCIILJIBCTBA MOKe JIMIIe JIIOOAWHA, 34aTHA 10 CAMOOCBITH 1
camMopo3BuTKy. @opmMyBaHHS 0cl0, 3JATHUX BIKWBATU 1 PO3TOPTATH CBOIO
MSJIBHICTG (POOITHHUYY, TOCIOOApPChbKY, HAYKOBY TOINO) B yMOBaxX HOBUX
MIKOCOOMCTICHUX BIJHOCHH 1H(OPMAIIHOTO CYCHLJIBCTBA IIOKJIAZeHO Ha
3araJIbHOOCBITHIO IITKOJIY, OCKLJIBKH IITKOJIA — OCHOBA, 0a3a, 3a SAK01 (popMyeThCs
JIOUHA SK CYCIILJIbHA 0COOMCTICTb.

CyuacHa cumctemMa oOCBITH II0TpeOye pagWKaJIbHUX 3MIH Yy HaBYAJbHO—
BUXOBHOMY IIPOIleCl, BHKOPHCTAHHS B I1HHOBAIIHHIA IAJIbHOCTI BYUTEJIS
TeXHOJIOT1¥, MeTOmIB 1 3aco0lB HaBYaHHSA, K1 CIOpHUAJIX O peasisarnii
IHTEJIeKTYaJIbHO—IYXOBHOTO IIOTEHITIAJy YYHIB. SMIHH y 3MICT1, TEXHOJIOT1AX 1
KepyBaHHI HaBYaJbHO-III3HABAJHLHUM IIPOIECOM 3araIbHOOCBITHLOI IITKOJIN
BHMATraioTh IIIJITOTOBKH 0COOMCTOCT] BUNTEJISA JJIS OHOBJIEHOI IITKOJIH.

Ha cygacHOMYy eTaml miATOTOBKH CTYJIEHTIB — MAWOYTHIX YYHUTEJNIB Y BYy3l
CIIOCTEPIraeThCs IIepexis Bl PeIpoAYKTHBHHX [0 IPOAYKTUBHUX TEXHOJIOTIH
ollep:KaHHSA 3HAHBL cTygeHTaMu. Mu moromxyeMocs 3 0O3HaKaMHU IPOIYKTUBHUX
TexHoJOT1#M, skl Bu3HaumB (. KameB, 1 BpaxoByeMo iX y IIpaKTHYHIN
MSJIBHOCTI 3 IIIATOTOBKH CTYIEHTIB OO OBOJIOOIHHS HHUMH 1HTePAKTUBHUMU
TeXHOJIOT1SIMH. Osuaku «IPOOYKTUBHUX» (0CcOOHMCTICHO—OPIEHTOBAHIX)
TeXHOJIOT1H:

eMETa: CTBOPEHHS KOMILJIEKCY OITHMAaJbHHUX YMOB [JIS PO3BUTKY
0COOMCTOCT1 TOT'0, XTO HABYAETHCS,

e MIKCY0O €KTHI CTOCYHKHM IIeJarora 1 THUX, XTO HaB4YaeThbca (1 memaror, 1 yaHil
— cy0 eKTH B3aeMoli);

« OCHOBHA (PYHKIIIS TOTO, XTO HABYAETHCSA — IIO3UINA CYO €KTa OISIJIBHOCTI,
JOCJIOHUKA 3aIIPOIOHOBAHUX IIPO0JIEM, cAaMOCTIMiHEe HAOYTTA 3HAHDb, CTBOPEHHS
YMOB CBOT'O PO3BUTKY YV B3a€MO/Il 3 IIeJaroroM;

« OCHOBHA (PYHKIIS IIeJarora — OpraHisaillsd B3aeMOOll 3 THUMH, XTO
HABYAETHCSA, CTBOPEHHS YMOB PO3BUTKY Cy0 €KTHOCTI, CaMOCTIHHOCTI B
MSJIBHOCT1 TUX, XTO HABYAETHCS;

« TOJIOBH1 IIPIOPUTETH: ISAJIbHICTH, CILJIKYBaHHS, MJlaJOT; MOYKJIHUBOCTI
CAMOBHPAsKEHHSd, caMopeaJsisaill THX, XTO HaBYaeThCsd, 1 IIeJaroris;
IIPOIEeCY aIbHICTh; PO3BUTOK;

e pedpIeKCiTI THMH, XTO HABYAETHCSA, OCOOMCTICHOTO JOCBIOYy TBOPUOIL
MSTBHOCTI B T1H UM 1HIIIHM cepi;

« IOMIHYBaHHS IIP0O0JIEMHO—TIOIIYKOBUX, IHTEPAKTUBHUX METOI1B;
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e 30CEepeIKeHHsT yBaru Iegarora Ha OpraHi3amll JISJIbHOCTI THX, XTO
HaBYAETHCA, Megaroriuuoi B3aemomi [2, 14].

[lopssnm 3 TpaguIiiiHOIO JIEKIIl€D, BHKJIAZadl BY3y 3aCTOCOBYIOTh
IHTePaKTHUBHY JIEKIII0, IHTePAKTHUBHI IIPAKTHUYHI 1 cCeMIHAPChKl 3aHATTS, aIKe
CHOTOH1 MU IIOBHHHI IPUBYUTHU CTYJAEHTA OO0 TOTO, II0 BUKJIAJa4 HAJAE OCHOBU
HayKH, a BCl IPOTAJIMHU Y CBOIX 3HAHHAX CTYJAEeHT MOJKe 1 Xoue II0J0JIaTH caM. 3
TOYKHM 30py Oprami3arili HaBYaJbHOTO IIPOIleCy y HeJaroTiyHOMY BYy3l CTYIEHT
(MaOyTHIN y4YWTeJb) HOBUHEH IIOUYTH, II00AYNUTH, BUKOHATH, CILJIAHYBATH,
IIPOBECTH, OIIIHUTH CBOIO JIAJIbHICTD JJIS IIOAAJILIIION0 CAMOBIOCKOHAJIEHH.

Jl1s1 BUBUEHHS IUTAHHSA IIPOAYKTUBHOI IIIATOTOBKH MalOyTHHOTO BUUTEJIS
1HO3eMHOI MOBM MM HOCJIIKYyBAJIM TOTOBHICTH CTYIEHTIB OO 3aCTOCYBAHHS
1IHTePAKTUBHUX TEXHOJIOTIHA Y IITKOJII.

Jlo xapaKkTepHuCcTUK IOTOBHOCT1 CTYQEHTIB J0 3aCTOCYBAHHS 1HTePaAKTUBHUX
TEXHOJIOTM MM BITHOCHMO 3HAHHS, 0COOMCTICHO—eMOINMHUN amapar, 3arajbHl
JIOTIYHI, MOI3HABAJbHI, AWUJAKTUYHI ¥ OpPTraHI3aIllfHO—YIPaBJIHCHK]I BMIHHI.
MogenoBaHHA IIpolleCy HABUYAHHSA 1 3aCBOECHHS 1HTEPAKTUBHUX TEXHOJIOTIH
CTyJeHTaMH y IIpollecl HaBYaHHS MOKHA BBasKaTU OJHUM 13 3aco01B
bopMyBaHHS TOTOBHOCTI 40 1HTEPAKTUBHOIL J1sJIHHOCTI.

Hocmmguuxkn  Jlosuuiga B.C., OsuinnixoBa M.B.,  Cromsapenxo JI./I.,
Arymia B.O. cTyneHTCTBO BUALISAIOTH B OKPEMY COILIaJIbHY TPYIY Y 3B'S3KY 3
Moro 0co0JIMBOI0 COIIAJIBHOIO (PYHKITIED: IIATOTOBKOIO OO CYCIILJIBHOI Ta
mIpodpeciiiHol JIAJIBLHOCTI, B JaHOMY BUIIAJAKY, 0 3aCTOCYBAHHS 1HTEPAKTHUBHUX
TeXHOJIOTIN y 1podoeciiimiii  misaiabHocTl. Came 11g ¢QyHKINA 3abe3meuye
COIIIaJIbHUM PO3BUTOK MOJIOMOI JIIOOUHU — MAWOYTHHBOIO BUHTEJIS dYepea
Hag0aHHS CTYOeHTCTBOM CIEIM(PpIYHHUX YMIHbP 1 HABUYOK B OBOJIOJIHHI
IepeqoOBUMIU TEXHOJIOT1IMH HaBYAHHSA, y SIKHX CTYJeHT BHCTYIIAe SK
IigpocTaoya 3MiHA Cy4acHOI0 BUMTeabcTBa [3, 87].

OcobucTicTh CTyZeHTa Ta MOT0 OCOOMCTICHI SKOCT1 BITHOIIEHHSI OO CBOEI
HaBYaJbHOI MIAJBHOCTL 1 peaJidalllsd B HIA BH3HAYAETHCI caMe IIPodecliHOI0
HaIpaBJIEHICTIO, CPOPMOBAHICTIO BIJHOIIIEHHS 0 MaiOyTHLOI IIpodecii.

CydacHuil OCHOBHHMI HaAIpsAM y HaBYAHHI CTyOeHTIB 3a A. BepOunbKkum —
KOHTEKCTHICTh, [HJO3BOJIse, IIPH CHeIu@IYHOMY HAIIOBHEHH1, BHPIIIyBaTH
Ipo0JIeMHr IIJATOTOBKH CTYOEHTIB IIeJaroriyHuX BY31B [0 BHUKOPUCTAHHS
IHTepAKTUBHUX TEXHOJIOT1H B opraHi3alilll HaBYaJIbHO—II13HABAJJIBHOI J1SIHLHOCTL
IIKOJIAPIB  dYepe3 pedJieKkclio CBOel BJACHOI HaBYAJIbHO—II13HABAJILHOI
msbHOCTL [1; 38].

3acBoeHl CTyOeHTOM B IIpollecl IIPodecliiHO—IIeaaroridyHol II1ATOTOBKH
3HAHHS, YMIHHSA ¥ HAaBUYKU 3 IIpegMeTa HaBUYAJIbHO—III3HABAJBHOI J1SJIBHOCTI
TpaHCPOPMYIOTHCI B 3acid mpodeciiiHoi aisabHocTl. To0To, MaOyTHIN BUNTED
1HO3€MHOI MOBHM BHCTYIIA€ B POJII aKTHUBHOI'O Cy0’€KTa IIeJaroriyHol B3aeMOli,
3IaTHOI'O CAMOCTIMHO OpPraHi30ByBaTH CBOIO  [OISJIBbHICTb, CHEIU(pIYHO
HaOpaBJIEHOI0 Ha pPO3B’s3aHHSI KOHKPETHHX IIPOodeciiiHO—OpPleHTOBAHUX
3aBJIaHb.
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Jlns  AricHOI IMIATOTOBKM CTYOEHTIB OO0 HpodpeciiiHO—IIeqaroriuyHoi
MSAIBHOCTI Ta Ii AcleKTy — OISJIBHOCTI IO 3aCTOCYBAHHIO 1HTEPAKTHUBHUX
TEeXHOJIOT1M y 3arajJbHOOCBITHIH IIIKOJII — HEOOXLJHO UYITKO BU3HAYUTH
npodeciiiHo 3HAUYMMI1 PHCH, BaKJIMBl JJd 3MIHCHEHHS I1lel misgabHocTl. Mu
arogal 3 M. OBUMHHMKOBOIO, III0 B MOJEJ1 CyYacHOTO BUUTEJIsI, PO3pP0o0JIeHOl
B. CiactboHiauM, BLIoOpaskKaeThCcsi BHYTPINIHS CTPYKTypa II€IarorivyHOi
mpodpecii, cOpoeKToBaHA 1 3aJaHa y BIAIIOBIIHOCTI 3 BUMOTaMHU CYCIILJILCTBA.
Mogesnnb BimoOpaskae: BJIACTHUBOCTL 1 XapaKTEePUCTUKU COITIAJILHOI, IpodeciiiHo—
megaroriyHoi, I[I3HABaJbHOI HAIIPaBJIEHOCT1, BHUMOTH O IICHXOJIOIO—
IeIaroriyHol IMIATOTOBKM, OCAT 1 3MICT CHeIlaJbHOI IIIATOTOBKU;, 3MICT
METOOUYHOI IIIITOTOBKHU 10 CIEI[1aJILHOCTI.

HasgBuicTh y MaliOyTHHOIO BUYHTEJISI 1HO3€MHOI MOBU YMIHB 3aCTOCOBYBATH
y CBOIili mpodpecifiHlil JIAJILHOCT] 1HTePAKTHBHI (POPMM 1 METOOU HaBYaAJIbLHO—
H13HABAJIBbHOI [JIAJBHOCT]I IIKOJAPIB BU3HAYAETHCA 3MICTOM OIIEePAIlHOTO
KOMIIOHEHTY.

TakyumM YWHOM, TOTOBHICTH CTYJIEHTIB JO 3aCTOCYBAHHS 1HTEPAKTUBHHUX
TEeXHOJIOT1M y 3araJIbHOOCBITHIM IIKOJ1 — Iie pe3yJbTaT CIellaJbHOl
ITIJITOTOBKY, AKWUM ABJIs€e COOOI 1HTETPOBAHY OCBITY OCOOMCTOCTI MaiiOyTHHOTO
BUYHNTEJIS 1HO3€MHOI MOBH, sIKa BUHHKAE IIPU 00 €JHAHHI MOTHBIB, IPOQECIHHUX
3HAHb, YMIHb 1 HaABHUYOK 1 IIeJAroriyHOTO HJOCBIOYy, aJeKBAaTHUX BHUMOTAM
BIJIIOBITHOTO HaIIpaBJEHHS IIPodeciiHo—IIeaaroriyaol msibHocTl. LlmicHicTs
Imiel  OCBITM BHM3HAYAETHCS  IIOBHOIIIHHHM  PO3BUTKOM  MOTHBAIIIMHOIO,
KOTHITUBHOI'O 1 OIIepAIlHOr0 KOMIOHEHTIB, SIAPOM SKOI'0 € YCBIIOMJIEH1 il
MaMOyTHLOIO BUMUTEJS y POB'SA3aHHI IIPo0JIeM BHKOPHUCTAHHSA, a00, Kpalle,
3aCTOCYBAHHS 1HTEPAKTHBHHUX TEeXHOJIOTIM B opramisamii HaBYaJIbHO—
M13HaBAJIbHOI J1SJILHOCT1 IITKOJISPIB.
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POJIb AHTJTOMOBHOI HEJTATOI'TYHOI JIEKCUKH
Y ®OPMYBAHHI TEPMIHOJIOTTYHOI
KOMIIETEHTHOCTI ITEJATOTA

Anna Ciaoboganmok, Harana I'yr
(Ymanb, Ykpaiua)

IlinroToBKa cydacHOro ¢axiBIilg BIOOyBaeThbcad y dopMaTl HellepepBHOI
OCBITH, a BIATAK y HABYAJLHO-BUXOBHOMY IIPOIleCl peasi3yeThbCcs He TLIbKH
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(pYHKIISA 3aCBOEHHS CTyOdeHTaMH 3HaHb, a U COPAMOBAHICTHL HA CAMOCTIHHE
OBOJIOJIIHHS 3HAHHSIMU, CIIPOMOKHICTH BHKOPHCTOBYBATH OTPUMAaHl BMIHHSA Y
MaMOyTHIN 1Ipodpeciiimiii  miaabHOCT. MoBa € KHUBUM OpPraHi3aMoM, SIKHH
IIOCTIAHO 3MIHIOETHCS 1 He € CTATUYHMM, a TOMY Cy4YacHOMY IIeIarory Iy:Ke
BaKJIMBO He JINIIEe OTPHMATHU eJIeMeHTapHl 3HaHHsS 3 1HO3eMHOI MOBH, ajie i
VIOCKOHAJIOBATA MOBHY KOMIIETEHITIIO Ha yCIX PIBHAX IPOQECIHOI IATOTOBKH.

Mera craTTl IoJiArae y BH3HAUYEHHI POJII AHIJIOMOBHOI II€JaroridyHOi
JIEKCUKH Y (pOpMyBaHHI TE€PMIHOJIOTIYHOI KOMIIETEHTHOCTI MarOyTHIX paxiBIIB
y TaJIy31 OCBITH.

BasknuBuii BHECOK y PO3poOKy HpobseMu (popMyBaHHS TePMIHOJIOTIYHOI
KOMIIETEHTHOCTI MaiOyTHIX ¢axiBiiB 3poomam JHrsopumaktu JI. Bobosa,
3. I'mpuu, H. I'ony6, I'. Ouydpierko, I. JIposmosa, M. I'yius, JI. Bapanoscbka,
H. bBesromosa, H. DBopomima, M. Sapunprnii. TeoperwmuHl 3acamgud IMoao
3aCBOEHHSI  TepMIHOJIOTIUHOI  Jekcuku  gocaimiysanaum  O. ['opomikina,
T. Houmuenko, A. HixiTiza, M. Ileatuaok, T. Cumouenxo [2].

Poarasgmaoun moHATTA TepMIHOJIOTIYHOI KommereHTHocTl, I'. OmydpieHKO
BBasKae, IO ‘CYTTEBO IIOIJIMOJIEH] 3arajibHOMOBHI 3HAHHS Ta CKOPUIOBaHI U
mIpodpeciiiHo CKepoBaHl MOBJIEHHEBlI BMIHHSA M HABUYKH €KCTPAMIOJIIOITHCI Ha
MOBY (paxy, mepeayciM Ha il TepmiHoJoriuny cucremy [3, 17]. JI. BikTopoBa
Tpakrye TIi gk “3maTHICTh (QaxiBIld BHKOPUCTOBYBATA 3 TOYHICTIO 1
JIIHTBICTUYHOIO TPABUJILHICTIO TEPMIHM B YCHOMY 1 IpodeciiiHOMY MOBJIEHHI’
[1, 166]. T.CumMoHeHKO TepMIHOJIOTIYHY KOMIETEHTHICTH PO3TJIAgae K
“IHTerpaJibHy XapaKTepPHUCTUKY IIJIOBUX 1 OCOOMCTICHUX SIKOCTEH JIIOOUHH, IO
BlAoOpaskae He TILIbKKM pPIBeHb 3HAHb, YMIHb 1 HABUYOK, OCTATHIX [JIs
JIOCATHEHHS I[lJIei IIpodeciiiHol JISJIbHOCTI, ajie ¥ BUCOKY COIlaJIbHO-MOPAJIbLHY
mo3uiniio Ipodpeciornasa” [4, 131]. Biabmr rpyHTOBHO 3MICT IIPOodeciiiHoO-
TEePMIHOJIOTIYHOI KOMIIETEHTHOCT1 IIOSCHIOIOTH 11 (yHKINI: 1HQOPMAIIIAHO-
KOMYHIKATHBHA, AHAJIITUKO-KOHCTPYKTHBHA, MSJIBHICHO-PEryJIITUBHA,
hopMyBaILHO-PO3BUBAJIbLHA Ta HIPOQPIIAKTUKO-BUX0BYoua [1, 172].

IIpodpecitine MOBJIEHHS cIeIlaicTa OyOb-sKOI Tay3l IIOBsI3aHe 3 IOro
0COOMCTHM, 1HIWBIOYAJILHUM  CJIOBHHKOM, IO BlgoOpaskae  COI[laJIbHI,
IICMXO0JIOT1YHI 1 Pax0Bl XapaKTePUCTUKN KOHKPETHOI 0COOMCTOCTI 1 CKJIATAETHCS
3 JIEKCHUKO-(Ppas3eosorivuoro sapa (3arajbHOBKHBAHOI JEKCUKHN), IIPodeciiiHol
TepMibHosorii Ta dpaseosorii Ta CiIlB, IOBA3aHWX 3 lHTepecaMH 1HIHWBIIA.
HaykoBo-TexHIYHHH IIporpec HAIIOBHUB MOBY HOBUMM IIOHATTSIMH, III0 BJIACTUBI1
pisEuM 1podpeciiM. MoBa mpencTaBHUKIB PISHUX Tajiy3eil BHPOOHUIITBA,
HaApPOJHOTO TOCHOogapcTBa Oemasil 30aradyeTbes, 1 IIeM Ipollec BIOOYyBAETHCS
3aBOAKN (POPMYBAHHIO MOBU OyIb-sIKOl IIpocpecii, yCYHEeHHI0O MOBHUX
IPUMITHBI3MIB, 30aravyeHHI0 HAYKOBO-T€XHIUYHOI, CYCHLIBHO-IOJITHYHOIO
JIEKCHKOIO 1 TEPMI1HOJIOTIEO.

Ham vac mosmayeHuii TuMm, III0 MAaike B YCIX HAIlOHAJbHHX MOBaX
PO3BHHEHUX KPAiH CIIOCTEPIraeThCsI TAK 3BAHUU TEPMIHOJIOTIUHUIN BHOYX, SKUHI
IpPOSBJsAe cede 3MIHAMH y TajIy3eBHUX TEePMIHOJIOrIIX, IiX AudepenInarii,
BUHUKHEHH] TEPMIHOJOTIYHUX OJWHUIIL /I HOMIHAINI HOBHUX IIOHATH, B
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AKTUBHOMY IIPOHMKHEHH] IX Yy 3arajbHOHAaIlloHAJIbHY MoBy. Cremmdika
TEePMIHIB, IK OCOOJIMBOTO JIEKCHMYHOI'O PO3PSAAY CJIB, IIOJATAE B TOMY, IO BOHU
CTBOPIOIOTHCS JIMIIIE B IIPOIlecl BHUPOOHHMYOI Ta HAYKOBOI MIAJIBHOCTI M TOMY
(PYHKITIOHYIOTh cepejn JoOei, IO BOJOMIOTH BIAIOBIIHUMN HAYKOBHMMHU Ta
BUPOOHMYMMH peasisaMu. AHTJIOMOBHA TEPMIHOJIOTIYHA cucTeMa cepu OCBITH
XapaKTepHu3yeThCs AK CKJAagHe, CTIMKe 1 BogHOYAaC NUHAMIUHE YTBOPEHHS, SK
CYKYITHICTb JIEKCUYHUX 3ac001B, SAKI O0OCJIYrOBYIOTh TE€MATUYHO JIIMITOBAHY
KOMYHIKAI[, a caMe aHIJIOMOBHE CIILJIKYBAHHS, IO BIOOyBaeThca y cdepi
ocBiTH Ta / 200 IIpHUCBSIYEeHEe OCBITIHCHKUM IIpobaeMmam [5, 4].

Orke, AaKIeHTYBAaHHSA Ha  PO3BUTKY YMIHbP  BHKOPHUCTOBYBATHU
TEePMIHOJIOTIUH1 OOWHHUIN y IIpodpecifiHiii cdepl € mOTPed0I0 CHOTOIeHH.
OnaHyBaHHSI AHTJIOMOBHOI TEPMIHOJIOTIYHOI JIEKCHUKU 301JIBIIIYE IITAaHCHU
MaMOyTHLOrO (PaxiBIA OYTH KOHKYPEHTOCHPOMOKHHM HA CBITOBOMY PHHKY
mparil, aJske BLJIbHE BOJOIIHHS TePMIHOJIOTIE € YMOBOIO YCIIIITHOI IIpodeciiHol
KoMmyHIKaIni. TepMiHOJIOTIYHA KOMIIETEHTHICTh, SKY HAOyBAlTHL Yy BHIITUX
HaBUYAJIbHUX 3aKJIaJax CTYIAeHTH, € 0a30BOI0 Yy IXHIN IIOJAJIBIINN IIpodeciiiHo-
paxoBifi Ta HAYKOBIHA MJISAJIBHOCTI. BaKIMBUM acIIeKTOM MOIIMpPEeHHS POoJIl
TEPMIHIB € IOIJIMOJIeHHS MIKMOBHOI B3aeMO[Ill, KOJIM TEPMIHH OJHIlel MOBH
mepeqamnThCsI MOBHIMH 3ac00aMM 1HIIOI, III0 B CBOIO UEPTy, BIJIMBA€E He IIPOCTO
Ha BCTAHOBJIEHHS BIJAIIOBIIHOCTEM MIMK JBOMA MOBAMM, ajie M Ha IIOIOBHEHHS
JIEKCUYHOTO 3aIlacy MOBM HOBMMH OJUHHUIIAMH, PO3IIMPEHHSIM T'OPH30HTIB
CIIPUHHATTA HOBHUX SBHUII Ta IIPEeIMETIB 0TOUYIOUOl JIMCHOCT1 M IOTJIMOJIEHHIM
3HAHD IIPO HUX.

@OopMyBaHHSA TEPMIHOJOTIYHOI KOMIIETEHTHOCT1 IIemarora Iiepembadae
HaSBHICTH II€BHOT'0 00cATry PaxoBoi TE€PMIHOJIOT1I, PO3YMIHHS SKOCT1 3aCBOECHHS
TaKol JIEKCHKH, CYTHOCTI Ta OCOOJIMBOCTEM (paxoBOl TEPMIHOJIOrI, 3JaTHICTD [0
CUHTe3y, aHajl3y, ysaraJbHeHHSI Ta CTPYKTYpyBaHHS  HOpodeciiiHol
tepminosorii. KpiM Toro, HadgBHICTh ITI3HABAJHLHO-KOMYHIKATUBHUX IIOTPEO ¥y
MaMOyTHLOIO IleJarora MIABUINYEe III3HABAJBHHUK 1HTepec OO0 (paxoBoi
TepmiHoJIorii. IHIIIMMY YMHHUKAMU IIIOBUINEHHS 1HTEPecy 0 BIOCKOHAJICHHS
BJIACHUX 3HAHb MOMKYTh CTATH OasKaHHSA 300yTH BUTLIHIINIY ITPOQECIHHY
IPOIIO3UIIII0, IIIABUINEHHS IO CJIy:kK0l, NIparHeHHs CIIBOpAIIOBATH 13
3apyOLKHHUMHN KoJierTaMu (BeOeHHS [J1JI0BOTO JIMCTYBaHHS, II€PEeroBOpiB,
VKJIQOaHHA YTroHd TOIIO 1HO3€MHOI0 MOBOIO), OCATHYTH II€BHOI MeTH —
CTa’KyBATHCh 34 KOPIOHOM, 3H00YTH cepTHU(dIKAT MIKHAPOSHOTO 3pas3Ka y
3aKOPIOHHOMY By3l, 3JaTH MIKHapomHl Ilcuutu Toimo. CdopMoBaHICTH
MPAKTUYHUX YMIHb Y:KUBAHHS AHTJIOMOBHHX (PAXOBHX TEPMIHIB B yCHOMY 1
IMCEMHOMY MOBJIEHHI JacTh 3MOTY CTATH YJIEHOM MIMKHAPOIHUX TYPTKIB,
TOBAPUCTB, ACOI[AINM IPOodPECIHHOTO CIIPIMYBAHHS.

Orke, mpodpecitiie MOBJIEHHS cdepu OCBITH € (POPMOI0 ICHYBAHHS KHUBOI
MOBH y HaBYaAJBHIA IAJIBLHOCTI, IO (PYHKIIOHYE, PO3BHBAETHCS, BUKOHYE
KOMYHIKATUBHI (PYHKIII, 3aCTOCOBYETHCA K CIIOCIO IIepemadl KOHKPETHOTO
MaTtepiaiy. ChOTOOHINIHIA JeHb JUKTYE CBOI BUMOTH OO ITIJTOTOBKH MOJIOIHX
daxiBiB cepu ocBITH, SK1 IIOBMHHI 3aCBOITH TEPMIHOJOIYHI OJMHUIN He
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IUIIIe PIIHOI MOBOIO, ajie ¥ 1HIMTHMU MoBaMu. TepMI1HOJIOTIUHA JIeKCuKa cdepu
OCBITH € MIAIPYHTAM IJIs (POPMYBAHHS TEPMIHOJIOTIYHOI KOMIIETEHTHOCTI
MaMOyTHLOIO IIegarora, ajske BLOoOpaskae TOTOBHICTH 1 3JATHICTH (PaxXIBIIA
JIEeMOHCTPYBATH HAaJIEKHI OCOOHMCTICHI SAKOCTI B CHUTyalllsIX IIPodeciiiHOTo
CITILJIKYBaHHS, MOOLTI3YIOUN OJIS IIHOT0 3HAHHA PAX0BOI TEPMIHOJIOTII, BMIHHS
Ta HABUYKW BUKOPHUCTOBYBATH 3 TOYHICTIO 1 JIIHTBICTHYHOIO ITPABUJILHICTIO
TEePMIHM B YCHOMY 1 ITMCEMHOMY HpPOdeciiHOMY MOBJIEHH1 BIIIIOBLIHO O
HOpMATUBHUX. TeHIeHIIl CBITOBOI E€KOHOMIKM CTBOPIOIOTH CHUTyAaI[lio, KOJHU
JIOCKOHAJIe OBOJIOJIHHS AHTJIOMOBHOIO T€PMIHOJIOTIUYHOIO ITIJICCTEMOI0 (paxoBUX
OUCIIUILIIH, HASBHICTh TEPMIHOJIOTIYHOI I'PAMOTHOCTI B YCHOMY 1 IIMCEMHOMY
MOBJIEHHI], YMIHHS BeCTH Oeclly, aHaJI13yBaTH, IIEPEeKOHYBATH, JIOBOJIUTH, TOOTO
BUPIIITYBATA  KOMYHIKATUBHI 3aBIHaHHS B  CHTyallgX  OpodeciiiHOro
CIIIJIKYBAHHS — IIe Oe3IepedyHUuil IIJII0C, SKUH JAacTh MOYKJIMBICTH IIeIaroronl
CTaTH KOHKYPEHTOCIPOMOKHMM HA BHYTPIIIHBOMY PHHKY HOpaill, abo
IIpeTeHIyBAaTH Ha IIPaIeBJIaIITyBAHHSA 32 KOPJOHOM.
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MIIIXO/IN JIO BUBYEHHSI THO3EMHOI MOBU
CTYIEHTIB HE®LJIOJIOTTIYHOT'O HAITPIMY

Bepemmwoxk JIrogmuiaa (Ymaus, Ykpaina)

CtpiMKe BXOmKeHHS YKpaiHM B €OIWHHK OCBITHIM IIPOCTIP 3yMOBJIIOIOTH
00'eKTHBHY II0TPe0y CyCHLIbCTBA y (paxiBIAX 31 3HAHHAM 1HO3€MHOI MOBU, SKa
BHKOPHCTOBYETHCSA AK 3acl0 KOMYHIKAIIl 3 KOJeraMH-IIPeICTABHUKAMU PI3HUX

124



KyJbTyp 1 HapomiB. s 3amoBosieHHS ITl€l HaArajJbHOI IIOTPeOM YKPaiHCHKOTO
cycmiiaberBa y BH3 cTranu mepebymoByBaTH MeTOOUKY BUKJIATAHHS 1HO3EMHUX
MOB. BEiIoueHHS B mporpamMy HaBYaHHS 1HO3€MHHUX MOB KYJIBTYPOJIOTIUHUX
BIJOMOCTEH TIOB'SI3aHO He 3 IIParHeHHAM HAaJaTH HABYAJLHOMY IIPOIIECY
IIIKABOCT1, 4 3 BHYTPIIIHLOI0 HEOOXITHICTIO CAMOTO IIPOIleCcy HAaBUAHHSI.

[Tpobema 1HTErpaIlli KOMIIOHEHTIB KYyJIbTYPH Y HABUAHHSI 1HO3€MHOI MOBH,
B TOMY YHCJ1 B yMOBaX IIIITOTOBKHK HeQ1JIO0JIOTIB, JABHO IIPpHBEpTae J0 cede
yBary BUYEHHUX (B.B. Bopobiios, B.II. ®ypmanosa, B.A. MacmogBa,
I0.C. Cremanos, B.B.YepBouux, M.I. €smokumona, LJI. Inyxeuk). V
MEeTOOUYHIN HAyIl 1CHYIOTH YHCJIEHH] IIpalll 3apyOlLKHUX HOCIITHUKIB, B SIKHX
po3pobsioThesa 1mel MixkkyabTypHOr0o HaBuaHHSA (K. Kwakernaak, G. Heinrici,
HJ Krumm, D. Roesler, J. House, F. Schmoee, E. Oksaar Ta 1m).

Anaii3 JiTepaTypu Oga€ MIACTABH 3POOUTH y3araJIbHEHHs IIPO Te, IO
BY31BCbKMI KypC HOCHUTH IIPOQEeCIiHO-OPI€HTOBAHUN XapaKTep, TOMY «HOTO
3aBIaHHS IIOBUHHI IIepeBaKHO BU3HAYATUCST 0COOJIMBOCTSIMU
MOBHOKOMMYHIKATIBHOI JISJIBHOCTI B CHUTyaIlldX JIJI0BOI MIKKYJIBTYPHOI
B3aemosii. CTocoBHO M1710BOI KYJIBTYPU HEOOXIJTHO BPaXOBYBATU MIKKYJIBTYPHI
BIAMIHHOCTI, CIILJIbHI PHCH KYJBTYP JJS BHOOPY CTHJIIO, CTpATEeridl 1 TaKTHUK
KOMYHIKAINI B KPOCCKYJIbTYPHHUX IIJIOBUX CUTyaliax» [2, c. 96], 1 BIOIIOBIIHO,
rOTYyBaTH [0 IILOT0 MaMOyTHIX IIpodpecioHa iB. HaBuanmHs MoB1 Ta KyJIbTypl
IIOBUHHO IIPUBOIUTU He IIPOCTO OO0 OBOJIOMIHHSA AKUMICH (DOHOBUMHU 3HAHHIMH,
a OO PO3BUTKY y CTYAEHTIB 3OaTHOCT1 aJgalTyBaTHUCSI J0 HOBHUX MOBHHUM
curyaiiii. Ax 3asmadae M. Bbaiipam, mmpu HaBYaHHI 1HO3EMHHX MOB OCOOJIMBY
yBary mMae OyTH HPHULIEHO «II1ATOTOBIN CTyJeHTa J0 HellepeadadueHoro, 3aMiCTh
TpeHyBaHH IIepeagdoavyBaHoro» [4, c. 8].

BMminHsS 3po3ymiTH UysKy MOBEIIHKY 1 B3a€MOJMIATH 3 IIPEeICTaBHUKAMU
1HIIIOl KYJBTYPH, IO BOJIOMIIOTH 1HIIMM HAO0OPOM IIIHHOCTEHI € TOJIOBHHM
3aBHaHHAM IIpHM BHBUYEHH1 1Ho3eMHOI MoBH. (CaMocTiiiHe MJOCILIKeHHsS 1
IHTEPIIPEeTAIIl «UyKOD» KYJIBTYPHU J03BOJISIOTh MIPKYBATH IIPO CBOIO KYJIBTYPY,
OIIIHIOBATH Ii, CIIPHHMATH 1 PO3YMITH Ii 3 TOUKH 30PYy CTOPOHHBLOIO CIIOCTepIrava.
I[le mae MOKJIMBICTE I1HTEPHPETYBATU MOBHY CEMAHTHUKY SAK pPe3yJIbTaT
KYJbTYPHOIO OOCBIOYy, TOOTO «baumTy MOBHY OOWHHUIO B SKOCTI He TLIBKH
pempes3eHTaHTa KOHKPETHOIO MOBHOTO PIBHS, IO BOJIOJIE XapaKTepHUMU
rpaMaTUYHUMM O3HAKaMM, ajie ¥ OIWHUII KyJbTYPHOI HaM'aTl HapOIy»
[1, c. 36].

3acayrosye yBaru opieHTaIlls Ha HABYAHHS B KOHTEKCT1 I1aJIOTy KYJIBTYD,
10 HPHUIIYCKAE CTBOPEHHS AUIAKTHUKO-METOOIHUYHUX YMOB JJIS IIOPIBHSJIBHOTO
T'YMAaHICTHIYHO OPl€HTOBAHOI'O IIapajieJIbHOI0 BMBYEHHS 1HIIIOMOBHOI Ta PLIHOI
KyJbTYyp IIpu (OpMyBaHHI KOMYHIKATUBHUX YMIHb MIKKYJIBTYPHOIO
CIIUIKYBaHHS, IIPU YOMY METOJIUYHOI JOMIHAHTOI Mae OyTH OpIleHTAIld Ha
bopMyBaHHS YUHIB SIK YIACHUKIB J1aJIOTy KyJIBTYp» [3, ¢. 166].

Benury yBary mmpu BUBUYEHH] 1HO3€MHUX MOB CJILI IIPHILISTH B PoOOTI HaL
JIEKCUKOI0, SKa IIOJIA€ThCS TIePEeBA’KHO B CJIOBOCIIOJIYYEHHSX, CTIHKHUX,
PeryJsipHO BKHBAHUX OJIOKAX, 3a JOIIOMOIOI0 SAKHX OyIyeThCs MOBa (paxiBIId SK
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IUCchbMOBa TaK 1 ycHaA. ['oTyloumnch 31 CTygeHTaMHu OO0 OIaHyBaHHS CIIEI1aJIbHOI
JIEKCUKM CJIIT POOMTHM AaKIleHT Ha BIpPaBH, MeTa SAKHUX BHBUYUTHA OCHOBU
CJIOBOTBOPEHHS, O3HAWOMHUTH 3 CHCTEMOI0 CHHOHIMIB 1 AHTOHIMIB, PO3BHUBATHU
MOBHY [OOTAIKy Ha IMIACTaBl I1HTEPHAIIOHAJIBbHOI JIEKCHKKU Ta eJIEMEeHTIB
CJIOBOTBOPEHHS, BCTAHOBUTH ACOIIIATUBHI 3B I3K1 Ha 0a31 p1gHoI MOBH [5].

Bropasu 3 mpobieMHMM HaBaHTaKEeHHSIM, III0 PO3BHUBAIOTH BMIHHSI
pO3mi3HABATH JIEKCHYH] OJUHUIN 3a (QOopMaJbHUMU O3HAKAMH, IIIBUIKO
3HAXOIUTU CTPYKTYPHO-CEMAHTHYH] BIIMIHHOCTI 1HO3€MHOI Ta PIOHOI MOBH,
3MYIIyIOTH CTYJEHTIB Yepe3 aKTUBHUU IIOIIYK J0 CAMOCTIMHMX BMCHOBKIB,
YCBLIOMJIEHHS Ta CTIMKOIO 3allaM ITOBYBaHHI.

[Ipu po3pobKax MeTOOAMYHUX MaTeplajlB HeOoOXIJTHO BeJUKY yBary
OPUOUIATH IIO00PY BHPA31B Ta IATAT, AKl OAysKe YaCTO BiKMBAIOTHCS, IO 3
OHIEI CTOPOHH 1IIOCTPYIOTH OCOOJIMBOCTI TpPaMAaTHKM, a 3 1HINOI, PO3IINPSIIOTH
3araJIbHOKYJIbTYPHUM KpYro3lp CTYOeHTIB 1 3ajJy4valTb IX 10 3HAHHI
rJI00aJIbHUX ITIHHOCTel 1mBLai3arii. OBOJIOZIHHSA CTyOeHTaMH JIEKCUYHHM
MaTeplaJioM 1HO3eMHOI MOBHM 31 CIHIeIlaJbHOCTl BHMAarae B1I BHUKJIAJava
PO3POOKH CJOBHHKIB-MIHIMYMIB, IO 0a3yOThCS Ha HaH4YacTiIle BKUBAHUX B
CIIeIllaJIbHUX TEeKCTaX 3araJbHOHAYKOBUX Ta CHIeIllaJbHO-HAYKOBUX YTBOPEHBb
«3aroTOBOK», HEOOXITHUX IJIS YITKOI 1 TOYHOI Ilepenavl HaBYAJIbHO-HAYKOBOI
1H(popMaIrii.

HesBaskatoum, B ocTaHHI Yacu, Ha IIepeBary yCHOTO MOBJIEHHS 3HAYEHHS
YUTAHHS 3aJIUINTAEThCA Oy:Ke BaKJIMBUM, TOMY IIei BHI MOBJIEHHEBOI
MSITBHOCTL JIO3BOJISIE CTYOEHTY He TIIbKHM YepllaTH 1H(opMAaIllio, a i CTBOPIOE
3ac001 0OBOJIOAIHHS YCHOIO 1 IIMCHMOBOIO 1HO3€MHOI0 MOBOIO [5].

TaxyuM YMHOM, 3TATHICTH aHAJII3YBATHU 1 IIOPIBHIOBATH OCOOJIMBOCTI HOCIIB
PI3HHUX KYJBTYP CTae 0COOJHBO 3HAYYIIIOI IPHU IIIATOTOBII CYyYacHOTO (PaXIBIII-
Hedaosora. Ilpm 1boMy HOBHIT OCBITHIM — MUIKKYJBTYPHHU — aKIIEHT He
3askagae BHECEHHS ICTOTHUX 3MIH B O00'€KTMBHO C(QOPMOBAHY CHCTEMY
HaBYAHHS 1HO3eMHOI MOBHU. TeXHOoJIoTli Ta MEeTOIUKHN MIKKYJIBTYPHOTO HIIXO0IY
JIOCUTH IIPOCT1 1 BOHU MOYKYTBh OyTH IIABJIATHI cTyIeHTaM HemoBHoro BH3.

Ha migcrasl BuIle3asHavYeHOr0 MaTeplajy MOKHA 3POOMTU BUCHOBOK, IO
CTOCOBHO IIIATOTOBKH CTydeHTIB HemoBHoro BH3 pmomiarHO craBuTH 1
BUpPIIIyBATA IIMTAHHS IIPO IIepeopleHTalllio IIPoIlecy IXHBOIO MOBHOTO
HaBYAHHSA 3 IIO3UINN MIKKYJIBTYPHOro Imiaxony. MoBa B I[bOMYy BHUIIAOKy CTae
IHCTPYMEHTOM [I1aJIOTy IIPOeciiHUX KyJIbTYP 1 eQeKTUBHUM 3IHAPSIIAM
peaJsIi3aliii BCIX IIpopeciiHNX KOMYHIKAaTHBHUX 1HTEHINHN (paxiBIld, IIOB'sI3AHUX
13 B3a€MO/TI€0 3 ITPEeCTaBHUKOM 1HIIOI KYJIBTYPH, KPaiHU, 1HIIIOTO COITIyMY.
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OINIOCODIA AK 3ACIb PO3BUTRY OCOBUCTOCTI

Il'anmuua Isanuyk (YMaub, Ykpaiua)

TpancdopMmalriiial Ipoiecu, IO B1AOYBAIOTHCSI CHOTOZHI B YKpaiHi,
30plEHTOBAHI Ha JeMOKPATHYHI IIepeTBOpPeHHs B gep:kanBl. lle 3ymoBiioe
MIOBUINEH1 BUMOTH JI0 OCOOHMCTOCTI SIK CyO €KTa COoIllaJIbHOro OyTTs. BuHmukae
moTpeba B CTBOPEHHI HHUM HOBHX MOJeJeM COI[aJIbHOI IOBEIHKM, BHOYTOB1
BJIACHOI CTPYKTYPH I[IHHOCTEH, caMOKOHCTpyoBaHHI. DaKTUYHO ICHYBaHHS
OCOOMCTOCTI B TaKMX yMOBaxX MOKHA IIPUPIBHATH O0 11 ,,yHKIIIOHYBAHHS B
cuTyalrli HeBH3HAYEHOCTl, KOJH OCHOBHMM 3aBIAaHHSM CTA€ BCTAHOBJICHHS
CMUCJIy Ta 3HAYEHHS JAHOI CUTyAaIi OJIs caMoi cebe 3 MIHIMAJILHOIO OIIOPOI0 Ha
COIllaJIbH1 3YMOBJIEHOCTI Ta 3 aKTyaJIl3alll€l0 BChOTO OCOOMCTICHOTO pecypcy’
[4, c.22]. Came TOMy ysABJIEHHS IIPO OCOOMCTICTH SIK , IIPHUHIIMIIOBO MIHJIUBY,
Taky, sKa IIOCTIMHO KOHCTPYIOE CBIlHi BHYTPIIIHINA CBIT Ta CBIT COIlAJIbHOI
B3aeMo/li, sSKa ICHYe SK MOKJIHUBICTE [4, ¢.22] mocimaioTh BasKJIMBE MICIE Y
TEeMAaTHUIIl CYJaCHUX JOCJIIKeHb.

Came cmoBo ,dlaocodis’ Oyao CTBOpeHe BHACIIIOK IIO€THAHHS OBOX
TaBHBOT'PEILKUX CJIIB ,,JTII000B” 1,,MyIpicTh [8, c.37].

3aJjiesxHo B1J 1ICTOPHUYHOI €IIOXH, IIOTJISIIB MIUCJIMTEJIIB, 3acal Tiel Ui 1HIIOo1
IITKOJIX IIpeaMeT 1 Ipu3HaveHHsa ¢ilaocodli po3yMmuIncs mo-pizaomy. CraskiMo,
IJIsT TaBHLOTPEIbKUX (plaocodiB-meMoKkpaTiB ¢iirocodla — Iie IIepeBaskHO
OCATHEHHS HECKIHUYEeHHOI'o M 0araToMaHITHOI'O 30BHINIHHOI'O CTOCOBHO JIIOIWHU
CBITY, PO3B’d3aHHS NIPOOJIEeM IIOA0 MOT0 IIOXOMKEHHS, YCTPOI 1 PO3BHUTKY
[6, c.118].

Hai#6inpmr  ramboKl  CyIsKeHHSI CTapogaBHBLOI T'pellbKol  (istocodii,
HAIIPUKJIA, OOWH 3 BUCHOBKIB 0JI€aTIB — ,,HeMae MHOKIHIL, HeMae pyxy, HeMae
CTAHOBJIEHHSI — BHUHHK caMe Ha TPYHTI 3aIUTAHb 1 BIAIOBIOeH. 3 MeTOI0
YCBIJIOMJIEHHSI TAKOT0 a0CTPAKTHOTO BWCHOBKY, SIK HEMOKJIMBICTH 1CHYBaHHS
OJHOTO y3aTraJIbHIOIYOT0 CYIKeHHS, BAAaBAJINCI 0 30BHINIHLOI POPMH copiTa —
JaHIOKKa 3anuTaHb [2, c¢.68]. IloctymoBo BigOyBaeThcsa mmepexid BT TaKHX
Irop-aMarasb 10 BUCTYIIB 1 (pliIocodpchbkux cymepedok y manepl Cokpara, KUt
3amepevyBaB JOIMJIbHICTD 3aIHTAHBL-IACTOK, BBAMKAIOYN IX IIMKOJISIPCHKHUMU
3abaBkaMu. 3a iX JOIIOMOIOI0, CTBEPKYyBAB MHUCJIUTEJIb, ,,HIYOMY TapHOMY He
HABYAIOTHCS CTOCOBHO CYTHOCTI CAMMX pedeill — MOMKJIMBO JIMIIE TOMY, AK 34
JIOIIOMOTOI0 CJIIB AYPUTH JIIOOEl; BCe OJHO, IO JATH IMITHIKKY a00 BUCMHKHYTH
3-II1J KOToCh cTlIens [3, ¢.191].

OTt:xe, TTOCJTIJIOBHICTD CTAHOBJIEHHSA (p110codii IK 3aCO0y PO3BUTKY JIIOIHUHU
MOke OyTH cxXapakTepu3oBaHa HACTYIIHMM 4YHHOM. bepyuym I1o4aTok y
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CBAIIEHHIN T'Pl y 3araJKu M CYIepeuKH, Kl BOIHOYAC BUKOHYBAJIH (PYHKIIIIO
CBATKOBHX P0O3BAar, (p11ocodis IIOCTYIIOBO II€PEXOIUThL Ha O1/IbII BUCOKHH PlBEHb
— piBeHb [OCATHEHHS I1cTHHH. BogHouac BOHa pO3BUBAETHCA 1 Yy CBOIH
eJeMeHTapHI dopMmi: medaTu, rpa po3ymy, codpicTuKa ¥ putopura [7, c.15].
Onmax, ,aroHaJbHUI (PAKTOP B €JIIHCHKOMY CBIT1 OYB HACTLIBKU 3HAYYIIIUM,
1[0 PUTOPHKA MOTJIA IIOIIMPIOBATH CBOE IOJIe MISIJIBHOCTI 3a paxyHOK giaocodii
y ii OLIBIN YHUCTOMY BUIJVIAMl I, OyAy4YW KYJIBTYPOIO OLIBIN YHUCJIEHHUX TPYII,
3aTbMapioBaJia ii, IIorposKyIoUn M 30BCIM ckacyBatu [7, c.15].

Taxum uymeOM, TepMlH ,dlaocodis’ mae ngBa 3HaueHHd. llepmre 3 HuX
CTOCYETHCS PO3MIPKOBYBAHHS JIIOOWHK IIPO CBIT 1 camy cebe, a 1apyre —
XPOHOJIOTIUHE a00 cuCTeMaTHYHe BUBUEHHS ITUX PO3MIPKOBYBAHb.

Bynb-axa Hayka IIOBUHHA MaTH ,OpakTudHuil Buxiya . He e BukKIioueHHAM
1 pistocodpisi. B ysaranpHeHOMY ILJIaHI MOKHA TBEPAWTH, IO OJHUM 3 BAKJIMBUX
ii 3aBmaHb € HaABYAHHA JJIOOUHA KPUTUYHO MICJIUTHA. BMIHHSA KPHUTHYHO
MHCJIUTH, abo K 3as3HavaB leresib, MHCIHUTH ,caMoped IeKCHBHO CIPHIE
BUSIBJIEHHIO 3B’ A3KI1B Yy CIIIBBIIHOIIEHHSIX MK IIOHATTAMH 1 CYIKeHHIMU, Haaae
MOKJIMBOCTI BECTH KOHCTPYKTHBHHM iAol 1 3HAXOOUTH BHBaKeHe,
KOMIIPOMICHE pIIIeHHs, 3arajoM MHCJIHUTHU BiOImoBigaabHO [2, c¢.157]. Pymmnem
PYXy BII IIPOCTOTO CYI:KEHHS OO0 KPUTHUUYHOTO, MYIPOro € Ipo0JIeMHA CUTYAITls.
Bona amymye mpairoBaTy mam sSThb, MUHYJIE€ CIIIBBIIHOCHUTBHCS 3 TEIIEPIIIHIM,
cutyallia HabyBae SKICHOI OIIIHKH. THM caMuUM ,,pO3IOYMHAETHCSA IIPOIIEC
TBOPEHHSI HOBHX CMUCJIB, camopedJiekcisg (ToO0ToO (opMyJIiOBaHHS BJIACHUX
KpuTepliB, Opoleayp 1 BHCHOBKIB). | HapeITi, pe3yJbTaToM pPOOOTH CcTae
HEIIOBTOPHe, Myape cym:xeHHs [1, ¢.39].

Orxe, diaocodpcbKe Po3MIPKOBYBAHHS IOIIJIBHO HA3BATU JOCIIIHHUIILKOIO
pobororo. 3asmydeHHs 00 ¢liaocodii - Ie, IO CyTl, PO3BHBAJbHE HaBYAHHI.
Buxopucranua ¢gpimocodpcbKoro 1HCTPYMEHTAPI10 B IPOIlecl HABYAHHS CIIPHSIE,
HacaMIIepe]], PO3BUTKY BMIHb PO3MIPKOBYBATH PO3YMHO, TOOTO OOTPyHTOBAHO,
JIOTIYHO, KPHUTUYHO, TBOPYO, KOHTEKCTYyaJIbHO. A HaABUYKHU PO3YMHOTO
PO3MIPKOBYBAHHS, ¥ CBOIO UYepPry, CIIPHUIIOTH (POPMYBAHHIO HABUYOK PO3YMHOI 1
B1JIIIOB1IAJILHOI IIOBEIIHKN 1HIMUBIIA.
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STRUCTURE OF MOTIVATION IN THE CONTEXT OF
STUDYING ENGLISH BY FOREIGN STUDENTS

Inha Demchenko (Kropyvnytskyi, Ukraine)

Learning motivation is a complex system which is characterized by focus,
stability and dynamism. Learning motivation encourages hierarchy of motives
in which internal reason is dominated or related to this activity, or external
social reasons are related to student’s needs which take a position in the
system of social relations.

Researcher B. Werner understands motivation of studying as the
combination of integrity and structured motives of learning. The main task of
learning motivation is considered such an organization of learning activities
that promotes the development of internal motivational potential of the
student personality in the best way. The scientist emphasizes the main
components of learning motivation:

1. social motive (education as a preparation for future life in society);

2. cognitive motive (the process of getting knowledge and skills);

3. motive social parents’ identification (the expectations of parents in the

process of studying and behavior, which cannot be justified);

4. social teacher’s identification (it consists of teacher’s requirements and

high student’s achievement);

5. motive of experience (which is connected with interest and variety of

training material);

6. financial motive (studying is considered as a condition of material

wellbeing in future);

7. motive of value (development and providing of high social prestige

among his surroundings) [6].

The scientist A. Hebos [2] differentiates factors (conditions) that promote
the formation of students’ positive motivation for learning:

- awareness of the nearest and ultimate goals of learning;

- understanding of the theoretical and practical significance of obtained
knowledge;

- emotional presentation of educational material;

- professional orientation of educational activities;

- selection of tasks that create problematic situation in the structure of
learning activities;

- the presence of inquisitiveness and «cognitive psychological climate» in
the training group.

In our view, the most accurate and versatile definition of motivation is
given by V. Asieiev [1], who says that motivation 1s associated with emotions,
scientist concludes that the motivation of human behavior cannot be beyond of
the emotional sphere. He includes all kinds of motives, needs, interests, goals,
motivational guidance, in the concept of human motivating behavior. It should
be added that V. Asieiev shared motivation to negative and positive in his
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research. V. Asielev makes the following conclusions about emotional
processes, which are based on the opinion of S. Rubinstein that motivation
becomes positive or negative depending on the action and interaction in which
person falls, positive or negative attitude to his needs, interests and attitudes.

According to the definition of Ab. Maslow, motivation is the process of
meeting the needs at low level and then the satisfaction of these needs at
higher levels. they can be divided into five groups:

— physiological needs which are necessary for human survival: food,
water, rest, etc.

—needs for security and confidence in the future — the protection of
natural and other hazards from the side of the world and the belief that
physiological needs will be satisfied in the future;

— social needs — it is necessity for a social environment. A person can feel
support in communication with other people;

—the need for respect, recognition of others and the pursuit of personal
achievement;

—the need for self-expression, that is, the need of own development and
realize their potential opportunities [5].

Studying the problem of motivation a lot of scientists proposed a logical
model structure of motivational activities. According to the different
researchers we may underline that motivation of any purposeful activity
consists of four elements:

1) fruition of the very activity process;

2) direct significance of the individual result;

3) remuneration for the activity;

4) forced the pressure on the person.

Scientist V. Kovaliov gives the definition of the motive — personal
peculiarities, and behavior activity that occurs and reflects in their needs. The
scientist mentioned that motives can occur simultaneously with the
appearance of the needs passing certain stages and which can be similar to
the stages of formation needs and he proposed the classification of motives:

— the most important criteria of the individual needs;

— the source of occurrence;

—kinds of human activities (motives of political activity, professional
activities, teaching and learning activities);

— time detection (permanent, long-term, temporary motives);

— the power detection (strong, moderate and weak);

—degree of stability (high-resistant, medium-resistant and weak-
resistant) [3].

It should be mentioned that a lot of researches of motivation problem pay
particular attention to the interest of personality. Let’s analyze this aspect
according to psychological and pedagogical literature. Interest — is one of the
major motives for studying that promotes mastering of knowledge and skills.
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Also, interest 1s considered as emotional and intellectual selection which
occurs only when its object has the emotional response.

Motivation is considered as a system of incentive impulses which 1is
directed to the learning activities. Studying the problem of motivation,
scientist A Markova believes [4] that the effectiveness of learning depends on
the motivation of the learning process. We can make a conclusion that
students will not be successful without the motivation of learning activities.
The task of learning motivation is common to all establishments, which must
organize training activities in such way that will promote the development of
internal motivational potential of the student personality. Studying activity
occupies almost all the years of personality. Getting education is an essential
requirement of any individual, so the problem of motivation theory is a major
in pedagogical and psychological science. The main orientation of modern
education is ensuring readiness of new generation to constant self-education.
There are such demands of the modern labor market to graduates.

In the context of our article, the main object of research is the subject of
studying. The subject of studying is a student who is focused on the mastering
and learning this subject and has certain preconditions of mastering (which
were formed earlier such as psychological regulation of the system, including
formed motivational mechanisms, potentialities and abilities, physiological,
mental and social maturity to master professional knowledge, etc.).
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IIPUIIOMM I METOJIY 3ABE3IIEYEHHS IPO®ECIHHOI
CAMOPEAJII3ALIIL CTYIEHTIB HA 3AHATTAX 3
AHIUIIICBKOI MOBM ¥V ABIALII{HOMY BH3

Iana @aitaman (M. KponuBaunskuii, Ykpaina)

3-moMisk ycix cdep KUTTENIAIBHOCTI OLIBINY YacTUHY CBOTO KHUTTS
JI0OUHA IIpUcBAYye Ipodpeciiimiii. ,IIpodecitina misgapHICTE 3amoBHIOE 2/3
CBIZIOMOTO KHTTS JIIOOWHHK, THM CAMKM BH3HAYA€ HOr0 CYTHICTH SK OCHOBHU
PO3BUTKY caMol 0coOMCTOCTl. bararcTBo BHYTPIIIHBOI CTPYKTYPH JIIOJUMHU
3HAYHOIO MIPOI0 3aJIeKUTh BIA 11 JIAJIBHOCTI, a HIpoduecis CKJIagae OCHOBHY,
HaMOLIBIII CYTTEBY, ILJIecHpsaMoBaHY Ii dactuHy [2, c.25]. Ilpodeciiina x
caMopeaJsizaila He O00MeXKyeThbcs 0e3IlocepemHbo JIHIIe IIPOodeciiHOI0
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MSIBHICTIO, a ImounHaeThesd 31 Berynom g0 BH3. IIpoBigHOO MISAIBHICTIO IIHOTO
mmeploay crae mpodecifiHo-Ii3HaBaJIbHA. ,,3aCBOECH] 3HAHHA, BMIHHS Ta HABUYKHA
BiK€ BHCTYHAIOTh He y SIKOCT1 IIpeaMeTa HABYAJIBHOI JISJIBHOCTI, a B SKOCTI
3aco0y mistabHOCT1 mpodecitinoi” [4, ¢. 79].

Ax Bimomo, Ha eraml mpodeciiiHOl MHIATOTOBKHK BI1OOYBAETHCSI He JIMIIE
3acBoeHHA mnpodecitianx 3YH, a #i dopMyBaHHSA y CTYOeHTIB IIpodeciiiHo
BaKJIMBUX AKOCTEH, iXHe ocoOMCTICHe Ta ImpodeciiiHe 3pocTaHHs. Bamausum e
JOTPUMAHHSA TYMAHICTUYHHNX IIPHHIMINB 3 METOI CTBOPEHHS YMOB [IJIS
mpodoeciiiHol camopeaJsi3arili  oco0mcTOCTl, (POpMyBaAHHS TOTOBHOCTI IO
IOJAJIBINOI ITPO(peciiHOl MIAJIBHOCTI Ta IIPO(QECIHHOr0 3POCTaHHA y HIN.
OcHoBHa wMeTa IIpO(eciiHOI OCBITH IIOJIATAE€ y IIOCTYHOBOMY (OPMYBAaHHI
BHYTPIIITHBOI TOTOBHOCT1 CTYAeHTa OO0 YCBILOIOMJIEHOI IOOYOOBM, KOPEKINi Ta
peasi3ailli TepCHeKTUB CBOTO IIPO(PeciiHOr0O Ta OCOOMCTICHOTO PO3BUTKY,
TOTOBHOCTL PO3TJIAOaTH cebe SK OCOOMCTICTH, IO IIOCTIMHO PO3BHUBAETHCSI, Ta
3HAXOOUTHU OCOOMCTICHO 3HAUYIIl CMHCJAM y KOHKPEeTHIH mpodeciiiHii
IM1SIJILHOCTI.

BuBuenns 1HO3eMHOI MOBHM MAaMOYTHIMH aBlaToOpaMU IIPOTATOM YCHOT'O
Imeploay HaBUYAHHSA Ja€ 3MOIy BUOyAyBaTH HaBYAJBHHUU IIPOIleC HA OCHOBI
IIIHHOCTEH IIPo(peciiiHol 1 OCOOMCTICHOI CIIPSMOBAHOCT1; 3BEePHYTH yBary Ha
PO3BUTOK JIOTIYHOI'0 Ta KPUTHYHOIO MHCJIEHHs, 3JAaTHICTh IIPaIfOBATH B
KOMAH/Il, BMIHHS OI[IHIOBATH HACIIOKH [Tl Ta IIepeKoHaHb. Burimamanug
1HO3eMHOI MOBM Ja€ IPYHT JJs IIMPOKOr0 3aCTOCYBAHHS 1HTEPAKTHBHUX
METOJ1B, II0 PO3BHUBAIOTH COIlAJBbHI, IIpodecifiHl Ta IICHXOJIOTIYH1 SKOCT1
CTYIEeHTIB, 1X BIEBHEHICTb, 3JATHICTHL IIPAIIOBATH 3 IHIINMH, aJeKBAaTHO
pearyBaTH Ha peasibHI mpodpeciiial cumryaiii [3, c. 78]. Ha ocHoB1 mocsiny,
OTPHMAHOTO B IIPOIlECl BHUBUEHHS AHIJIIMCHKOI MOBH, CTYAEHTH IIPArHyTh 0
IIOBHOTO BUSIBJIEHHS 1 PO3BUTKY 1HIWBIAYaJbHUX MOKJIHUBOCTEH 3 THUM, II0O
peaidyBaTd B MaMOyTHHBOMY CBOI OCOOMCTICHI CMHCJIH, IILIl, IIJIAHK B TaJjy3l
npodeciiiHol JISIBHOCT1, IO IPHBOAUTEH 10 IHIpodeciiiHol camopeasisarni
crymeuTa [1, c. 1564]. Takum uymHOM, HEOOXITHMM € MAKCHMAJILHO HACHYEHEe
BUKOPHCTAHHS YCIX IUTAKTUYHHIX MOKJIMBOCTEH, K1 HaJae 1HO3eMHAa MOBa SIK
HABYAJIbHA TUCIIAILJIIHA.

3anisa JocATHeHHs MeTH 3a0esllevueHHs IIpodeciiiHol camMopeasisairii y
MaMOyTHIX aBlaTOpPIB BBaAKAEMO 3a HeOOX1JHe BIIPOBAKEHHS Yy IIPOIlecC
BUKJAQOAHHA 1HO3€MHOI MOBM HM3KHM YMOB, METOIIB Ta IpuiioMmiB. KopoTko
oxapakTepusyeMo medakxl 3 Hux. Ilopydy 13 TpaIuIiiHUMH MeTOJAMU
(mosicHeHHsI, PO3IIOBlOL, Oeclma, BUKOHAHHS BIIPAaB TOINO) HA 3aHATTIX CJIIT
BUKOPHCTOBYBATH HETPAIUIIIIAHI eJIeMeHTH Ta HPUUOMH POo0OTH, SK1 pasoM 13
TPAOUINHOI MeTolo (QOPMYBAaHHS BMIHb 1 HaABUYOK IIPAKTHIHOTO
3aCTOCYBAHHS TEOPETUYHUX 3HAHBb aAKTyaJI13yIOTh Cy0 eKTHHUH JIOCB1 KYPCAHTIB,
CTUMYJIOIOThL III3HABAJBLHUI Ta HOpodeciiHuii 1HTepec, 3ajIydyaloTh [0
KOMYHIKAIl y BeJIMKUX 00CATaX, CTBOPIOIOTHL B HABYAJIHLHOMY IIPOIECl eJIeMeHTH
KBaslmpodpeciiiiol JISJIBHOCTI aBlaguciieTyepa 3a PaxXyHOK  BIAIIOBIIHO
chpopMyIHOBAHUX 3aBIAHL Ta HACTAHOB.
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Tak, manpuraan, npuiiom ,,HezakxinueHi peuenns” ToATae B TOMYy, IO Ha
IIOYATKY IIEPIIIOr0 3aHATTS KOMKHOTO MOIYJISI HA Ol OyJM 3aIlHuCyIOTh
He3aKIHYeHl pedeHHs BIOIIOBIIHO 0 TeMH MOIYJIsS, a KYpPCaHTAM IPOIOHYEThCS
ix saxigunTH. Takui OPHUHEOM [J03BOJIsAE BU3HAYMTHA HAMOLILIN IIKABl JIJId
KYPCAHTIB AacCIIeKTH TeMH, aKTyaJl3yBaTHU iXHIA CyO €KTHUIN JOCBIJ, BHOCUTU
3MIHHM IIOJI0 MOYKJIMBOIO BAPIATHBHOIO HAIIOBHEHHS XOOy 3aHATTA Ta
IMOJAJIBIINX 3aHATh 3 OKPECJICHOI TeMHU 3HAYYIIUME IJIs KyPCAHTIB CMICJIAMI.

Ha meBCcTymHMX 3aHATTAX MOLYJIIB TAKOMK MOYKHA 3aCTOCYBATH NPUILLOM
MO3K08020 WmMYpMy, KOJIU BUKJIAJAY 3TITHO 3 TEMOI 3aHATTSA 3alllCye Ha
JIOIIIl IIeBHY HIpodJieMa, SKa y cBoeMy (POPMYJIIOBAHHI 3a0X0Uye KypPCAHTIB 10
PO3MIPKOBYBAHHS Ta IIOIIYKY SKOMOTA OLIBINOI KIJIBKOCTI 10eM  II0JI0
po3B’sA3aHHA 3a3HaveHoi mpoobsemu. CrouyaTKy KoOMKeH KypCaHT IIPalioe
CAMOCTIHHO, a IIOTIM IIOPIBHSHHSA 10eM Ta 00rOBOPEHHS BiIOYBAETHCSA Y IIapax.
Mertoro B3aeMo/Iii Ha ITbOMY €Talll € IOIIYK CHLIBHOI 1/1e1 BUPIIMeHHA Tpo0IeMu
IIJIIXOM OOrOBOPEHHS 3aIIpPOIIOHOBAHHX KOKHNM KypCaHTOM BapilaHTIB, a
Hagal B1OOYBaeThCsA KOJIEKTHBHA MOUCKYCl 3 IIPHUBOAY 3HAMIEHHX MIapaMH
pimteHb. Takl HOpuiioMM aKTHUBI3YIOTH KYPCAHTA, 3aJy4aloTb MOro 0
IHOUBIAYAJbHOI Ta KOJIEKTHUBHOI pedpyiexcii, KOMyHIKaIll 1HO3€eMHOI MOBOIO,
HAIIOBHIOIOTH HAaBYAHHSA 0coOmcTiICHO 3HauymuMm cmuciaoM. OKpeciieHl
Ipo0JIeMHr IIOB’S3YIOTHCA 3 aBlalliHOI MJISJIBHICTIO, IO IIpocdecioHaIi3ye
HABUYAJbHUM IIPOIleC BiKe HAa MepIINux eTamaxX IIpodeciiiHol MIATOTOBKH.
HaBememo mpukian gesKnX MOMKIMBHX 13 TAKHX BH3HAUYEHHX BUKJIAgadeM
OpodJieM 3TIJHO 3 MOAYJSAMHM BIOIOBIIHO J0 IIporpaM INAroToBKum: INo
communication system can substitute face-to-face communication. Aircrashes
are inevitable. The more a man conquers the sky, the more he becomes its slave.
Every country which wants to follow the way of progress develops its aviation.

Ha saxmouyHpmx 3aHATTAX TeMH IIIKABO BHKOPHCTOBYBATH NPUILLOM
»Teneepama”, ®OIWM KypcaHTAM IIPOIIOHYETHCSA HAMIKWCATH 1HO3EMHOIO MOBOIO
ikTuBHY Teserpamy 3 11 ciiiB KomMy-HeOyIb 31 3HAWOMHUX 1 POJUYIB, IIOO
HOOLINUTUCS I[IKABUMH a00 HOBMMHU (PAKTAMH Ta 3HAHHAMN, OTPUMAHHUMH ¥
mporiecl BuBUeHHSA TemMu. (OOMe:keHa KIJIBKICTH CJIIB JoIIoMarae KypCaHTy
CKOHIIEHTPYBATHCS HA HANUCYTTEBIIIOMY Ta OLIBII BpaskamodoMy, a TaKHK
IPUHOM AaKTUBI3ye K MUCJIEHHS 1 pedpiieKciio, TaK 1 IIPOCTO TBOPUY (PaHTA31I0
KypcaHTa.

Oxpemy yBary OyJo CI1O IPHUILISATH pobomi KypcawHmis y MIKPO2PYNax.
HapuanbHa poOora, opraHi3oBaHa TaKMM UYHHOM, golioMarae QoOpMyBaTH
BMIHHS COI[IAJILHOI B3aeMomll, OCKLIBKKM KYPCAHTH MAOTh MAKCHUMAaJIbHO
e(PeKTUBHO Ta IIPOIYKTUBHO OpraHi3yBaTH BJIACHY T'PYIIOBY JISIJIBHICTH 3TLTHO 3
IHCTPYKIIAMH BHKJIaIavya. 3aljs peasi3alili 3aMHCIy PoOOTH KYpPCAHTIB ¥
MIKpOTpyIIax MOKHA 3acTocoByBaTu upuiiomu ,HaBuyanpHl migpos3miam’ Ta
,, DIGKOJIMHUI BYJIUK .

Cyruictes nputiomy ,Hasuanvni nidposdinu” 1ojsrae B TOMY, IO Ha
3aHATTI BUKJAAaY OpPraHi3oBye [OeKLJIbKa CTAaHINH-IIApo3mlaiB. Takil
IIOPO3ILIN MAlOTh IIEBHY HAa3BY, TAOJIMYKA 3 AKOI CTOITH HA CTOJII, JeTaJbHY

133



po0OUy IHCTPYKIINIO OJIsI KYPCAHTIB Ta HEOOXIOTHHM MaTeplas OJis BUKOHAHHS
3aBmaHb. HKypcaHTH HDOOLIAITHCSI HA MIKPOTPYIIM, a KIJIbKICTH CTAHITIHI-
ITIJTPO3ILITIB IMIePeBUIIy€E KIIBKICTh MIKPOrpyIl Ha ogHy. CrouaTky KOKHINA IpyIrl
HaJJaeThCAd MOMKJIMBICTh BHUOpPATH HAMOLILII IIPHUBAOJIHBY OJIs HUX CTAHINO, a
KOJIM OJHA 3 TPYII 3aKlH4Yye po0OTYy Ha BJACHIN CTAHINI, BOHU IIepexoqaTh Ha
BLIbHY. B1AmoB1gHO, YIeHN KOMKHOI 3 MIKPOTPYI MAalOTh 3MOTY IIOIIPAITIOBATH Ha
MeKUJIBKOX CTAHINAX 34 OJHE 3aHATT.

omo ,,Booconurnoeo eynuxa”, TO Ied nNpuiiom 3aCTOCOBYETHCS IIICJIS
IPOYNUTAHHSA TEKCTY a00 IIPOCJIYXOBYBAHHS IEBHOTO IIOBIIOMJIEHHS 1HO3€MHOIO
MoBoo. KypcanTamMm HagaeTbCss MOKJIMBICTE OOMIHSATHCS AYMKAMU 3 IIPUBOLY
IPOYNUTAHOI0 a00 IIOYYyTOTO 31 CBOIMH CyClHaMH y HEBEJIMKHX TIpylax mo 3—4
ocobu Ta copMyJOBATH PsO 3alHUTAaHb BI1O TPYOM OO0 BHUKJIagada, Ha K1
0akaoTh OTPUMATH BIAIOBIOL. Takwuii BUA POOOTH MJO3BOJISE€ OpPraHI3yBaTH
HEeBUMYIIIEHY KOMYHIKAITII0 aHTJIIMCHKOI0 MIK KypcaHTaMu, a BOadamudu, IO
IHIIT YIeHU TPYOU MAIOTh CXOK1 ITPO0JIEeMHU y PO3YMIHHI YU CIIPUHMHATTI IIOWHO
mouyToi 1HopMAaIIli, CTyZeHTH JIeriie Ta OLJIbII BIJKPUTO MAYTh HA KOHTAKT 13
BUKJIQJaueM.

Otike, BUKIaOaY Mae IMIMPOKUM BUOIP MOKJIMBUX IIPUMOMIB Ta METOIIB 0
BUKOPHCTAHHS y IPOIleCl BUKJIATAHHS 1HO3€MHOI MOBHU 341 3a0e3IeveHHs
MeTHU IpodpeciiiHol caMopeaJridalri KypcaHTIB.
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WARMING-UP ACTIVITIES AT ENGLISH CLASSES

Iryna Glazkova (Berdiansk, Ukraine)

A warm-up is an essential ingredient of any well-planned and successful
foreign language lesson. Although it is often overlooked or deemed just
something to do to “pass time”, properly planned and conducted warm-ups
serve specific purposes, both practical and educational. In sports or any
activity that involves physical effort, warm-ups are used to prepare oneself for
the upcoming training session and activities involving mental effort are no
different. Like the body’s muscles, a mind must also be prepared for training.
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Warm-ups help prepare students for the lesson in several ways. First,
they act as energizers. This may be their first class of the day, which means it
1s early in the morning and a lethargic time for most teenagers and young
adults, or it may be later in the day, at which point the students have already
had a day full of classes and mental effort, leaving them tired and wanting to
go home. In any case, the students need a jolt to get them through the next 45
to 90 minutes of class and a warm-up can help. There is a significant
difference in mood when starting a class with a short game or TPR activity, as
opposed to immediately saying “open your textbooks on page 53”.

One major reason that warm-ups energize the class is because they are
fun, easier and relaxed. A good first activity will not require a significant
amount of thinking and is meant to gradually get the students into a learning
mindset and start the class off on a positive note. As Chris Cotter of Heads Up
English notes, “Because it's the first activity of the lesson, the warm up sets
the tone for the next ninety minutes” [1, p. 1]. Jumping right into trying to use
new language or doing a more serious language-learning exercise can be
frustrating to students and can drain their energy. “A fun warm up, on the
other hand, raises energy levels. Fun activities also produce relaxed, less
inhibited students. With the right warm up, you'll have created a positive
atmosphere to practice and experiment with the language” [1, p. 1].

Since warm-ups are less stressful and more fun, they encourage
participation. Even students who are shy or disinterested will want to start
participating more actively if he or she gets enjoyment out of it. Similarly,
students that are afraid of making mistakes are more likely to overcome their
inhibitions if the first activity is less intense. Jerry Gebhard claims that the
objective of using warm-up activities is to relax students, to help get them over
their classroom apprehensions [2, p. 187].This loosens up those tongues right
from the start and gets the class off on a confident, outgoing foot.

In order to facilitate this process of relaxing students and making them
feel confident for the rest of the lesson, the teacher should not correct every
mistake made by students in the warm-up stage [1, p. 1]. This interrupts the
warming-up process and makes students feel hesitant about participating
right from the beginning, hurting the positive atmosphere the teacher is
trying to establish. Correcting also sets up a teacher-centered lesson rather
than a more effective lesson powered by the students in which the teacher is
just a guide [1, p.1].

Another benefit of warm-ups is that they shift students into the target
language. Since this is a foreign language class, students do not speak this
language on a regular basis outside of school and their last class may have
been some time ago. Switching languages does not happen with the press of a
button but must be gradually moved in to. Also, students may come to class
distracted or thinking about other subjects and the warm-up gets their
attention to the subject at hand.
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But warm-ups not only help get students thinking in the foreign
language, they also help students start thinking about the topic of the lesson.
The warm-up allows students to remember vocabulary from previous lessons
on this topic and they start eliciting what they already know. Or if they don’t
do this themselves, they may hear fellow students bring up passive knowledge
and lights will start turning on in their own heads. In this case, they will be
helping each other review their previous knowledge, paving the way for its
expansion. The teacher can facilitate this by repeating what has been learned
in previous lessons. In fact, a warm-up can simply be a review of a previous
lesson, making all the lessons connect into a bigger picture.

Warm-ups also serve a practical purpose. They provide a buffer for the
first 5-10 minutes of class in which students that are late can arrive without
missing anything vital and not be left behind by missing the presentation
stage of the lesson. If it is a student-centered warm-up, it also allows the
teacher a moment to take attendance without taking time away from the
class.

Teachers also benefit from using a warm-up because it gives them a
chance to get focused on the lesson and assess the group today. From day to
day and even from hour to hour, a student’s mood can change dramatically
and teachers can get a sense of this during the first 5-10 minute activity. In
addition, the teacher will be able to get an understanding of the group’s
previous knowledge on the lesson’s topic and has time to alter his or her lesson
plan in order to raise or lower the level to fit the students. The teacher may
find out that he or she over- or under-estimated the students’ familiarity with
the topic that day and can adjust accordingly.

There are a variety of warm-ups. A warm-up can be as simple as
brainstorming or asking a few open-ended questions about the day’s topic. If
the topic was films, for example, the teacher could ask or have the students
ask each other what kind of films they prefer, who their favorite actor/actress
1s, what the last film they saw was and what it was about, etc. They can even
be the same every day, such as having a word, idiom, joke, or cartoon of the
day that you do at the beginning of every class. Using games as a warm up,
such as bingo (using previously learned words) or tongue twisters, have the
added benefits of being fun, as described above. More physical warm-ups, such
as running dictation, can also raise the energy level significantly.

Warm-ups are generally done at the beginning of a class and should be
short. If it 1s a 90 minute lesson, the warm-up should last about 10 minutes.
Any warm-up that goes on longer than this takes valuable time away from the
main goal of the lesson [1, p. 1]. Although warm-ups are, by definition, done at
the beginning of a lesson, these kinds of activities or games can be used at any
point. For example, if, in the middle of a lesson, the teacher notices that the
class is losing energy, getting frustrated or becoming quiet, a reenergizing
warm-up type activity can help get them back on track. These activities can
also be used at the end of a lesson if the teacher unexpectedly runs out of
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things to do or when there are only a few minutes left and there is not enough
time to start a new part of the lesson. These types of activities are also good in
“emergency”’ situations. If a teacher is asked at the last minute to substitute
for another teacher or if there is a technical problem with a printer/Xerox
machine or electricity, these ready-made activities can be put to use without
substantial preparation.

Some teachers of foreign languages also promote the idea of using a 5-
minute “warm-down” at the end of a class. The idea here is that the students
start and end the class on a fun, positive note while they are worked hard in
the middle, reducing the students’ anxiety and motivating them for the next
class. A warm-down also allows for correction of persistent mistakes, review,
feedback, and motivation [3, p. 1]. As for correction, a teacher can take notes of
mistakes made throughout the lesson and go over the most major ones (about
3-5) by putting them on the board and having students correct them. Review is
another important part of the warm-down. This fortifies the knowledge
acquired during the lesson and lets students leave with a clear idea of what
they learned. It also serves as motivation because students will be able to see
evidence of their improvement. When doing review, student elicitation is most
effective because it minimizes teacher talk time and lets the teacher test
whether the students fully understood the lesson [3, p. 1]. Lastly, feedback
and motivation can also be used in the warm-down. This can be done to the
group as a whole or, if there is enough time, to individual students.

Using warm-ups and these kinds of activities or games helps create a
lesson that is both enjoyable and effective. They energize, reduce anxiety,
focus students on the target language, and make the next 80 minutes that
much better.
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KOPERNIIA ®OHETUYHUX IIOMUJIOK ¥
KOMYHIKATUBHOMY BCTYIIHOMY
KOPERTHUBHOMY KYPCI

Baneuruna I'yrauk (Kuis, Ykpaiua)

MixKyJIBTYPHI KOHTAKTH Ta 1HTErpaild 0 €BPOIIEMChKOr0 OCBITHHOTO
IIPOCTOPY YMOSKJIWBJIIOIOTH 1 BOJHOYAC BHMAramoTh Bl CyYacHUX (QaxIBI[B
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BIAMIHHOTO BOJIOOIHHS 1HO3eMHMMH MoBaMu. BmmoBa 3aBxkagu Oyaa 1
3aJIMINAETHCSI CBOEPITHOI0 3BYKOBOIO “BISHTIBKOIO — XapaKTEePHCTHKOIO
0COOMCTOCT1 Ta IMOKA3HUKOM il IpodpeCliHOI JOCKOHAJIOCTI.

HansBuuaiino BasKJIMBOIO € BHMMOBA JII MaMOyTHIX BUYKUTEJIIB 1HO3€MHOI
MOBH — H€ TLIbKHM BHCOKOKBAJII(PIKOBAHMX I'epMAaHICTIB, a I IIedaroris, Kl
IOKJIMKAHI IlepeJaBaTH CBOI 3HAHHA Ta NIPOoQeCiiHHN JOCBlN HACTYIHHM
IIOKOJIIHHSIM.

®opmyBauua ¢ouerndnol KomietreHili (DK) gk ckiamoBoi 1HIIIOMOBHOI
rKomyHiKaTtuBHOI KommeTeHIni (IKK) mouymmaerbca y wmaiiOyTHIX ydYHUTEJIB
HIMeIIbKOI MOBM 3 mepIinux IHIB HaBdaHHA y BH3, a came y KomyHIKaTUBHOMY
BcTynmHOMY KopekTuBHomy Kypci (BKK), akuit TpuBae B cepenrbomy 80
roguH. lle BITHOCHO aBTOHOMHHI KypcC, MeTOI0 SK0oro € ¢ghopmysarns DK sk
craagoBoi IKK, mo rpyHTyeThecss Ha OCHOB1 3HAHL NPO (HPOHEMUUHY CUCIEMY
MO8U B IILJIOMYy Ta  (DOHemUuuHiil  yC8l00MJIeHOCMI, a  TaKOXK
deasmomamu3auyisa HEHOPMATUBHUX (POCHIIIZ0BAHUX (POHETHUYHUX HABUYOK,
cpopMoOBaHUX I Yac HABYAHHS Y IIIKOJI, 1 iX KOpeKItia [1, c. 76].

Caig 3BepHyTH yBary Ha SBHUINE Pocusiiauli, sSKke 3HAYHO YTPYIHIOE
dopmyBanus dQorerununoi wommerenili y BKK. Bomo 0ymo mnpemmerom
mocaimkeHHss B poborax JI. Cemmurepa, II.-X. Xan, [I'.-B.Xyuexe,
K.- K. Hakyma, B. KouybGeii. Iligm documisaiieo caig po3yMiTH yCTaJIeHHS
(“ckam’aHIHHS ) QopM, IO He BIOIOBIIAIOTH HOPMAM MOBH; ‘CTaH , B SIKOMY
meBH1 ocobsmBocTi “mizxmoBu’ (Interlanguage) Bcymeped 1HTEHCHBHIN PoOOTI
a00 3k TpHUBaJIOMYy IIepeOyBaHHIO B KpaiHl MOBH, III0 BUBYAETHCSA, 3AJIUIIAIOTHCSI
HeaMmimuumu [6, 233]. Lle aBuIie € MapkepoM CTaHy, B SKOMY JIOOWHA, IO
BUBYAE MOBY, 3aJIUIITAETHCS IPOTSATOM TPUBAJIOTO Yacy — 1l 3HAHHS B el Jyac Hi
IIOTIPIIYIOTHCS, Hl IIOKPAIILYIOTHCA.

Qocmmasaria “sarpokye’ (poOHETHUHMM IIOMIJIKAM, SKI He KOPeryoTbhbCs
BUacHoO. {KIIMO Ha II0YAaTKOBOMY CTyII€HI HaBYAHHS Ta BUBYEHHS 1HO3€MHOI
MOBH (POHETHYH] HOMIJIKHK He OyJIM IIPOoaHAaJII30BAHI 1 BUIIPABJIEH], iX KOPEeKIlsd
3 YacoM 3HAYHO YTPYIOHIOETHCSA, ab0 cTae HeMOKJuBoOWO [H, 115]; BoHU
aBTOMaTU3yIOThCA [3, 277]. IIposaBu documaizaiili CIIOHYKalOTh 0 PeTeJIbHOI0
BMBYEHHS CYTHOCTl (POHETHMUYHHX IIOMHJIOK Ta ix mpumumH. Hacammepen ciing
JocaiguTa  miio  QiabTpy pimEol moBum  [3, 277; 9, 104]; HayKoOBIIl
IIOCJIYTOBYIOTHCS TAKOMK I1HIIMMHK TepMIHaMH: orosi0eiuHe cumo [11, 47],
cimka [4, 28], wabnown [8, 17]. A. Tomaric BBIB IIOHATTA JIIH28ICMUYUHO20 KOOY
[10], sargwmii wmoxke 3araiapmyBatu QopmyBanHa IKK 1 doreTtmunoi
KOMIIETEHTHOCT] AK 11 CKJIQI0BOI.

Croupatounch Ha IIOJIOKEHHS, CPOPMYJILOBAHI y IMepesluyeHUX HAyKOBUX
IKepesiax Ta Ha OaraTopluHuii mocslfg B oprauisarni 1 nposegenul BKK, moxua
CTBEPIKyBAaTH, 110 (PLIBTP IIPOIIYCKAE TLIBKU T1 (DOPMH, SIK1 MOBEI[b 3BUK UYTU
1 PO3YMITH; MOr0 Ol YCKJIAOHIOE K 3BYKOBE CIPUUHSTTS, TAK 1 BIATBOPEHHS
ycHOrO MOBJIeHHA [7, 17]. lle conpuumHIOE HECIPOMOKHICTH IITKOJAPIB, a
misHinre crynentis BH3 mexkoaysaru mouyty iHdopmairiio. OCKIIBKH JIHIIE
aZeKBaTHO CIIPUHHATA 3BYKOBa 1H(opMaIlld MOKe OyTH HOPMATHUBHO
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BIATBOPEHOI / AapTUKYJbOBAHOIO, IIKOJIAPl 1 CTYOEHTH IPUIIYCKAIOTHCSI
(poHETHYHNX MOMUJIOK, He 1MeHTHUQIKYIOUN, He BU3HAOYHN 1 He YCBLIOMJIIOIOUN
iX K Taxl.

€ oueBMIHUM, IO BIKe IIIJI Yac HABYAHHA Yy IIIKOJl e(eKTUBHUI
boHeTHUHMIT TpeHIHr € HeoOximHmMM. J3rigHo HaBdanpHOI mporpamm mJis
3araJIbHOOCBITHIX INKLI YEKpainu [12] Bike B IIepumioMy KJjacl IITH MaloTh
BUKOHYBATH BIIPABH HA apTUKYJILAIII 3BYKIB, B JPYTOMY MAaiOTh POPMYyBATHCH
SIK apTUKYJISINNHI TAK ¥ 1HTOHAINNHI HaBUYKH 1 T. 4. Ha mepimx ke 3aHATTAX
y BH3, a came mig uyac mposemenus BKK, mu cmocrepiraemo BiICyTHICTH
copmoBaHHUX HOPMAaTUBHUX doHeTHMUHIX HaBUYOK; OLJIBIITICTD
IEePIIOKYPCHUKIB He MAalOTh YSIBH HIP0 POHETHUUH]1 0COOJIHUBOCT1 HIMEIIbKOI MOBH.
Ix BumoBa sBIsEe COOO0 CYKYIHICTD HEHOPDMATHBHHUX m1epOPMOBAHEX
ocuizoBaHMX HABUYOK, SKI HOTPeOyIOTh HacaMIiieped HdeaBTOMAaTH3aIlli, a
IOTIM BiKe Kopekini. lle MoKHA IOACHUTH TIIEepTPOPOBAHUM POIYMIHHIM
punteaaMu JSH3 mpumHmmny ampoxcumarrii: (poHETHUYHMII acHeKT 3aBiKIn
BM3HABABCSI OJHUM 3 HAWBaKJIMBIIIMM y HaBUYaHHI Ta BuBuYeHH1 IM, mmpore Ha
OPAKTUYHUX 3aHATTAX HOMY IIPHILISIOTH HANMEHIe yBaru, a IOIeKyIH IIPO
foro B3araJyl 3a0yBaoTh. Bce 1ie copuumHioe QOpMyBaHHS yCTaJeHUX
HEHOPMATHUBHUX (POHETUYHUX HABUYOK, AK1 He KOPeryoThcd Ha ypokax y 3H3,
1 “CyIIpoBOIIKYIOTH  BUITYCKHHKIB IITKLI / CTYJE€HTIB y II0AJILIIIOMY HaBYaHHI.

3 oriany Ha HeOOXITHICTH JeaBToOMAaTH3allll HEHOPMATHBHUX HABHYOK Ta
dopmyBarus ocuoB ©OK Bxke y BKK, Mum po3pobmim KoMILIeKCHI
nomidyukmionansai Bupasu (Fiinf — Schritte —Ubungen, Drei — Schritte —
Ubungen,).

11 Bmpasu rpyHTyIoThCcA mosio:keHHAX Teopli I. O. S3umunoi [2, c. 125]:
dopmyBaHHS (OHETHUYHMX HABUYOK IIOBHHHO BIOOyBATHCHL y II€BHIN
mocaimoBHOCcTl. DopMyBaHHSA AOHUMEPEHINNHOI YyTJIMBOCTI 10 OIWHHUIIL
CeTMEHTHOTO Ta CYIIPACerMeHTHOI'0 PIBHS PO3IIOYMHAETHCI IPOMOBJISHHAM IIPO
cebe, 0e3 BKJIIOUYEHHS OyIb-sIKOI MOTOPUKH, JAaJIl JOILIIBHO IMePerTH 0 TOHIYHOI
a00 0e33BYYHOI apTHKYJIAII, a IIOTIM — 0 apTHUKYJAINI 3aco0aMu MOTOPHUKH.
TiMbKHM IICJS IIBOIO YTBOPIOETHCSI 3BYKOBHUII eTasioH [2, ¢.125, 4, c. 181]. 3
OTJIAAY Ha JiI0 (PLIBTPY BBAKAEMO HEOOXITHUM MAaKCHUMAJIbHO HPOJOBIKUTH
TPUBAJIICTh CJIyXaHHSA. BuwmTesl YacTto CIOHYKAlOTH YYHIB J0 IIOBTOPEHHS
IMOMHO IIPe3eHTOBAHUX 3BYKIB, aJjie Ha IIbOMY eTalll yYH1 HeCHIpPOMOKHI
BIATBOPUTH iX KOPEKTHO, OCKLIBKM 3BYKOBHM €TaJIOH He MOKe YTBOPUTHCH
BIJIpa3y 1 yYH1 He “4yI0Th HOBI 3BYKU TAKUMU, SKUMU BOHU € HACITPAB/IL.

YV n'amukxporosux tTa mpukpokosux BIpaBax (POPMyBAHHSA (POHETHUUYHHUX
HABUYOK PO3MOYMHAETHCS TOHIYHOI apTHUKyJAdiier. HacTymHUM KpoKoMm e
BIATBOPEHHS (QPa3oBol MEJIONUKKM TYIIHHAM ; Il CIOpHSe (POPMYBAHHIO
IHTOHAINMHIX HABUYOK. Jla/Il MI pekoMeH/IyeMO IIEPEXOSUTH B PEKUM “IIeIT ,
HACTYIIHUN KPOK — UYMTAHHS HAMIBrOJIOCHO. B AKOCTI 0CTAHHBOIO KPOKY MU
IIPOIIOHYEMO UHMTAHHS HAMIBIOJIOCHO OJHOYACHO 3 JUKTOpOM. lIpu mmboMy ko:KHe
BUCJIOBJIIOBAHHS CYIIPOBOIKYETHCA KeCTaMHM, SIKlI CXeMATHYHO BI1OTBOPIOIOTH
MeJIOOUYHUHA KOHTYp (OuB. mpukaam 1).
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[Ipurman 1

Ziel: Formen intonatorischer Fertigkeiten im Vorlesen: intonatorisches
Horvermogen

Ubungsart: Bestimmen von Melodietypen in Kurztexten durch Horen

ihre Realisierung nach verschiedenen Methoden

ﬁbungstyp: reproduktiv, nicht kommunikativ, komplex, multifunktional

Fiinf-Schritte-Ubung

Aufgabenstellung: Bert hat einen Freund. Er heilit Frank. Hoéren Sie
Berts Erzahlung iiber seinen Freund.

Schritt 1: Horen Sie und artikulieren Sie die Séatze stimmlos. Zeigen Sie
dabei die Melodie.

Schritt 2: Brummen Sie Sitze und zeigen Sie auch die Melodie.

Schritt 3: Fliistern Sie die Sitze und zeigen Sie die Melodie.

Schritt 4: Sprechen Sie die Satze halblaut nach und zeigen Sie die
Melodie.

Schritt 5: Horen Sie zu und sprechen Sie laut mit.

Das macht Spaf3

Seit September ist Frank Student. Er studiert sein Lieblingsfach, die
englische Sprache. Da muss er viel und intensiv arbeiten. Unermiidlich ibt er
die richtige Aussprache. Gern hort er Texte im Original. Beim Horen zeigt er
mit der Hand die Melodie. Er brummt Texte nach. Das ist lustig. Das macht
ithm Freude. Er flistert Satze nach. Er spricht sie mit. Er liest Texte halblaut.
Er liest sie vor. Frank macht Fortschritte. In finf Schritten ubt er die
akzentfreie Aussprache. Das macht thm Spal3.

II’'aTuKpoKOBl Ta TPHKPOKOBI BIIPaBH MAalOTh HaA MeTl (QOpPMYyBaHHS
IrpepeHITAHOI YyTINBOCTI 10 (POHETUIHUX OAUHHIL, POPMYBAHHS 3BYKOBHUX
eTaJIOHIB Ta JeaBTOMATHU3aI[ll0 HEHOPMATHUBHUX (POCHUII30BAHUX (POHETUIHHUX
HaBUYOK. [IaTuKpokoB1 BOpaBM CHOpPAMOBAHI HaA Po00TYy 3 (QPOHETUIHUMH
ONUHUIIIME CYIIPACEIMEHTHOI'0 PIBHS, MPUKPOK08L BIIPABHU € €(PEeKTUBHUMHU Y
bopMyBaHHI AaPTUKYIAIIAHAX HABUYOK (CETMEeHTHUM PIBEHD).
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MIERKYJIDBTYPHA TUCKYPCUBHA RKOMIIETEHTHICTD
Yy IPOOECINHIN NIAJIBHOCTI
MAUBYTHBHOI'O EKRKOHOMICTA

€Ba Xauarpas (M. Xapkis, Ykpaiua)

B ymoBax corrlaabHO-eKOHOMIYHHX II€PEeTBOPEHb YKPAIHCHKOTO CYCITLIBCTBA
OOHUM 13 IIPIOPUTETHUX 3aBIAaHb JEep:KAaBHOI MOJITUKH € IIIATOTOBKA
KOMIIeTeHTHHX PAXIBIINB 3 eKOHOMIKH, ke BlJ IXHBOI IpodeciiHol J1sIHHOCT1
3aJIeKUTh €KOHOMIUHE 3POCTaHHs Kpainu Ta qoopo0yT rpomansaH. Iligsuimenss
SKOCTI IpodpeciiHol OCBITH €KOHOMICTIB IIepegbavae IIJATOTOBKY IO
IpPodecifHOTO CHLJIKYBAHHS B YMOBaX MIMKHAPOIHOIO CIIIBPOOITHUIITBA.

Tak, 3a maHuMu JOep:KaBHOI CTATHUCTUKH Y KpPaiHH, IMOPOKY 3MIHIOETHCS
CTaH 30BHIITHHBOEKOHOMIUHNX BIOJHOCHH 13 kKpaimamu €BpomeiicbKkoro Corosy.
ITopiBuauo 3 2015 p. ekcmopt ToBapiB 2016 p. 30LIbImMBeA Ha 3,7 %; IMIIOPT
ToBapiB migBumuBcsa Ha 11,8 %. 3a 2017 pik 30BHINIHHFOTOPTOBEJIbHI OIleparrii
ITPOBOJIMJINCS 3 ITapTHepamu 13 219 kpaiu cBity [2].

CroromHi 1i100aJIbHI KOMITaHIli KEpyiOTh IIOAIAMH B CBITI, IIITPHUMYIOTH 1
PO3IINPIOIOTH MOYKJIMBOCTI OJISI BeJeHHs CBOro O13Hecy y CBITOBHX MaciiTadax. 3
METOI0 MIIACHUJIEHHS TJI00aJIbHOI IIO3UINI Ta IIIABHUINEHHS edeKTHBHOCTL CBOEI
JSIJIBHOCTI 3araJioM, HAUKPYITHINIT KOMOAHII CBITY 3aJIyYaloTh J0 KePIBHUIITBA
IpeICTAaBHUKIB 1HINNX KyJbTyp. Hampurmaan, B aMepHKAHCHKHUX KOMIIAHIAX
Kellog, Coca-Cola, Ford, Philip ma xepiBHl mocagu OyJaIum IpHU3HAYEHI]
asctpaiiin (2003), B itamiicbkiit Miat — mHimIn (2004) oo 1[, c. 57—69].

Tok, ToCATHEHHS €eKOHOMIYHUX ITJIeH I Yac MUIKKYJIbBTYPHOI KOMYHIKAIII1
3 Ol3Hec-mapTHepaMHU 1HIIHNX KpaiH Moke OyTu 3a0e3lmevyeHO BHUCOKUM pPiBHEM
KYJbTYPH HPOo(eCciiHOr0 CIIJIKYBAHHS €KOHOMICTIB, OCHOBY SKOI'O CKJIaJae
MUKKYJIBTYpPHA JUCKypcuBHA KoMieTeHTHICTh (MJIK).

Y moBiaKoBIi JIiTepaTypl HOHATTA ‘JpaxiBellb 3 eKOHOMIKNM BHU3HAYEHO SAK
daxiBerrs 13 30mpaHHSA, O00pPOOJEHHS Ta BIOPAOKYBAHHS 1HQOpMAIIl IPO
€KOHOMIYHI] SBUIIA; aHAJI3y IPOIEeciB 1 pe3yJabTaTiB €KOHOMIUHOI Jl1SJIbHOCTI,
OI[IHIOBAHHI 1i yCIIIIHOCTI ¥ 3aco0lB BIOOCKOHAJEHHS (II1OBUINEHHS
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e(PpeKTUBHOCT], BUSIBJIEHHS Pe3epPBIB, IIONepeI:KeHHI BTPAT 1 HeIPOIYKTUBHUX
BUTPAT, PAIlIOHAJILHIIIIOI0 BUKOPUCTAHHSA BCIX BHIIB pecypciB) [5]. Bim immmx
BHUIIB IIpO(peciiiHol MISIbHOCTI (PaxIBII 3 €KOHOMIKH BIAPI3HsE XapakTep,
IpeaMeT, Pe3yJIbTATH Ta 3aco0H HMOro MisUIbHOCTL. 1i 3MICT PO3KPHUTO dYepes
pyHKINI — BIZOKpeMJIeHl BUOU €KOHOMIYHOI MISJIbHOCT1, BUKOPHUCTAHHS SIKUX
YMOKJIMBJIIOE JOCATHEHHS ITJIel IIIOIPHUEMCTB 1 opraHisaiiii. Tak, o00B’sI3ku
€KOHOMICTa OXOILTIOIOTH y3arajJbHeHHS I aHaJ13 ITOKA3HUKIB J1SJIbHOCTI
OIOIIPUEMCTBA; MIATOTOBKY BUXITHUX HJAHUX [JIS CKJIAJAHHS IIPOEKTIB
IEePCIeKTUBHUX 1 PIYHUX ILJIAHIB (PIHAHCOBO-TOCIIONAPCHKOI, BHPOOHMYOI Ta
KOMEPIIIHHOI MISJIbHOCTI; IJIaHyBaHHA TISJILHOCT] IIIIIIPHEMCTBA; BU3HAUYECHHS
eKOHOMIYHOI e(eKTHUBHOCTI opraHisaiili Tpyaa W BHPOOHHIITBA; OOJIK 1
KOHTPOJIb iX BUKOHAHHS TOIIO [4].

Amaii3 1mpodpeciorpaMu eKOHOMICTA 3acBLOUye, IO il OCHOBY CKJIAIa€
manbHicHEuE miaxia. IIpodecioHanmiaMm eKOHOMICTIB PO3TJIAHYTO 3TIOHO 3
BIAIOBITHUMHU 00 exTamu nparrl. Cepen BumaiB mmpodpeciiiol J1aIbHOCT1 paxiBILd
BHOKPEMJIEHO OOJIIKOBO-aHAJITHYHY, KOHTPOJBHO-PEBI3IHHY, KOHCAJITHHIOBY,
OpraHi3aTOPChKO-YIPaBJIIHCHKY Ta HoOpMaTuBHO-MetomuuHy [3; 7]. Tak, cepen
OCHOBHHX (PYHKITIH (paxiBIlg 3 eKOHOMIKK MOKHA BHOKPEMUTHU IIPOTHO3yBAHHSI,
IIepCIeKTUBHE I ITOTOYHE IIJIaHyBaHHS, OPraHi3alllio, MOTUBAIIII0 Ta KOHTPOJIb.

Pesysbratir mrpocpeciitHol B3aeMo il IT1JT Yac MIKKYJIBTYPHOI KOMYHIKAIIII
3HAYHOI0 MIpPOI0 3aJieskaThb BIJ 3TaTHOCTI (paxiBIld OyJayBaTh KOHCTPYKTHBHI
JI0B1 BIJHOCHHI, JOCATATH B3AEMOPO3YMIHHS HA OCHOBI TOJIEPAHTHOTO
CTaBJICEHHS [0 ‘1HAKIIOCTI’ 1 KYJBTYPHHX OCOOJIMBOCTEM IIapTHepa 3
kKoMyHIKaIii. MIXKHApPOOH]I KOHTAKTH BHUMAaramoTh Bila (AaxIBIIB 3 €KOHOMIKH
OpodecifiHOro IMIAXOAY MO0 BHUPIIIEHHS MUKKYJIBTYPHUX KOMYHIKATUBHUX
3aBIaHb. YMIHHS 3OIACHIOBATH J1JIOBY KOMYHIKAIIIIO (IIeperoBopH, Teled)OHH1
PO3MOBH, IIEPEIIHCKY TOII0), IIPAIll0OBATH B MIKKYJIbTYPHIA KOMAaHIlI HAaI
CIIIJIBHUMH IIPOEKTaMH, YIPABJIATA KOHQJIIKTHUMN CUTYaIlIMU (HAIPUKJIAL,
yepe3 3ITKHEHHS HAI[IOHAJIBHO-KYJBTYPHUX CTEPEOTHUHIB MUCJIEHHS 1
KOMYHIKATHUBHOI TOBeMIHKN). KdeKTUBHICTP KOMYHIKATUBHOI B3a€MOJIIl MOKe
OyTH JIOCATHYTO dYepe3 YMIHHS apryMeHTyBaTH BHOIp BaplaHTa IIOI0
PO3B’A3aHHA EKOHOMIUHUX IIPo0JIeM, YperyJIIoBAaTH YCKJIATHEH1 IIPodeciiiHl
cuTyaIlrli, po3poOHUTH ONTHUMAJIbHI CTpaTerii PO3BUTKY MIIAHOpPHEMCTBA. Taxil
YMIHHS BU3HAYAIOTh PIBEHDb PO3BUTKY JUCKYPCHUBHOI KOMIIETEHTHOCTI.

Crouparounchk Ha ['amyseBl cTaHmapTH BHIIOI OCBITH YKpainu (OCBITHBO-
mpocpeciiiHa mporpaMa maricrpa rajrysl 3HaHb “CoIllaJibHl Ta II0BEJIHKOB1
Haykw , cremaagpHocTl 051 “Exomomika”), cepenm 3araJbHHX 1 (paxXxoBHX
OPOrpaMHUX KOMIIETEHTHOCTEeH BHMOKPEMJIIOEMO TaKl, IO € HeOOXITHUMMU IJId
oBosomiaHsa MJIK: rayukuii crmocid6 Muc/IeHHs, 3OaTHICTE 0 TeHepyBaHHSA 10el,
1HIIIIATUBHICTD, JOTPHUMAHHS eTUYHHNX HOPM, BOJIOTIHHS [Iep:KaBHOI Ta
1HO3eMHUMH MOBaMHM, KOPIIOPATHBHA 1 coIllajbHa BIIIIOBIIAJILHICTE [6].

3rigao 31 CtamgapToM BHUINOI OCBITH YKpaiHu Apyroro (MaricTepchbKOTo)
piBHsa cremiagbHocTl 051 “ExonHomika” cepes KoMIleTeHTHOCTEM (1IHTerpasbHOI,
3araJIbHUX 1 CIeIaJbHUX) TAaKOXK IIepeBaKaloThb JHUCKYPCUBHI yMIHHSI:
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KPUTHUYHE MUCJIEHHS; IIPOSAB JIAEPChbKHUX SIKOCTEH Ta MOTUBYBAHHS
CITIBPOOITHHUKIB; 3JAaTHICTH OO0 KOMAaHIHOI Po0OTH; IIpodpeciiiHa KOMYHIKAIIS B
chepl eKOHOMIKM 1HO3€MHOI0 MOBOIO; BHMCOKA COIlaJbHA BIJIIOBIIAJIBHICTE 1
JTOTPUMAHHSA IPUHIIAINB akageMIuHol JoopouecHoCT [8].

Toxk, MIKKyJIbTYypHA OHUCKYPCHBHA KOMIIETEHTHICTH HAZACTh 3MOIY
MaMOyTHIM (paxiBIIAM 3 €KOHOMIKM 30araTUTH CBlH HPAKTUYHHK JOCB1O HAa
KOPHCTh OpraHisaifli, y sKIii BOHH IIPaIlioloTh. BilaTak, BOHU 3MOKYTH
IIePEKOHJINBO Ta JOCTYITHO BUCJIOBJIIOBATHA CBOI JYMKH, apTyMEHTYBaTH IX IIIJI
Yac OLJIOBUX IIE€PEeroBOPIB, IIPe3eHTallli, IpodeciiHO BeCTHU MLJIOBY IIEePEeIINCKY
Ta 3OIACHIOBATH I1HIIN BHAW HPOQECciiHOl KOMYHIKAINl 3 I1HO3eMHHMU
mapTHepaMu — HOCIIMH 1HINOI KyJbTypH. Taka KOMIETEHTHICTL 3ale3meuye
VCIOIIMIHICT, HOpodpeciiHol KOMYHIKAINl dYepe3 CIHPHUUHATTS, PO3YMIHHI,
CTBOPEHHS MOUCKYPCY BIOIIOBIAHO [J0 IMJiell mpodeciiiHol JISJIbHOCTI 3
ypaxyBaHHSIM HOPM CILIKYBaHHS 1 CIIeIU(IKKI MIKKYJIbTYpHOI cutyaIni. Orixke,
postomiaaa MJIK € HeoOX1gHOIO BHMOIom0 IJId e(eKTUBHOI IIpodeciiHol
MISIJILHOCT1 €KOHOMICTIB.
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MOBIJIBHICTDHb BUUTEJIIB AHFJIIﬁCbIgOT MOBMU dK
BAKJINBA CRJIAZTOBA HEIIEPEPBHOI OCBITH TA
ITPOOECIMHOI'O PO3BUTRY

Oner Komap (Ymaub, Ykpaiua)

3HavHA KIJIBKICTH JIIOZEH y CYy4YacHOMY CYCIILJIILCTBl IIepeOyBae y pycl 3a
paxyHOK Mirpaiiii, po0oTH, HaBYaHHS a00 BIOIOYMHKY, II0 POOHTH IOT0
Haa3BuuYaiiHo MOOLIbHEM. O3HAUYEHHIT PyX COPUYMHSIE Ie OLJILIILY IIOTPedy y
3HAHHI 1HO3eMHOI, IIepenyciM aHIIIMchbKoi, MoBu. CyuacHl 1HQOpPMAIIIHHO-
KOMYHIKAI[NHI TexXHOJIoTll 3a0e3meuyiTh BIIKPUTHUN JOCTYII OO0 HaBYAJIBHHUX
MaTeplajiB PI3HEMU MOBAMHU, HAJAIOYH TUM, XTO BOJIOJlE 1HO3EMHUMI MOBaMH,
1e OlyIBIIIe Iepesar, Ta IT1JTKPECJTIOI0TH (byHKITIOHATIBHY
HEKOHKYPEHTHOCIIPOMOKHICTE THX, XTO BOJIOJIE JIHIIE piaHOo MoBowo. lle
II0CTae€ BaroMom IIPOOJIEMOI0 CYYACHOTO CYCILIBCTBA, OCKLIBKM 3HAHHS Ta
1H(popMAaIllsa 3 €KOHOMIYHOTO IOIJISIAy HaOyBaioTh Bee OLIbIOI Baru [1].

IIpodpecia yuuTens moctae HaA3BUUYANHO BaKJINBOIO, OCKLIBKU 3a0e3Iedye
HeIlepepPBHUM OCBITHII IIPoIleC y HaBUYAJbHHUX Ta BUXOBHHUX 3aKJIagax B ycix 0e3
BukJgioueHHa KpaiHax €C. Po3BuTok cumcreMu mIpodeciiiHOl OCBITH BYHNTEJIIB
AHTJIIHCHKOI MOBH B YMOBaX (POPMYBAHHS €BPOIIEHCHKOT0 OCBITHBOI'O IIPOCTOPY
OB SI3AaHUM 13 3araJbHUMU TEeHIEHINAMU 3MIHKA OapagurMy IIeJarorivaHol
mpodpecii y cydacHOMY CyCIILIbCTBI [2]. Bumoru cycmiibeTBa IMION0 OIITHMI3aInii
BHECKY BYWTEJIIB y HAaABYAJbHO-BUXOBHHM IIPOIleC TPAUIIIAHO 3HAXOIATH
OIOTPUMKY Ha €BPONEMCHKOMY PIBHI B SKOCT1 IIPIOPHTETY OCBITHBHOI ITOJIITHKI.
Ax E€sponeiicbkka Komicis, Tak 1 Paga €Bponu HaAroJomyioTh Ha HEOOX1THOCTI
OIABUINEHHS AKOCT1 IIATOTOBKM  BUYMTENIB, BaKJINBOCTI HeIlepepBHOI
ITICJISITAIIJIOMHOI OCBITH, 4 TAKOK CTBOPEHH] HPUBAOJIUBUX YMOB YUUTEJIbCHKOI
mpocecii. OcobimBe 3HAYeHHsS 3a TAKWX YMOB HAJA€TbCA HAYKOBUM
JOCTIIKEeHHSAM Ta IIPOoeKTaM, AKl B1IoOpaskailoTh HMO3UTHUBHUI JOCB1I PoOOTH
CHCTEeMHU HeIlepepBHOI OCBITHM BUHTEJIB, a4 TAKOYK CTPATerii IXHHOI'O PO3BUTKY B
€Bporl y martoyTaproMy [1].

3arajiom, 3 IIOTJIAOY IIPOBAIMKEHHS e(peKTHBHOI OCBITHHOI MOJIITUKH, a
TaKoK 3a0e3lMeueHHs SKICHOI HeIllepepBHOI OCBITH Ta IIPOdeciiiHOl J1sIbHOCTI
BUHNTEJIS BaKJIMBOIO 3HAUEHHS HAOyBaIOTh TAaKl aciiekKTH [3]:

1. memorpadivuHi JaHl Ta YMOBH IIpalll BUNTEJIIB;

JOMUIIJIOMHA IIIATOTOBKA BUMTEJIIB Ta Iepexis g0 mpodecili BUNTEISI;
MICJISAUIIIIOMHA OCBITA OJISI IIPO(ECITHOr0 PO3BUTKY BUNTEJIIB;
MIKHAPOIHA MOOLJIbHICTH BUNTEJIIB;

. IIPUBAOJIMBICTE Hpodecii BUNTEI.

BORpeMa mpobJjieMa MIKHAPOIHOI axageMIYHOI MOOLIBHOCTI BUMUTEJIB
II0CTae aKTyaJIbHOIO IJIS €BPOIeMchbKol cucteMu ocBiTh. Tak, B €C OIM3BKO
30 % ycix BUMTEJB HpUHAWMHI OOUH pa3 OyJam 3a KOPJOHOM TPHBAJIICTIO BIJ
OHOI'0 THKHS 34 IpodeciiiHoo MeTon. KiIbKICTE «MOOLIBHUX» BUUTEJIIB JTEII0
BUIIA Y IIIBHIYHOEBPONEHMCHKUX Ta IIPHOAJTIMCHKHX KpaiHax; y IepeBaKHIN
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owrpmroctt  Kpalm €C  o3HaveHME — OPOIEHT  JeIN0  HIKYHK 34
cepeqHboeBpoIIeiichkuii. IlepeBaskHa OLIBIIICTE BUYMUTEJNIB HaBAKYEThCA HA
y4acTh y MUIKHAPOOHINA aKageMIUuHlii MOOLJIBHOCTI BiKe Il Yac pPoOOTH B
3akjagax cepeaHbol OCBITH, OJIM3BKO 6 % BUMTEJIB MaJX MOKJIHBICTL OpaTH
y4acThb y IHIporpamMax MOOLIBHOCTI IIIJ dYac 3J00yTTs IIePIIOr0 OCBITHHOTO
cTymeHs, 0m3bk0 4 % — AK IO yac HABYAHHS, TAK 1 IPOTIToM HIpodeciiiHol
MSJIBHOCTL [3, CTATUCTHUYHI JaH1].

Hai6iapmr MOOLIBHHMME cepell yClX BUYMUTEJJIB TPAIUIIMHO IIOCTAI0Th
BUHMTEJ1 AQHIJIIACBKOI MOBHM, IIPOTe, Yy IIPOIIEHTHOMY CIIIBBIIHOIIEHHI BIJ
3arajibHOI KIJIBKOCT1I BUMTEJIIB AHIJIIMCHBKOI MOBH, JOCB1 MOOLILHOCTI MAIOTH
auiire 60 %, 1110 Ha 3arajJbHOEBPOIEHMCHKOMY PIBHI BBAKAETHCSI HEIIPUUHATHUM
Ta mOoTpedye IoKpameHHsa. HadvacTime ydacTh y MIKHAPOTHIN MOOLIHHOCT1
BUYMTEJIIB aHTJIIHCHKOI 3YMOBJIIOETHCSI CYIIPOBOJIOM CTYIE€HTIB, BUBUYEHHSIM 1HIIIOI
1HO3eMHOI MOBH a00 IIOKpallleHHsSM PIBHS BOJIOAIHHS AHIJVIIMCHKOI MOBOIO,
HaBUYAHHAM 32 KOPJOHOM SK CKJIa0BOI0 OTPUMAHHA daxy. Bapro 3ayBamuTn,
1o Jruiite 6u3bKo 20 % BumTesiB 0epyTh y4acTh B aKaJeMIYHIH MOOLJTBHOCTI 3
MEeTOI0 BUKJIAJAHHS CBOTO IIpeaMeTy B IHIINX KpaiHax [3].

Y OLIbIIOCT] €BPOIEMChKMX KpaiH I1CHYIOTh HAaI[lOHAJbHI (OHIM, IO
(piHaHCYIOTh MILKHAPOOHY aKaIeMIYHy MOOLILHICTH, IIepeBaskHa iX OLIBIIICTH
3HAXOOUThCS y Kpaimax 3axiguoi Ta IliBrHiumoi €spomu. IlIpote, ocHOBHHM
IKepesoM (PlHAHCYBAHHS MOOLIBHOCT1 BUMTEJIIB AHTJIIHACHKOI MOBH JIMIIAIOTHCS
€BPOIEeMChKl I'PAHTOBl IporpaMu, Ha KmTalT KErasmus +, 3a OIATPUMEKN AKX
Mae Miclle MOOUIBHICTh OJIM3bKO YBEPTlI €BPOIEMChKUX BUYHTETIB [1].
HamlomaspHl Ta perioHajJbHI HporpaMu MOOLJIBHOCTI JAIOTh 3HAYHO MEHIIIe
MOKJIMBOCTEH, IPUYOMY IISAJIBHICTH HAIIIOHAJIBHUX (POHIIB B O3HAUEHOMY
HaOpaMI1 He 3aBKIU 3YMOBJIIOE BUCOKUM IIPOIEHT MOOLJIbHOCT1 BUNTEJIIB.

TaxuM uYmHOM, 3’sICyBAaHHSI OCHOBHUX acCIeKTIB 3a0e3leveHHSa SKICHOI
HeIlepepBHOI OCBITH Ta HOpodeciiHol MJISJIBHOCTI BYHTEJIB B yMOBaXx
opMyBaHHS €BPOMEHCHKOI0 OCBITHHLOTO IIPOCTOPY A€ MOMKJIMBICTH ITOOAYUUTU
SIK IIO3UTHBHI, TakK 1 IIOTEHIIMHO HEraTHUBHI CTOPOHH OCHOBHHX IIPOIIECIB,
30KpeMa I TaKOoro aKTyaJbHOI'O JJIsS €BPOIEeMCHhbKOl CHCTEeMM OCBITHU IIPOIECy SIK
MLIKHapPOIHA aKaJeMIuHa MOOLILHICTh BUMTEJIIB aHIVIIHMCHKOI MOBH, KA IIOCTAE
BaKJIMBOIO CKJIAJIOBOIO IXHBOI HEeIIepepBHOI OCBITH Ta IIPO(QeCIHOro PO3BUTKY.
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®AXOBA TEPMIHOJIOI'TS HA 3AHATTAX
3 POCIAICBKOI MOBM K IHO3EMHOI{ ¥
®APMALIEBTUYHOMY BY3I

Terana Kpucenko, Teranua Cyxanosa (m. Xapkis, Ykpaiua)

Y HamlonansHoMy (hapMalieBTHUYHOMY yHIBepcuTeTl (M. XapkiB, YKpaiHa)
HaBualoTbesa mouan 1000 iHo3eMHHX cTymaeHTIB 3 40 kpain csity. Jluciumiina
«Pociiicbka MoBa» € JOIOMIKHOIO 1 po3paxoBaHa Ha 7 ceMecTplB. Buriamaui-
PYCHCTH  IIPaIlol0Th Had (POpMyBaHHSM  3arajbHUX  KOMYHIKATHBHIX
KOMITETEHITIH, AK1 Ha 1 Kypcl B 1HO3eMHHUX CTYJAE€HTIB He 3aB:KJIU ITPUCYTHI B
HaJIeKHOMY 00Cs131, III0 YCKJIASHIOE CIPUAHATTI HUMH IPOodeciiiHOr0 MOBJICHEHSI
BHUKJIAJAYIB CIIEI[aJIbHUX AUCIHMILIIH (X1Mls, Olosoridg, apaTroMida Ta 1H.). IIpm
IIePBUHHOMY aHAaJI131 CTAHY MOBHUX HABUYOK TA BMIHb CTYJI€HTIB-IHO3EMIIIB Ha
1 Kypcl, cmocTepiraeTbCcsi HEIOCTATHLO BLJIbHE BOJIOMIHHS HUMH YCHOIO Ta
IIICHMOBOI POCIMCHKOI0 MOBOIO, X0Ya POCIACHKA MOBA IJIs HHUX € MOBOIO
HaBYAHHSI.

[Tpubausuo 4000 HAMOLIBII YACTOTHHUX CJIIB HOKPUBAIOTE 95% TeKcTiB
HeciemaJJpHoro 3micty. OpHaK pe3yjbTaTH TeCTyBaHHS, SAKe IIOPIYHO
mpoBoauThCcA B HarlomanpHOMY (hapMalieBTUYHOMY YHIBEPCHUTET], ITOKA3yIOTh,
IO JIEKCUYHUI 3aIlac 1HO3eMHUX CTYJEHTIB ITICJIS HIATOTOBYUX (PAKYJIBTETIB
cragoBUTh npmoam3uo 2000 ciais. 3a HAIIMMM CIOCTEPEKEeHHSIMU, HaMMEHII
3aCBOEHOI0 BUSBJISETHCA HAYKOBA JIEKCHUKA. TOMYy IIIBUINEHHSA e(PeKTUBHOCTI
HaBYAHHSA POCIHACHKOI MOBH OyJIO 1 3aJIMIIAETHCI aKTyaJIbHOIO IPO0JIEeMOI0, SIKY
AKTUBHO BUPIIIYIOTH BUKJIaga4l Kadeapu ryMaHITApHUX HAVK.

JlekcruHa cK/IamOoBa HAYKOBOI'O CTIJIIO MOBJIEHHSI BU3HAYAETHCS TPHOMA
OCHOBHHMHM JIEKCHYHHMHU IpymaMu: 1) 3arajbHa JIeKCHKA, SIKa CKJIAgae OCHOBY
OyOb-AKNX TEKCTIB; 2) 3araJbHOHAYKOBA JIEKCUKA; 3) TePMIHHU, SIKl CTAHOBJIATH
MeTaMOBY IIeBHOI HayKu. K B1IoMO, MeIUKO0-010JIOTIUHA TEPMIHOJIOTIS Mae
CBOIO CIeIU@IKy 1 PI3Hy eTHMOJIOTII0. 3acBOEHHSI MeIHUKO-010JI0T1YHOI
TepMiHOJIOT1] IOB'sI3aHe 3 BEeJIUKUMU TPYIHOIIAMH depe3 il 3HAUHUN 00CAr Ta
PI3BHOMAHITHICTE. TepMIHM MeIUIIMHK OyBalOTh pPISHUMH 3a CTPYKTYPOIO:
KOpeHeBl, IIOXITHI, YTBOPEH1 IILJIAXOM CJIOBOCKJIAIAHHS 1 CJIOBOCIIOJIYUEHHS,
METOHIMIYHOro a60 MeTadOpHYHOr0 NIepeHeceHHS (0e/1bmosuonas Mblilla,
nanouka Koxa, conneurnoe cniemenue ta iH.).

HocmmreHaa  MeIuKo-papMalleBTHYHOI  TepMiHOJIOTI  00yYMOBJIEHO
moTpeboro Ii mpeseHTAIlll SK CTPOTO BIIOPSIIKOBAHOI CHCTEMH, SKa BIIIIOBlIAE
Cy4acHOMY PIBHIO PO3BUTKY (papMalleBTHYHOI HAYKH 1 3aIdTaM IIPaKTUIHOI
MSIBHOCTI CTYOEHTIB (papMalleBTUYHOIO BY3y. 3a IIOXOMKEeHHSIM MEeIHUKO-
OloJIOTIYH1 TEepMIHM MOKYTb OyTH  3allO3WYEeHHMMHU 3  IHIIUX  MOB
(abOomunavbHbLil, peuenm, maxukapous, ¢apmauesm) 1 CIOKOHBIUHO
pociticbkuMu  (orcesrydouer, npedcepoue, Oemckuli 8pau). (OcoOIMBICTIO
POCIFICHKOI HAyKOBOI MeIUKO-010JIOTIUHOI JIEKCHMKH € TaK 3BaHUN «MeIMIHUHI
OLTiHrBi3M» [1]: dpopMHE TEepMIHIB JIATHHCHKOTO a00 I'PEIbKOr0 HMOXOIKEeHHS Ta
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eKBIBaJICHTHA TEPMIHOJIOT1A Ha POCIMCHKIA OCHOB1 (anogus — ompocmok,
cKkiepa — bentounas 06010uKa, aHMuUOOm — nPOMuUBoAoUe, NaAPOMUM — CBUHKA,
cucmosia — cokpauierue). Ile e ogHIE 3 TPYTHOIIIB B 3aCBOEHHI POCIHCHKOI
HAYKOBOI TepMIHOJIOTII, Yepe3 Te, IO TaKl CHHOHIMU 1HO3€MHl CTYIeHTH
COPpUHUMAITh SK a0cooTHO pi3Hl ciaoBa. Oco0amMBO 1e XapaKTepHO IJIsd
CTYIIEHTIB, SIK1 He BOJIOIIIOTH €BPOIIEHCHhKUMHI MOBAMMH.

VY Toii ke Jac I'peKo-JIATHHCHK]I TePMIHOeJIEeMEeHTH IIOBHICTIO 3aCBOEHI Ta €
CBOEPITHOI0 023010 CTBOPEHHS HOBUX CJIIB BiKe Ha POCIACHKOMY TpyHTI. Bomu
JIOCUTHL KOPOTK1, 3PYYHI, IIepeBAa’KHO MOHOCEMIYHH 1 BUKOPHCTOBYIOTHCS B
PEryJIAPHUX CJIOBOTBOPYMX MOMOEJsAX. B maHWI yac BOHM € OCHOBHUMM IIPHU
VTBOPEHHI MeOWYHOI Ta apMameBTuYHOI TepmiHosorii. Jlocalmkymoun
CJIOBOTBIPHUM MeXaHI3M MeINKO0-010JIOTIYHOI TEepPMIHOJOrI, JOCTITHUKN
MHAIIIN  J0 BHCHOBKY, III0 YTBOPEHHS HA OCHOBI T'PEKO-JIaTUHCHKUX
TEepMIHOEJIEMEHTIB  CKJIAJAloTh  IepeBakHy  KLIbKIcTh  (moHaxm 1000
HaiMeHyBaub) [1]. [IpakTuunl 3aBHaHHSA 3 BUBUYEHHS CTPYKTYPH MOTHBOBAHHUX
CJIIB CIIPSIMOBaHl Ha Te, II00 CTYAeHT MII He TLIBKKU IIepea0aduTH 3HAUYeHHS
CJIOBA, aJie ¥ IPaBUJIbHO YTBOPUTH HEOOXI1JHE MOTHBOBAHE CJIOBO JIJIS
BUpaKeHHs IIeBHOro 3HadeHHs. L[l 3aBgaHHsa mMoB's3aHl 3 JBOMA BAKJINBUMU
mopobjeMaMu  CJIOBOTBIPHOI CEeMAHTHKM: KOMIIOHEHTHHMHN  3HAYEHHSIMU
MOTHBOBAHOI'0 CJIOBA, CEMAHTHYHUMHU 3aKOHOMIPHOCTSIMH TBOPEHHS CJIB Ta IX
JIEKCHUYHOI peaJIi3alrieio.

TepmiHM HaleKaTh He TUIBKH OO0 OKPEeMHUX Taly3ei HAyKH, ajie IIepIl 3a
BC€ BOHHU € OJUHHUIIIMH MOBH. SHAYHUTH, IM He MOKYTb OyTH Uyl TAKl JIEKCHKO-
CEeMAaHTHUYH]l IIpollec K CHHOHIMIS, OMOHIMIZ 1 moJslcemis. [l mporecu
VCKJIAQOHIOIOTH IIPoIlec IIpodpeciiiHol KOMYHIKaIlli MaiOyTHIX MeIUKIB 1
dapmarieBTiB. Po3BUTKY acuMmeTpli TepMiHA CIIPUATHL T€PMIHHI-eIIOHIMH, TOOTO
TEePMIHM, 0 CKJIaOy SAKUX BXOOATH IIPI3BHUINA BUYEHHUX, JIKaplB ab0 XBOPHX
(ocmposrku Jlaneepeanca, 6osesanv bomrxurna). YacTto emoHIMH CIPHYNHSIOTH
IUIyTAHUHY B MeIWYHIN TepMmiHosiorii. Hampuwnan, cumnmomom bBexmepesa
Ha3uBawThb 8 pidumx cumiromis [2]. I, maBnaku, Baszedosa 60.1e3Hb B HAYKOBIHA
JiTepaTypl HA3HBaeThCA Ie Ou@@y3Hvili mokcuueckuli 306 adbo 60s1e3Hb
Ipetisca 1 T.m. Colg BpaxoByBaTH 1 Toii (paKT, IO OAesdKl MeIUYH] SBHUIIA B
pPI3HHX KpaiHax MAaioTb CBOI emoHIMoMm. Hampumrnan, eueaHmorsiemoumbviil
(memnopanibrbill) apmepuum y PPaHKOMOBHHX KpalHax BIJIOMHUHM SK 00.1e3Hb
XopmoHa, aje B aHIJIOMOBHHUX KpaiHax Il ITI€0 Ha3BOIO JaHe 3aXBOPIOBAHHS
OpaxTudHo HeBlmomo. llomiOHl saBMImA YacTo IIEepemIKomKaloTh ePeKTUBHINA
HAyKOBOI Ta IIpodpeciiiHoi KomyHIKaIrlli. TOYHICTE TepMIHOJIOT1I — 000B'SI3KOBA
yMOBa CITIJIKYBAaHHS (PaxIBIB OyIb-sIKiil oOJsiacTl. AJjie 1me OLIbIle 3HAYEHHS
BIAI'Pae TOYHICTL TepMmiHOJIOTI B  HABYAHHI 1HO3EMHUX CTYIEHTIB.
TepmiHOJIONYHA JIeKCHKA HAYKOBOI'O CTHJII0O MOBJIEHHS B HaBUYAHHI POCIHCHKOI
MOBH K 1HO3€MHOI CJYKHTH 3ac000M [JI CTBOPEHHs HIpeaMeTHOI (dpaxosoi)
kommeteHini. Komm crymenTtu moOpe po3yMmilOTh CJIOBa, SKMMH BHUKJIAIAY
IIOSICHIOE HAayKOBl IIOJIOKEHHSI, BOHHM J00pe 3acBOIOITH Mareplay. AKImo
TEKCTOBHUI 1 JIEKCHMYHUM MAaTeplajl 3aHATbh 3 POCIHMCHhKOI MOBHM BIIIIOBlIAE
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TOJIOBHMM TeMaM JHCIIUILIIH, a CUCTeMAa BIIPaB OpraHi3oBaHa TAKUM UYHMHOM, III0
CTYIeHTU BeCh Yac 3HAXOOAThbCSI B cdepl cBoel OCHOBHOI IISJILHOCTI, TO IIPOIIEC
HaBYaHHA HaOyBae IIJIBOBOI CIPSIMOBAHOCTI Ta IIIBHUIILYE MOTHBAIIIO
HaBYaHHA. TaKoK CTyJeHTH IIOBUHHI OTPMMATH Bl BUKJIaJaya YITKY IILJILOBY
YCTAHOBKY HA CAMOCTIHHY Ppo0OOTYy 3 TepMIHOJIOTIEI0 3a (axoM, deTaJabHHH
IHCTPYKTAMK IIOJ0 ii 3MICTY, IIPHUHOMIB 1 CIIOCOO1B 3I1MCHEeHHS.

Jly:xe BasKJINBO IIE€PEOPIEHTYBATH CTYOEHTIB Bl PEIIPOAYKTHBHUX METOJIIB
poboTH m0 TBOPUOI MisAabHOCTI. B sKocTl ocHOBHOI (hopMM m0O3aaygHUTOPHOI Ta
ayaIuTOPHOI Po0OTH 3 (PpaxoBOIO JIEKCHKOIO CTydeHTaM IIPOIIOHYEThCSI Ha
3aHATTSAX 3 POCIHACHKOI MOBHM IIPAIIOBATH 34 CIEINAJbHO IIIJTOTOBJIEHIM
IOCIOHMKaMu Ta mmapydyHukamu [3,4 Ta iH.]. IlpakTuyHe BuUKopHCTaHHS ITl€l
HaBYAJIbHO-METOJOUYHOI JITepaTypu H03BOJIsge 3a0e3leuyBaTH IIPe3eHTalllio
HaBYAJBbHOTO MaTeplaJly Ha CUTYaTHBHO-TEMATUYHIA OCHOBI, 3I1MCHIOBATH
(pyHKITIOHATBHUN IIIOX1T OO0 BHPINIEHHS MOBHHX 3aBIaHb 1 BUPOOJIEHHS
IpodeciiiHO-0PIEHTOBAHNX MOBHHUX HABUYOK, 4 TAKOYK PO3TJIAHYTU CTPYKTYPHO-
rpaMaTHYHl O0COOJIMBOCTI YTBOPEHHS TEPMIHIB, B3aeMOIII0 MIKHAPOIHUX
CTAHIAPTIB 1 HAIIOHAJLHUX eJIeMEeHTIB BCcepeIuH]l HOMIHATUBHUX OJNHUIID.

HaBuanHsa MOBH CHIeIlaJIbHOCTI CTYJIEHTIB-IHO3EMIIIB B papMalleBTUIYHOMY
By3l € KJIIOUOBHUM 3aBOaHHAM, OCKLIBKHM (paxoBa MoBa Qapmairli Mae TOCUTH
PO3rajIy:KeHy CTPYKTYpPY 1 II0B'sd3aHa 3 OCBOEHHSIM PI3HUX JIEKCUKO-TEMATUYHUX
TEePMIHOJIOTIUHUX TPYIl: AaHATOMIUYHOI, XIMIUHOIO, QapMalleBTUYHOK 1
KJIIHIYHOIO TepMiHoJorie. JlocimaxeHHs CJIOBHUKOBOIO CKJIAIy ITUX TPYI Mae
aKTyaJIbHe 3HAYEeHHS JJIS METOOUKHN BUKJIAJAHHS HAYKOBOI'O CTHJIIO POCIHCHKOI
MOBH 1HO3eMIIAM 3 ypaxyBaHHaM cieirniajgbHocTl. [lepen BukIamagem-pycucTom
CTOITH IIPAKTHYHA MeTa — JOIOMOITH 1HO3eMHOMY CTYIEHTOBI, II[0 HABUYAETHCS
POCIHICHKOI0 MOBOIO, C(pOPMYBATH MOBHY KOMIIETEHIIIO IIPY BUKOPHUCTAHHI MOBU
CIIeIT1aJILHOCTI.
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CAMOCTIIHA POBOTA K ®OPMA OPTAHIBAIII|
HABYAJIbHO-III3HABAJIBHOI IISJIBHOCTI KYPCAHTIB-
U CIETYEPIB ITPU BUKJIAITAHHI ITHO3EMHOT MOBH

Ipuna Kynim (KponuBaunbkuii, YKpaina)

Ha cyuacHomy etami po3BUTKY BHIIOI OCBITH B Y KpaiHl oco0JmBa yBara
OPUOLIAETHC Oe3IepepBHIA OCBITH, OCKLIBKKM CYYacHUM I1H(OpMAaI[HHNI
IIPOCTIp BUMAarae BiJ 0cOOMCTOCT1 PAaXIBIA IIOCTIAHOIO OHOBJICHHS 300YTHUX I
vyac HaBUYAHHA 3HAHb, YMIHL 1 HaBuuoK. IlepeOymoBa Ta pO3BUTOK CydacHOI
OCBITH HaIIpaBJIeHe Ha IIIITOTOBKY TAKOro (paxiBIlsd, KOTPHM OyB OM 3maTHHI 0
CaMOOCBITH YIIPOOOBK BCl€l cBOeI MPodecifHOI J1ATIHHOCTI.

Crae oueBUIHUM, III0 IIPH IIATOTOBII MalOyTHHOTO JUCIETUYEPAa, IIOIAJIbIIIA
poboTa SKOT0 BHUMAarae BOJIOAIHHS 1HO3€MHOI MOBOI SAK 3aco0y peaJnsairi
iXHbol 1mpodpeciiHol  MIAJIBHOCTI, O0COOJHMBY yBary MaeMo IPUILIATH
OIOBUINEHHIO SKOCTI IINJATOTOBKM MAaMOyTHBOrO (paxiBIIA came 3  IIl€l
muciuinTiHu. Tak Imcasa 3aKiHYeHHS HaBYAHHS KYPCAHT-OUCIIETYEp IIOBUHEH
He JIMIe MAaTH IIeBHUI piBeHb BOJIOMAIHHS 1HO3€MHOI MOBH, aJie IIOCTIHHO
BIOCKOHAJIIOBATH 3HAHHS, YMITH CAMOCTIMHO 3J00yBaTH HEOOXIJTHY IJIs CBOEl
mpodeciiiHol J1AILHOCT1 1HOpPMAIIIIO.

3 ormgamy Ha Ie 3pocTae yBara came M0 TaKUX QOpPM oOpraxisairii
HaBYAJIbHO-III3HABAJILHOI  JIAJIBHOCTI, KOTpPL O CcIpHaaIr (popMyBaHHIO
caMOCTIHMHOCTI MaiOyTHboro (axisiig. Cucrema BHUINOI OCBITH HOKJIHWKAHA He
JUIlle JaTU I[eBHY CHCTeMY 3HaHb, ajle ¥ copMyBATH IIPOQeciiiHl SKOCT1
MarOyTHIX (paxiBIifiB. TakuM UYMHOM 3HAYHA yBara OPUOLIAETHCI OpraHi3arrii
CAMOCTIHHI# PoOOTI.

Camocrifima poboTa KypcaHTa BHCTyHa€ IIPOSIBOM  CAMOCTIHHOCT1
0COOMCTOCT1 V HaBUaJbHINA OisaabHOCTI. IIpencraBHMKaMu HaHOrO IIIAXOOY IO
TpaKTyBaHHsS caMocTiiiHol poootu crydgeHta € B.K. Bypar, B.O. laminrep,
A.lL. Kixkrenro, B.0O. Kozakos, I'.C. Koctiork, B.M. Jletidpypa, O.M. JIrobapceka,
O.M. Ilexora, ®.II. XakynoBa Ta iumm. CamocTifiHa poboTa, Ha OYMKY ITHUX
BUYEHUX, 3 AKOI0 MU IIOTOMKYEMOCS, BUCTYIIA€ PYIIIHHOI CHUJION HABYAJIHLHOTO
mpoliiecy. Amke Iie 0COOJIMBUM BUO HABYAJIBLHOI MIAJIBHOCT1, BIIPOIOBIK SKOTO
KypCaHTH 3IIUCHIOIOTH TBOPYY, AKTHUBHY, HAIPY/KEHY PO3YMOBY MIISJIbHICTD,
CIIPIMOBAHY Ha OBOJIOOIHHS CYTHICTIO HABYAJILHOTO IIpeaMeTra, SAK 3a
3aBJAaHHAM Ta KePIBHUIITBOM BHKJIAIAaYa, TaK 1 3a BJIACHUM IOKJIHUKAHHIM.

Baroma uvactmHAa HAyKOBHX IIpallb MICTUTH AYMKY IIPO Te, IO T'OJIOBHO
METOI0 CAMOCTIMHOI POOOTH € PO3BHTOK CAMOCTIMHOCTI O0COOMCTOCTI. 30KpeMa,
B.A. KosakoB crBepmKye, IO «caMmoOCTifiHa poboTa — Iie CIenu(ivyHHA BH/I
MSIBHOCT] YYIHHS, TOJOBHOIO METOI SKOro € (POPMYBAHHS CAMOCTIHHOCTI
cy0’eKTa HaBYaHHSA, a (QOpPMyBaHHsS MOTro BMIHb, 3HAHb Ta HABUYOK
3IIMICHIOETHCS OIIOCEPEIKOBAHO Yepe3 3MICT Ta MeTOOU yCI1X BHUIIB 3aHATH»[4].

3 oriiaay Ha ONTUMI3AIllI0 HABYAJILHO-II3HABAJILHOI TISJIBHOCTI ITUTAHHS
opraisairli caMoCTIHOI poOOTH KypCaHTIB-AUCIIETYEPIB MAae€ BaKJIHNBe
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3HAUEHHS B CHCTEeMl IIATOTOBKH MaiOyTHIX daxiBiriB. CamMocTiiiHlE po0OoTi
KypcaHTIB y QopMl MIATOTOBKKM OO IIPAKTHYHUX 3aHATH, 3aCBOEHHS Ta
OIIPAITIOBAHHS HOBOI'O JIEKCHMYHOI'O Ta TI'paMaTHYHOIO MaTeplajly, po0oTH 3
TEKCTAMI, PO3BUTKY HABWUYOK IIMCEMHOIO MOBJICHHSI, CAMOCTIHHOIO IIOIIYKY
JomaTkoBol 1HQopMAIlll 3aiiMae 3HAYHHI 00CAT y IIPOIlecl OBOJIOTIHHS
1HO3eMHOI0 MOBOI0. Tak mpu He3HaYHIH KIJIBKOCTI ayJUTOPHUX TOOWH 1 JOCUTH
BEeJINKOTO 00’€My MaTeplajy BeJHKe 3HAYeHHS OPUILIAETHCI CAMOCTIHHIMN
PO0OTI IK 3ac00y JOCATHEHHSI MaKCHUMAaJIbHOIO ITUJAKTUYHOIO ePeKTy.

Ha crorogul KypcaHTH MAaOTh JOCTYII J0 3HAYHOI KLJIBKICTH J0JIATKOBOIO
MaTtepiaxy (IIOPYYHHKH, CJIOBHHKHM, aydlo Ta BlIeo MaTeplaii, Mepeska
IuTepHer) A1 caMOCTIMHOIO OIPAIlIOBAHHS, IO JAa€ MOYKJIMBICTH CAMOCTIHHO
OIIPAIlbOBYBATH MaTeplas Ta YIOCKOHAJIOBATA 3HAHHSA 3 1HO3eMHOI MOBH. Y TIM
MAaKCHUMAaJIbHOI e(@EeKTHUBHOCTI He MOKJIMBO JOCAITA 0e3 OBOJIOJIHHS
BIIIIOBLIHUMY HAaBUYKAMH ¥ YMIHHSIMHU IPpUTAMAaHHUMHU 1HO3eMHIN MoBl. Tomy
BUKJAOa4Y BIOIrpae BasKJIMBY POJIb B opramisaiii camMocTiiiHOI poboTm Ta
CAMOCTIHMHIN HABYAJbHO-MISHABAJLHIN TISJILHOCTI KYPCAHTIB-IHCIIETYEpPIB.
Ilepm 3a Bce, caMocTiiiHa pPoOOTa BUCTYIAE JIOTIYHHUM IIPOJOBIKEHHIM
IPaBUJILHO OPTaHI30BAHOI HABYAJIBHOI MISJIbHOCTI SK B3a€MOIll KypcaHTa Ta
BHUKJIQgava, SSKa MOTHBYE 0 PO3IIMPEHHS Ta IIOTJINOJIeHHsS 3HAaHb 3 1HO3eMHOI
MmoBu. lle o3mauae, MO BHKJIAOAY He JHIIEe YITKO YCBIIOMJIIOE CBIH IIJIaH
HaBUYAJbHUX ¥, a ¥ IIJIECIPSIMOBAHO (OPMYye Yy KYPCAHTIB II€BHY CXeMY
3aCBOEHHSI HABYAJILHOTO MaTeplasly, OCOOJHBO IIPM BHUPIIIEHHS HOBUX
HaBYAJIbHO-III3HABAJILHUX 3aBIaHb. lIpaBUiIbHO opraxidoBaHa CcaMOCTIMHA
poboTa IMOBUINYE HABYAJLHO-III3HABAJLHY ISJIBHICTH KypcaHTa, MOTO
MOTHBAITII0 10 BUBUYEHHS 1HO3€MHOI MOBHM, IIIJIBUINEHHS PIBHS MOBJIEHHEBUX
HAaBHUYOK Ta yMiHB. KpiM Toro, camocTiiiHa poOOTa BUCTYIIA€ CIIEIH(PITHOIO
opMoO0 HABUYAJIBLHOI MISAJIBHOCTI, BUJIOM CaMOOCBITH. ToMy BOHA 3aB:KIN MAae
OyTH yCBIJIOMJIEHOIO, BLIBHO BUOPAHOIO TA BHYTPIITHEO MOTUBOBAHOIO.

Camocriiina pobora momlIsieTbcsi 3a (popMoio oprauisaiii (ppoHTandbHA,
TpyIIOBa, IHAWUBIAYAJIbHA) TA 3a MICIIEM Y HaBYaAJIbHOMY IIpoliecl (ayguTopHa Ta
mo3a ayaguTopHa). ToMy mpu opramisaifli caMOCTIHHOI pPoOOTH IIOTPIOHO
BPaxoBYBATH 3MICT Ta CIEIN(IKY BUKJIAOAHHSI 1HO3€MHOI MOBH IJIsI KyPCAHTIB-
IUCIIeTYePIB Ta PiBeHb IXHLOI ImAroToBKM. Haii0lnabmr edekTHBHOIO OyIe Taka
caMocCTIiifHa poboTa, IKa 3abe3meuyBaTHMe IpaBUJIbHE IIOCTHAHHS ayIUTOPHOI
Ta mo3a ayauTopHoli poOotm. Ilpm BuKIamaHHI 1HO3€eMHOI MOBH OCHOBOIO
ayIUTOPHOI CcaMOCTIHHOI pPoOOTH € I1HTepaKTHMBHA HABYAJLHO-II3HABAJILHA
MSIBHICTE KYPCAHTIB, KA CIPHIE POSIMIHPEHHIO IIPAKTHYHOTO0 BUKOPUCTAHHS
3HAHb, YMIHBb TA HABUYOK B IOBCAKJEHHHUX peaidx.

HaiimommmpenimuM BHUAOM II03a AYIHUTOPHOI CAMOCTIMHOI POOOTH €
JoMaIrHsa pooora. TakuM YHHOM BUKJIAIAY Mae 3MOTY PEeryJioBaTH 3B'SI30K MK
AyOIUTOPHOI0 Ta II03a AayOUTOPHOI HaBYAJBHOI MJISJIBHICTIO. BUKOHAHHS
JIOMAIITHBOI'0 3aBAAHHSA BHKOPHUCTOBYETHCS SK IJIS 3aKPIIJIEHHS IIPOMIEHOTO
JIEKCUKO-TPAaMATUYHOT0 MaTeplajy, Tak 1 IIIATOTOBKH OO0 HACTYIIHOTO 3aHATTS
(HampuKJgad 3HAMOMCTBO 3 HOBOI JIEKCHKOI0) Ta IIATOTOBKM TBOPYOIO
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3aBmaHHda. JlomaimrHs pobora Mae QopMyBaTH IIO3UTHBHE BIOHOIIEHHS Ta
MOTHUBYBATHU KYPCAHTIB, IO € 3aII0PYKOIO0 YCITIIITHOTO BUBYEHHS 1HO3E€MHOI MOBH.

BpaxoByroun ocobmBocTI TpodeciiiHol JIAIBHOCTI MalOyTHIX OUCIIETYEP1B
Ta POJIl 1HO3eMHOI MOBHM OCOOJIMBY yBary B OpraHi3allli caMOCTIHHOI poOoTH
IPUILISIOTE BUKOPUCTAHHS ayalo Ta Bigeo MateplasiB. Pobora 3 aymio Ta Bigeo
MaTeplajiaMyd ypPi3HOMAHITHIOE BUOH CAMOCTIMHOI poOOTH Ta IIIBUIIYE PIBEHb
MOTHBAIIl KYpPCAHTIB J0 MIOOAJILIIION0 BUBYEHHS Ta BIOCKOHAJEHHS 3HAHb,
YMIHb Ta HAaBUYOK 3 1HO3eMHOI MoBH. IIiAroToBKa Ta BUKOPHCTAHHS ITIKABOTO,
Cy4YacHOI'0 T a aKTyaJIbHOTO BlJeoMaTeplajly CIpHuse MIABUIIEHHIO II3HAaBAJIbHOI
AKTUBHOCTI KypCcaHTa, PO3BUTKY JIOTIYHOIO Ta TBOPYOIrO MUCJIEHH,
PO3IINPEHHS COIIOKYJIbTYPHUX 3HAHD Ta 3HAHD II0B I3aHUX 3 MOro MaiOyTHHOIO
IpodeciiiHOI0 J1IbHICTIO.

Taxkox po3TITIHEMO MeETOH IIPOEKTIB AK QopMy II03a ayauTOPHOI
CaMOCTIHMHOI HAaBYAJIbHO-II3HABAJIBHOI misaabHOCTI. Taxa dopma camocTiiiHOI
poOOTH CIIpHs€ CaMOCTIMHOMY IIOIIYKY IIJISAXIB BHPIIIEHHs, CaMOCTIHHO
3HAXOOUTH, aHAJI3yBaTH Ta IIPEe3eHTYBaTH MAaTeplas, IO CIIPUSIE PO3IBUTKY
TBOPYHUX 3410HOCTEH

EdexTrBHe BUKOpPHCTAHHSA CAMOCTIMHOI POOOTH CIIPUSE IIIBUIIECHHIO PIBHS
3HaHbL, MOTHBAIIl IIMOJ0 BHBYEHHS 1HO3eMHOI MOBH, IIJIBUINEHHS pPIBHS
caMOOCBITH Ta camMocTiiiHocTl IIpu maroToBIirl caMoCTIHHOI poOOTH MAalOTh OyTH
YITKO BH3HaAYeHl 3MICT, MeTa Ta MeTOJ0JIOriYHa OCHOBa Ta cHerudilika
BUKJIAIAHHA 1HO3eMHOI MOBH.
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USE OF ABBREVIATIONS AND ACRONYMS IN AVIATION
ENGLISH TERMINOLOGY FOR PILOTS

Olena Moskalenko (Kropyvnytskyi, Ukraine)

There is no doubt in the practical value of translation of English aviation
terminology in safety of flights. According to the report of the Interstate
Aviation committee, the appearance of airlines of CIS states on international
airways has resulted in the considerable increase of aviation events and
catastrophes due to lack of English language proficiency. One of the main
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reasons of aviation catastrophes is the insufficient understanding in the
process of radio communication between pilots and controllers, improper
translation of aviation terms and their transmission through radio
communication channels. Different aspects of linguistic problems and term
translation (etymology of term-formation; terminology antinomies;
terminology synonymy and homonymy; term standardization; translation
transformations and others) have been researched in scientific papers of
B. Golovin, T. Kiyak, In. Karaban, D. Lotte, Z. Kudelko, F. Sytkina and others.

Commonly used abbreviations in aviation are listed below and normally
spoken using the constituent letters, rather than the spelling alphabet, except
for those indicated by normally spoken as complete words. For example, ACC
— Area control centre; ADF — Automatic direction-finding equipment; DME —
Distance measuring equipment; ETA — Estimated time of arrival, LORAN —
long-range air navigation system; MNPS — Minimum navigation performance
specifications [1].

The ICAO Document 8400 «Procedures for Air Navigation Services. ICAO
abbreviations and codes» contains abbreviations and codes approved by the
Council of ICAO for worldwide use in the international aeronautical
telecommunication service and in aeronautical information documents, as
appropriate, uniform abbreviated phraseology for use in pre-flight information
bulletins and data link communications, with the status of Procedures for Air
Navigation Services. The principles applied in the formulation of ICAO
abbreviations are [2]:

1. allocation of more than one signification to a single abbreviation should
be avoided except where it can be reasonably determined that no instances of
misinterpretation would arise;

2. allocation of more than one abbreviation to the same signification
should be avoided even though a different use is prescribed;

3. abbreviations should make use of the root word or words and should be
derived from words common to the working languages except that where it is
impracticable to apply this principle to best advantage, the abbreviation
should follow the English text;

4. the use of a singular or plural form for the signification of an
abbreviation should be selected on the basis of the more common use;

5. an abbreviation may represent grammatical variants of the basic
signification where such application can be made without risk of confusion and
the desired grammatical form can be determined from the context of the
message.

The formation and use of abbreviations is various. Letters’ abbreviations
are widely used in aviation terminology as text coding and technical terms [3].
Text abbreviations are used at frequent repetition of the term with the
purpose of creating of the more compressed and logical text. In this case
abbreviations are created by the initial letters of the term: act of unlawful
interference — AUl — axr HesakoHHOro BTpydaHHs; screeening checkpoint —
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SCP — KOHTPOJIBHO-IIPOIYCKHUM IIYHKT, component test memo — CTM -
IIepeBipKa 3HAHB JHOTHOIO eKimaky [4].

By the usage the abbreviations can be differentiated into several
directions of aviation, such as: names of organizations, departments,
commissions: ICAO - International Civil Aviation Organization -—
Mixuapoguaa Opramisamsa ruBliabHOI aslaiii; NASA — National Aeronautics
and Space Administration — HarmlonanbHa agmiHicTpalld 3 IIOBITPSIHOI
Hapiramii ta npoctopy; CAA — Civil Aviation Authority — IloBHOBaskHMIT opran
IUBLIBHOI aBiamii. Some international English abbreviations are often
pronounced in the same phonetic form as in English pronunciation. For
example, ICAO is pronounced as [ai’keo] in Ukrainian as well as in English.

Also, there are well-known aviation abbreviations, which are widely used
in flight operations and air traffic control: RVSM - Reduced vertical
separation minimum — CKOPOYEHHH MIHIMYM BE€PTHUKAJBHOI'O eIleJIOHYyBAHHSI,
AIP — Aeronautical information publication — 30ipHHK aepoHAaBIraIiiiHOI
1H(popMaIrii.

Technical acronyms are the most difficult part of aviation abbreviations,
which takes a considerable part of professional texts. Aeronautical fixed
telecommunications network (AFTN) — Mepesxa masa xoopauHalll 3 IHUTaHD
BUKOHAHHS IIOJBOTIB 1 OOCJIIyTOBYBaHHS IIOBITPSHOTO pPyXy —  Uuses
internationally recognized aviation acronyms, especially in reports about
aircraft movement. For example, FPL — flight plan — mraa moinsory; ARR —
Arrival — mpubyrrss; DEP — Departure — simmpasiaennsa;, SID — Standard
Instrument Departure — crapmaprHa cxema BHJILOTY. Besides, some general
English phrases are used in aviation context, such as: ISO — instead — 3amicTs;
ADZ — advise — mopana; TKS — thanks — gakyio.

It is known that the translation of ICAO documents and other
professional organizations is connected with considerable difficulties, taking
into account the correspondanse of the aviation terminology and the
therminology of the language of translation. It is necessary to point out the
main ways of translation of aviation abbriviations and acronyms, namely [5]:

1. translation by the corresponding acronym, which can be found in the
language of the translation as its equivalent, for example, FL. — EII (flight
level — emresion mosTHOTY);

2. translation by a corresponding professional expression, for example, GA
— general aviation — aBlaliisg 3araJbHOI0 IPU3HAYEHHST,

3. translation by the way of transcoding: AFIL — air-filed flight plan —
A®IJI — ram moawkory, mepenanuii 3 6bopry Jgitaka; INSERFA — uncertainty
phase — IHCEP®A — cragis HemeBHoCT1 (IIpHu aBapiiiHiil cuTyarii);

4. translation by the description if there is no corresponding equivalent in
the language of the translation: INAD — ocoba, skiifi BiAMOBJI€HO y B'i31i 0
JepskaBy B1AIOBLIHUMY IOBHOBAKHUME OPraHAMU;

5. translation by the creation of a new abbreviation: RWY — runway —
3IIC — 3miTHO-TIOCAJOYHA CMYTA;
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6. direct translation of the abbreviation: the aircraft types — B737-200;
engine types — RTM322.

So, due to the increasing of air traffic the necessity of high safety
standards is taking place in the world aviation. The research of the
professional aviation English terminology is based on the studying of the
appropriate ways of term-formation, usage of abbreviations and acronyms.
Aviation terminology is still developing; that is why it is more effective to
apply all ways of professional translation for full and adequate understanding
in the process of pilot-controller’s communication.

Therefore, we think that further research can be conducted in the aspect
of standardization of English and Ukrainian aviation terminology and the
development of aviation term system.
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KOTHITUBHUI KOMIIOHEHT 3MICTY MIATOTOBKU
CTYAEHTIB 10 MIKKYJIBTYPHOT KOMYHIKAIIT|

Onena Onerxcenko (M. Xapkis, Ykpaiua)

Ilepexim VEkpainum 10 1H@OpPMAIIHAHO-KOMYHIKAIIIMHOTO CYCIILIBCTBA,
IOCHUJIEHHS MUIKHAPOOHUX 1HTErpaIlliffHuX IIPOIeCiB BHM3HAYAIOTh COIlAJIbHE
3aMOBJICHHSHA Iep:KaBu II10JI0 HIITOTOBKU BHCOKOKBaJI1(P1KOBAHUX,
KOMYHIKATUBHO  KOMIIeTeHTHUX  BunyckHukiB BH3, wMo0lnpHHX 1
KOHKYPEHTOCIIPOMOKHUX HA €BPOIIEHCHKOMY ¥ CBITOBOMY pPHHKAX IIpaiil.
301LIbIIIeHHsS 00CATIB MIEKHAPOIHOTO €KOHOMIUHOTO CIIIBPOOITHUIITBA BHMATAE
Bl MaiOyTHIX (paxiBINB 3OIHACHEHHS edpeKTHUBHOI IIpodeciiiHol KoMyHIKAINi 3
Ol3Hec-TIapTHepaMHu 1HIIMX Kpaid. ToK MmATOTOBKA OO0 MUIKKYJIBTYPHOI
KOMYHIKAINI € aKTyaJbHOI IIeJaroridyHOoI0 IIP0o0JIeMOI0, BUPIIIEHHS SKOI Mae
BaKJIMBe 3HAYEHHS IJIsI MaOyTHROI0 paxiBIld K IpodpecioHasia 1 0COOMCTOCTI.

«JlocsarHeHHs JIIOMMHOIO PIBHS 0COOMCTOCT1 03HAYA€E 3aCBOCHHS HEI0 PI3HUX
ACIIeKTIB  KYJBTYPHOTO  OOCBIAYy  MISAJBHOCTI  JiofZed  (II13HaABaJIBLHOI,
IIePEeTBOPIOBAJILHOI, OIIIHIOBAJIBLHOI 1 KOMyHIKAaTUBHOI)» [2, c. 73]. Poariaaremo

IM3HABAJBHUM acCHeKT, I0 (POPMYETHCS B MesKaX KOTHITUBHOTO KOMIIOHEHTY
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3MICTY ITIITOTOBKY CTYJIEHTIB JI0 MUKKYJIBTYPHOI KOMYHIKAITII 1 € OCHOBOIO JIJIS
HaOyTTSA HUMHU IIPAKTUIHOIO JOCBIOY.

KorHiTUBHHUI KOMIIOHEHT HOETHYE CYKYIIHICTH 3HAHb, HAOYTHX y HpoIlecl
BUBYEHHSA (P1J10COPCHKOI0, COIIIOKYJILTYPHOTO, IICUX0JIOTTYHOI0, JIHIBICTUYHOTO,
€KOHOMIYHOI'0 ACIeKTIB MIKKYJIbTypHOI komyHikamii. 3a I. Jlepmepom, 0e3
0a30BUX 3HAHb HEMOKJINBE PEIIPOAYKYBAHHS CIIOCOOIB MISJILHOCTI Ta iX TBOpUe
BUKOPHCTAHHS. 3acCTOCyBaHHS BIJOMHUX CIIOCOOIB ISJIBHOCTI HPHUBOIAE [0
3aCBOECHHSI HOBHUX 3HAHBb, SKl YMOKJIHBJIIIOTH (POPMYBAHHS HOBUX YMIHb,
CTAIOTh IIPOAYKTOM yCIX eJIeMeHTIB J1sIJIbHOCTIL [1, c. 62].

Busuenns gimocodpchbKoro aciekTy MIMKKYJIbTYPHOI KOMYHIKAIl HeoOX1aHe
ManOyTHIM (QaxIBIIM [OJIs YCBIOOMJIEHHS OO €KTUBHUX IIPOIECIB, IO
BIAOYBAIOTHCS Y CBIT1, PO3YMIHHS POJI1 MIXKKYJIBTYPHOI KOMYHIKAIIII SIK OTHIEL 3
HaWBaKJIUBIIINX QOPM B3aeMOll IIPEACTABHUKIB PIZHUX KYJBTYp HAa
MIKHAITIOHAJBHOMY Ta MIMKOCOOMCTICHOMY pPIBHAX. HaykoBIsMuM B raJjysi
dimocodii (E. Bucrpunbkum, B. Jlekropcbrum, @. Jlazsapesum, A. Taruo,
C. XaHTIHTTOHOM Ta 1HIITUMHJ) HATOJIOIIIEHO HA HEOOX1THOCTI Cy0 €KT-Cy0 eKTHUX
CTOCYHKIB JIJIOBHUX IIAPTHEPIB y TIIporecl MUKKYJIbTYPHOI KOMYHIKAII.
[IparHeHHs 110 CaMOBIOCKOHAJIEHHS YMOKJIHUBIOE (QPOPMYyBaHHS emnOarii u
TOJIEPAHTHOCTI, III0 IPYHTYIOTHCA HA BU3HAHHI PIBHOIPABHOCTI BCIX KYJIBTYP.
Posymiaasg QYHKINHE MIKKYJIbTYPHOI KOMYHIKAIII, 3aCBOEHHS IPUHIIUIIB
MUKKYJBTYPHOI B3aeMoMdll Jae 3MOTy MAaHOyTHIM CIIeITiajlicTaM CBOEYACHO
BUSBJIATH IIPUYUHN MUKKYJIBTYPHUX HEIIOPO3yMIHBb, PO3TJIAOATH «CBOE» 1
«4qysKe» B IKOCT1 YaCTHUH €IUHOTO CBITY.

OsuariomJeHHSI 13  COIIIOKYJBTYPHUM  acCIeKTOM  MULKKYJIBTYPHOI
KoMyHIKaIi Ha ocHoBI mmpais II. I'ypesuu, P. Jlapernopda, E. Xipmia, 1. Kima,
M. Crixa Ta IHIINX YYEeHHX JOIOMATrae CTyAeHTaM 3PO3yMITH IPOBITHY POJb
KYJbTYPH, HEOOXLTHICTH JIOTPUMAHHS JLJIOBOTO €TUKETY B MIKKYJIBTYPHOMY
0l3Hec-cepeqOBUIII. J3HAHHS IIPO COIIAJBHI HOPMH MOBEMIHKM, KYJIbBTYPHI
yVHIBepcaJll Ta HaIlOHAaJbHI 0c00JMBOCT1 (3BMual, Tpamuini 1HIINX KYJIbTYp, a
TaKOK OCOOJIMBOCT1 BJIACHOI KYJIBTYPHU) CIIPUAIOTHL €(PEeKTUBHIN MIKKYJILTYPHIHN
komyHikaii. Ha ix ocHoBl Ma#OyTHI ¢axiBIl YCBLIOMJIIOIOTH KYyJIBTYPHIL
ITIHHOCT1, BJOCKOHAJIIOITh 1 PO3BUBAIOTEH CBI1M NYXOBHUM IIOTEHIIIAJI, HA0yBaIOTh
3matHOocTl g0 pedaercii. CHOpoMOKHICTE YCTAHOBJIIOBATH TI'yMAHICTHYHI
CTOCYHKH, [OCATaTH B3a€MOPO3YMIHHS, 3BLIBHIOBATHUCSI BII CTEPEOTHUIIIB
BH3Ha4Jae II0TPedy OCOOMCTOCTI B MIAJIOTIYHIN B3aeMomli, IO CKJagae €THUHUNMI
MOJKJIMBUH IIJIAX ITI3HAHHSA 1HITUX KYJBTYP Ta epeKTUBHOI B3aeMo/I11 3 HUMU.

VYuenumnu mcuxosgoramu  (O. AcmosoBuM, P. Bepon, H. I'pummnoro,
M. Beuerr, /:x. beppi, ®. bokom Ta IHIIMMN) PO3KPUTO CYTHICTH IPUYNH
opMyBaHHS CTepeOoTHUINB, y3arajJbHEHb Ta yIepemKeHb K CII0C001B
CIIPUUHATTSA COIIAJIbHOI MIACHOCTI, IICMXOJIOTIYHHX peakInil (abcrparyBaHH,
(pisIbTpAallisa, CIPOIIeHHs, aCOIIIIOBAHHA) Y B3aeMOIll 3 IpeacTaBHUKAMU 1HIITNX
013Hec-KyJabTyp. PO3yMIHHA HPUYMH MUKKYJIBTYPHUX KOHMPJIIKTIB JO3BOJIUTH
IICUXOJIOTIYHO ITIATOTYBATHCS OO0 MOKJIUBUX yTpydHeHb. OopMyBaHHSA B
Ipolecl MULKKYJIBTYPHOI KOMYHIKAIIl MOBIPJMBUX B3aeEMUH 3 IIapTHEpaMH
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3MEHIIINUTh IOYYTTS HAIPYTHd M IICHXOJIOTIYHOI'O0 AMCKOMQOPTY. Y CBIIOMJICHHS
IICHXO0JIOT1YHOI O00YMOBJIEHOCT1 IIOO0 IIPATHEHHSI OCOOMCTOCTI 30epertu Ta
3aXMCTUTH CBOI KYJBTYPHI IIIHHOCTI, YCTAHOBKH, CTEPEOTHIIM IIOBEIIHKU
CIIPUATHUME TOJIEPAHTHOMY CTABJIEHHIO J0 KYJbTYPHUX BIIMIHHOCTEH 1
IICHXOJIOTIYHHUX 0COOJIMBOCTEM JIJIOBUX IIapTHEPIB.

Y pamrax JIHTBICTUYHOIO AacIIeKTy, IocalgkeHoro €. Bepemrariamwm,
. I'voxoBuMm, C. Tep-Minacosoio, J[:x. XeHHITr Ta 1HIIMMUA BUYEHHUMU, CTYIEHTH
YCBIJIOMJIIOIOTH BUOIPKOBICTH CIPUHUHATTA B MUKKYJIBTYPHIN KOMYHIKAII,
BaKJIMBICTH  MOBJIEHHEBOI  THYYKOCTI, OHNAHYBaHHSA  BepOaJbHUM 1
HeBepOAJIbHUM KOJOM KYJBTYPH [IJIOBOTO IIapTHepa. JHAHHS CTYIeHs
UYyTTEBOCTI I TEPHHMOCTI [0 IIEBHHUX TeM y PIZHUX KYJbTypax, MHOJITUYHA
KOPEeKTHICTh, HAaOyTTA (POHOBMX 3HAHL BHU3HAYAIOTH JIIHTBICTUYHY TOTOBHICTH
MaMOyTHIX PaxIBIIB J0 €(PEeKTUBHOI MIKKYJIbTYPHOI KOMYHIKAIIli.

BuBueHHSA MIKKYJIBTYPHOI KOMYHIKAIll B €KOHOMIYHOMY ACIIeKTl B IpaIlax
H. I'aBramosoi, H. JIucumi, C. MsacoemoBa, B. Ilomomapeunxa, H. Xoamgena ta
IHINIUX YUYeHHUX BUKOHYE III3HABAJBbHY, (DOPMYBaJbHY 1 MOTUBAIIIMHY (PYHKIIII.
[lisHaBasabHA (PYHKIISA BLOIMPAE BAKJINBY POJIb B 03HAHMOMJIEHHI CTYIEHTIB 13
HOpMAaMM ¥ peasisiMH 1HINNX 013Hec-KyJIbTYpP, eTUKeTOM J1JIOBOT0 CHLJIKYBAHHSI,
TeJIe(pOHHUX IIePeroBopiB, A1JIOBOI KOPECIOHAEHIII, MyOJIYHNX BHCTYIIB TOIIIO.
BaBasaxku QopMyBasJbHINA (PYHKINI y CTYIeHTIB (pOopMyeTbCcs TOTOBHICTH [0
0e3KOHpIIKTHOI B3aeMOIll 3 MJIJIOBUMHU IIaPTHEPAMM 1HIIHUX KYJIbTYP, 30aTHICTh
obmpaTH BIOIIOBIOHI CTHJI1 IIOBeMIHKHM, IpuiomMu, crpaterii. Morupariiiina
(PYHKINSA TPOABIASIETHCA B IIPAarHeHHl J0 0€3KOH(JIIKTHOI CITIBIIPAIll 3 J1JIOBHMMU
ImapTHepaMH K 3alIOPYKU YCIIIIHOTO BeJIeHHSI MIXKHAPOIHOro 013HecCy.

Om:xke, KOTHITUBHUM KOMIIOHEHT OpIEHTye MAaMOyTHIX (axiBIIB Ha
3aCBOEHHS 3HAHbL IIMOOO0 IIPOIeCY MIMKKYJIBTYPHOI KOMYHIKAINI Ha OCHOBI
0araToacrieKTHOTO BHBYEHHs 00’eKTa. 3aCBOEHHS KOTHITHBHOTO KOMIIOHEHTY
3a0e3reuye 3JaTHICTH J0 MOJEJIIOBAHHSA ePeKTHBHOIO IIPOIeCY MIKKYJIBTYPHOI
KOMYHIKAINl y MauOyTHIN mOpodeciiHiii IISAJIbHOCTI, CIPHUAE YCITIIITHOMY
BUKOHAHHIO MalOyTHIX IIPOpecITHIX PYHKITIHI.
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ICT IN PROFESSIONAL PREPARATION OF TEACHERS OF
ENGLISH: MASTER PROGRAM

Svitlana Shandruk (Kropyvnytskiy, Ukraine)

The use of ICT has become essential in every day classroom teaching and
learning. Its use gives a chance to teachers as well as students to increase the
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quality of education and meet the requirements set by modern society. ICT
has become an essential tool for educational change and reform. ICT meets the
needs of any student providing opportunities to direct learning and to pursue
information.

A number of different ICT tools and applications may be integrated in
teaching and learning [3]. Some of these tools and applications may be
designed specifically for educational purposes. The choices of resources, and
the way they are used, can be linked to different learning theories which may
be invoked to explain or predict learning benefits from the use of ICT [4].

There is significant evidence of the benefits and advantages that the use
of ICT can have on learners. The effective use of ICT impacts on learners and
various aspects of the learning process can be summarized as follows [5]:

— ICT 1increases learners’ motivation and thus enhances personal
commitment and engagement;

— ICT improves independent learning;

— Learners’ collaboration and communication are more important;

— Learners’ attainment and outcomes are improved.

Incorporating ICT into the English curriculum can improve writing and
reading skills, develop speaking and listening skills and support collaboration,
creativity, independent learning and reflection [6].

The course “Modern Educational Technologies in English Language
Teaching” belongs to the Cycle of Professional Training, Disciplines of
Professional Training, Normative Disciplines of Master Program at the
Faculty of Foreign Languages, Volodymyr Vynnychenko Central Ukrainian
State Pedagogical University. Qualification: Master of Education. Teacher of
English and German Languages and Foreign Literature, 014.02 Secondary
Education. Language and Literature (English). One of the purposes of the
course “Modern Educational Technologies in English Language Teaching” is to
analyse educational websites and to find possibility to use them appropriately
in English Language teaching and learning.

Educational web sites are the sites that cover issues related to education,
education, and the work of educational institutions. “Helpful Tools for English
Language Learners” (https://www.grammarly.com/blog/helpful-tools-for-
english-language-
learners/?utm_campaign=Blog_Augment_1&utm_source=Facebook_org&utm_
medium=social&utm_content=link_post) is a website that is used by master
students while preparing micro lessons and presentation in the frame of the
course “Modern Educational Technologies in English Language Teaching”.
This site gives a few tools and resources that will be helpful along the way to
becoming a proficient English speaker. There are established institutions that
offer English language lessons and podcasts on their websites. For example,
there’s the British Broadcasting Corporation — the BBC, or the Beeb as it’s
sometimes called in the UK. BBC’s “Learning English” web page
(http://www.bbc.co.uk/learningenglish/english/) offers a wealth of content
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every English language learner should check out, from English lessons and
short dramas to the news and pronunciation tips. The British Council has
more than fifty podcasts
(http://learnenglish.britishcouncil.org/en/learnenglish-podcasts) that aim to
teach everyday English. Their website also hosts plenty of “how to” videos that
deal with the English language, as well as videos about the UK and its
culture.

“Helpful Tools for English Language Learners”
(https://www.grammarly.com/blog/helpful-tools-for-english-language-
learners/?utm_campaign=Blog_Augment_1&utm_source=Facebook_org&utm_
medium=social&utm_content=link_post) gives useful Grammar Resources.
While podcasts and lessons are great, especially when they are followed by a
grammar and vocabulary review, English language learners can benefit from a
more focused study of grammar. The British Council website
(http://learnenglish.britishcouncil.org/en/grammar-and-vocabulary) is one of
the best places to start. From lessons to quick tips, it contains most of the
things an English language learner will need to learn proper grammar. This
website 1s named Grammarly.com. It helps writers proofread their work and
enhance their style and has the Grammarly Handbook, a great tool that can
help English language learners understand grammar rules and learn how to
implement them in writing.

The website “Google Translate” (https://translate.google.com/) focuses on
English translation. For the unknown words Google Translate is one of the
best tools on the web. The website “Project Gutenberg”
(https://www.gutenberg.org/wiki/Main_Page) offers over 50,000 free books,
many of which are in English. Reading a lot is the best way of expanding
vocabulary and on this website English literary classics can be found. Words
by “Grammarly” is an online dictionary-thesaurus hybrid, which offers
definitions of words as well as synonym suggestions. There’s also a handy MS
Office plug-in, which integrates with Word and will greatly improve
vocabulary. “Grammarly” can also integrate with a web browser to give
definitions of words without leaving the page.

“Activities for ESL Students” (http://adesl.org/) is a website for grammar
and vocabulary quizzes, bilingual quizzes, and crossword puzzles. British
Council has a number of English-language games
(http://learnenglish.britishcouncil.org/en/games) on their website, as well as
IELTS practice tests (https://takeielts.britishcouncil.org/prepare-test/free-
practice-tests). The Cambridge English website
(http://[www.cambridgeenglish.org/learning-english/) has both tests and games
that will help measuring advancement. British Council suggests more tools at
https://[www.bloggertipstricks.com/online-grammar-checker-tools.html.

Master Program of preparation of teachers of English designed at the
Faculty of Foreign Languages, Volodymyr Vynnychenko Central Ukrainian
State Pedagogical University, is one of English language teaching and

158



learning programs that gained benefits from ICT, especially using British

Council ICT tools. ICT provides materials that make English class more

interesting. With the help of ICT master students can learn English with ease.

ICT provides different opportunities to make learning more fun and enjoyable

in terms of teaching same things in new ways. Master students who are

engaged and interested in things they are studying, are expected to have
better knowledge retention. ICT provides great opportunities for making
learning more effective for everyone with different needs. The existence of
several sorts of ICT tools suggested by British Council gives master students
other support of learning English especially in terms of grammar, translation,
vocabulary learning, games and testing.
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COMMUNICATIVE COMPETENCIES IN ESL TEACHING:
RESHAPING THE COLLEGE ENGLISH CLASSROOM

Zhanna Shatrova (Mugla, Turkey)

Communicative competency as a pressing issue in college English
teaching

Changing landscape of jobs and professions, requirements to the
professionals and expectations of their qualifications, globalization in every
sphere of life push the ELT scholars to review priorities and goals of teaching
English in college. The goals and understanding of what college English
learners need have changed in the last 30 years (Richards, 2006). English
majoring students have become a minority at the Universities world wide (Fan
Fang, 2010). The students who major in engineerig, business, law, medicine

159



become the primary stake holders and agents who need English to perform
and successfully comptete on a job market. They need communicative
competence: how to use the language in the wide range of purposes and
functions, how to vary it considering setting and participants, how to produce
different types of speech and how to maintain communication despite
language level limitations (p. 3). The classic Hymes’ (1972) theoretical concept
of communicative competence has not undergone considerable transformation.
It has been a recurring theme in ESL teaching for more than 40 years (Celce-
Murcia, 2007) but it seems to gain momentum now with communicative
language teaching (CLT) coming forth on the ELT agenda. Though there are
some voices who view this approach as utopian (Alptekin, 2002), a general
consensus 1s that developing communicative comptencies or speaking
proficiency and switching to communicative teaching is an international
perspective responding to needs and expectations of ESL learners in various
contexts (Savignon, 1991).

Not only educators but also policy makers in different countries
emphasize 1t. Developing communicative competencies in English 1is
mandatory for ELT in Chinese universities, for example. Speaking proficiency
1s a requirement in China College English Curriculum since 2007 (Fang Fan,
2007). At the same time, the review of recent studies and anecdotal evidence
do not provide enough data to claim that this pressing issue gets sufficient
attention and consideration in research and practice.

Oral component in ESL teaching traditionally suffers (Roulstone and
Black, 1992) and it is not culture or country specific. The analysis of issues in
English teaching shows that educators in China, Russia, Turkey, Indonesia,
Japan and other countries (Bobyreva, 2015; Efrizal, 2012; Fang Fan, 2007,
Millrood, 2014) face the same challenges when it comes to ESL curricular and
development of communicative competencies.

Traditional methods oriented more on grammar and vocabulary skills in
the course books and motivation of the students only to achieve at the exams
and tests to get a passing grade (exam-oriented education) impede the
development of communicative competencies. Speaking exercises in course-
books in most part are very structured with pre-dertemined roles which do not
resonate with everyday life of learners or their real needs. It leads to viewing
these activities as another exercise just for the instructor and grade without
gaining benefits . Methodology of teaching communication is mostly based on
formalized steps and structured units of discourse. It does not take into
account the complexity and self-developing nature of the classroom . As a
result, the graduates leave the college with “Dumb English” (cannot express
themselves) and “Deaf English” (cannot make themselves understood) (Fang
Fan, 2010).

There is a need to search and develop more effective methodologies and
resources to ensure functionality of the language, promote students creativity,
and meet their professional needs (Gural, 2014; Millrood, 2014).
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Communicative competence should be a “dominative target” in teaching
students of other than English majors with the challenges of tailoring the
curriculum according to different proficiency levels and other constraints
(Bobyreva, 2015). The content of learning is in a constant transition from
purely linguistic to “a mix of communicative and professional competence.”
(Millrood, 2014, p. 200). The conventional communicative competence model
should be reviewed “to accomodate the case of English as a means of
international and intercultural communication” (Alptekin, 2002, p. 63).

Changing the landscape of the classroom

This paper aims at initiating a discussion among ELT practitioners who
teach English to college students with different majors about the ways to
develop English communicative competencies and sharing experiences and
1ideas what can be done to achieve this goal with the account of curricular,
financial and other constraints.

To embrace the complexity and understand the real goal of the learning
language it i1s paramount to create the classroom environment which will
enable students to feel the true benefits of mastering the language, develop
their creativity and encourage the desire to express their thoughts and
opinions becoming protagonists in the classroom.

(Fang Fan, 2010). A separate speaking class within an English course
seem to best meet this objective allowing “streamlining fundamental
communication skills” (Riemer, 2002).

The class has the following foci:

1. extra-linguistic goals: cultivate creativity, lay foundation for life-long
learning, 1improve cognitive skills, imagination and reasoning
(Guangwei Hu, 2002)

2. effective language instruction through modified and original teaching
techniques and activities to address systematic, formulaic and
interactional aspects of language (Celce-Murcia, 2007, p. 52)

3. instructional materials involving both local and international contexts,
suitable discourse samples pertaining to native and non native
speakers. Database or instructional portfolio with resources (texts,
articles, links, etc) instead of a course book insure constant updates and
modifications of the materials to make them current.

4. The role of the teacher as motivator and assessor (Efrizal, 2012). We
should get away from “dominance of the teacher’s voice at the expense
of students ‘own meaning-making voices” (Lyle, 2008, p.228)

To achieve these goals, the English instructor goes to the class not with a
fixed structured lesson plan but rather set of materials for several scenarious
depending of the direction of the discussion the studetns might come up with
or contingencies of real life which should be addressed promptly. For example,
there is a student who is late because of the traffic jams in the morning.
Instead of following the planned activities the teacher facilitates the class
discussion of the city problem with traffic and what the community can do
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about it. In such speaking classes, the lesson content is in constant flux and
rigid plannning does not work.

Due to the curriculum contraints, the challenge is to allocate time for a
speaking class. English might not be the priority for the students and faculty
with different than English major. However, if a department or faculty has
English as medium of instruction (EMI) or offers English for specific purposes
(ESP), it provides a strong reasoning for the English instructors to be more
aggresive and proactive in introducing changes in the English curriculum,
including type of classes or courses to offer.
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CONSIDERATIONS AND OPINIONS ABOUT BENEFITS OF
THE SPEAK OUT

Yesim Tiirkekul (Mugla, Turkey)

‘Speak-out is a breath of fresh air; a novel, imaginative and contemporary
approach to learning; with successfully integrated media.” (Oakes, 2011).

The publishers point out major benefit that it really provides whole array
of activities, tecniques, resources and materials for every type of teacher and
learner. As a practioner, with twenty years of teaching experience and four
years of utilizing Speak Out in my classroom, I have some considerations and
opinions about real benefits of ‘the Speak Out’. With the understanding that
there is no ideal book, the goal of this paper is not just to critisize the book
rather to share and suggest the ways of making these books more affective in
the classroom.

For intermediate level it really “a breath of fresh air”, since my students
and I can understand each other easily: we just use the book as a reminder in
every terms, vocabulary, grammar points, etc. The book seems sufficient and
meets the requirements and the expectations. Students are always engaged in
the suggested activities because they are relevant to their experiences thus
exciting to be discussed. Topics like ‘the differences between man and woman
or the world’s best known conspiracy theories or the secret of success’ are
supported with various videos, short extracts and podcasts and make the
lesson more attractive.

At the same time, the context of the book with all supplementary
materails boosts the creativity of the teacher. Thinking out of the box leads to
getting good outcomes and great feedbacks from the students.

However, such classroom enviroment and dynamics undergoes some
changes with the elemantary level students. For this level of students the
greatest challenge i1s speaking and understanding anxiety which pushes me to
develop my own set of supplementary exercises to make vocabulary and
grammar active in students speaking. It is time consuming rather challenging
because I have to find the exercises with the targeted vocabulary.

An extra linguistic factor which is connected to the policy and regulations
of the publishing house is the extremely restricted access of the students to
the valuable resources like BBC videos, podcasts, unit tests or extra grammar
and vocabulary exercises. It puts additional burden on the teachers because of
continous need to make hundreds of copies to be able to use these materials.
For the students to have open Access to the resources is very significant or
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even vital in developing their independent self-learning skills, particularly
outside the classroom.

With all these criticism, I also share my opinions about the affectiveness
of the book and my suggestions how these no-doubt good course book can be
made more beneficial for the students and teachers. First for future editions I
suggest the authors include more vocabulary and reading exercises.

For elemantary and pre-intermediate levels the podcasts and BBC videos
should be recorded at a lower speed.

Lastly, I have a question to the publishing house : Why did they give up
the idea of user friendly active book as they did in the first edition?

For the students of all levels open access to all supplementary resources
remains a pressing issue and it must be addressed as soon as possible.

These are some of thoughts about the second edition of the Speak Out. 1
believe that fruitful exchange of the opinions about strength and areas to
improve of this course book among practitioners from different colleges will
help our students in mastering English. I invite my colleagues to such a
discussion.
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TEACHER TALK AND CLASSROOM DISCOURSE MODES
IN EFL CLASSROOMS

Assoc. Prof. Dr. Eda Ustiinel
(Mugla, Turkey), Aksu Altinayar (Mugla, Turkey)

Abstract

In EFL contexts, teachers' language use displays a variety of grammatical
and lexical simplifications depending on the nature of the tasks or the
proficiency levels of the learners. The present study investigates teacher talk
and classroom discourse modes with a focus on teacher talk at a university
English preparatory classroom in Mugla, Turkey. The participants are an
experienced EFL instructor and 10 students in her classroom. The data is
collected through classroom observation and audio-recording. The verbal
Iinteraction between the instructor and students was transcribed and all
utterances were timed to the nearest second in order to estimate the teacher
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talking time. The transcripts were then analyzed based on the interactional
features proposed by Walsh (2008). The findings indicated that even though
communication and classroom interaction are highly advocated in EFL
classrooms, teacher talk still dominates communication in the classroom.

Keywords: Teacher talk, classroom interaction, EFL classroom, classroom
discourse modes.

Introduction

Teachers are obliged to teach a specified curriculum and need to monitor
and assess the educational progress effectively. According to Mercer (2001),
these aspects of teachers’ responsibilities are reflected in their use of language
as the principal tool of their responsibilities (as cited in Wright, 2005).
Pedagogy joins interaction through talk, in other words pedagogic goals are
proclaimed in talk during interaction. Through investigating the language
classroom contexts, Walsh (2008) proposed four modes of classroom discourse
and the mode is defined as an L2 classroom micro context that has a clearly
defined pedagogic goal and distinctive interactional strategies determined
largely by the teacher’s use of the language. Each mode has specific
interactional characteristics related to instructional aims (Walsh, 2008). The
four modes suggested are classroom context mode, skills and systems mode,
materials mode and managerial mode.

Managerial mode occurs when the teacher gives explanations or
instructions, checking understanding and the focus is on the setting up or
getting feedback on an activity. In managerial mode the pedagogic goal is also
to organize physical conditions for learning to take place. The second mode
proposed by Walsh 1s skills and systems mode. In skills and systems mode
pedagogic focus is on enabling learners to produce accurate answers and
enabling learners to manipulate the target language. In addition, teacher
provides corrective feedback and presents practice opportunities for learners
in essential sub- skills. The focus of the materials mode is the material being
used in the classroom. The dominance of IRF (Initiation, Response, Feedback)
pattern is observed throughout the materials mode. The teacher provides
language practice around the materials (Sert, 2015), tries to elicit responses in
relation to materials and checks these responses. In materials mode the
interaction patterns evolve from the materials being used. In classroom
context mode, students have the opportunity to be exposed to authentic, real-
world type of language. IRF pattern is abandoned and teacher has a less
dominant role in interaction (Nunan, 2015). The principal pedagogic goals of
classroom context mode are enabling learners to talk about their feelings and
experiences, promoting oral fluency and activating mental schemata. The
most common interaction strategies of this mode are extended learner turn,
short teacher turn, minimal repair, content feedback, referential questions,
scaffolding, and clarification requests.

Methodology

This study addresses the following research questions:
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1. What is the proportion of teacher talk in a university English
preparatory classroom?

2. What types of classroom discourse modes are observed in the classroom
interaction?

The participants are 10 students and an experienced EFL instructor.
Students' age ranged from 18 to 21 and they all have the same level of
proficiency, pre-intermediate. Prior to the observation, a semi-structured
Iinterview was conducted with the instructor. The instructor stated that the
proportion of teacher talk in her classroom could be nearly 90% and she often
had to switch to L1 due to the students' low level of proficiency in English. A
50-minute lesson of an EFL instructor in a university preparatory classroom
was observed and audio-taped. The verbal interaction between the instructor
and students recorded by using an audio recorder was transcribed into written
text. For the estimation of teacher talking time, all utterances were timed to
the nearest second and categorised into two categories: TTT (Teacher Talk
Time) and STT (Student Talk Time), then the proportion of TTT and STT in
the class was analysed.

Results and Discussion

Based on the observation and the recording, it was shown that in the
lesson 42.95% of the class time was allocated to teacher talk and 39.65% of the
time was allocated to student talk while the rest of the class time (17.4%) was
spent for other activities such as written exercise activities, reading the text
silently, in which neither teacher nor students speak. Managerial mode occurs
at the beginning or at the end of the lesson. The main pedagogic goals of skills
and system mode are providing learners with the opportunity to generate
correct utterances, providing learners with practice in essential sub-skills such
as pronunciation, scanning or skimming, enabling them to manipulate the
target language. As managerial mode, skills and system mode is characterized
by extended teacher turns. The use of display questions is another important
interactional feature of skills and system mode. Through asking display
questions, teachers try to elicit learners' answers. The aim 1is to recall of
knowledge.

The materials mode is related with the material being used in the
classroom. Teacher tries to elicit responses in relation to materials and checks
these responses in materials mode. Similar to skills and system mode, the use
of display questions in order to elicit learners' answers in relation with the
materials. Predominance of IRF pattern is observed in materials mode while
providing practice around the material. The main pedagogic goals of classroom
context mode are promoting oral fluency by providing necessary practice,
establishing context and enabling learners to express their emotions, feelings
and experiences. Classroom context mode is characterised by extended learner
turns, short teacher turns, the use of referential questions and content
feedback. None of these interactional features occurred in the observed lesson
though.
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Conclusion

This study concludes that teacher's one-way communication occupied the
most of the classroom time. Teacher talk is not only a crucial aspect of
classroom discourse, but it is also the major source of input in the EFL
classroom. However, it is significant to acknowledge that too much teacher
talk is not ideal method for teaching language since language is a means of
communication. One-way communication may decrease students' levels of
motivation and concentration. The data from the transcript revealed that
managerial and materials modes were the dominant modes used by the
instructor during the teaching and learning process. Non-occurrence of the
classroom context mode is a surprising finding that has been brought forward
in this study. It appears especially useful to understand the reasons and
possible solutions to the situation.
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ETAIIN ®OPMYBAHHS MI?RRYJIBTYPHOj
TOJIEPAHTHOCTI HA SAHATTAX 3 IHOBEMHOI MOBH

Inua €pacrosa-Muxanycs (M. Xapkis, Yrpaina)

Y 1mporeci  dopMyBaHHSA MIKKYJIBTYPHOI TOJIEPAHTHOCTI MAriCTPIB
ocobOsIMBe Miclle 3aiiMae nucimiTiHa «lHodemHa MoBa». l[lig uvac 3aHATH 3
1HO3eMHOI MOBH MaMOyTH1 (paxiBI[l MAlOTh 3MOTY O3HAMOMUTUCS 3 KYJBTYPOIO
Ta TPagUINAMM PI3HUX KpaiH, YCBIIOMHUTH PIZHOMAHITTA KYJBTYPHO
00yMOBJIEHHX BIIMIHHOCTEM, SIKl1 BILJIMBAIOTH HA IIPO(eciiiHy CIIBOpAI0 Ta
B3a€EMOBITHOCHHM MIK IIPeACTABHUKAMHU PI3HUX KyJbTYp Toio. OCKLIbKH
mIpoliiec (popMyBaHHSI MIKKYJIBTYPHOI TOJIEPAHTHOCTI Ma€ IIOETAITHUN XapaKTep
Ta CKJIAJAE€ThCS 3 MOTHUBAI[MHO-IILILOBOIO, II13HABAJILHO-IIEPETBOPIOBAJILHOIO,
ITIHHICHO-PedJIeKCUBHOIO eTalllB, KOKeH eTall 3aHATTS IIOBHHEH BIlIIIOB1IATU
BH3HAYEHIN CTPYKTYP1 [3].

3rigHo 3 MeTo — QOPMYBaHHS MIKKYJIBTYPHOI TOJIEPAHTHOCTI —
BH3HA4YE€HO OCHOBHI I[LJI1 eTamrB (POPMYyBAHHSA 3a3Ha4YeHOI IIPOdeciiiHol SKOCTI:
MOTHUBAINMHO-IIILOBUIH  eranm  (popMyBaHHS  MOTHBAIII, IIO3UTUBHOTO

CTaBJIEHHS [0 BHBUYEHHS HABYAJBHOIO MaTeplajly, aKTyasi3allls HasSBHUX

3HAHb; BUPOOJIEHHS CIIJIbHUX I[JIeH 1040 HaOyTTsS HeoOX1THUX 3HAHb, YMIHb I

HABHUYOK); II13HABAJILHO-IIEPETBOPIOBAJILHII eTall (BHMBYEHHS O0COOJIHMBOCTEH

IPOSIBY TOJIEPAHTHUX B3AEMOBITHOCHH Y IIPO(QecifiHIN MISJIBHOCTI Ta MEeXK

MIKKYJIBTYPHOI TOJIepaHTHOCTI y ccepl 1mpodpecii; ¢opMyBaHHS HaABHUYOK
167



CIIIBHpAIl 3 MpPeACTaBHUKAMHU 1HIIHUX 013HeC-KyJbTYpP, BHKOPUCTAHHSI
3aCBOEHUX 3HAHb, YMIHb 1 HABUYOK II1J Yac CIIIBOPAIll; BUPOOJIEHHS 3JaTHOCT1
JI0 BpPeryJoBaHHA KOH(JIIKTHHUX CHUTyaIllll y IIpoIecl MUIKKYJIbTYPHOI
KOMYHIKAIll Ha 3acajaxXx TOJIEPAHTHOCTI); I[IHHICHO-PedJIeKCUBHUI eTall
(OIIIHIOBAHHS OTPUMAHUX PE3yJbTATIB HABYAJIBHOI MISIBHOCTI 3 pOpMyBaHHS
MIKKYJIBTYPHOI TOJIEPAHTHOCTI, KOPUT'YBAHHS OTPHUMAHUX pPe3yJbTATIB;
YCBIIOMJIEHHSI MAaMOyTHIMH (QaxXIBIIAMH BaKJIWBOCTI 1 I[HHOCTI HaOyTTS
MIKKYJIBTYPHOI TOJIEPAHTHOCTl OJsI IIPOodeciiiHol IISIIbHOCTI, BU3HAUYEHHS
IIIJIAX1B IOJAJIBIIIOT0 PO3BUTKY MIKKYJIBTYPHOI TOJI€PaHTHOCTI).

MoTtuBaIniiHo-IIIJILOBUH eTall IIOBSI3aHHI 3 OpleHTal[llo BUKJIAJavYa Ta
MAariCTPaHTIB B YMOBAaX HABYAJILHOI JISAJIbHOCT], BUSHAYEHHSIM CHLIBHUX ITLJIEH,
PIBHS HASIBHUX 3HAHBb, YMIHb Ta HABUYOK, MOTHUBAIIIEIO 10 HABYAHHSI.

MeTo0 MOTHBAIIMHO-IILJILOBOTO €Tally €. aKTHUBI3yBaTH HASBH1 3HAHHI,
BHPOOUTH CIILIBHI IILI1 OO0 HAOYTTS HEOOX1THUX 3HAHBb, YMIHb I HABMYOK 3a
TEeMOI0; C(OPMYyBATH IIO3UTHUBHY MOTHBAIII0 OO BHUBYEHHS HABYAJIHLHOTO
MaTeplasy. ¥ IICHXOJIOTO-IIeJaroriuHlil JIiTepaTypl IIOHSATTS «MOTHBAILD)
BH3HAYAEThCSI K IIPOIEC, Y Pe3yJIbTaTl SKOT0 OyIb-IKa MISJIbHICTL HaOyBae
JIJIs 1HOWB1A IIEBHOTO OCOOMCTICHOTO CMHCJIY, 3abe3meuye HMoro 1HTepec I0 Hel 1
IIePEeTBOPIOE 30BHINIHLO BU3HAYUEH] IT1JI1 J1SJIBHOCT]1 Ha MOT0 BHYTPIIIHI TOTPeOun
[2].

Ockinbku MoOTHBAIA POPMyeThCSA caMe Ha JAaHOMY eTalll, 3HavHa yBara
BUKJAJava I MaricTpaHTa Mae OPUALIATHCA BU3HAYEHHIO PIBHSA HAABHHUX
3HAHb, YMI1Hb, HABUKIB 1 ITIHHICHUX OPIEHTAI[N MaiOyTHIX MariCTPIB.

BasknauBuM pesysibTaToM MOTHBAIINMHO-IIJIBOBOTO €Tamy € CHOUIbHEe 3
MAaMOyTHIMH MAaricTpaMH BH3HAYeHHs IIJIe HaBYaHHS, TOOTO IIpoIiec
IJIeIOKJIaJaHHA. Y  TaKoMy pas3l  MAariCTpaHTH  I[OYyBaloTh  cede
IIOBHONPABHUMHU YYACHUKAMM II€JATOTIYHOI0 IIPOIIeCY, IO CIPHUSE OlJIBII
BHCOKOMY PIBHIO MOTHBAIIII.

Ha nmanomy eraml BimOyBaeThbes IIpsIMe YIIPABJIIHHA 3 OOKY BHKJIAIadva,
SKWH OpIEHTYE MaTriCTPAHTIB y HABYAJIBHOMY MaTepiaJil.

Jns Ttoro, mo6 y wMaiOyTHIX MaricTpiB ccgopMyBajach IIO3UTHUBHA
MOTHBAIIlSI [0 BHMBYEHHS HABYAJILHOIO MAaTeplajy, 3MICT, 3acobm I copmmu
IIOBUHHI OyTH IIKABUMHU ¥ aKTyaJbHUMH JIJIS JaHOI KaTeropii, a TaKoK MalOTh
OyTH IOB’sI3aH1 3 peaJIbHUM IIPOQEeCIAHUM KUTTIM.

Ha 1mpomy eraml BBaskaemMo 3a JOILJIbBHE IIPOIIOHYBATH TaKl HaBYAJIbHI
MaTeplain, Kl BUKJIMKAIOTL 1HTepec, CTUMYJIIITL 0 O0NOBOPEHHS CHUTYAIlli,
BUCJIOBJIIOBAHHS OCOOMCTOI TOUYKH 30PY, CBOI'O CTABJIEHHS OO IIPOOJIEMH TOIIIO.
Jlo MmeTomiB, K1 € OOIIBHUMH [IJIsI BUKOPHCTAHHSA Ha JAaHOMY eTalll, HaJeKUTh
MeTOo/ IIPOo0JIeMHOT0 BUKJIAIeHHSI HaBYAJIbHOT0 MaTeplajy i Kemc-cTal.

MerToro M13HABAJIbHO-IIE€PEeTBOPIOBAILHOTO eTairy €: BUBYECHHS
0COOJIMBOCTEII  IIPOSIBY TOJIEPAHTHHX  B34€MOBIOHOCHH y  IIpodeciiiHii
MSAIbHOCT];, (POPMYyBAHHS HABHYOK CIIBIpAIll 3 IIPeICTABHHKAMH I1HIIIHX
KYJBbTYP; BUKOPUCTAHHSA 3aCBOEHHUX 3HAHL 1 HAOYTHX YMIHbB II1J] Yac CIIIBIIPAIIl,
peryJaooBaHHSI KOH(MIIKTHUX CATYaIllll Ha OCHOBI B3a€MOIIOBATH, TOOTO HAOYTTS
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JocBloy moOymoBM mpodpeciiHMX BIJHOCMH Ha 3acajaxX MIKKYJIbTYPHOI
TOJIEPAHTHOCTI.

Oco0iMBICTIO JAHOIO eTally € He TLIBKKM 3aCBOEHHS MAaTICTPaHTaMU HOBUX
3HAHBb CTOCOBHO 00’€KTa I3HAHHSI, a TAKOMK MOT0 IEePeTBOPEHHS 3aBOIKKU TOMY,
o MAauOyTHI MaricTpu HaOyBaTh YMIHHS OpIEHTYBATHUCA y 3MICT1
HaBUYAJIbHOTO MaTeplaJy ¥ cmocobax MIAJIBHOCTI 3 HHM, BHUKOPHCTOBYBATH
HaOyTl 3HAHHS ¥ YMIHHS Ha IPaKTHUIIL.

IIig vac misHaBaJIbHO-IIEPETBOPIOBAJIBHOIO €TAIly CTYJeHTAM HPOIOHYEThCS
HaBYAJbHUHM MaTeplal, SKUU MICTUTHh 1H(OPMAIIIO 100 OCOOJIHUBOCTEM IIPOABY
MIKKYJIBTYPHOI TOJIEPAHTHOCT1, BAKJIHUBOCTI MIKKYJIBTYPHOI TOJIEPAHTHOCTL Y
npodecifiHiil JISJIBHOCTI, CHCTEeMHU IIHHOCTEHM, KYJbTYPHHX OCOOJIHBOCTEMH,
TPaOuINil ¥ I[IHHOCTell KpalHu mnapTHepa. BHKOHyIOThCA 3aBHOaHHS, IO
MOEeJIIOI0Th IIPO0JIEMH] CHUTyallli, K1 MOKYTh BUHUKATH IIlJ dac HIpodpeciiiHol
MSITBHOCT1, 00NOBOPIOIOTHCS CIIOCOOM iX BUPIIIEHHS TOIIIO.

Ha pgamomy eraml BiagOyBaeThbecsa IIepexia BlO IMIPAMOI0 YIIPaBJIIHHS
BUKJAgavueM THMH, XTO HAaBYaeTbCs, [0 CIIBYHOPABIIHHSI, OCKLIbKH
3IIMICHIOETHCA CIILILHA T1SAJIBLHICTD.

3aBmaHHS IILOI0 eTally MalTh TBOPYMI XapaKTep: 3'sdCyBaHHS CYT1
MIKKYJIBTYPHOI  TOJIEPAHTHOCTI, OCOOJIMBOCTEHl  HPOSIBY  TOJIEPAHTHOTO
CTaBJIEHHS JI0 1HO3EeMIIIB y IIPodeciiiHli JlAJIbHOCTI MalOyTHIX (paxXiBIINIB, MEK
MIKKYJIBTYPHOI TOJIEPAHTHOCTI; TOJIEPAHTHOI'O CTAaBJEHHS OO0 1HO3EMINB ¥
IpodpeciiiHIi q1SIbHOCT1 TOIIIO.

TaxuM 4YmHOM, pPe3yJabTATOM II13HABAJIBHO-IIEPETBOPIOBAJILHOIO €TAaIly €
3aCBOE€HI 3HAHHS 3 MULKKYJIBTYPHOI TOJIEPAHTHOCTL Ta CIIOCOOM 3400YTTS HOBHX
3HAHb, HAOyTHH MOCBIlH peasl3allli yMIHb 1 HABHUYOK IIO0YIOBH HpodeciiHMX
BIJHOCUH Ha 3acaJax MIKKYJIbTYPHOI TOJIEPaAHTHOCTI.

OcranuiMm etarom QOpMYyBaHHSA MIKKYJIBTYPHOI TOJIEPAHTHOCTI MaOyTHIX
MAaricTpiB, Ha SKOMY MAariCTPAaHTH IIepexoqdaATh Ha PlBeHb CAMOYIIPABJIIHHS, €
IIHHICHO-pedrekcuBHuii. Pediiekcis — 1ie po3yMoBHii IIpoliec, CIIpIMOBAHUN Ha
aHaJI13, PO3yMIHHsS, YCBIOOMJIEHHs cebe (CBOiX i, ITOBEIIHKM, MOBJIEHHS,
JIOCB1Ay, IIOYYTTIB, CTAHIB, 3MI0HOCTEH, XapaKTepy, CTaBJIEHHS O I1HIIHX 1
BIJHOCHUH 3 HHMH, BJIACHUX 3aBIaHb) [1]. ¥V mporieci HaOyTTsS OOCBIAY IIO0OYIOBU
mpodpeciiHUX BIIHOCMH Ha 3acajJgax MUKKYJIbTYPHOI TOJIEPAHTHOCTI Yy
MaMOyTHIX MaricTpiB (popMyeThbcs IIIHHICHE CTaBJEHHS OO0 cBoel IIpodecii,
HaBKOJIMIITHBOI'O CePeqOBUIIA, CAMHUX cele Ta JII0JeH, 10 iX OTOYYIOTh.

PesynpraToM maHoro eraiy € yCBIOOMJIEHHSI MAariCTpaHTaMK 3HAYEHHS
HaOyTOro HOCBIOY MJIs IIPO(peciiiHol MISJIbHOCTI; OIIHIOBAHHS M KOPUTYBAHHS
OTPUMAHUX Pe3yJIbTATiB; BH3HAUEHHS IIJIAXIB MIOSAJIBIION0 PO3BUTKY
MIKKYJIBTYPHOI TOJIEPAHTHOCTI; IIOPIBHAHHSA OTPUMAHUX Pe3yJIbTATIB 3 IILJISIMH,
K1 Oyam copMyJIbOBAaHI Ha IIOYATKY HaBYAJIbHOI MISJIBHOCTI, B1I0OYBAETHCS
mepexiJ Bl CIIBYIIPABJIIHHS BHKJIAJadya 1 MariCTPAHTIB 10 CaMOYIPABJIIHHS
MAariCTPAaHTIB.

Orike, Ha KOKHOMY eTail (popMyBaHHS MUKKYJIBTYPHOI TOJEPaHTHOCT1
BIJIOYBaeThbCA 3aCBOEHHS HABYAJIBHOTO MaTeplayy, POpMyeTbCsS YCBIJIOMJIEHHS
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BaKJIMBOCTI MIKKYJIBTYPHOI TOJIEPAHTHOCTI [JI HIpodpeciiHol IISAJIBHOCTI,

HaOyBalOThbCA HABWUYKHM  NIOOyJOBM  OUJIOBHUX  BIJHOCHMH Ha  3acajax

MIEKKYJIBTYPHOI ToJIepaHTHOCTI. TakuM YHHOM (POPMYETHCA OCBII II00YIOBU

npodeciiHMX BIJHOCHUH Ha 3acaJgax MIKKYJIbTYPHOI TOJIePaHTHOCTI.
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EOEKTUBHICTH POJILOBUX ITOP IIOJI0 ®OPMYBAHHA
NPO®ECIMHO-KOMYHIKATUBHOI KOMIIETEHTHOCTI B
AHTJIOMOBHIN IMIJITOTOBIII MAMBYTHIX
ABIACIHEIIAJIICTIB

Harania Yepenguuuenko (Kponusuunbpkuii, Ykpaiua)

B mepilon cTpiMKOro po3BUTKY MIKHAPOTHUX 3B SI3KIB B PI3HHX cdepax
Cy4YaCHOI'0 CYCIILJIBCTBA, OCBITH Ta HPO(eciiHOl JISJIHHOCTI, aHIJIIMCbKA MOBa
CTae BAKJIMBHUM 3aCO00M IIPOQeciiHOTO CHUIKYBaHHsS OJsa miorta. OmHiero 3
npodeciiiHo-MUYnX (QYHKINNA IIJI0Ta SBJISETHCSI BeIeHHSA PaIgloo0MIHY
AHTJIIHCHKOI0 MOBOIO Ha BCIX eTalax II0JbOTY OCKLJIBKM BHUMOTH IO HIATOTOBKU
JIBOTHOTO CKJIaOy 3 IIPOodecifHO-0PlIEHTOBAHOI aHIJIIMCHKOI MOBHU (3T1IHO BIMOT
ICAO) 3maumo 3pocyy, MTOTPIOHI SKICHO HOBl IIIXOOW [0 BUKJIAJAHHS
aHTJIINCbKOI MOBHU [2]. ABlalfiiiHa raJjiy3b HOTPeOYy€E CIIEITIAJIICTIB 3 BUCOKUM
pIBHEM BOJIOTIHHS aHTJIIHACHKOI0 MOBOIO.

Hesmanmusa MoBM, HECOPOMOMKHICTH TOYHO, IIMBHOIKO 1 OJHO3HAYHO
mepeqaBaTH IIOBIAOMJIEHHSI, PO3YMITH [OJHUCIETYepa CIOPUYUHSE BeJIUKY
KLJIBKICTh aBlakKaTacTpod Ta eKCTpeMaJbHUX CHUTyallli y aslampoctopl. [lima
IIOMIJIKKA — JIIOACHK] sKUTTA. 11110T moBHMHEH yMITH IepegaBaTH 1HGOPMAIIIIO,
PO3yMITH PI3HI AaKIIeHTH, 3aJaBaTH IHUTAHHS, OOIOBIOATH IIPO IIOJAJIBIII
HaMipH, He IIOTOMKYBATHCA 3 OUCIIETYEPOM, KOJIM IIOCTYHAaIOTh BKA31BKU, AK1
BIH He MOKe BUKOHATHU 3 THUX UM 1HIIHUX IIPUYNH, JOIIOBIIATH IIPO HEeCTAHIAPTHI
cuTyalrli, BUPINIyBaTH JIIHTBICTUYHI CKJIAIHOCT1, IIPOSICHIOBATH HEIIOPO3yMIHHSI
Ta T.1. BkasaHl yMIHHA SBJIAIOTHCA OIHIEID 31 CKJIAZOBHUX IIPodecifiHol
KOMIIETEHTHOCT1 IILJIOTa — HOpPOodeciiHO-KOMYHIKATUBHOI KOMIIETEHTHOCT1
[3, c. 10].

IIpodhecitito-KoMyHIKATHBHA KOMIIETEHTHICTh, HA OYMKY KypCAHTIB, He
Mae BeJIMKOTO0 3HAaYeHHs IJId MauOyTHBOI mpodeciiiHol misabHOCcTl. Ha mepiire
MICITe BOHM BMHOCSITH BJIACHY ITPO(peciiiHy KOMIETEeHTHICTb, Ha OJTHE 3 OCTAHHIX
— KOMYHIKATUBHY|[3, c. 11].
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@OopMyBaHHSA IIPOQeCITHO-KOMYHIKATUBHOI KOMIIETEHTHOCT1 IILJIOTIB Ta
ICIIeTYEPIB 3MIMCHIOETHCSA 3a JOIIOMOTOI0 POJIHLOBOI I'PH, J1JI0BOI I'PU, 3aHATH Ha
aBlaI[IiHOMY TpeHaskepl, 3 MEeTO IIPABUJIBHO BHUKOPKHCTOBYBATH AHTJIIHCHKY
MOBY IJIs1 BeJeHHs paaiooOMiHy[3, c. 12].

Ponbosa rpa, 1110 IpoBOOAUTHCA Y BUIJISAAL IIpe3eHTallli pparMeHTy Iiajory
MIK TLJIOTOM 1 AUCIEeTYepoM M1 Yac YIPAaBJIHHS MOBITPSAHHM pPyXOM Ha
MIKHAPOOHUX IIOBITPSIHUX TpacaxX, € HaHWBaKJIUBIIINM METOIOM HaBYAHHI,
OCKLIIBKKM BOHA J03BOJISIE MaKCHMAaJbHO HAOJHU3UTH HABUYAJILHUU IIPOIIEC 0
yMOB HpodeciiHol MJISJIbHOCTI. 3MICT OUJIOBHUX Irop Mae 0Oa3yBaTHCS Ha
MaTeplajiaXx peaJbHHX aBlalllfHUX KaTacTpod, II0 € HAMOLIbII JOCTOBIPHUM
mxepesioM 1H@opMarrii.

Xig rpu mepembadae PoO3poOKY KOMYHIKATHBHOI IIporpaMu Ha 0a3l
CTaHJAPTHHUX Ta HeCTAHJAPTHHUX CHUTyaIlllil Ta ii peamisaiio. OTike, edpeKTUBHE
3aCTOCYBAHHS HA 3aHATTAX POJIHOBOI I'PU Mae HACTYIIHI eTallu:

1. TeopeTHYHOI HIATOTOBKIH;

2. IpaKTHUYHOI peasi3alrii;

3. aHaJII3y Ta y3araJbHEeHHH.

Ha eram TeoperwuyHol IIIATOTOBKM € JOILIBHMM AaHAaJl3 MaTeplajlB
PO3CAIAYBAHHA AaBlaIllMHUX KaTacTpod, OCKLIBKKM BIH MOKe BUSIBUTH, IO
IpobJieMa IIoJisirae He IIPOCTO B HEJOCTATHLROMY PI1BHI MOBJIEHHEBUX HABHUYOK Ta
BMIHb MLIOTIB Ta gucoetdyepiB YIIP, a B HecrpoMoskHOCTI 3acTocyBaTH
TEOPEeTUYH] 3HAHHS Ta IPAKTHYH]I HABUYKK B EKCTPEeMAJIbHUX CHTYAIIlIX
[4, c. 135].

PonboBa rpa mae Ha yBas3l HagBHICTH IIPOOJIEMHOI CUTyAaIlll Ta BU3HAYECHHS
K1JIBKOCT1 IIepCoHaK1B. B poIb0oBO-1rpoBiii MISJILHOCTI YYaCHUKHN OepyTh Ha cede
IIeBHI1 POJIl, BU3HAYEH] XapaKTepoM Ta 3MICTOM II€BHOI'O 3aBIaHHI.

Ha eram mnpaxktumuHoi peasizaifii cuTyarrli MaoTb OyTH po3irpaHl Ha
3aHATTl. Pe3yiabTaToM posiboBOI TI'pu € po3B’da3aHHsa KOHQIIKTY. Oxpim
akTyaJji3allli paHillle BHBYEHOTO MOBHOTO Marepiajy, HAOyTTA HOBUX
JIHTBICTUYHUX 3HAHb, OCBOEHHS HOBUX NPAKTHUYHHUX YMIHbB, pPOJILOBA TIpa
CTUMYJIIO€ (PAHTAa3110, IIOIIYK, TBOPYICTh, 3MYIILye BUTAAyBaTH, PO3BUBATH YBY,
PO3MINPIOBATH KPYTro31p.

Ha mepmmux gBox etamax HAaBYAJILHUMU IIJISMU POJIBOBOI I'PU € HACTYIIHI:

1. po3BUBaTH YMIHHS CBIIOMO Ta IIPABUJILHO pearyBaTH Ha 3allUT IILJIOTa

Ta 1HCTPYKIIlI JUcCIIeTYepa B CTAHIAPTHUX Ta HeCTAHJAPTHUX CUTYAIlldX;

2. IpaBUJIBLHO Ta IIBUAKO CKJIAJATH pPeYeHHsI, HeOOXITHOTo [JIs

BUKOPHCTAHHS y HECTAHJAPTHUX CUTYAI[lAX Ta BKUBAHHS BLIIIOBIITHOI
dpaseosorii pamiooOMIHY;

3. MaTH BIAIOBIOHUII pPIBEHL BOJIOMIHHS (PPas3eosorield pPaglooOMIHYy Ta

3HAHHS HEOOX1THUX JOKYMEHTIB.

Ha amamiTudHO-y3araJpHIOIOUYOMY eTalll KPpeaTUBHHUH IIOX1O OO0 POJIHOBUX
ITOp CIOHYKa€ CTYOEeHTIB BUMTHCS aHAJJI3yBaTH IIPe3eHTOBAHI 1JI0Bl ITPH,
3aJIy4aTH BCIO TPYIIy OO0 BHCJIOBJIIOBAHHS BJIACHHUX JYMOK 3 IPUBOOY IIOJAHUX
IPOOJIEMHHUX IIUTAHB Ta SKOCT1 IXHHOT'O BUPIIII€HH.
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IIs giaapHICTE MOKe BIIOYBATHCS 32 TAKUM ILJIAHOM:

1. MO:KJITMB1 BaplaHTH PO3BUTKY CUTYAIIii;

2. 00TOBOpPEeHHS MMOBIPHUX HACIIIKIB aBapliiHol cuTyarrii;

3. aHaJ13 MOKJIUBUX 11 3 O0KY eKIIIaKy IJISI YCYHEHHS IIpo0JIeMu;

4. mi 3 bory muciieTyepa A1 3a0e3rneueHHs 0e3eKH II0JIbOTY.

Jlam HaBOOMMO HPUKJIAOU TAKUX CUTYaAIlMHUX 3aBIAaHb:

Role play

6. Dramatize the dialogues:

Situation talk 1. You are an ATCO. A pilot is reporting that he has just
experienced a computer failure. The captain is requesting landing at the
nearest suitable aerodrome, but he needs to dump fuel. Provide necessary
assistance.

Situation talk 2. A B737 was en route and its cruising level when the
aircraft target disappeared from the radar. The repeated attempts to
reestablish communication failed. The search and rescue services were
alerted. It was reported the aircraft had crashed destroying some houses in a
village community.

Situation talk 3. An aircraft ran out of fuel over a small stretch of water
inbound and fairly close to his destination airfield. The pilot ditched the
aircraft. You were shaken by the incident but there was no reason to feel
worried. You quickly came to terms with what had happened.

Anaii3 mareplaJyiB po3CIIOyBAHHS aBlalllfHUX KaTacTpod II0OKa3as, IO
mIpobJieMa IIoJsATae He IPOCTO B HEJOCTATHHOMY PIBHI MOBHUX 3HAHb, HABUYOK
Ta yMIHb MOUJIOTIB Ta JHCIETYEeplB YIIPABIIHHSA IIOBITPIHHM PYyXOM, a B
HECIIPOMOKHOCT1  3acToCyBaTH Il 3HAHHSA, HABUYKM Ta BMIHHA B
eKCTpeMaJIbHUX CUTyaIllax. ToMy BasKJIWBO BIA3HAYMTH, IO CIOKETH TIJIOBHUX 1
POJILOBUX IrOp HOBMHHI Oa3yBaTHCs Ha MaTeplajiax peaJIbHUX aBlallliHuX
KaTacTpod, SAKI € HaWOLIbII OCTOBIPHHUM [yKepeoM MI3HAHHS MOBHOI
IOBEMIHKM MLJIOTA B eKCTPeMaJIbHUX yMOBax IIpodpeciiiiol IisIIBHOCTI
[4, c. 136].

Ha#BasxausBimmM wMeTomoM (QOPMYBaHHSA HIPOQECIiHO-KOMYHIKATUBHOI
KOMITETEHTHOCT1 y MaNOyTHIX MLJIOTIB HpW BeJIeHH]I paJglooOMIHy Ta B
eKCTpeMaJIbHUX CHUTYyallldX ABJIIEeTbCSI AaHaJl3 aBlallliHuX KaTacTpod
[4, c. 136]. Cwuryamii, arKl mOOHpPAOTHCI OJIS aHaJl3y, MOMKHA YMOBHO
PO3ILINTH Ha OBl TPYIIN: IepIlia IpylIa — Iie eKCTPeMaJIbHI CUTyallll, IPUIMHOIO
SKUX BUSIBUJINCSA TEeXHIUHI HECIIPaBHOCTI Ha OOpTy IIOBITPSHOTO CyIHA 1
Ipo0JIeMr KOMYHIKAIIl BUHHKJIN 3-3a TOTO, IO IIJ 1€ CTpecy IILJIOT He 3MIT
MIPAaBUJIBHO OINIHUTH BCIO E€KCTPeMAaJIbHICTh CHUTYyaIlll Ta YCIIIIHO BUPIIIUTHU
IpodJieMy 3-3a HECIPOMOKHOCTI OTPMMATH BCIO HEOOXIOHY MOJS IIHOTO
1H(opMaIlio; apyra rpynoa — IIe CHUTyallli, IPUYNUHOK SAKHUX OyJIM MOBHI
IIOMIJIKHY, IK1 He 3MIT PO3M13HATHU 1 BUPIIIUTH JUCIIETYEP.

B mepmromy Bunmasky, aHaJII3yI0UNM OPUYUHU KaTacTpodH, 0coOJIMBa yBara
OPUOLIAETHCA AaHadI3dy MOOBeIHKM, sK [JuclieTyepa, Tak 1 IIJIoTa B
eKCTpeMaJIbHIN CHUTYyAaIlli, CTYyIeHI0 MOoro eMOI[IMHOI HaIlpyru, PiBHS MOTHUBAIILI
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Ha BHUPIIIeHHS OPo0JIeMH Ta OI[IHKY IXHIX IIPOodeciiiHO BaKJIMBUX SAKOCTEH, K1
00YMOBHJIM BUHUKHEHHS €KCTPEeMAaJIbHOI CUTyallll; aHAJII3yeThbCS X1JT PO3BUTKY
cuTyaIlrli, aHaJdl3yIThCSA BCl JOMOYINEHl IIOMHJKK KOMYHIKAI[l 1 IIOBETIHKK

OUcIieTdepa Ta YJIEHIB eKlHaKy, sSKl BeJM pasio3B’sda30K. B mpyromy Bumagky

OCHOBHA yBara HaJaeTbCs IOIIYKY caMol IIOMHJIKH, sSKa IIpHBeJia 0

KaTacTpodu Ta aHa13y Ii IPUPOIN Ta IIPUYNH BUHUKHEHH [4, ¢. 136].

3a ocramHl eKLIbKAa POKIB B JBOTHIHA axageMll 3HAYHO 3POCJIH

MIKIIPpeIMETH] 3B’SI3KM KadeIpu 1HO3eMHHUX MOB, III0 3HAYHO BIJIMBA€ Ha

dopmyBaHHS mIPOdeCcIHHO-KOMYHIKATHBHOI KOMIIETEHTHOCTI B AHIJIOMOBHIM

IIATOTOBIII MaiOyTHIX aBlaciielriasicTiB. IrpoBl hopMu 1 MeTOOM B IIIATOTOBIIL

MaMOyTHIX IIJIOTIB 1 [JHCHEeTYeplB  JO3BOJISIOTH CTBOPHUTHU  CHUTYyAIIl],

BKJIIOUAIOYNCh B SAKlI BOHM OyIyTh OBOJIOMIBATH QopMaMH 1 IpHUOMaMH

CITIBIIPAIIl, PO3BUBATH HpodeciiiHe MUCIECHHS Ta KOMYHIKATUBHI HABUYKH.

TaxuM YMHOM, BUKOPHUCTAHHS POJHOBHUX 1MOP Ta CUTYaIllMHUX 3aBIaHb IIPU

HaBYAHHI MAaWOyTHIX IIJIOTIB Ta AMWCIIETYEPlB AaBlAIIHIN aHTJIIHNCHKINA MOBI,

dopmyBaHHsS  IXHIX IIpodpeciiHO-KOMYHIKATUBHHX  HaBHYOK Ha  0a3l

MLKIIPEIMETHHUX 3B SI3KIB JJO3BOJHTH JOCAITH BHCOKOTO PIBHA 3HAHbL 3l

CIIeIllaJIbHUX JUCHUILIIH JJd 3a0e3dmedyeHHd 0Oe3leKW  IIOJLOTIB  HA

MIXKHAPOJHUX IIOBITPSIHUX TPacax.
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INTEGRATED APPROACH AS A METHOD IN
PROFESSIONAL ENGLISH LANGUAGE TEACHING

Andrii Bondar, Galyna Bondar (Kropyvnytskyi, Ukraine)

Foreign language is one of the most universal subjects to enrich the
content of training. Today "communicative" methods of teaching, when the
main goal i1s to teach Conversational English, are very popular. It is based on
a solid methodological basis, which explains the essence of language origin
and development, as well as the core of its mastering. Thus, not only from the
methodical, but also from the methodological point of view, it is necessary to
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teach not only the peculiarities of the language such as endings, structure,
word building etc., but spoken language in context.

Practical experience shows that the most productive form of conducting
classes 1s achieved using the principle of an integrated approach, which
combines all kinds of speech activities: reading, writing, speaking and
listening, depending on the purpose of the class and its stages. Since in real
communication it is impossible to distinguish just one thing, separate it from
the other while maintaining the process of communication, students also
naturally combine (integrate) language skills when studying a foreign
language to achieve communicative goals. Therefore, it is logically necessary
to build a teaching process based on an integrated approach.

Integration of a foreign language with other subjects is intended to deal
with problems that cannot be addressed not only within one subject, but also
within the whole cycle of, as it is necessary to acquire different sciences
knowledge. One of the methods of organizing teaching on the basis of the
problematic feature is an integrated foreign language course combined with
social studies and professionally oriented disciplines for higher educational
Institutions.

Formation of such complex disciplines in a certain way addresses the
problem of the development and implementation of methods of accelerated
education, which is important in modern conditions, when human beings are
looking for ways to decrease the time needed for the process of education. The
development of integrated curricula, including a foreign language, can be
implemented in higher education institutions for different types of training:
full-time, part-time, external studying and distance studying.

Foreign language, the English language, contributes to the development
of an individual and his/her professional achievement. It gives students the
skills of foreign language communication and direct him/her in a certain field
of knowledge.

Studying of a foreign language at a higher school covers the types of
speech activity associated with reception, production, interaction and
mediation. Integrated classes provide conditions for a motivated, effective
integration of acquired skills and abilities, and enable students to see the
results of their work, to enjoy them and feel success. The purpose of such
integrated classes is to improve the communicative and cognitive abilities,
which are aimed at the systematization and deepening of knowledge on the
subject as a comparative type of speech activity.

Both components of the integrated class, a professional subject and a
foreign language, have autonomous independence and are equally important
for the development of the student's skills and the development of their
professional qualifications. These disciplines utilize similar types of activities.
Classes materials can be texts of different genres, magazine and newspaper
articles, manuals, catalogs, uiser guides, etc. In their study, students learn
lexical, grammatical and phraseological phenomena, which are specific to a
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particular discipline, learn to use the reference literature, capture the
equivalents of technical subjects, particular, in scientific, technical and
specialized literature. Their work requires completion of specific stages of
mastering lexical material, the implementation of the scheme of the receptive
and communicative character.

Integrated classes in professional foreign language include such types of
work as listening to different audios, watching video films and, as required by
the communicative approach of teaching a foreign language, implementation
of scientific and methodological, practical conferences, round-table discussions,
problem-oriented monologues, discursive dialogues, asking and answering
questions, role games on professional English topics. Similar tasks are
professional and communicative, and have definite goals: reaction to a
stranger's view, interrogation, persuading, agreement / disagreement, a praise
/ disapproval. These activities may have verbal or written character.

As a rule, a foreign language class is given by one teacher. It makes easier
the lesson planning, avoiding unnecessary duplication and ensuring
repetition, depending on the situation.

Integrated teaching of a professional foreign language has different
faculties of realization. Complex project includes classes which are intended
for activation and testing of different kinds of speech activity.

Consequently, the integrated approach allows you to make the process of
a foreign language studying truly motivated and productive. Students feel
more confident and ready for communication in real conditions, which is the
purpose of the class.
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INNOVATIVE METHODS OF FOREIGN LANGUAGES
TRAINING IN THE SYSTEM OF POSTGRADUATE
EDUCATION OF SPECIALISTS

Serhii Radul (Kropyvnytskyi, Ukraine)

In modern society, a social order for mastering foreign languages by
qualified specialists has been created. The rapid changes in the society,
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modernization of the educational system, achievements in the field of theory
and practice of foreign languages training put the educational system of
Ukraine in need to update the content and methods of applying innovative
approaches to foreign languages training for specialists.

Thus, in recent years innovative methods of foreign languages training
have become widely used in the system of postgraduate education of
specialists. The methods and training programs depend on the specific tasks of
the company and the terms it has. The methods can vary from intensive two-
week conversational courses to basic language learning programs; a possible
choice of study programs - a general English course, business English, an
intensive conversational course designed for a specific activity field of a
particular company (English for the IT industry, aviation industry, banking
system, etc.)

The foreign languages education has become implicit imperative today.
Postgraduate education involves the use of such educational models
as: corporate, specialized, virtual and mixed, which in practice coexist
and to a certain extent complement each other.

Corporate educational systems are created by large enterprises, firms,
corporations for the training of employees. Effective organizing of the
educational process directly at the enterprise has important socio-economic,
cultural and psychological consequences not only for the company itself but
also for society as a whole [2, p. 173]. Large companies with a great number of
staff hold full-time language training specialists and also involve leading
specialists in a particular area.

The benefits of the corporate center are the following: training is carried
out in production environment and language training specialists are familiar
with the production and specificity of the manufacturing problems. An
important point is the possibility of applying a personality-oriented approach
to each candidate [1].

Specialized educational systems operate on the basis of educational
institutions specifically designed to train employees of a certain area of the
national economy, a particular professional group. The classic examples of
such systems are faculties or institutes of advanced training, as well as
specialized courses at various educational establishments [2, p. 173].

Virtual educational systems are created using computer and
information technologies to meet personal educational needs. They allow a
personality to create "educational institution" in accordance with its own
inquiries, abilities, life and professional plans. First of all, it is about distance
courses. [2, p. 173].

Mixed educational system, called "blended learning", is also used. The
following synonyms are also applied to define this foreign languages learning
system in English-speaking countries: Hybrid Learning, Technology-Mediated
Instruction, Web-Enhanced Instruction, Web-Enhanced Instruction, Mixed-
Model Instruction.
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Mixed learning is an educational concept within which the learner gets
knowledge independently (using the possibilities of the Internet and digital
media through synchronous and asynchronous webcasts, broadcasts and
videos), and with full-time training (classes conducted by instructor).

Innovative training focused on the formation of personality disposition for
dynamic changes in society due to the development of abilities to the creativity
of various forms of thinking, as well as the ability to cooperate with other
people.

Modern innovative technologies in education use information and
communication technologies in education, project work in studies, work with
educational computer and multimedia programs, distance foreign languages
learning technologies, creation impactful PowerPoint presentations, and use of
World Wide Web resources. Innovative methods of foreign languages training
are aimed to develop and self-improve the personality, to reveal its reserve
capacities and creative potential.

The use of computer technologies in foreign languages training is one
of the innovative methods where by means of multimedia the tempo and level
of tasks are selected, the speed of assimilation of grammatical constructions is
improved and vocabulary is accumulated.

Since the main purpose of studying foreign languages is the formation
and development of communicative culture of specialists, the acquisition of
practical learning of foreign languages becomes relevant. In English classes a
number of didactic tasks can be solved using the Internet: to develop practice
and reading skills, to use the materials of the global network; to improve
writing skills; to enrich vocabulary; to form motivation to study English. The
intensive development of information and communication technologies, free
access to the Internet system, and a variety of computer software enabled the
use of interactive resources in the education environment, known as E-
learning.

The innovation of E-learning and the creation of a modular object-
oriented dynamic learning environment (MOODLE) has increasingly
important role in English language training. The MOODLE platform allows
instructors to create ‘interactive training courses for candidates within
optimal organized modular system [3, p. 25].

Also, the technical advantages of innovative method include the use of
interactive video and audio clips when learning verbal speech. The use of
these innovative technologies creates contributory conditions for mastering
listening and speaking skills. Introduction of multimedia technologies creates
conditions for interactive communication, which nowadays is the most
important component of the English speaking transformation. Interactive
learning is education in dialogue mode. The most effective forms of pair and
group work are: inside / outside circles; brain storm; jigsaw reading; think-
pair-sharing; pair-interviews and others.
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Thus, the Ukrainian market economy puts forward high professional
standards for qualified specialists concerning mastering foreign languages. An
important feature of the innovative approach in the English language training
system 1s the use of promising innovative technologies to provide qualified
education. The creative potential of the personality is revealed through the
integrated application of the latest innovative technologies in the system of
postgraduate education. The communicative process is also improved and
positive results in the specialists training for professional activities are
undeniably occurred.
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MOTUBAINIA THOSBEMHUX CTYAEHTIB OO
BUBYEHHS ABIAIINHOI AHIVIIMCHKOI MOBH

IHaprosa JIrogmuna BacuniisBaa (KponuBaunbkuii, Ykpaina)

B ymoBax I1HTEHCHMBHOTO PO3BUTKY T'yMaHITapHOI cIriBOpalil YkKpaiHu 3
IHIMIMH KpaiHaMH CBITYy, 30KpeMa 3POCTaHHS KILJIBKOCTI CTYIEeHTIB, IO
IPHI3OATh y HAILy KpalHy HaBYATHCh, IIeped BITUYM3HAHHUMH HAYKOBIISMUI
IIocTae IIpodJieMa IIOBHUINEHHS SKOCT1I IIPodeciiiHol ocBITH. 3HAYHY POJIb Y
BUpIIIEHH] I1iel IIpobsieMu BiJirpae MOTUBAIIlS HABYAHHS 1HO3EMHUX CTYIEeHTIB,
dKa Mae OUHaAMIYHI BIOMIHHOCTI Bl MOTHUBAINI HaABYAHHSA YKPAIHCBKUX
CTYIEeHTIB, aJ?Ke BOHA IIOB d3aHAa 3 IIPOIeCOM COI[IOKYJILTYpPHOI amamTainii.

Apamnraifs cTyIeHTIB-IHO3eMIIB J0 HaBUYAHHA B YKpaiHl BKJIIOUae B cede
IIPUCTOCYBAHHS 0 HOBOTO COI[IOKYJIBTYPHOI'O CEPeIOBUINA, HOBUX KJIIMATHYHUX
YyMOB, dYacy, MOBH CHUIKYBAHHS, OCBITHLHOI CHCTEMH, 1HTEePHAITIOHAJILHOTO
XapakTepy HaBYaJdbHUX Tpymn. OCKLJIBKK T'OJIOBHOIO METOI0 IPHI3Oy CTYIEeHTIB-
1HO3€eMIIIB 10 HAaIllol KpaiHM € OTPMMAaHHS BHIIOI OCBITH, TO OJHHM 3 PECypClB
OIITUMI3AIlll HABUYAHHSA 1HO3eMHUX CTYIEHTIB € OBOJIOMIHHS 1HO3€MHOI MOBOIO
AK 3aco00M KOMYyHIKAIlll (110 CIIpHsi€ PO3BUTKY y CTYIEHTIB PI3HOMAHITHUX
CITeITlaJIbHOCTE! 3JTaTHOCTI BUKOPHCTOBYBATH i1 K 1HCTPYMEHT CITLJIKYBAHHS Y
miaJjo3l KyJbTyp 1 IIMBLII3AIi cydacHoro csity). Oco0/mMBo aKTyaJIbHUM Iie €
IJIS MaMOyTHIX aBlalllMHMX (paxiBIIB, Y SKUX AaHIJIIHACbKA MOBA BHCTYIIAE
CKJIQT0BOIO IIPOdEeCIHOCTI.

Y TakoMy KOHTEKCTI MOBa pO3IVIAIAETHCA SIK 3acld0 MIKOCOOMCTICHOI
B3aeMoali B yMoBaxX 0araTOHAIIIOHAJLHOTO 1 IIOJIKYJIBTYPHOT'O IIPOCTOPY.
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IIpoitec HaBYaHHSA 1HO3€MHOI MOBH y BHIIOMY HABYAJBLHOMY 3aKJIadl Mae
3a0e3rmeuyBaT CTYOEHTIB He TIIbKH BIJIIOBIIHMM pIBHEM 3HAaHbL MOBH, a U
BMIHHAMH TA HaABUYKAMH BUKOPHCTOBYBATH Ii Y PISHOMAHITHHX CHUTYaIIlAX
SKUTTEIISIIBHOCTI, 30KpeMa IIpoeciiHii J1IIbHOCTI.

3HadyeHHa MOTHUBAIN] /I HaBYAJLHOI J1SJBHOCTI, Ii e(peKTUBHOCTI 1 IKOCT1
KIHIIEBOTO pe3yJabTaTy, OCJII:KyBaJjacsd y po0doTaxX TaKWUX HAYKOBINB, K
€. boumapescrka, JI. Burorceruii, O. JleontreB, A.Mapxosa, A.Macioy,
C. PyGimmreiia. IIpobsiema crymeHTchkoi MotuBamii y BH3  rpyuroHO
mocaimkero y T. Lnbimoi, A. Komoms:kuoi, A. Pearn Ta i1H. Ilpore mpobGiemu
MOTHBAIII 1HO3eMHHX CTYAEeHTIB IIlJ Yac BHBYEHHS AaBlaIllfHOI aHTJIIHACHKOI
MOBH HEOOCTATHBHO TOCJILIKEH].

3a3Buyait 1T MOTUBOM PO3YMIIOTH YCBIIIOMJIEHY ITOTPeOy B Mli, IIOB SI3aHY
13 3aJ0BOJIEHHSM IeBHOI moTpedbu ocobumcroctl. Tax, €. Bommapeschka
HATOJIOIIYye, IO «MOTHBHM BH3HAYAIOTH PIBEHb AKTHBHOCTI 1 HAIPYKEHOCT1
MI3HABAJBbHOI TISJIBHOCTI JIIOOAWHM, BILIMBAIOTH HA pPe3yJbTATH MUCJIEHHEBOI
AKTUBHOCTI, Ha IIOBHOTY, MIIIHICTb, IIPABHUJIBHICTH 1 XapakTep CII0co0y
msabHOocT [1, c. 11]. IlidHaBaJIpbHUMK BBaKal0Th MOTHBHU, SKl CTAHOBJISATH
OCHOBY HABYAJLHO-III3HABAJBHOI IlsIbHOCTL. J[0 IIO3UTHUBHUX II3HABAJIbHUX
MOTHBIB BIJHOCATH, 1HTEpec [0 HABYAHHSA, [JOIUTJINBICTH, 3aI[lKABJIEHICTD,
3aJI0BOJIEHHS B1J PO3B’SI3yBaHHS HABYAJLHHUX 3a/aY, HPATHEHHS PO3MIHPUTH
BJIACHHUM CBITOIVISIA, IIOTPeO0y B PO3YMOBIH JISIJIBHOCTI, OasKaHHS OBOJIOIITH
MarOyTHBOIO  Ipodpeciero, ycBIIOMJIeHHA i1 3Hauymioctl. CyKyOHICTB
IMO3UTHUBHUX MOTHBIB CTAHOBHUTL MOTHBAINI0 Oyab-aKol misabHOCTI. Haykosin
PO3PI3HAITL BHYTPIIIHIO MOTHUBAIIID, AKa 0a3yeThbcsd Ha III3HABAJBHIN
AKTHUBHOCTL, IIO3UTHUBHUX €MOI[AX, IIKABOCTl, JOIHUTJIHBOCTI, 1 30BHIIIHIO
MOTHBAIII0, IIIAKPIIJIEHY 30BHINIHIMKA CTUMYyJIaMKu (TapHa OI[IHKa, IoBara
Ipy31B, OaskaHHs OyTHU IIePIINM y HaBYAHHI TOIIIO).

IIpore HeOOX1THO BpaxOBYBATH OCOOJHBOCTI 30BHIIIHIX 1 BHYTPIIIHIX
MOTHUBIB mpodpeciiiHoi miaAroroBKu. OCHOBOIO 30BHIIIHIX MOTHUBIB € CTHMYJISIILA
MSJIBHOCT1 330BHI, TOOTO 34 JOIIOMOTOI0 HATOPOJ, 3a0XOUYeHHs, IOKapaHHId
TOIIO, KOJH (PaKTOPU CTUMYJIAIN] IIOBEIIHKM 3HAXOOATHCA 3a MeKaMu
ocobmcTicHOTO «{I»:, «HaBualoch, 100 mOTIM Oarato 3apoosasari» [2, c. 112].
Buyrtpimmal MotuBmM 30yI:KYIOThCS M13HABAJBHUM 1HTEpPECOM, IIOBSI3aHUM 13
IIeBHOI MIAJBHICTIO: «HABYAIOCHh 3apagyd OCOOMCTICHOI'O PO3BUTKY, HI13HAHHS
HOBOT'0, PO3YMIHHS 0cOO0MCTOI HEO0OX1THOCT1 IJIS CYCIILILCTBA TOIIION.

Mu mnoromxyemoch 3 aymkoio A. Kosomssxwoi, 1Mo pe3yabTaToM TakKoi
pobOTH cTae MepeKOHAHHS 1HO3eMHOI0 CTyJeHTa B TOMY, IO 3aBOIKU
CIIPSIMOBAHOCTI Ha CAMOPO3BUTOK Ta CAMOOCBITY, BIH MOKe Kap €pHO 3pPOCTaTH 1
B pe3yJIbTaTl Oep:KyBaTHU He JIHIIe 3aJ0BOJIEHHs Bl HIpodeciiiHol peaJsrisalii,
a ¥ MaTeplajibHe BUHATOPOI:KeHHd [2, ¢. 112].

Y dopMyBaHHI BHYTPIIIHIX MOTHBIB OBOJIOMIHHS MalOyTHHOIO IIpodecieio
CTyJeHTAMH aBIaIllfHOT0 BHUIIOI0 HABYAJLHOTO 3aKJIady BHKJIAJAaYaM CJILT
KepyBaTHUCh IIPUHIIUIIAMH BIIJIUBY Ha OCOOMCTICTh 3 METOI0 aKTHBI3aIlll y Hei
TaKUX CTAHIB, SIKl CIPUSIOTh OTPUMYBAHHIO 3aJI0BOJIEHHS Bl IIPMYETHOCTI 10
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npodecliiHol CIIIJILHOTH: 3aJ0BOJIEHHS Bl OTPUMAHHS TJIMOOKMX 1 MIITHUX
3HAHb 3 OJep:kaHol @(axoBoi MIATOTOBKHM, YMIHHS KOPHCTYBATHUCSI HHUMHU,
VIIPOBAIKyBATH yV HMPAKTUKY POOOTU IIepegOBUM JOCBIA, 3HAXOIKEHHS IIISIX1B
VIOCKOHAJEHHS CUCTEMH POOOTH TOIIIO.

VY cyuyacHoMy BHIIOMY HaBYAJBHOMY 3aKJIAJl OJHIEIO 3 KJIIOUOBHUX IIPOOJIEM
3aJIUINAeThCSI IIUTAHHS (QOPMYBAHHS HABYAJBLHOI MOTHUBAIl 1HO3EeMHHX
CTYJEHTIB SK OCHOBHOIO 3aco0y MIOBHUINEHHS eQeKTUBHOCTI Ta SKOCT1
CTAHOBJIEHHS MAaMOyTHIX (paxiBINB, 30KpeMa aBlallliHUX CIIeIaJIICTIB.
BasknuBuM 3maeThbcs  OOCATTH  YCBIOOMJIEHOCT1 1HO3€MHUMMU CTYIEHTAMU
OCOOMCTHX MOTHUBIB OBOJIOAIHHSA IIpodeciero, COPAMYBAaHHS CTYIeHTIB Ha
JIOCATHEHHs BHYTPIIIHBOI MOTHBAIIll, CAMOCTIHHOCTI, CTIAKOIO I1HTEepecy [0
IpeaMeTHOI 00J1acTl, COPMOBAHOCT] ¥ HUX CIIPAMOBAHOCTI HA CIPABY.

IlepcriekTHBOIO OOCIIIIKEHHS BBAKA€MO BUBUEHHS MEXaHI3MIB 3aIyUeHHsI
1HO3eMHUX CTYOEeHTIB J0 aKTHBHOI CaMOCTIHHOI po0OTH, gKa CIpAMOBaHA Ha
IOTJINOJIEHHS, PO3IIHPEHHI Ta CHCTEeMAaTHU3aIlllo HAOYTHX TEOPEeTUUYHUX 3HAHD,
TPeHyBaHHS IIPAKTUYHUX YMIHb, 3a0e3lleuyeHHs THYYKOCTI HABYAJHLHOTO
mpoiecy Ta QOPMYBAHHS CTaJIOTO 1HTEpecy OO0 II3HABAJIbHOI Jl1SIJIBHOCTI.
Student-centered migxim IIOCTYIIOBO CTae OCHOBHHM B OpTraHi3allli IpoIriecy
"Hasuauuasa ESP (English for Specific Purposes), Tomy MoruBOBaHE CcTaBJIeHHS
CTyeHTa HaOyBae BeJIMKOI0 3HAUYEHHI.

TaxuMm umHOM, OaraTobluYHa MOTHBAIIlSA 1HO3€MHHUX CTYAEHTIB € BILJIMBOBUM
YMHHUKOM BUBYEHHS aBIAI[IHOI AaHTJIIMCHKOI MOBHU Yy BHUIIOMY HaBUYAJLHOMY
3aKJIaml, y pesyJbTaTl TaKol opraHisaill HaBYaHHS Oyge cQOpMOBAHHI
BHCOKOKBaTI(PIKOBAHUN aBlaI[HHNUN CIEITaJICT MIXKHAPOIHOI0 P1BHSI.
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THE STUDENTS OF NON-LINGUISTIC FACULTIES
AND NEW REQUIREMENTS OF STUDYING
FOREIGN LANGUAGE

Yaroslav Chernionkov (Kirovohrad, Ukraine)

A study of a foreign language was and is obligatory at higher educational
establishments. The efforts of teachers were aimed at ensuring the students’
mastering the spoken phrases and basic grammatical phenomena, able to read
and translate. To date the requirements for foreign language proficiency have
changed significantly. Ukraine’s integration into the European Union, the
introduction of the Bologna system into the educational process, the expansion
of international contacts — all this has affected the process of training the
future specialists [3].

Today, enormous attention has been paid to the aspects of studying a
foreign language as a language of professional communication. Thus, the
problems of teaching a foreign language for professional orientation have been
highlighted in the publications of such authors as: O. Polyakov, N. Gal’skova,
A. Waters, T. Hutchinson, O. Bykonya, V. Borschovets’ka, A. Gordeyeva,
T. Korzh, G. Grinyuk, T. Kamenyeva, L. Lychko, Yu. Man’ko, I. Melnyk,
N. Odegova, O. Petrashchuk, O. Sereda, V. Sokolov and others.

The purpose of the article is to consider the peculiarities of teaching
foreign language by professional direction for students of non-lingual
specialties in accordance with the latest recommendations.

The discipline "Foreign Language by Professional Direction" at the higher
educational institution is a continuation of the school course; therefore the
teaching of foreign language at non-linguistic faculties should ensure
continuity of students’ language training and be professionally directed.
However, the level of foreign language proficiency of school-leavers does not
always conform to the modern requirements, which hinders their admission to
higher education institutions and successful employment in the future.

According to the latest trends of the educational reform, the requirements
for mastering a foreign language at higher educational establishments have
changed significantly. Let's take an example of such kind of foreign language
activity as listening and comprehension:

Scale of self-esteem of the level of the foreign language knowledge
(according to the General European Recommendations of language education)
[1].

Level B (Independent User)
Understanding B1 (Threshold) B2 (Vantage)

Listening and [[ can understand [I can understand
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Comprehension | the basic content | voluminous
of clear normative | speeches and

speech on lectures, and I
familiar topics watch even a

that are regularly | difficult argument
encountered at for a fairly

work, during familiar topic. 1
training, leisure, |understand most
etc. I can of the TV news
understand the and programs
main content of about current

many radio or TV |events. I
programs about understand most
current affairs or |of the films in
themes from a literary language.
range of personal
or professional
Interests,
provided that the
speech 1s
relatively slow
and clear.

Our long-term experience of work in this field shows that a significant
number of entrants do not have a sufficient level of knowledge of the
international standard of a foreign language, which requires higher education
institutions to form the necessary competencies in all kinds of speech
activities in the short term.

Today's freshmen are not fully prepared to work in this direction. What
does it mean? At the lessons of "Foreign Language by Professional Direction"
we see constant, long-standing problems of students in foreign language
listening and comprehension and monological speaking. According to the
students themselves, there are several reasons: "There was no implementation
of these types of foreign language activities", "Low level skills, abilities in
these types of speech", "It is difficult to memorize and reproduce volumetric
expressions in a foreign language" "Lack of vocabulary".

We also note another very important reason for the unpreparedness of
school-leavers to enter higher education institutions and freshmen to study a
foreign language. This is — motivation. It is generally known that only those
students of secondary schools are engaged in a foreign language studying who
are required to enter a particular faculty (all the others ignore the foreign
languages). We see the decision of this problem as follows: 1 — it is necessary
to make an "exam in a foreign language" compulsory for all entrants, and not
selective (some shifts have already been made in this direction); 2 - the course
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of studying a foreign language at the secondary school should be improved

according to the course of higher education and according to the latest

requirements of educational reform.

Another point is that first-year students are poorly adapted (shortcomings
of secondary education) for studying a foreign language at higher educational
institutions. It is observed in the unwillingness to improve their knowledge of
a foreign language because of the lack of need of it in the future (non-
attendance of classes, non-fulfillment of various types of work (listening and
comprehension, monological speaking, dialogical speaking), unwillingness to
respond at classes (even with completed tasks), fear to answer. Another group
of students performs a certain set of activities required to obtain a minimum
score for total control. Therefore, a large group of students begins a thorough
study of the foreign language at the first year only in the second term. The
only ones who have no problems with improving their foreign language are
those students who are going to apply for magistracy (compulsory foreign
language exam) and those who need a foreign language for future work. We
see the decision of this problem as follows: 1 - it is necessary to extend the
teaching of discipline "Foreign Language by Professional Direction" for all
time of studying in the bachelor's degree or to create an extensive system of
courses (both general and selective) of studying-improvement by students of a
foreign language for 4 years studying at the university; 2 - to create a system
of exchange-internship of the best students at foreign educational institutions
both after the completion of studies in the university and during it.

Summarizing all of the above, we have to point out that the ability to
speak a foreign language is an active form of ability to use a foreign language
in real situations in a professional communication of the student. To do this,
we all need to work together: the teachers — create and apply new methods and
techniques for teaching a foreign language, and the students — not to be afraid
to improve their knowledge, skills and abilities in the field of foreign language
to the highest level by the means of motivation.
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ENGLISH RADIOTELEPHONY DICSOURSE:
LANGUAGE PERSPECTIVE

Liudmyla Herasymenko (Kropyvnytskyi, Ukraine)

Communication is an integral part of human life and the main factor in
the formation of the individual. At present Ukraine is in the conditions of
globalization, integration into the European Union and IT dynamic
development, so using the English language for professional communication
has become of paramount importance. Interaction in business, educational,
industrial, professional, scientific and other spheres of human activity is a
continuous process that it has its own linguistic peculiarities.

Professional controller-to-pilot communication is carried out by means of
radiotelephone connection. Transmitted information and instructions are of
vital importance for the safe aircraft operation. According to the investigation
of the recent air crashes a human error was the cause of 70% of all aviation
incidents on international air routes. Note that the linguistic errors of pilots
and controllers make up 33% of the specified data. Over 800 people lost their
lives in three major accidents (one collision on the ground, one accident
involving fuel exhaustion and one controlled flight into terrain). In each of
these seemingly different types of accidents, accident investigators found a
common contributing element: insufficient English language proficiency on the
part of the flight crew or a controller had played a contributing role in the
chain of events leading to the accident. In addition to these high-profile
accidents, multiple incidents and near misses are reported annually as a
result of language problems, instigating a review of communication procedures
and standards worldwide. Such concern was heightened after a 1996 mid-air
collision in which 349 passengers and crew members were killed in an
accident in which insufficient English language proficiency played a
contributing role [1].

Linguistic peculiarities of aviation discourse were studied by a number of
linguists such as O. Akimova, D. Gibbon, I. Lushechina, T. Malkovskaya,
J. Mell, K. Sassen, M. Solnyshkina, etc. The foreign language as one of the
factors of flight safety was studied by D. Macmilan, E. Kmit, S. Kushing,
N. Maud. V. Kolosov and A. Pchelinov focused on the process of aviation
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communication and the features of the speech interaction between the flight
crew and air traffic controller in their works.

English  radiotelephony discourse 1is institutional professional
communication carried out by the pilot and air traffic controller with the help
of radio equipment in order to increase the efficiency of flight operations and
flight safety. English radiotelephony discourse is one of the components of
aviation discourse, which 1s a kind of professional discourse. It has been
developed historically under the influence of the progress of modern science
and technology which determines its functioning to ensure communication in a
specific communicative sphere [3, c. 3].

English radiotelephony discourse can be characterized as follows:

a) receptive, productive, interactive and mediating activity are all
required;

b) it is highly context-dependent due to a great deal of specific technical
knowledge related to aviation themes or topics such as aircraft, navigation, air
traffic control procedures and equipment;

c) the absence of a visual/kinetic channel puts increased reliance on clear
and accurate speech, since the usual conversational supports of gesture,
posture, gaze, etc., are unavailable;

d) the separation of speakers in space, and the resulting absence of
common points of reference, mean that much more information needs to be
exchanged in order to establish common ground;

e) only one speaker can transmit a message at any one time. Speakers are
therefore unable to interject remarks or comments that may serve to monitor
effective mutual understanding;

f) the acoustic conditions under which communication takes place is
generally poorer than in face-to-face communications due to the narrow
bandwidth which can obscure some sounds (for example “s” and “),
background noises such as static interference or the cockpit working
environment. Imperfect microphone technique on the part of speakers, who
may, for example, switch their microphone on some moments after
commencing a message, will “clip” part of that message.

Most humans use language readily and usually successfully without
knowledge about the nature of language. Studies of miscommunications in air
traffic control highlight how the ease with which we use language to
communicate 1in our daily lives without serious consequences for
miscommunication masks the fragility of human language as a vehicle for
safety-critical communications. The apparently simple use of language
actually requires a sophisticated interaction of complex processes, and our
usually successful daily experience with language belies its complexity.
Breakdowns occur for any number of reasons, for example [1, p. 33]:

a) two words may sound the same;

b) there may be significant pronunciation differences, even among native
speakers;
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c) a speaker’s message may be too indirect so that the intent is missed;
and

d) a speaker may have inadequate familiarity with the language and so is
unable to communicate effectively.

The research conducted by Hyejeong Kim (University of Melbourne)
considered the important qualities of pilot and air traffic controller
communication. It has that pilots and air traffic controllers prioritized strict
adherence to the required radiotelephony conventions as the most important
aspect, over and above any others, in radiotelephony communication in
general. Noncompliance with radiotelephony conventions was the commonly
mentioned problem, followed by the variety of local accents and expressions,
and fast rate of speech. When asked about any difficulties they faced with
interlocutors, the variety of first language influenced accents was reported as
the most challenging factor 1in the international radiotelephony
communication context. Also perceived to be problematic was the tendency by
some proficient speakers to deliberately use general English to show off their
ability, often at the expense of efficient and effective communication [2].

English radiotelephony discourse is a major component of the professional
audiovisual activity of aviation operators. The isolated linguistic features of
communication allow communication participants to identify quickly the main
content of messages and respond adequately to the situation, which 1is
especially important in non-standard situations. Prospects for further
scientific research we see in a detailed study of linguistic peculiarities of
speech 1n the extreme situations.
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STRATEGIES FOR TEACHING AND
LEARNING SCIENCE ENGLISH

Stelnykovych Angelina (Uman, Ukraine)

The role of English in the fields of science, engineering and information
technology is ever increasing. Nowadays individuals who arm themselves with
a good command of the English language are likely to enjoy more benefits and
privileges than their counterparts who are less proficient in English. This is
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because mastering English is of paramount importance in helping a nation to
progress to its greatest heights and thus, firmly retaining its world-class
competitiveness and productivity in the global arena.

The Institute of Education Sciences of the United States Department of
Education defines English language learners (ELL) as: “Individuals who (1)
were not born in the United States or whose native language is a language
other than English; or (2) come from environments where a language other
than English is dominant; or (3) are American Indians and Alaskan Natives
and who come from environments where a language other than English has
had a significant impact on their level of English proficiency; and who, by
reason thereof, have sufficient difficulty speaking, reading, writing, or
understanding the English language, to deny such individuals the opportunity
to learn successfully in classrooms where the language of instruction is
English or to participate fully in our society” [2].

Today’s teachers must be prepared to teach students whose first language
is Ukrainian or Russian and who are going to study English as a foreign
language. A variety of strategies and activities should be applied in process of
teaching English for language learners. Science has a complex vocabulary that
is difficult even for native English speakers to learn. Difficulty learning
English should not be confused with an inability to think scientifically.

Students learn to speak English by speaking English, but it is often
counterproductive to ask English language learners to read passages or give
descriptions to the entire class. Students are often embarrassed by their
minimal science knowledge and English skills, and public exposure may make
them more uncomfortable and reserved. By contrast, English language
learners are often eager to share their ideas in their new language with their
peers. The think/pair/share strategy gives all students the opportunity to
practice English by explaining science concepts. It increases student
participation and involvement, and i1s a particularly effective way of
encouraging English language learners to express science concepts in English.

A positive and supportive environment has a significant influence on
student comfort level, participation, and success. Requiring English language
learners to speak in front of class may be counter-productive and cause great
anxiety. A teacher has to encourage students to express themselves, but not to
force them onto the stage prematurely.

Studying English for Science it is necessary:

«to create strategies for development of reading, writing, listening and
speaking skills in English for science;

«to experiment and apply new approaches to teaching and learning
science English;

«to establish assessment criteria for students learning science English
according to the internationally established standards and norms;

«to design new and collect written materials - books, worksheets, tests
and scientific papers helping to rise up English language proficiency of
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students studying chemistry, environmental studies, medical chemistry,
pharmacy, etc;

. to combine the scientific and linguistic approaches to teaching English
for science and science in English and explore their relationship to improve
student's abilities to learning science subjects in other language;

«to use modern IT sources for on-line teaching and assignment of
student's achievements in both science and English language;

«to start on-line advanced EAP (English for Academic Purposes) course
that covers the needs of students studying Science.

«to offer/search for appropriate professional guidance to students
and specialists-educators who need it when reading, writing and reporting
scientific papers of interest in English language;

« to collaborate with similar on-line sources and forums (WEBs) as well as
participate in international conferences aiming to rise up opportunities for
exchange and collaboration between students with same interests [1].

English learners face the double demands of building knowledge of a
second language while learning complex grade-level content, teachers must
find effective ways to make challenging content comprehensible for students.
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OOPMYBAHHA I'POMAJAHCBENUX HIHHOCTEﬁ YEPE3
BUKJ/IATIAHHA IHO3EMHOI MOBH

Hania Isaneuxo (KponuBaunskuii, Ykpaiua)

1. B ymoBax riobasis3aiii Ta MAacCOBUX COIIlaJbHHUX, EKOHOMIUYHHX 1
IOJITUYHUX 3MIH, CIOCTEpPIraeThbCsl MOCHJIEHHM 1HTepec M0 TPOMaIsHCHKOI
ocBITH. A Ke, IIOCTAae TOCTpPe NMHUTAHHS, AK HIATOTYBATH MOJIOOL OO0 iX poJl 1
000B'sI3KIB TPOMAASAH y CBIT1 TJI00AJIBHUX 3MIH 1 IIOCHJIEHOI B3a€MOTII.

VY mmpoxoMy cemcl, TpoMaAsgHChbKA IIO3UINS 03HAYA€E OYTHU B1OIIOB1OAIbLHUIM
1 aKTUBHUM T'POMAISIHUHOM - IPOSBJISATH 1HTEpecC OO0 IIUTAaHb, SKl CTOCYIOTHCS
CyCIIlLIbCTBA a00 [epskaBH Ta OyTH 3alllKaBJIEHHUM Yy SKHUTTI MIXKHAPOIHOI
cribHOTH. lle momomarae MoJsioml cTaTe 1H(POPMOBAHMMM, BIYMJIHBUMH 1
BIAIIOBIOAJIBHUMHU TpoMadsgHaMu, sSKI 00I3HAHI IIMOJ0 CBOIX IIpaB 1
YCBIJIOMJTIOIOTH CBOI 00OB'SI3KH.

I'pomagsHCchKa ocBiTa 030pPOIOE MOJIOAHWX JIIOMel 3HAaHHAMMN, HAaBUYKAMU 1
PO3YMIHHSM, IJIS TOTO, 100 BOHU BIJITpaBajii aKTUBHY I eeKTHBHY POJIbL Y
CYCITLIIBCTB1, OYJIM COIIlaJIbHO Ta MOPAJIbHO BIAIIOBITaIbHUMI. BoHAa IOKIMKaHA
IaTh iM BIIEBHEHICTH 1 IIePeKOHAHICTh B TOMY, III0 BOHH MOKYTH HIATH Pa3oM 3
IHIMAMY, MATHU BILIMB 1, caMe TO0JIOBHE, MOCATTH IIO3UTUBHHX 3MIH B IXHI
rpoMagax Ha MICIIeBOMY, HaIlOHAJBHOMY Ta TIJioOaJabHOMY piBHAX. OTike,
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3aBJAHHSA BHUKJIAJAYlB HABUYUTH CTYOEHTIB, IT00 iXH1 T0JIOCHM OyJIH IIOUyTI.
['pomagsHCbKa OCBITa CHpPUAE IyXOBHOMY, MOPAJbHOMY, COIIAJIBHOMY 1
KYJbTYPHOMY PO3BHUTKY, II0 POOUTH CTYOEHTIB OLIBII BIIEBHEHMMH B CO01 1
BYNUTH HECTHU BIIIOBIIAJIBHICTD K B KJIACHIN KIMHATI, Tak 1 34 11 Me:KaMHu.

2. Ha T 1€l HemaBHBOI XBUJI1 BIAPOIKEHOI0 1HTEpPeCy 0 TPOMaIdsHChKOI
OCBITH, 1HO3eMHa MOBa CTa€ BaKJUBUM 1HCTPYMEHTOM BHXOBAHHS
BIAIOBImAJIbHUX TpoManan [1;3]. Lle cupuwumHeHO B 3HAUHIN MIpl THUM, IO
robasisalflsgd BuUMAarae OLIBIT eeKTHUBHOIO BHUKJIAMAHHS Ta 1HTEHCHBHIIIIOIO
BHBYEHHS 1HO3€MHUX MOB, a TAKOK depe3 OLIbIN CKJIAJHE CHPUMHATTS MOBH,
sdKe HepO3pMBHO TMOB'A3ye 1i 3 MOHATTAMH CaMOOYTHOCTI, KYJbTYPH,
cycIabcTBa. Amske OJIsT TOrO, III00 BUBYUTH MOBY, TpeOa BUBYUTH 1 3PO3yMITHU
KYJBbTYPY, 1HIINHA cmocld Kjaacudikalili cBITY, BUPAKEHHs 1 TOOYJOBU ITyMOK 1
€MOII1H.

BaranpHoeBponeiicbkl peromengaiili 3 wmoBHOI ocBitu (CEFR / The
Common European Framework of Reference for Languages) mpomomyioTh
IMPOKEe BU3HAYEHHS BHKOPKUCTAHHS MOBH [Js HaABYAHHS, B TOMY YHCJII
3araJbHUX KOMIIETEHITIH, KOMYHIKAaTUBHUX KOMIIETEHITIT MOBH, 1 PO3yMIHHS
crrernplKy KOHTEKCTIB BUKOPKMCTAHHS MOBH, a TAKOK 3araJIbHUX KOTHITUBHUX
3mioHocTeit [2, p. 9]. MixkkyabeTypHl HaBuuku, cpopmyaboBaul B CEFR Tticuo
IIePEeTUHAIOTHCS 3 OCHOBHUMU I[IHHOCTSIMU I'POMAISHCHKOI OCBITH: a) 3JaTHICTH
CITIIBCTABJISITH CBOIO HAIIIOHAJLHY KYJbBTYPy Ta 1HO3eMHY; 0) KYJbTypHEe
BITYYTTS 1 3JTATHICTH 1JIEHTU(PIKYBATH Ta BUKOPHUCTOBYBATH PI3HI CTpaTerii, oo
CKOHTAKTYBATH 3 IIPEJCTAaBHUKAMU 1HINUX KYJbTYP; B) 3aTHICTb BUKOHYBATH
POJIb KYJIBTYPHOT'O IIOCEPEeIHMKA MIK BJIACHOK KYJIBTYPOI ¥ 1HO3EeMHOIO Ta
e(peKTUBHO 0OPOTHCA 3 MULKKYJIBTYPHUMU HEIOPO3YMIHHAME 1 KOHQPJIIKTHUMH
CUTYAaIlsIMI; T) 3JAaTHICTh JOJIATH CTEPEOTUIIHI CTOCYHKH [2, ¢.104].

3. Tosxx BuKIamadyl MOKYTH BHKOPHCTOBYBATH Il IIPUHIIMIIM HA CBOIX
3aHATTSIX, POOJAYM OCOOJIMBHII HAroJIoOC Ha MOBHI aciekTu. lle Bumarae Bif
BUKJIAZAYIB ypPaxOByBATH TEMATHKY, SKy BOHH OOHMPAIOTh, BUON HABYAJIHHOI
MSJIBHOCTI, 1 HABITH PISHOMAHITHICTP KOMYHIKATHBHUX 3aBIaHb. Hacmpasmi,
MeTa — e(eKTHBHA I IWHAMIYHA y4YacTb CTYOEHTIB y Po00TI, TOMYy IO Iie
JorroMarae iM K IIOJIIIIIITUTY HABUYKU CHOLIKYBAHHS, IIOYYTTSA B1AIIOBIIAIBHOCTI,
TaK 1 KyJIbTUBYBATH HOPMH BIIKPUTOCTI O BCHOTO HABYAJIHLHOI'O IIPOIECY B
mutomy. Otske, [iloul B SKOCTI MEHTOPIB, JOTPUMYIOUIMCH ITPHMHIIUIIIB
TPOMAISIHCHKOI OCBITH, He MOPYIIYIOUYN IPaB CTYAEHTIB Ta aKTUBHO MOTUBYIOUH IX
TapMOHINHO CITIBICHYBaTH y IXHIA akKaJeMIvHId TpyHdl, BHUKJIAJAYl MOKYTh
CTBOPHUTH MOBHE CEepPeqOBUIIE B ayUTOPli, B SKOMY IIPAKTUKYIOTH TOJIEPAHTHICTD 1
B3a€MOIIOBAry, 1 TOMY OOCSATAIOTH 3roAu SIK y KJIACHIM KIMHATI, Tak 1 Ha PIBHI
VHIBEPCUTETCHKOI, MICHKOI 1 HAINIOHAJBHOI CIILILHOTH. TaKWi HIOXI1T PO3IIMPIOE
MHCJIEHHS 1 KpPyroslp CTYIEHTIB Ta PO3BUBAE IXHE KPUTHYHE MUCJIEHHS, IO
IPU3BOIUTD JI0 OLIBINI BUCOKUX aKaJeMIUYHHUX IIOKA3HUKIB. TaKuM UHMHOM, aKIIeHT
TPOMAISIHCHKOI OCBITH HA BHUKJIAOAHHI, II0 0a3yeThCcsA Ha PeaJbHUX KHUTTEBUX
CUTyaIllsIX B paMKax JOKaJbHUX 1 IJIOOAJPHHX MAacCIITa0lB, € BIIMIHHIM
CIIOCOOOM, IIMO0 HAOUXHYTH CTYOEHTIB 1 IPOJEeMOHCTPYBATH MeETY BHUBUYEHHS
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1HO3eMHO1 MOBH. Y IIOCTIHHO MIHJIMBOMY, 1H(pOPMAITITHO HACUYEHOMY CYCI1LIBCTRI,

BKpail BayKJIMBO, IIMO0 MOJIOOL PO3BHBAJia TPAMOTHICTH Ta KOMYHIKATHUBHI

HABUYKM, 1100 y IIOBHIM Mipl OpaJjia ydacTb y KHUTT1 CycHlIbcTBa. Hampmimas,

3aMICTh TOro, IIO0 IIMCATH IIePEKOHJIMBl JIMCTH JJIsI BUTAJAHOL aymguTopii,

CTYZE€HTU MOKYTh IIHCATH CIPAaBKHI JIMCTH CBOIM MICIIEBIM OpraHaM BJIAIHW IIPO

BaKJINB1 JJIsI HUX IpobseMu. 3aMiCTh TOro, 100 MHCATH YSIBHI IIPOMOBH, BOHU

MOKYTh BHCTYIUTHU II€pel CTYOeHTChKOI ayJuUTOPIEd CBOro (akKyJIbTeTy,

VHIBEPCUTETY a00 MICHKOI IPOMAIHU II0JI0 HATAJILHUX IPO0IEeM.

4. PO3BUTOK MUIKKYJIBTYPHOI KOMIIETEHINI IIPU3BOAUTL OO KPHUTHYIHOI
KyJIBTYPHOI 0013HAHOCTI Ta IIOJITHYHOIO YCBIIOMJIEHHS cebe SK T'poMaIsSHIHA
cBO€l KpalHu ¥ cBITY B IomMy. Ko Ha 3aHATTAX CTyOeHTH 3aI19H]1 Y BUPIIIEeHHS
BAKJIMBUX  COINIAJIBHHX, EKOHOMIYHMX Ta HOJITHYHMUX HIPo0JIeM, BOHH
TIOJTITIIITYIOTh CBOI MOBJIEHHEBl HABUYKH U MIKKYJIBTYPHY KOMIETEHIN0. JHAHHS
ITPO COITIAJIPHUM Ta MOJITUYHUH YCTPIH CYyCHLIBCTBA BHMATA€E OLIBIIT KPUTHIHOIO
MHUCJIEHHS 1 KpallnxX aHAJTUIYHUX HaBHUYKIB. KpiM TOro, o4ikyeTbCs, IO BHIIA
OCBITA IIOBHMHHA PO3BMBATH eJIEMeHTAapHI1 3HAHHS YKPalHCBbKOI KyJabTypu. Kypc 3
OPAKTUKKM AaHTJIIHAChKOI MOBU (POKYCYEThCS HA MOPIBHSJIBHOMY AacIeKTl 3
AHTJIOMOBHOIO KYJIbTYpo. BasKIuBO Takok, 10 PesKMM BUKOHAHHS BLIOOpaskae
OPUHIIANN MIKKYJIBTYPHOI OCBITH. 3 IIE€I0 METOI0 OLIBIICTH BUOIB J1SIJIHLHOCTL
PO3po0JsIeH]l SK TPymoBl (B MaJuX Ta BeJUKUX T'PyHax); CIeIlaJbHl 3aBIaHHS
BKJIIOUAIOTh KOJIEKTHBHI OOTOBOPEHHS INWTAHL 1 BUIIPAIIIOBAHHS KOJEKTUBHUX
plIlleHb, TPYIIOBl MPOEKTH, KOJIEKTUBHI 3aBIAaHHS, a4 TaKOXK IIPeICTABJIeHHS
Pe3yJIbTATIB JIJISI IITUPIIOI CTYAeHTChKOI ayIUuTOPii.

5. Ax 3po3ymiio 3 BUINEBUKJIAIEHOI0, BUBUYEHHS 1HO3€MHOI MOBH MOTUBYE
CTYIEeHTIB, JOIoOMAarae IIOJIOIIATH CBOI MOBHI HaBUYKH Ta (QOPMYeE
TPOMAIAHCHKI IIIHHOCTI, a caMe: a) TPUMA€E CTYJEHTIB y Kypcl IOTOYHUX ITOJIIH;
0) po3BMBae HABUYKKM KPUTHUYHOTO MHCJIEHHS, C) Hagae I1H(opMaIrio Ipo
CYCITLJIBCTBO, MOBA SKOI'0 BHMBYAETHCS; T') PO3BHUBAE PO3YMIHHS OCHOBHUX 3acaf
TPOMAISTHCHKOTO CYCITLIIBCTBA; €) 3a0X0Uye CTYJEeHTIB I[IHyBATH PI3HOMAHITHICTD
1 HECXOKICTh Y CYCITLIIBCTBI.

TaxuM YmHOM, I'poMaIAHCBbKA OCBITA IIPM BHUBYEHHI 1HO3€MHOI MOBU €
YACTUHOIO OLJIBII IITHMPOKOTO IIAXOAY OO0 OCBITH, SKHI BKJII0OUAEe BCl Il (PAKTOPH,
a TaKOK PI3HHUX YYACHUKIB, IIOB'S3aHUX 3 BHUXOBAHHAM MOJIOOl JJIS
e(peKTUBHOrO 1 BIAIOBIOAJBLHOTO rpomMangsgHcTBa. Came B IIbOMYy KOHTEKCT1
rpoMaaAgHChbKA OCBITA IIOBHUHHA MATH MUKIHUCIIUILIIHAPHAN XapaKTep.
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